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Early Years Curricula 

Section one -1674 words 
[bookmark: _Int_yjseAMTb]Section one will be looking at two different approaches to play-based pedagogy in Wales, with consideration to outdoor learning. Along with, professional learning on how practitioners should deliver such concepts. Section one will also contain a critical analysis of the curricula guidance, for the Foundation Phase (2015) and the new Curriculum for Wales (2020). In view of the advantages, disadvantages, and barriers to each framework, evaluating both practitioners and children's perspectives within the Early Years. 
[bookmark: _Int_k8j4heDr][bookmark: _Int_7ajErGKs][bookmark: _Int_A62pekFx]According to The Foundation Phase (Welsh Government, 2015) the statutory curriculum in Wales introduced in 2010, for children aged three to seven was The Foundation Phase. As said, at the centre of this statutory framework is the holistic development of the child. With this in mind, The Foundation Phase curriculum is prepared as a progressive framework to meet the diverse requirements of all children. This suggests those who are at an earlier stage of progression as well as those who qualify for a more in-depth experience to learning. The curriculum provided for young children should complement their stage of development, rather than a bias to their age. Proceeding past age-related outcomes that prior to this curriculum, was expected to be achieved by children. Further emphasis, placed on the interest, that children should only move forward when their development suggests they are ready and at their own pace. 
[bookmark: _Int_71XY5Sr7][bookmark: _Int_Q3hF3lr9][bookmark: _Int_mmkiUR5f][bookmark: _Int_v2eQYPTR][bookmark: _Int_9RkwnX1l][bookmark: _Int_Qa6VabeY][bookmark: _Int_zbm6xVFN][bookmark: _Int_NY4E0WDX][bookmark: _Int_95dnfuPa]Indicated by Marchant et al. (2019) there is a significant link between a child’s health, well-being and education illustrating that healthier and happier children reach a greater educational attainment. An engaging curriculum should facilitate this concept, outdoor learning is considered a key aspect to achieving this. This is a pedological approach used to enhance a child’s learning experience, considering their engagement, with both their health and wellbeing in mind. Stated within the Foundation Phase Outdoor Learning Handbook (2009) there is a great emphasis on experiential learning, which the outdoors is considered a vital element to. The framework states that the Foundation Phase environment should nurture discovery and independence, with a focus on using the outdoors as a resource for learning. Key workers should have an in-depth understanding of the idea of outdoor provision and implement this approach into practice. Practitioners should enable the idea of pure play, capturing and exploiting nature as a resource holistically. Focused provision in planning should balance between both indoor and outdoor activities. Rodgers (2022) cited Bruner’s theory (1976) that expresses scaffolding, involving the process that enables a child to carry out an activity, solve a problem or achieve a goal. Bruner’s model indicates a guided discovery to learning, where key workers are significant to facilitating the development process, describing an enabling adult. However, according to Dijk-Wesselius et al. (2020) teachers suggested barriers to integrating the natural environment as a learning resource. As said, teachers felt hindered by an outdoor learning approach and experienced a lack of confidence in their expertise. Teachers expressed finding it difficult to get started as well as, experienced barriers relating to physical limitations. Following such ideas, Building Blocks (Children’s Commissioner for Wales, 2019) says that environments are key for supporting all children and their diverse needs. The Foundation Phase play-based approach expresses that children should be able to move freely in their environment and engage in experimental learning. However, in small classrooms and a large number of pupils, teachers expressed feeling that this was not a realistic possibility. Other challenges included a lack of time and staffing issues. As well as funding showed substantial evidence to suggest, that settings are experiencing issues trying to operate within the current budget, to achieve this play-based pedagogy. Such evidence is relevant when considering future practice, based on the assumption that the Foundation Phase was not working. 
