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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Develop criticality in your writing, rather than being too descriptive. 
Read widely to ensure that your practice is informed by research.

	I have tried to use more relevant referencing in this assignment, when making a point I have tried to ensure to back it up with evidence.

	Target 2
	Check references using Harvard guidelines.

	I have been more careful when referencing. Referring back to Harvard guidelines to ensure that they are correct.

	Target 3
	Try to explore more literature that is less broad and more focussed on education.

	I have tried to use literature that is educationally focussed in order to ensure arguments have more context.





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	We met on Teams to discuss the importance of Assessment for Learning (AFL) methods and had a session from one of the teachers in the lead school about the different strategies of AFL we could incorporate into our lessons in order to improve our practise. We were taught how using AFL strategies could help consolidate learning, and that they are very important in lessons. We discussed what was expected of us during the test phase (where we began to implement AFL strategies into our lessons on placement) and also that we would have to do a 10 minute presentation in the 'Share' phase to discuss the AFL strategies we implemented and how they impacted the lessons and the children's learning.	 I left this session having a much better understanding of how using AFL strategies in class could have a positive impact on the learning of the children. I also had a variety of strategies in mind that I could begin to incorporate into my lessons. We were also provided with a document that detailed different AFL strategies and how they can be used which will be very helpful in aiding with my lesson plans in the future.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Following the 'Meet' phase, I started to implement some of the AFL strategies that I had learnt about into my lessons. I mainly focussed on the use of mini whiteboards as I was teaching a series of maths lessons over this period of time and I felt that this would be beneficial. The use of mini whiteboards has been found to be a highly effective tool for formative assessment, Anderson and Palm (2016) found that when used in maths lessons student attainment increased in a Year 4 class. Due to this, I felt it appropriate to incorporate the use into the opening phase of my lessons, I ensured that I had a number of example questions that gradually got more difficult. I then asked all of the children to try and answer the questions (one question at a time) on their mini whiteboards. I found this to be very beneficial to the children's learning and made notes on this in order to make the presentation for the 'Share' phase.
	I found that by incorporating this AFL strategy into my lessons it was very beneficial to my teaching as a whole. It allowed me to be able to assess the whole class at one time which gave a much clearer view of how the children were coping with the learning. This also allowed me to subtly identify who needed a bit more support and helped me plan how I could give this to them. I also found by using a whole class AFL strategy where every child contributes, behaviour management was easier as all of the children had to be engaged as they knew they were expected to provide an answer. It also was beneficial for improving perseverance (allowing the children to correct their answer and provide another one). I also identified some limitations of using this AFL strategy such as the fact the effectiveness of this strategy differs with the nature of the question (if it is a question with multiple correct answers it may be more difficult to incorporate). Overall, I found the test phase to be helpful in broadening my lesson plans to include AFL strategies and I saw, first hand, how much they can improve the learning.



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	In this phase we delivered a 10 minute presentation to our peers on Teams. In this presentation we laid out the AFL strategies that we implemented during the 'Test' phase and we spoke about the benefits and limitations of using them. We all listened to each others presentations and this allowed us to listen and to learn from each others experiences.
	I found this phase to be very helpful, it nicely brought the topic of AFL to a close and gave us an opportunity to share our experiences and learn from each other.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
BBC Bitesize - When planning a literacy lesson for year 1 and 2, where we went through a range of techniques used in a persuasive letter. I used BBC Bitesize to aid me in explaining the concepts, I found it especially useful in helping me to explain how to use commas in a list. I feel like sometimes when planning, I can fully understand a concept myself, but when I am trying to convey the concept in a lesson scenario it is sometimes difficult to explain it in the most suitable way. In this case, I found that using BBC Bitesize to develop my understanding was highly beneficial and allowed me to convey the concepts clearly in the lesson.   

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
Kahoot! -  During our microteach lesson in university I ended the lesson with a 'Kahoot!' which I created and delivered. It helped me develop my digital competency as I had not used the website before and I was able to deliver a quiz (AFL strategy). I am likely to use this website again to develop more quizzes to use in my lessons.

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? 
 


