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Introduction.
This assignment will use Tripp's (1993) critical incident methodology to critically assess an incident that was seen occurring within a primary classroom setting. This assignment is intended to support my reflective practice as I design my own pedagogy and gain my own classroom experiences. Based on the key educational theories explored within this assignment I will determine the best course of action to take within my future practice to address the incident that has been highlighted. This type of reflective methodology is suggested to be from the conclusion that critical incidents within the classroom can be observed frequently (Tripp, 2011). Therefore, Tripp (2011) states that critical incidents happen irrespectively of the observer. Therefore, through the use of critical reflection, an incident which may at first seem to be “typical” and not “critical” will be explored and given a new meaning (Tripp, 2011). Critical incidents force us as teachers to stop and think about what we are observing and question its significance in relation to theory (Tripp, 1993). Trip (2011) states that to conduct a critical incident methodology we must undertake two steps. Step one is to record the incident, this includes a description of the event, where it took place and any other details, we believe to be relevant when reflection is considered. Step two is to explain the why of the situation. This is where we will draw upon existing theories to understand the deeper meaning behind the incident.
As Tripp (2011) further suggests if we can observe and understand an incident and develop an awareness of the underlying reasons behind why it happened, we as practitioners can therefore develop our teaching methodology. Therefore, this essay is intended to follow these steps of observation outlining and discussing its findings in relation to learning theories, child development, barriers to learning and ways forward. As well as paying particular attention to the effects of this on the developing curriculum in Wales along with the Four Purposes, and What Matters statements.  
Critical incident.

This section of the essay will briefly explore the context of the classroom in which the critical incident occurred. The observation took place within the immersive room at the University of Wales Trinity St David, whereby a video of a group of students within a classroom setting can be observed during a lesson (ST. Thomas, 2023). 
It is important to note that, due to the nature of the observation it is essential that the following section of this essay aligns with the guidelines set out by BERA (2018) and the Social Services and Well-being Wales Act 2014 (cited in Child Protection System for Wales, NSPCC Learning, 2022). These guidelines highlight the importance of the anonymity and confidential treatment of all participants that have been observed. Therefore, to comply with this the following sections of this essay will treat any data as confidential and anonymous (BERA, 2018). This includes the naming of the school, staff and pupils. Therefore, throughout this essay, pupils will be referred to as learners (A, B, C & D) to ensure that their identity is kept anonymous. 
Within the video, a class of twenty-four, year four pupils can be observed during a literacy, language and communications lesson, which was delivered by the male teacher within the class. Furthermore, during the video, a female member of support staff can be observed offering support to a group of lower-ability learners throughout the session. The learners within the class are seated in five different groups based on their ability as well as their gender. However, there is one group of learners who are mixed ability and gender as English is their second language. There is also a learner who is visually impaired within the classroom and therefore they can be observed sitting at the very front of the classroom nearest to the teacher and the whiteboard. 
The video-based observation highlighted several critical incidents that could be used for further reflection to inform future practice and ways forward. The chosen incident for this essay occurred around 12 minutes into the lesson. 
To give context to the incident the teacher gave each of the tables a different type of shoe to investigate, the teacher then asked the learners to write as many inferences as they could think of. The teacher had placed a wellington boot onto the table in question and through this context the incident could be observed. One learner (learner A) can be observed instantly picking up the item and moving it to their side of the table. Whereby they are sat with another female member of the class (learner D). Therefore, two other male learners (learners B & C) on that table can no longer reach, touch or see the object. However, learner B reaches over to the object in an attempt to take a closer look, but in observing this we can see learner A push their arm away from the object. Over time we can see learner A move learner B’s hand away from the object serval times. Learner B can then be observed poking learner A continuously in the upper arm in an attempt of gaining their attention to be able to access the object in which they have been asked to investigate. Only once learner A has left the table to seek out some equipment is learner B able to take a look at the object for the first time. During this time learner C can be observed asking the other learners to share the item. However, at this point, learner B has only had the item for around two minutes when learner A takes hold of the object and swipes it away from learner B to give to learner C. 
