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Introduction

This introduction and reflection below will be based on the SKIP Cymru sessions that I have delivered in St Woolos Primary School in Newport which is largely populated and made up of BAME children. ‘The most recent Census data in 2011 shows the population of Stow Hill is made up of 75.6% of people from a white background and 24.4% of people from a non-white background. This is higher than the Newport average where 10.1% of people are from a non-white background.’ (Unknown, 2017). The school is situated in an area of deprivation and a has a high number of pupils who access free school meals and high in ASB (Anti-Social Behaviour). ‘The number of offences per 1,000 population in Stow Hill has remained relatively constant and recorded at 492 in 2015-16. This is well above the Newport average which has increased from 77.34 to 86.37 for the same period and well above the Wales average which has increased slightly from 57.35 to 58.95. The number of offences recorded in Stow Hill may be due to the city centre being in this area.’ (Unknown, 2017). I have been given the opportunity to work with a group of 8-10 children in Year 1 on a weekly basis engaging in a 30-minute SKIP Cymru session. I have worked closely within this community over the past 7 years delivering on a number of different programmes, so I know the school and community area very well. I also work closely with the school in my daily role within Newport Live as the Primary School Assistant Sports Development Officer, my role is trying to get as much physical activity within the schools in Newport as possible, one of those schools being St Woolos Primary School.

	This reflective log is based off my first session within St Woolos Primary School. Prior to attending the SKIP Cymru course, I thought that I was teaching children the correct fundamental skills and physical literacy e.g., Throwing, skipping, jumping, catching etc and in the correct way. However, this course has shown me that there is a much more in-depth process to follow, I have now been able to recognise the development stages of the fundamental movement skills (FMS) and learnt how to manipulate the task and environment to enable to children in my focus group to progress to the proficient stage of each FMS. By being able to recognise the stages in my head I am able to put the children in groups based on their ability/stage level without them noticing what stage they are at. Since attending the SKIP Cymru training course I have realised the importance of movement and motor competence in children’s development, and it has improved my knowledge and understanding of the fundamental movement skills. Focusing on the development of children has massively improved and I have been able to implement this within my delivery. As well as focusing on the development of the children and being shown how to improve FMS, children need to be given the opportunity to do this, if they are not given enough opportunity to develop these skills from an early age it can put a stop on the development of their motor skills (Clarke & Metcalf, 2002; Hands, 2012). One of the biggest learning points that I have taken from the training course is the opportunity to reflect, observe and adapt every session to the focus group I have been working with.

Before my first SKIP Cymru session I asked for a background on all of the children within my focus intervention group. Some of the feedback I had was the children finding it difficult to listen to instructions, having short attention span, struggling to focus on tasks and poor/delayed fundamental movement skills due to lack of opportunities during the COVID-19 Pandemic & lockdown periods. They stated that these children were in nursery when the pandemic hit and have not been given many the opportunities to play throughout the COVID-19 nation-wide lockdowns and this has delayed them in their FMS & physical development. I knew from having this feedback that the group of children I was given were going to need a lot of support to help them get to where they should be for year 1 children. When I attended my first session, I had prepared myself for the group needing the extra support, however, I did not realise the extreme that they were in their delayed FMS. It was the most challenging but rewarding session I have ever delivered; the children were full of energy and took to every game I set out very well. I was able to identify that 5 of the children from my focus group who potentially had not been exposed to the opportunities, I could see through their abilities to socially interact with their classmates, remaining focused and their ability to perform, listen and watch tasks being explained/delivered. This could be because of a number of reasons including being in an area of deprivation and not having access to a safe space outside their environment in their homelife (Nitecki & Chung, 2016).