Safonau/ Standards

Professional Experience Template 1: Design and Technology Cross Curricular
Pedagogy Standard: Advancing: Cross Curricular themes
What did you do and why?
I created a Design and Technology lesson that had some cross-curricular themes. I have been planning the Design and Technology for this term, due to the lockdown restrictions they will be taking place weekly in the morning session for the children's asynchronous task. The aim for their Design and Technology sessions is to create a product from recycled material, this ties in with the year 1 and 2 context for learning. Their context for learning this term is 'Reduce, Reuse, Recycle' linked heavily to the purpose - ethically informed citizens who show their commitment to the sustainability of the planet. The children will be learning about this topic in a variety of areas of learning over this term. During this area of learning (Science and Technology) children will be taken through a series of lessons where they will end up designing and creating a brooch from recycled material. These lessons are also linked heavily to Expressive Arts, as children will be using their creativity to brainstorm and draw their ideas of products they could make from materials they can find around their homes. Children will also be drawing a design of their product based upon research they have conducted about brooches (this is linked to DCF).  Overall, this series of lessons has a variety of cross-curricular themes that can be justified due to the nature of the aim of the Design and Technology lessons. This also means that by undertaking these lessons, children are able to carry out a range of skills and learn in the context of a variety of areas of learning. 
What have you learned?
I have considered using cross-curricular themes in my lesson plans prior to this but I have found that the links have not been particularly salient. However, when I was asked to start planning this series of Design and Technology lessons I saw the opportunities to include cross-curricular themes from the offset. I was able to see what themes could fit into each lesson and I found that I was not trying to 'force' the themes in. All the cross-curricular themes were justified and fitted well into each lesson. This would, in turn, benefit the children as they were able to identify with the topic, as they were being exposed to it in a variety of contexts and areas of learning. I spoke to my class teacher about this and it was noted that I had incorporated a variety of cross-curricular themes into my planning, she also explained that it is harder to make reference to cross-curricular themes in some contexts than in others. From this experience, I have learnt that when the opportunity arises to make reference to cross-curricular themes I should make use of it as it allows the learners to benefit and have a more rounded learning experience but I have also learnt how to justify using cross-curricular themes and where they are best referenced. 
What next?
From this experience, I will ensure that when the opportunity arises to reference cross-curricular themes in my lessons that I make use of it. I will make sure that my lessons are always well informed with information from the Areas of Learning so that I can use cross-curricular themes as effectively as possible and so that the children get the most out of this experience. I feel that by doing this I will be giving the children a more rounded experience, exposing them to a variety of learning contexts. Despite this, I will also ensure that my references to cross-curricular themes are justified and make sense in the contexts in which they are used. I am hoping to develop this further by using the standards and seeing if there are aspects which overlap and will, in consequence, make referencing cross-curricular themes more justifiable. I will share what I have learnt with my fellow student-teachers and other colleagues asking for their experiences to help develop my own planning and vice versa. 

Professional Experience Template 2: Welsh – Extending Sentences. 
Pedagogy Standard: Refining: Differentiation
What did you do and why?
I created and delivered a welsh lesson on extending third person sentences for my class on placement. Prior to this, I had observed a few welsh lessons, I had recorded the children's oral welsh assessments on Flipgrid to aid the teaching assistant in the class. This meant I had a good indication of the children's existing welsh knowledge before planning this lesson. I also realised that there was a range of abilities in the class especially when it came to their written work. When planning this welsh lesson I kept this in mind and I decided to differentiate the task to 3 levels (highest using a range of phrases to extend their third person sentences and the lowest filling in the gaps with the correct extension phrase). This helped me ensure that the lesson was accessible to the whole class and I felt that this benefitted the learners.
What have you learned?
I feel that this experience is important as it allowed me to ensure that my lesson was accessible and appropriate to all learners in my class. By differentiating the task it allowed me to ensure all children were working in a beneficial learning zone promoting a growth mindset. It was also a good experience for me as I had observed the children and indicated a potential barrier (children's varying ability in welsh especially in their written work), I then overcame this by creating an effective lesson that was inclusive to all learners. Santamaria (2009) concluded that the best teaching practices consider all pupils in a classroom and take their needs into account.  I will continue to use differentiation in tasks throughout my teaching career and promoting a growth mindset in my classroom. I will share this experience with my fellow student teachers encouraging them to use differentiation where appropriate in their lessons, especially in circumstances where there is a range of abilities in the class.
What next?
As a result of this experience, I would like to try and help the children progress further (encouraging children to challenge themselves and try the harder activity). Unfortunately, I am not going to have an opportunity to teach the children another welsh lesson as I have come to the end of my first teaching block in PTE1. Although, if I was to teach another welsh lesson to this class I would focus on developing the children's skills orally first to build their confidence and then this would enable them to apply the knowledge to their written work. I also marked the work the children had completed during that lesson with individual feedback and gave each child a DIN (do it now) task encouraging them to extend a sentence using a phrase that we had learnt in the lesson but they may not have implemented into their work.