However, after around a minute and a half of learner C having the object, we can observe learner A asking for it back. Therefore, learner C then proceeds to express to learner A that “I haven’t had it long!” and therefore refuses to hand the object back. During this time learners A & D can be observed discussing their disapproval of learner C’s behavior. After around one minute of this behavior learner A gets up out of their seat in an attempt to retrieve the item from learner C’s hands. Learner C however further persist learner A’s advancements. This caused learner A to seek teacher involvement in hopes that the teacher would intervene allowing them to regain possession of the object. However, before the teacher has time to intervene learner C is called away to an intervention by another member of staff therefore meaning that learner A has now been able to regain the object. 
Literature review. 

The observed critical incident has highlighted some key areas that can be linked to relevant literature and theoretical ideologies. The following literature review will be concerned with theories and ideologies based on peer relationships and  challenging classroom behaviour. In an attempt to understanding why this critical incident may have occurred and what is the deeper meaning behind it. 
While there is extensive literature available that describes challenging behaviour there is still much debate around its true definition due to its complexity (Madden & Senior, 2017). However, the Welsh government (2012) suggests that to understand why challenging behaviour can often be observed within the classroom, we must first highlight the root cause of this behaviour. It is further suggested that without this understanding it is unlikely that any behaviour strategy that we intend to implement as teachers will be effective and sustainable. 
There are five basic models for understanding behaviour. These include biological, behavioural, cognitive, systemic and psychodynamic (Welsh government, 2012). Therefore, we can draw links to Vygotsky’s theory of sociocultural development (Mahn, H., 1999) and Piaget’s theory of cognitive development (Huitt, W. and Hummel, J., 2003).
Vygotsky believed that an individual’s development stems from their social interactions within the zone of proximal development, this is where we can see the development of skills through the utilization of a more knowledgeable other (Mahn, H., 1999). Vygotsky highlights that it is also recognized that cognitive development can occur differently in different cultures. However, it is believed that social settings have a significant impact on this, thus meaning that we may observe challenging classroom behaviour as a result of peer modelling (Mahn, H., 1999).  
However, Piaget’s theory is focused on the independent construction of knowledge in contrast to relying on others’ knowledge and understanding to develop our own (Huitt, W. and Hummel, J., 2003). Piaget focused on the theory that learners internalize experiences from their peers as part of cognitive development (Huitt, W. and Hummel, J., 2003). This contrasts with their previous ideology that learners’ knowledge comes from independence, but links to Vygotsky’s theory that learners seek out knowledge from their peers which they believe to be more knowledgeable Mahn, H., 1999).  
Vygotsky felt that it was the transmission of information from adults that was to be internalized by the younger generation (Mahn, H., 1999). In relation to the observed critical incident identified, we can highlight that the behaviour of learner C has been influenced by the previous behaviour that they have witnessed from learner A. Both learners display the inability to share the object in a way that allows them both to gain from the learning experience that the teacher has intended them to actively engage with. 
Thus, causing a breakdown of their peer relationship. Literature suggests that many learners may experience a breakdown in their peer relationships as a result of a breakdown of the relationship between themselves and their parents (Rubin, K.H. et al., 2013). It is argued that children’s behaviour is influenced by many different factors not just their parental influences. Bronfenbrenner’s Ecological Model further highlights the key link between external influences such as our parents, grandparents, teachers and other individuals who we may have regular contact with within our community (Hess, S.A et al., 2008). Therefore, even parents’ workplace experiences can have an impact on the classroom behaviour that we observe. Research suggests that workplace experiences that affect parents’ mental health and economic resources, will in turn aﬀect parenting behaviours and child outcomes (Rubin, K.H et al., 2013). However, the Welsh government’s (2012) ideology is that a learner’s behaviour is biological as previously mentioned earlier within this essay. In contrast to this however, through a study conducted by the Welsh Government (2012) based on the separation of twins at birth, they were able to conclude whether challenging behaviour is a biological issue or if nature versus nurture has a significant impact. They were able to conclude that nature versus nurture does have an impact on how learners behave within the classroom. Stating that learners have a tendency to interact with the environmental influences around them and this interaction informs their behaviour. Therefore, within the Welsh government’s (2012) handbook on the “Practical approaches to behaviour management” it is suggested that attention needs to be given to creating an inclusive and positive learning environment as this will promote positive classroom behaviour. 