[bookmark: _Int_uc4X7qA3][bookmark: _Int_LkcxvmNJ][bookmark: _Int_1LP2Fdjv][bookmark: _Int_ec73Hn77][bookmark: _Int_CBVjXmst][bookmark: _Int_XI7PX0QJ][bookmark: _Int_E1lBtgg9][bookmark: _Int_O24gLakh][bookmark: _Int_IpP3DdUq][bookmark: _Int_5d59Uvq3]An Independent Stocktake (2014) evaluates the relative barriers to the Foundation Phase with professional learning, along with the play-based pedagogy in mind. As stated by Siraj, within the Foundation Phase there is a substantial number of recommendations relating to professional learning. Considering direct training and support for all practitioners within this sector, including heads, teachers, and key workers. Regarding an enhance in the standard of teaching, towards the focus on structural changes. Specific training in addition to aid should be fit to aim for that targeted audience, for example outdoor learning or play-based pedagogy. Other areas of this framework should be built upon, achieving a greater degree of professional learning. Like leadership skills, reflective skills and understanding of how best children learn and develop. In correspondence with this view, Waters (2016) stays that the Foundation Phase emphasised a play-based approach with experiential learning as the baseline. The role of the practitioner within this framework was said to be a facilitator to learning, this requires educators to take an active and participatory role in a child’s learning experience. However, this suggests that practitioners should consider children’s prior experiences as the foundation of how that child develops, instead of assuming age related outcomes. Therefore, this required a notable change in the way key workers should approach and deliver education to children. Even so, within the Foundation Phase framework there was no clearly expressed approach and pedagogy on how to distribute this perspective. Progressing towards change Successful Futures (2015) proclaims that, the Foundation Phase framework was one of the greater things created within Wales’ education system. Due to the priority of inclusive practice, considering bilingualism. Committing to both the Welsh language and Welsh identity, focusing on Curriculum Cymreig. Further, all evidence of the Foundation Phase suggests great strengths that future curriculum should be built upon, like the commitment to the Welsh language and culture. Additionally, the Foundation Phase is found to be outdated for this generation, showing an effective change to strategy is advised moving forward. 
[bookmark: _Int_TQTlz8j7]Moving toward such ideas described in the new Curriculum for Wales (Welsh Government, 2020), this perspective promotes an integrated approach to learning. Considering the four purposes within the framework, as the shared vision and aspiration for all children across Wales. The new Curriculum for Wales permit’s practitioners to articulate their own curriculum, based on the unique characteristics of their individual setting, contributing to the four purposes. Building upon the Foundation Phase success’ this framework offers a greater opportunity, to rethink how foreign languages are taught and valued. Regarding, not only the Welsh and English language but, further language learning embedded within the holistic practices.
[bookmark: _Int_BIa1D8ly][bookmark: _Int_0xh22N81][bookmark: _Int_CNeDInci][bookmark: _Int_E64RRCBl][bookmark: _Int_aIXnSnV7][bookmark: _Int_RVQ8RcSS][bookmark: _Int_SPtXvPPA][bookmark: _Int_iTJl6d72][bookmark: _Int_36imEesX]In the view of outdoor learning, the Curriculum for Wales (Welsh Government, 2020) states that children need enabling adults who understand both the substance and value of the outdoors, as a learning resource. The use of natural and indefinite assets, inspire awe and wonder in children including stimulating a child’s person. With regard to their imagination, creativity, and curiosity. Play-based learning encourages the holistic development of the child, across the curriculum. As said, it should be valued by all key workers within the Early Years as well as, observed closely with the clear focus to enhancing future learning experiences. Play is a fundamental right to all children as stated by the United Nations Convention on the Rights of the Child (UNICEF, no date) Article 31. Illustrated in this framework, is the idea of a learner-centred approach underpinned by the twelve pedological principles. Tinney (2023) describes the implementation of such play-based pedagogy in the new Curriculum for Wales, as expressed within the framework there is now significant account taken towards outdoor learning. A key aim of this approach is to foster authentic experiences for children, highlighting connections across all areas of learning. Tinney cited the Evaluation of the Foundation Phase, where described that training and guidance materials was needed in the new curriculum, to enable key workers to execute effective use of the outdoors. Due to this the Welsh Government created online training opportunities for practitioners to access, encouraging the progress of outdoor provision. Indicated by Furlong et al. (2021) initial professional education, in Wales overall has been reformed. Recognition from the Welsh Government suggested, that a greater quality curriculum and assessment was necessary for success, with a focus on educators. Practitioners were no longer expected to deliver only an eduction but have an active role in the curriculum, deciding what was the best approach suited for their setting. Considering a new vision for teacher professionalism in Wales, the Welsh Government now demands a fundamentally different method to teacher training. Considering how Universities and Schools organise and provide student teacher learning, with a collaborative motion. Such proposals were not put forward for the Foundation Phase Framework. 