Professional Experience Template 3: Duffy’s Front Cover Task
Pedagogy Standard: Influencing: Learners Leading Learning
What did you do and why?
I prepared an asynchronous lesson that allowed the children to have the opportunity to make predictions on what would happen in a story based on the front cover. I made a short introductory video on Loom for the children to watch and created a task sheet that would be uploaded to J2E for them to work from. The then had to right their predictions around either a provided image of Duffy (on the task sheet) or around a drawing of Duffy that they had made themselves (I felt this also encouraged children to have more control over the work they produced.)
What have you learned?
I have learnt that by allowing the learners to have more independence in the work they produce, it can give rise to children using their own imagination. It was also noted that the engagement of the children for completing online work (particularly asynchronous tasks) was starting to drop but despite this, many children uploaded their work for this task. The work they provided was highly unique and this was likely due to the fact we didn't provide the children with examples and allowed them to complete the task with little guidance.
What next?
From this positive experience, I would like to try a similar task when we are back teaching in the classroom. It was easier to allow learners to lead their learning in an asynchronous task that they completed at home. I feel like trying this in the classroom would be a slightly more difficult challenge but I would hope that children engaged as well with it as they have in this case. As I feel this may be slightly more difficult to do in the classroom, I would seek advice from experienced teachers and find out how they incorporate this way of teaching into their lessons.


Part 2: Critical Reflection
Word Count – 2021.