Peer relationships start to form as early on as three years old, as this is when learners begin to build peer groups with respect to friendships, gender and peer dominance (Hay, D.F et al., 2004). Throughout the observed critical incident, we can see several of these events occurring, learner A certainly displays a sense of dominance over their peers as they take full control of the object. Gender differences can also be observed throughout the incident as the two female learners have gravitated towards each other on one side of the table, whereas the two male learners have also separated themselves from the females placing themselves at the opposite side of the table. According to observations made, we can often see gender-based peer relationships developing within classrooms (Martin, C.L et al., 2014). However, it is argued that these types of peer relationships not only offer the learners comfort and support, but they are also able to gain better knowledge as it promotes them to be more engaged within the learning (Rose, A.J. and Smith, R.L., 2018). Therefore, for learners who are displaying challenging classroom behaviour the utilization of correct peer grouping may have a positive adverse effect (Welsh government, 2012).  
Teaching and learning methods. 
 
This section of the essay will explore and utilize literature and government policy, to highlight best practice. As well as the different teaching and learning methods that can be adopted to address challenging classroom-based behaviour.  
Within the Welsh government’s (2012) guidance on the “Practical approaches to behaviour management in the classroom,” it is suggested that challenging classroom behaviour can be modified through ‘conditioning ‘. 
This is defined as being an action or event that follows an initial action, which in this case is the behavior observed within a classroom setting (Welsh government’s, 2012). There are two types of ‘conditioning ‘, classical and operant. Classical conditioning is defined based upon a theory which believes that behaviour is connected with a certain stimulus, for example, a child feels happy and excited on a Friday afternoon as they are aware that they have an opportunity to participate in a rewarding activity such as “golden time” (Welsh government, 2012). Similarly, behaviourism is the theory that all learners are essentially responding to environmental stimuli (Watson, 2013 cited in Goldie, A, 2017 p.1). Therefore, suggesting that each learner’s behaviour is shaped through positive reinforcement or in turn negative reinforcement (Watson, 2013 cited in Goldie, A, 2017 p.1). 
However, operant conditioning suggests that behaviour is connected and repeated by rewarding the positive behaviour and issuing sanctions for the negative behaviour (Welsh government, 2012). Thus, linking to Skinner’s (1953) theory that operant conditioning utilises either reinforcement or punishment to increase or decrease a type of behaviour within a classroom setting. Through adopting this process, the learner builds an association between the behaviour and the consequences of that behaviour (Skinners, 1953). In terms of this particular teaching and learning technique, we can see within the observed incident that learner A looks to the teacher for reinforcement when they are not receiving the response that they want from learner C. Therefore, through doing this they are aware of the behaviour that is expected of them within this particular classroom setting. Understanding that when they have observed behaviour that does not comply with this set of rules, they look to the teacher to enforce a punishment to reduce this type of behaviour. 
In terms of adopting a conditioning approach to teaching and learning within the classroom, the Welsh government’s (2012) guidance on the “Practical approaches to behaviour management in the classroom” suggests that there should be consistency in the way in which positive and negative reinforcement is applied. If there is no consistency with rewards and sanctions then it is likely the learner will continue to display the same challenging behaviour (Welsh government, 2012). Therefore, to ensure consistency when managing challenging classroom behaviour a clear set of rules need to be set out at the very beginning of the academic year, to allow the learners to familiarize themselves with the rules that have been agreed (Welsh government, 2012). Involving learners in the creation of the rules is also significant in supporting positive classroom behaviour (Cobb-Moore et al, 2009). When learners are included in the construction of rules, they are more likely to utilize these particular rules as cultural resources to manage their social interactions (Cobb-Moore et al, 2009). In context to the critical incident observed the rules within the class are unclear therefore leading to this particular social interaction between the learners. 