[bookmark: _Int_3VS88c4Z][bookmark: _Int_TqloSZ8d][bookmark: _Int_Apa0O1d4][bookmark: _Int_rZq7Zhaf][bookmark: _Int_xYNmUgoI][bookmark: _Int_uDlZarsn][bookmark: _Int_xxi9a7j7][bookmark: _Int_yDBImKQa][bookmark: _Int_o4UwjBb2]Before the new education reform, the BBC (2017) recommended that immediate measures were needed before implementing the new Curriculum for Wales. Advocating, whether there is enough support for teachers in the Early Years advising new professional standards. Exploring, key standards expected from teachers whilst establishing to what extend workload, is harming future requirements within the sector of education. In a later BBC article (2019) evidence suggested that teachers felt they had an opportunity to be empowered, with the ability to teach the specific content they would like to. But it was said that this approach would offer challenges, like time and resources. However, the Welsh Government conveyed that an investment of 24 million would be made in professional learning for key workers. Accompanied by, executing a 40 million fund to the development of the curriculum. Which stated, in the Welsh Governments’ National Mission (2020) such funds were invested in settings for professional learning. With a future priority emphasised in funding for such programmes in Wales. 
[bookmark: _Int_rKiWJbYn][bookmark: _Int_r4Mm9iDr][bookmark: _Int_UUvzboTj]To conclude, the new Curriculum for Wales was built upon the principle of the Foundation Phase with consideration to play-based pedagogy. However, as said such play-based pedagogy was found to be difficult to implement, within the Foundation Phase, due to a lack in professional learning and resources. But, as recommended within the Independent Stocktake and BBC reports, funding is necessary in providing such play-based approach. For this concept to flourish, professional learning needs to remain a priority in funds provided for settings. To achieve the rich play-based environments and experiences for all children in Wales, with a high regard to the natural environment. 
Section two- 1526 words 
[bookmark: _Int_tHT6lK46][bookmark: _Int_p7YFQkFt][bookmark: _Int_gdfMbv8L][bookmark: _Int_KffdsfWR]Part two will be considering the concept of the unique child and assessments within the Early Years. Examining elements of some curricula and perspectives of the unique child, as well as effective assessments. Also, a critical evaluation of two methods of assessment including both the Foundation Phase Profile and Learning Stories, considering how well very assessments reflect the unique child. Furthermore, regarding culture and additional learning needs in this sense and how alike aspects, are demonstrated within assessments. 
[bookmark: _Int_BCtG1zQ4][bookmark: _Int_UR03v0uc][bookmark: _Int_1PfVht6u][bookmark: _Int_RvwcShao][bookmark: _Int_v3lXRvrz][bookmark: _Int_qv38PL0Y][bookmark: _Int_pBAVcoG2][bookmark: _Int_Rng2z6VN][bookmark: _Int_WqywwRgC][bookmark: _Int_5VeULt2y][bookmark: _Int_dmcRTyAm][bookmark: _Int_hLqUlDPZ]Described by Worcestershire County Council (no date) every child is a unique child. This is demonstrated by the Ministry of Education New Zealand (2017) expressing the Te Whāriki curriculum and vision, that all children are born with immense potential, representing the unique child. A key aspect of this framework is shaped on the view that all children grow as competent, confident individual’s, strong in their identity, language, and culture. Emphasis’ that all children learn in their own ways, whilst encouraged by adults who know them well and have their best interest in mind. New Zealand’s Early Years Standards for Learning expands the benefits of children participating, in a rich array of relationships and experiences in settings. Along with, acknowledgements to inclusive and responsive practice that recognises diversity. Practitioners of Te Whariki must appreciate this concept, taking the role of an enabling adult. Considering, meeting the needs of all children, including those with additional learning needs, attention given to all the broad characteristics of children. In support of this Dalton (2022), says that inclusivity reflects upon the image of the child, considering the whole child. The image of a child reflects how educators' approach and deliver their practice. Reflection on such image’s focuses on the child as they are, rather than how they are labelled or perceived. Communication with both the child and family is key in gaining this image, reflecting on the child’s abilities, needs, and interests. Enabling adults and environments are essential to supporting the inclusion of every child, inspiring children to thrive and valuing diversity. Indicated in the Curriculum for Funded Non-Maintained Settings (Welsh Government, 2022) the unique child is recognised throughout inclusive practice. This framework notes that inclusion values and encourages, the diversity of all children and their families. Each child should receive equity, presentation, choices, and respect. Practitioners should regard and acknowledge the unique experiences of a child and their family, establishing that all children receive appropriate support. Children should feel a sense of belonging and value, through an inclusive pedagogy where all are offered an equal opportunity to flourish. 