During my first few sessions I delivered a number of warm-up activities and was able to observe the children to determine the stage of development that they were at with their jumping, running, skipping, hopping, and galloping.  As stated above, before attending the SKIP Cymru training course I was unaware of the stages of FMS development so to finally be able to observe children and assess in my head what stage they were at was overwhelming at first, however it did get easier throughout the session and I did find it very beneficial, it also helped that I have a small, focused intervention group that I am working with. The biggest reflection I had from my first session with the group was the children not being able to ‘splat the frog’, they struggled to reach down to the floor with their hand and splat the frog, I was then able to identify that those children needed to practice their hand-eye coordination to ensure they can get their hands in the right place while tracking it with their eyes. I was able to adapt this at the time to allow them to use different parts of their body e.g., stomping the frog with their feet. I did find the more we were practiced this warm up activity over the first few weeks the more they understood and did manage to play the activity fully and developed that skill very quickly. 

Within my focus group there was one particular boy who I was told was very quiet, shy, and not confident in speaking with new people. I was able to see this from the first session, I asked him his name during one of the warmup games and he froze, he would not look at me and he went really shy, so I asked him to carry on as I did not want to make him feel like he had to tell me his name, so I went over to the teacher and asked what the boys name was. The boy absolutely loved playing all of the games and he was smiling and having so much fun, at the end of the session the teacher came over to me and said that is the most enjoyment she has seen him have in a session in as long as she can remember. She said it was down to the way the session was delivered, there wasn’t anything too complex for them, it was all easy instructions and well planned out. I couldn’t stop smiling after she told me this. On the 3rd session the little boy came out of his shell so much, we were doing pair work in this session playing ‘Me to You’ and he worked so well with his partner, and I could tell he was just so happy with himself because his partner was cheering him on and then he started cheering his partner on and it was just so lovely to see. 

	In the first session I did not introduce the gardens, just because I wanted to get a feel of the group I had, I did however bring two gardens in on the second session, and it was brilliant. I set up a catching and throwing game ‘Me to You’ to focus on their throwing, catching, hand eye coordination, tracking and so on, this was in garden one and then an obstacle course in garden two, it was really good to see the children working together in pairs in the one game and then allowing them to explore and learn through the obstacle course and let them lead how they wanted to complete the obstacle course. SKIP Cymru 2016 states that children need to build a big movement vocabulary with a variety of movement skills, and they need the right equipment and tasks to learn and move well. They also state that children who take part in regular physical activity have better academic achievements and behaviours which means they are able to concentrate more on tasks and have a greater attention span. They stress that when a child moves and improves their movement skills, there brain develops more connections and can process information more quickly (SKIP Cymru, 2016).

	There was such a difference in the children’s abilities from the first session to my last session, the biggest achievements within the groups were their confidence and being able to focus on the tasks by listening to instructions and watching demonstrations. By my final session each child had shown development of some sort and completed at least one stage of fundamental movement skills.  During my last session I was being assessed and as much as I am glad it was in one of my sessions with the children I was working with on a weekly basis, I was still very nervous. I have learnt over the last few sessions that the children I work with can only concentrate on two gardens going on at one time, I tried 3 at once on week 4 and 5 and this did not work well at all, especially with the low numbers that I had, so I stuck to the warm up activity and then 2 gardens and I was able to focus on the children in the one garden and allow the children in the obstacle course garden to observe and give teaching points to the children. 

	All of my sessions were aimed to engage, motivate, and build the confidence in the children in my intervention group through enjoyable and inclusive activities to help support their stages of fundamental development. By doing this, I have seen a positive change in the attitude, enthusiasm, and willingness to get involved in all aspects of each of the sessions and the confidence in all of the children has massively improved. They are more confident in trying new things due to not being set up to fail, each session is set up to help the children achieve and adapt when needed. The teachers who have been sitting in on some of the sessions have said they have taken ideas and have changed the way they are delivering PE within their classes and have said they have seen big improvements in the children wanting to actually get involved in physical activity, whereas before they would never want to get involved. I see this as a huge achievement, and I hope they continue to develop. 

Conclusion

To conclude my reflection, attending the SKIP Cymru training course has proven vital to my delivery and it has allowed me to become more aware of the importance of improving children’s fundamental movement skills. I know that going forward I am now going to be able to help develop so many children in the most efficient way, this course has allowed me to be even more adaptable and reflective within my practice and knowing how to support the children I work with to become proficient movers in their object control skills and locomotor skills. 
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