At the heart of positive teaching and learning methods is the ability to reinforce positive relationships within the classroom whether this be between the teacher and the learner or between peers (Welsh government, 2012). Therefore, in addressing the breakdown in the relationship between learners A and C the importance of this will highlight the best ways forward in addressing this interaction. 
[bookmark: _Int_wmB7OW3A]When creating a safe and inclusive classroom that supports learners’ behaviour it is suggested that by creating a positive relationship with our learners, we are creating a space that encompasses behavioural change (Welsh government, 2012). Teachers who adopt a relationship-building approach to classroom management by focusing on holistic development are more likely to help students develop positive, socially appropriate behaviours (Beaty-O’Ferrall et al, 2010). Wolk (2003), suggests, however, that teacher-peer relationships can affect everything from curriculum to choice of teaching methods. 
Many teaching and learning methods can be adopted to promote positive relationships within the classroom which in turn supports challenging classroom behaviour (Welsh government, 2012). Admiring negative attitudes and behaviours is one approach that has been identified as being effective in terms of developing these types of positive relationships (Beaty-O’Ferrall et al, 2010). This approach may first seem to be counterproductive as it goes against the ideologies previously explored within the literature that has been highlighted above. However, this method of teaching and learning is developed based on a well-established area of research known as “positive psychology” (Seligman, 1999). This approach to teaching and learning follows the ideology that negative student behaviour is a skill which the learner has developed over a significant period (Beaty-O’Ferrall et al, 2010). As previously discussed within the literature review, most challenging classroom behaviour stems from the learners’ family life (Beaty-O’Ferrall et al, 2010). Therefore, it is not uncommon to see learned behaviour from home being brought into the classroom (Beaty-O’Ferrall et al, 2010). In the context of the critical incident observed learner A displays manipulative behaviour in that they take instantaneous control over the distribution of the object. The learner may be displaying such behaviours as they are often subject to this type of behaviour within their family life, therefore, it is to be expected that the learner would bring this type of behaviour into the classroom as this is the only way they know how to behave. 
Within this method of teaching and learning, however, the teacher would view this behaviour in a positive way as these attributes can be used more positively within the classroom (Beaty-O’Ferrall et al, 2010). Recognising that this particular learner influences their peers, therefore, we can encouraging this type of behaviour to be used more positively. Making them the team leader or giving them a role within the classroom, such as resource coordinator would allow them to explore this behaviour in a way that is positive rather than disruptive (Beaty-O’Ferrall et al, 2010).
Discussion. 

The following section of this essay will detail my findings from the research that I have conducted based on the critical incident that I observed. Discussion on how these findings will impact my own pedagogical choices, and the next steps forward in implementing these within my classroom. The impact of my pedagogical choices on the learners, class environment and whole school will also be discussed within this section of the essay. As well as drawing upon the relevant literature explored and how this has influenced my own choices. 
Through both Vygotsky’s and Piaget’s theories surrounding cognitive development, I have been able to gain an understanding of how different influences cognitively affect a learner’s behaviour within the classroom (Huitt, W. and Hummel, J., 2003; Mahn, H., 1999). These ideologies which are in turn both similar and contrasting has supported my knowledge of how best to support a learner’s cognitive development. Through, highlighting similar ideologies on how cognitive development is linked to the positive impact of gaining knowledge from our peers, thus also further supporting our classroom behaviour. It has supported my pedagogical practice in that attention will be paid to the layout and groups of learners within my classroom. To best aid their cognitive development by placing them within suitable groups and positions that will support their learning. Therefore, ensuring that each group has several more knowledgeable others based on their strengths within the different areas of learning and experience. Therefore, if Vygotsky’s and Piaget’s theories are correct by adopting this approach to teaching and learning I should see a positive classroom environment being created, as the learners will feel confident in their learning due to the positive support from their peers. 