[bookmark: _Int_2zxrbG7j][bookmark: _Int_ZQ2hF5bj][bookmark: _Int_DlAM4z5N][bookmark: _Int_adpgJMXi][bookmark: _Int_52qCsODL][bookmark: _Int_Ibk0kYpi][bookmark: _Int_UzdWweOZ]With this in mind, the Curriculum for Funded Non-Maintained Settings (Welsh Government, 2022) says that assessments aim to discover what a child can do and should be an in-depth analysis. Assessments have an essential role, in determining all children are making progress individually and at an appropriate pace. Encouraging that all children are supported and challenged accordingly. Effective assessments enable practitioners to identify which children may need extra assistance or challenge, for them to flourish and reach their full potential. It is significant that key workers recognise the unique child, how children learn and develop differently, welcoming a variety of characteristics. As said, assessments should not be a tick list or a one-time event. 
[bookmark: _Int_SFM6BxTE][bookmark: _Int_MuRfCkPl][bookmark: _Int_VLxDfuXX][bookmark: _Int_njNjuZDy][bookmark: _Int_wfOS5was][bookmark: _Int_G0hUSiBi]However, The Foundation Phase Profile (Welsh Government, 2017) expresses that the Foundation Phase Framework encourages each individual child’s growth and education, with an emphasis on assessments. The key principle of the profile is to provide a foundation of assessments, which connects to the end of phase outcomes. This concept of assessment offers practitioners an insight of the developmentally applicable, yet emphasis an holistic approach to curricula for all children. The profile is designed in two sets of skill ladders within four areas of learning, providing a method for scoring children. Resulting in bronze, silver, and gold categories that differentiate children based on ability. Nevertheless, the implementation of the Foundation Phase Profile indicates an observation made in the first six weeks of reception, to form an observational baseline rather than a series of tests. As said, there is no evidence to suggest that this type of assessment considers the unique child. As there is no sufficient detail provided for practitioners, to fully assess SEN or ALN children. While the lower steps assess early stages of a child’s development but reflect developmental norms and emergent skills. According to Evaluating the Foundation Phase (WISERD, 2015) there is significant tension between experiential learning and assessments, as the Foundation Phase Profile relies on age and specific statements. The Welsh Governments evaluation of the Foundation Phase emphasised the recommendation, that such curricula reforms do not benefit all children in the same way. As said, within Successful Futures (Welsh Government, 2015) based on such evidence found from the Foundation Phase Profile, it is imperative that those learners considered disadvantaged are understood. Further, exploring the development of future assessments. 
[bookmark: _Int_kGWpAADY][bookmark: _Int_Jw4aBLxi][bookmark: _Int_PvHZPYeE][bookmark: _Int_amE0X4Bi][bookmark: _Int_L1myYbVE][bookmark: _Int_ZMbFA8SA][bookmark: _Int_INti3MT1][bookmark: _Int_YsnWUzX1][bookmark: _Int_OSahMEDl][bookmark: _Int_pBFDMyXk][bookmark: _Int_pufDrPSh][bookmark: _Int_ZA9YWJXD]Formosinho and Peeters (2019) cited Carr and Lee stating that a narrative assessment is represented in Learning Stories. The development of this technique to assessments in New Zealand, has been documented as a Māori world view and perspective, emphasising the unique child. Implied by Rameka (2019) a Māori perspective suggests belonging and being, viewing several interconnected aspects. Indicated by Zhang (2016) parents and practitioners emphasised the importance of parent and teacher communication, along with listening to the child. The Education Review Office highlighted the same categories with consideration to Learning Stories. Practitioners and Parents affirm that Learning Stories are not the only approach to assessing learning. However, the Education Review Office implied that the best motion to assessments, is learning stories. In agreement with this view, Sands and McChensey (2022) says that learning stories have been utilised in early years settings in New Zealand, with the intention to capture the whole child. While honouring the Te Whariki Curriculum, to nurture each individual child’s language, culture, and identity. Learning Stories offer ways to document a child’s lived experiences, which made a meaningful impact on how practitioners view children and how the children view themselves. As well as, influencing a child’s learning experience and how such educating should be delivered. Demonstrating, that thoughtful assessments like learning stories, aligns with the Te Wharikis vision, value, and approach to the unique child. Evidence suggested that the Te Wharki aspirations are honoured within learning stories. When such assessments are executed in a cultural rooted and participatory manner, focused on the rich learning of each person. The new Curriculum for Wales’ approach to assessments considers the Te Whariki concept with the unique child as the key focus. According to, Assessment in the Curriculum for Wales (Welsh Government, no date) methods to assessing learning should be accorded to the needs of the learner, accounting for the learners' developmental stage and any barriers to learning. Such assessments should identify if a child needs extra support or if the learner is ready to progress to the next steps in learning. Along with, being focused on learning intentions and supporting real understanding. This enables practitioners to capture and reflect each individual child’s progress, this idea will shape through continuous day to day assessing, engaging in the holistic overview of the child. Escamilla (2021) says that Learning Stories emphasises the role of the adult, considering observing, writing, reflecting, and documenting classroom life as a way to better understand and educate. The use of this observational approach, enables practitioners to recognise learners at any given moment, exploring a child’s abilities and facilitating further practice. 