Introduction
I have chosen to focus on ‘Differentiation’ as my area for professional development. Differentiation involves tailoring lessons and how they are taught to the individual needs of the pupils, in order to maximise learning (Sousa & Tomlinson, 2011).  During my PTE experience, I had the opportunity to work collaboratively and plan lessons as a phase, meaning that lessons that I planned needed to be appropriate for two year groups, for example, Year 3 and 4. For this reason, differentiation was an important aspect in my planning to ensure that the lesson content was accessible to a wide range of pupils all with different individual needs. The classes in my PTE school were mixed ability and had a wide range of needs that I needed to adhere to in order to ensure best practice for myself as a teacher, and to ensure learning opportunities were maximised for the pupils. I have decided to focus on this area as I feel that, although, I have been able to differentiate tasks to fit the pupils’ attainment levels, there is far more to pupils’ needs than simply ability. In order to successfully differentiate consideration for other needs such as socio-economic background, whether a pupil has English as an additional language (EAL), or the pupils’ intrinsic motivation should be made. When considering the context of my placement school, there was 31% of pupils who had EAL, 11% of pupils were eligible for free school meals and the cohort was highly diverse with a local authority estate on one side and a more affluent area on the other. On reflection, I feel that to positively impact my professional growth I need to explore the implementation of differentiation. This will allow me to ensure I have a more rounded understanding and that I will be better equipped to meet the needs of the pupils I teach to ensure best practice.
Critical Discussion of Chosen Aspect
Clare Tomlinson, who is a leading expert in the field, defined differentiation as the process of tailoring the key features, content (what is being taught), process (how pupils will learn), and product (what pupils produce to demonstrate learning) according to pupils’ readiness, interests, and learning profiles (Tomlinson et al, 2003). Tomlinson explains that the process of differentiation in education is ‘student-aware teaching’, meaning that it is centred around the pupil. The intention is that addressing the needs of the pupils enables them to progress at, or above, the expected standard (McNamara and Moreton, 2016). Geelan et al (2015) suggests that differentiating learning materials, activities and instruction is an effective way of tailoring teaching and learning to the individual needs of a pupil. The assumption that every pupil in a given classroom responds the same way during a lesson is illogical (Tomlinson, 2008) and this supports the view that differentiation is central to effective teaching practice.
Vygotsky’s Zone of Proximal Development Theory (1978) supports the belief that implementing differentiation into the classroom is favourable. Vygotsky’s theory is child-centred and considers how children can learn most effectively. The Zone of Proximal development (Vygotsky, 1978) refers to the distance between the existing knowledge and the learning potential. It is the connection between what is known and what is not yet known, but could be learnt through assistance, guidance, and instruction. The theory suggests that in order for pupils to achieve their learning potential, they must interact with a knowledgeable adult or capable peers (Blanton, 1998). The zone of proximal development relates to differentiated learning as it acknowledges the needs of the pupils and that evaluation of existing knowledge is necessary to effectively teach pupils. The teacher acts as the knowledgeable adult and through their guidance they can ensure that pupils achieve their learning potential. The process of differentiation is collaborative between the teacher and the pupil (Tomlinson, 2008) which supports this principle further. 
The premise of differentiation is that teachers need to adapt the way they teach to ensure that pupils’ individual and diverse needs are met, rather than expecting pupils to adapt their learning to meet an approach that is rigid and impersonalised (Tomlinson, 2001). Without the implementation of differentiation, many teachers have been found to adopt a ‘one size fits all’ approach to teaching where teachers plan lessons aimed at the middle attaining pupils (Brighton et al, 2005; Westwood, 2013; Tomlinson, 1999). Teachers often agree that the process of differentiation is key to meeting the varied needs of pupils (Burkett, 2013). Support for differentiation also comes from neuroscientific conclusions (Sousa & Tomlinson, 2011). Sousa and Tomlinson identified that differentiation is a ‘brain friendly’ process, as it is a concept that acknowledges that pupils will have differing levels of interest, motivation and ultimately different ways of thinking and learning.  
When implementing differentiation, there are significant considerations that should be made. High expectations of pupils in the classroom are essential. It was found that when a certain behaviour is expected of a pupil, it is likely that this behaviour will occur (Rosenthan and Babad, 1985). Lack of high expectations, in the classroom, can give rise to lower achieving classrooms (Cotton, 2001). For this reason, it is important to ensure that when implementing differentiation into the classroom, high expectations are apparent throughout. 
Additionally, Hertberg-Davis (2009) suggested that misunderstanding of differentiation, can lead to pupils in the classroom being less challenged. This was found to be particularly salient amongst new teachers. This furthers the belief that high expectations should be considered heavily when implementing differentiation. This notion is further supported by Dixon et al (2014) who argued differentiation in teaching requires practice and that teachers’ experience in lesson adaptation allows for a more successful implementation of differentiation. However, teachers who implement differentiation successfully early in their career are more likely to persist and continue to use it (Tomlinson, 1995). 
Another factor that should be considered when differentiating is that, differentiation is not providing more work to higher attaining pupils and less work to lower attaining pupils (Cooper, 1998). It is not about the quantity of work, it is ensuring that work is suitable for the needs of the pupil (VanTassel-Baska & Stambaugh, 2005). It is also apparent that educators can sometimes view differentiation as a process which proves support for weaker pupils but does not facilitate challenge for the higher attaining pupils (Hertberg-Davis, 2009; Westwood, 2013).
Differentiation is one of the Professional Standards for Teaching in Wales (Hwb, 2017). “Professional standards describe the skills, knowledge and behaviours that characterise excellent practice and support professional growth.” (Hwb, 2017). Effective demonstration of differentiation in this context is referred to as “knowledge, understanding and experience of high expectations and effective practice in meeting the needs of all learners, whatever their different needs.” (Hwb, 2017). This supports the argument that in order to differentiate effectively, not only do individual needs need to be considered, but high expectations must be apparent. 
When considering the process of differentiation, Kondor (2007) found that pupils benefit from learning in authentic contexts that are meaningful to their lives. This shows there is a potential connection between the Professional Standard ‘Real-life authentic contexts’ (Hwb, 2017) and differentiation. This was also observed in Marshall and Horton (2011) who indicated that teachers should provide adequate time for pupils to discuss real-life problems in relation to a lesson. Kondor (2007) also established that offering pupils choice within their learning context allows pupils to further meet their learning needs while motivating them to do well. This also suggests a link between differentiation and the Professional Standard ‘Learners leading the learning’ (Hwb, 2017). This notion is supported by Ollerton (2014) who suggested that a ‘flipped classroom model’ can be a possible method of differentiation where pupils are given responsibility and ownership of their own learning. 
It is clear that the Professional Standards of Teaching mentioned involve placing the learner, and their needs, at the centre of teaching and learning. The established links suggest that when consideration is made for the Professional Standards as a whole, best practice is likely to occur.
This aspect was considered as it was felt that I needed to broaden my understanding of differentiation to ensure that more needs were met than simply ability. Differentiation by pupils’ existing interests allows for high engagement, motivation, and helps pupils relate to what is being taught. Interest based differentiation can also be implemented to allow for discovery of new interests (Tomlinson, 2005). The aim of differentiation, argue Tomlinson (2001) and Valiande et al (2011), is to ensure teaching and learning is pupil-centred however, educators often neglect responsibility to consider other factors that could have significant influences (Taylor, 2017) such as social class (Hatcher, 1998),  and culture (Thomsen, 2012). Considine and Zappala (2002) also argued that consideration to these factors can provide a greater framework for more inclusive differentiated learning. This also links heavily with the expectations set out in the ‘Every Child Matters’ initiative (Department for Education and Skills, 2003) which state that all children are entitled to quality education regardless of their needs. This agenda aims to ensure all children have the chance to fulfil their potential.
Santamaria (2009) concluded that the best teaching practices consider all pupils in a classroom and take into account individual differences. Due to this, it is essential that teachers know the pupils in their classroom well, when using differentiation Littky (2004). Dudley (2014) explained that through using the lesson study process for classroom observation, he found that repeatedly one of the three ‘case pupils’ was discovered to be performing at a very different level from what was perceived by the teacher. A seemingly ‘low attaining pupil’ was actually capable of performing at, or above, middle attaining pupils. This notion supports that low expectation will likely present low pupil progress and motivation. Motivation is a key aspect when it comes to teaching and learning (Ryan and Deci, 2000). The presence of intrinsic motivation in pupils has been found to result in pupils displaying sustained interest in tasks, risk taking, and the conquering of new challenges (Adelman and Taylor, 1990; Saeed and Zyngier (2012). Intrinsic motivation is important in teaching because it captures pupil’s enjoyment for learning, simply through the pleasure learning brings. This is an important consideration for differentiation. When needs are met and pupil interest is taken into account, this could in turn, increase intrinsic motivation in pupils. However, consideration should be made for the lower attaining pupils who are aware they are performing at a lower level than their peers. This perception may give rise to decreased intrinsic motivation through decreased self-efficacy (Ryan and Deci, 2000).