[bookmark: _Int_SBCoKZXp]In turn, the development of a safe and inclusive classroom that supports challenging behaviour has also been brought to my attention, through the exploration of the literature. Bronfenbrenner’s Ecological Model supports the theory that learners develop certain behaviours from external influences to which they have been exposed (Hess, S.A et al., 2008). Thus, suggesting that if the learner has been exposed to negative behaviour they will undoubtedly display the same behaviour within the classroom. As this is the only behaviour that they are familiar with. However, the Welsh government’s (2012) research also highlights that behaviour comes from both nature and nurture. Therefore, when considering this and how it impacts my pedagogy, attention must be given to how I intend to model positive behaviour within my classroom environment. In doing this I intend to consider Skinner’s (1953) theory of operant conditioning. Meaning that I intend to use both positive and negative reinforcement to address behaviour within my classroom. This will support the learners to understand and make a connection between the rewards for positive behaviour and the consequences for negative behaviour. 
However, based on my findings it is suggested that for operant conditioning to be a successful teaching and learning technique in terms of addressing challenging classroom behaviour, we must ensure that we are consistent in its delivery (Welsh government, 2012). Therefore, ensuring that there is a clear set of rules displayed within my classroom is of paramount importance when considering the development of my own pedagogy. Cobb-Moore et al (2009) suggests that to ensure learners are compliant with the rules, they should be a part of the creation process. Thus, being so I intend to begin each academic year by creating a class contract in collaboration with the learners. This supports the theory that by doing this the learners can gain a sense of ownership over the rules made, therefore in turn they are more likely to adder to them (Cobb-Moore et al., 2009).  
Consequently, adopting a relationship-building approach to classroom management is also a priority of mine. Based on findings from my research into  Beaty-O’Ferrall et al (2010) theory based on positive classroom relationships, I was able to develop my understanding of how building a holistic pedagogy supports positive classroom relationships due to its effect on challenging behaviours. Therefore, when developing my own pedagogy, I must also consider the work of Seligman (1999) and their theories on “positive psychology”. When considering how to incorporate these findings into my petrological practice I came across a teaching and learning approach known as “admiring negative attitudes and behaviours” (Beaty-O’Ferrall et al, 2010). Consequently, this will require me to look at challenging behaviour in a positive way and interpret it differently. We can often see positive behavioural traits within negative behaviour (Beaty-O’Ferrall et al, 2010). By adopting this approach, I will aid my learners in being more confident and self-aware. This approach will allow them to see their behaviour in a new light. 
Recommendations.

From contextualising the incident, I feel as though LEGO therapy would be a affective intervention to introduce to address the critical incident highlighted throughout this essay. This intervention can encourage the negative classroom behaviour that we may be seeing to be used in a positive way (Lindsay, S et al, 2017). As the learners are encouraged to take on a specific roles to complete a task. The role of the engineer is to explain to the group exactly what the desired outcome is going to look like, they also need to explain to the supplier and the builder what LEGO pieces are required and how to put them together, however they are not allowed to touch the bricks (Lindsay, S et al, 2017). The suppliers role is to listen and follow the engineers instructions to be able to find the correct pieces needed (Lindsay, S et al, 2017). Finally, the builders role is to follow instruction and build the desired structure (Lindsay, S et al, 2017). Therefore, to address the challenging behaviour observed this intervention would allow learner A to express their authority through taking on the role of the engineer, as this requires them to give instruction. However, it will also encourage them to improve their listening skills as adopting any of the other roles requires them to listen to their peers and follow instructions. 
 Conclusion.

This assignment was concerned with the role of critical reflection in identifying the next teaching steps that address a critical incident. Through observation teaching and learning methods were identified, using Tripp’s (2011) critical reflection methodology. 
Drawing on key learning theories from Vygotsky and Piaget the effectiveness of these teaching and learning methods where able to be critically analyzed. Through, the work of the Welsh Government (2012) conclusion was drawn to the validity of these methods and how they could be used to address the critical incident observed. Highlighting the importance of implementing these teaching and learning techniques in line with the reformed curriculum for Wales and teaching standards. 
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