[bookmark: _Int_fQR1ndUb][bookmark: _Int_PnLdyK2E][bookmark: _Int_ONWd7QSN][bookmark: _Int_FNGyvZGc][bookmark: _Int_uYnag6Aw][bookmark: _Int_pZCyxmlz][bookmark: _Int_xnzl97B3][bookmark: _Int_6LDyVbEF]According to O’Neill and Padden (2021) there has been a significant increase in schools' population, regarding diversity. Accounting for, additional learning needs, religion, culture, and language. However, settings have not been evolving their assessments methods, as quickly as the increase in such aspects. Overall, the opinion of the study was that the greatest barrier to evolving assessments to fit the needs of all children, was time and resources. Suggesting that, the idea of diversifying assessments is difficult to support within practice, due to a lack in support on how and when to implement. As said Learning Stories reflect the unique child, however Ward (2019) says that, implementing learning stories requires practitioners to decide when such learning should be celebrated through documentation. Highlighting the impact of such decisions made by key workers, but to avoid bias, multiple perspectives and dialogue should be provided to support the authenticity of assessment. Identifying pressure placed on early years educators to collect varies learning stories for each child. Linking back to O’Neill and Padden (2021) idea that practitioners are not provided enough time or resources to implement such assessments. Whereas said in the Foundation Phase Profile (Welsh Government, 2017) practitioners can monitor a child’s growth and progress, on entry until the end of the foundation phase. The profile enables a consistent collection of data, gathering evidence for the end of phase assessments. Key workers recognised the usefulness of the skill ladders and how they interlink, this assessment offered consistency and flexibility when implementing in practice. Concluding that, that the Foundation Phase Profile is a more realistic approach to assessments but does not give consideration to all children. Then again, Learning Stories reflect the unique child, but offer challenges when implementing in practice. 
Section three- 980 words 
Considering digital competency in the early years: Should digital competency be an element within Early Years Curricula?
[bookmark: _Int_p35Hw1i8][bookmark: _Int_cUbQKpH1][bookmark: _Int_vIVlB6qR][bookmark: _Int_Fzc0rdC2][bookmark: _Int_NTQsvtQI]Stated by Gencten, Aydemir and Gultekin (2022) in this generation technology is considered a necessity within the classroom. Within practice, it is an aim that children can develop competence and skills from an early age, considering technology. Following this, Su and Yang (2023) indicate that digital competence is a fundamental combination of knowledge, skills and attitudes needed for success in the modern world. Effective use of digital tools and technologies should be reflected within Early Childhood education. According to, Pontinen and Raty-Zaborszky (2020) it is significant that educators create a positive foundation for young children to grow their digital competence. As said, children were eager to use digital technology for learning, fostering their digital skills, when they were provided opportunities for engagement within settings. Described by Pirani and Hussain (2019) teaching through technology can play an effective role in practice, if connected with relevant learning experiences. Emphasising that if children are exposed to technological rich environments, with consistent pattern this enables the development of a child’s cognitive development. As shown within the evidence, practitioners and parents recommended the use of technology in the classroom, as a tool to develop 21st century skills. Digital tools in practice, provide children with the accessibility to access multiple sources, flourishing multi thinking skills along with developing knowledge in varies concepts. Highlighting the use of technology-based resources for children, which motivates the growth of effective learning, through both visual and language design. 