Conclusion
It is clear that from researching the premise and the implementation of differentiation in the classroom, that there is a large amount more to the process than simply tailoring worksheets. It is evident that differentiation can also be effective through tailoring the learning materials and instruction (Geelan et al, 2015). Through differentiation, needs of the pupils can be met and this can contribute to more inclusive practice (Considine and Zappala ,2002). Exploration of the literature has shown that differentiation in the classroom has a lot of merit and is central to effective teaching practice (Santamaria, 2009). Though much of the research takes place in America, it is clear that there is a similar culture around teaching. The premise of considering the pupils’ individual needs are apparent and present in UK initiatives (Department for Education and Skills, 2003) and the Professional Standards of Teaching (Hwb, 2017). Differentiation is a Professional Standard of Teaching in Wales and is, therefore, expected to be implemented by educators to ensure excellent practice. To ensure professional development, I will continue to implement differentiation into my future teaching practice. However, I will ensure that I explore other ways to differentiate, linking to authentic contexts and listening to pupil voice to allow pupils to take ownership of their learning. I will also ensure acknowledgement of considerations such as high expectations when differentiating. I aim to meet the individual needs of the pupils through tailoring key features of the lessons to best suit their needs. Furthermore, I will ensure that my practice reflects the collaborative nature, between teacher and pupil, to better my teaching practice. 
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