[bookmark: _Int_RjoMoiD1][bookmark: _Int_knX8v9Gs][bookmark: _Int_fGNlfBN1][bookmark: _Int_IfvHnGJM][bookmark: _Int_eTsZLzl7][bookmark: _Int_6hUt4Y8Q][bookmark: _Int_3wUQkHLO][bookmark: _Int_b0NJeWXA][bookmark: _Int_C43kAoJR][bookmark: _Int_4iD6fi9G][bookmark: _Int_V3AizdUY][bookmark: _Int_XKyFdTEF][bookmark: _Int_EPUkPorA]Demonstrated within practice, the use of digital tools are effective with children that possess additional learning needs or language barriers. This view is advocated by Stalmach et al. (2023) indicating that digital learning provides immense potential for supporting, children with additional letting needs or special educational needs. Such tools, promote effective self-regulation and social-emotional development. Digital learning methods can foster improvements in academic outcomes, like literacy skills along with enhancing emotion regulation. However, the effectiveness of digital learning methods depends on how such concepts are implemented by educators. In support of this, Marteney and Bernadowski (2016) discussed teacher’s perceptions of the use of technology within classrooms. Where it was found that virtual experiences made it easier for children with disabilities to access learning, as well as greater individualised support, overall improving a child’s academic performance. Digital tools within settings have a key role in children developing English, with a focus on those children that do not possess English as their first language. As mentioned by Mudra (2020) digital literacy can be utilised as a resource to improve young learners’ writing, reading, listening, and speaking skills. The use of technology can also be a tool to enhancing relationships, considering collaborations with practitioners and learners, along with peer communication. Considering diversities in practice, regarding language barriers or additional learning needs, digital competency plays a significant role in achieving effective inclusive practice. This view is exhibited in Oke, Butler and O’Neill (2020) concept of family involvement within the early years, highlighting the use of technology to achieve this. Professional involvement combined with family involvement, can have a profound impact on a child’s holistic development, when delivered effectively. 
[bookmark: _Int_zVHBpmL1][bookmark: _Int_zkIvPBR1][bookmark: _Int_qzPn8cwu][bookmark: _Int_kCatsKpl]As said by the Curriculum for Wales (Welsh Government, 2019) the significance of such areas of learning referring to Science and Technology, within the modern world are highly relevant. Children developing in these areas are great, due to technology’s impact on society with consideration to economically, culturally, and environmentally. Emphasising an increase in opportunities offered, based on the virtual experiences young people are able to encounter. The Curriculum for Wales says that this area of learning, is compatible with children achieving the four purposes of the framework. The knowledge and understanding gained from experiencing matters of science and technology, can offer learners independence and the ability to live fulfilling experiences in this generation. Therefore, contributing to society and culture in varies ways, overall children are able to embrace challenges, develop their risk-taking and resilience. The area of Science and Technology, fosters children’s understanding of the world and how they can interpret the 21st century. This view is advocated by other curricula including, the Foundation Phase Framework (2015) describing that developing ICT should be holistic and essential across the curriculum. Practitioners should enable children to develop their ICT skills, knowledge and understanding through a broad series of experiences, involving a range of equipment and software. Such concepts should consider, children being able to find and develop information along with, their ideas. As well as learners being capable of presenting and designing those ideas. 
[bookmark: _Int_p7MRXVLy]According to Warouw (2024) the use of digital learning in settings, does offer benefits for both key workers and children. However, some issues arise in addition to these benefits, including low motivation from children when taking part in active learning. Along with, a decrease in the one-to-one interaction between practitioners and children and peer relationships. Supporting this, Kewalramani, Arnott and Dardanou (2020) describes the influence technology can have on a child’s cognitive development as well as, their active engagement with the everyday world. As stated, guidelines within frameworks must outline the concept of digital learning with respect to play and child-led activities. Ensuring that technology becomes a complimentary resource, rather than negatively affecting children’s pure learning experiences. 
[bookmark: _Int_AXLZnzce]To conclude, digital learning within Early Years Curricula is fundamental within the 21st century. Digital competency can offer varies opportunities for children within their education, as well as their later life. The use of technology within practice, can have a profound impact on the unique child considering, additional learning needs and language barriers. Along with, influencing a child’s cognitive development, including problem solving. Additionally, highlighting partnerships with communities, families, and practitioners. However, as said the implementation of technology in settings can offer some disadvantages. Creating emphasis on how settings choose to use such tools as well as, when and how to utilise them. 
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