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Part 1
Froebel’s (cited in Brown and Patte, 2012) ideas, practices and beliefs on the significance of play were an important part of his educational theory where he emphasised that children learn best through self-activity, talk and play (Tovey, 2012). Furthermore, Froebel (cited in Pound, 2017) promoted the use of play by introducing materials like sand, water, clay, crayons and paint.  By introducing these materials into children’s play, allowing them to choose to play with what interests them, both indoors and outdoors promotes children’s creativity and learning (Pound, 2017). Similar principles are practiced today in the Foundation Phase Framework (Welsh Government 2015). One of the elements are when children start using a range of materials through play, they are able to start mark-making with, the use of crayons, sand, flour, play-dough and other media (Welsh Government, 2015). These materials get children motivated and they become engaged in their creative play which allows them to feel, touch, and play with new materials. The benefits can be seen with the children exploring, experimenting and modelling.   

Te Whariki is the Early Childhood Curriculum in New Zealand. The Te Whariki curriculum also use similar materials within their play. They use clay, fabric, fibre, props and carpentry tools for example (Te Whariki, 2017). Vygotsky (cited in Gray and Macblan, 2012) believed that children learn through their play as they imitate and model others, especially in imaginative play.  Activities like pretending to be a shop keeper and imitating a doctor are essential to children’s cognitive development (Gray and Macblain, 2012). This is also practiced today in the Foundation Phase Framework (Welsh Government, 2015). As children engage in cooperative play, they start to become more confident. Reacting with smiles and laughter, they start to show affection for others. Children are able to express their feelings though play by experiencing happiness, excitement, sensory and enjoyment (Welsh Government, 2008a), which are beneficial to a child’s well-being and personal social development.

The Welsh Government(2008a), motivates children to be able to experience realistic play opportunities both indoors and outdoors by setting up role play areas. This can have a positive effect on children’s development by enhancing their language skills, broaden their ideas and encourage curiosity that could lead the children to become adventurous and allow them to use their imagination through play. Froebel’s approach (Cited in Thomas and Lewis, 2016) was that the outdoors was deemed as the highest importance in a child’s learning environment.  

Play has captivated many theorists, psychologists and educationists It is thought that play is an important part of a young child’s development (Bruce, 2014). Piaget (1896-1980) believed that children need to be taught to their individual needs and need to be encouraged to experiment in playing with materials and exploration.  Johann Pestalozzi (1746-1827) (Cited in Thomas and Lewis, 2016), emphasises that children learn best by seeing, doing, figuring things out and being spontaneous in play.  Allen and Gordon, (2017) also emphasised that play has clearly been valued, as children’s independence is growing and they are learning through first hand experiences, according to Welsh Government, (2018). 

Play helps a child’s development and understanding by problem solving in which children’s imaginative capabilities and representations become evident within their communicative abilities. It enhances their personal, social, emotional and physical skill.  By interacting with other peers around them, they can experiment, observe, investigate and form new relationships from an early age (Broadhead, et al, 2010). Vygotsky (cited in Pound, 2017) argues that play is important in the development of children's ability of using symbolic representations which include art, imagination, language and music. The involvement in real situations make room for pretence play (Pound, 2017), however Montessori (cited in Feez, 2009) believes that children do not learn through play as play is fantasy and children learn best by their vivid imagination and their realistic views of the environment. The Foundation Phase Profile will disagree however, as it states how important play is to the young child and thatit is essential that children are not introduced to standard methods of learning at such a young age as it may impact their learning and development later on. 

All Foundation Phase settings are encouraged to have role play areas where the children are able to act out different roles (Thomas and Lewis, 2016). The children use miniature real objects to play with. These are viewed as practical life materials and activities and this leads to great knowledge, development and hands on learning experiences. According to the Welsh Government (2009), teachers observe and notice that children are showing characteristics of different outcomes when children are using play. Children develop and become more confident when they play alongside others.  They repeat words which are new to them while playing freely within the indoor and outdoor areas. Welsh Government (2020) emphasised that pedagogy for the early years need to prioritise play into their learning, both indoors and outdoors, as children learn through choosing and directing their own learning. 

 Te Whariki believe that by supporting children within a play-based curriculum, it will offer the children the best learning (Ministry of Education 2017). They believe that through singing, storytelling, using puppets and flashcards it supports the language that they need to learn at an early age.  Research has identified that the most effective method of learning Waiata to both teachers and children is a repetitive method (Ongly 2013). They have found that there is a very strong link between their well-being and their achievement, which is influenced by a clear source of identity, the children develop dispositions that will prepare them for life. By teaching and responding in a knowledgeable way the social and emotional development is an important factor which is why the document of the curriculum is holistic and looks at the whole child (Corlett, 2018). 
Te Whariki curriculum recognises and builds on each individual unique child. This allows them to recognise their own strengths and encourage them to build upon it, by interacting with others, empathise, recognising and appreciating others. This comes under one of the Te Whariki strands ‘contribution’ being one of them.

All children have the right to fair and impartial opportunities to take part actively (Ministry of Education, 2017). Dewey (1959, cited in Gray and Macblain, 2012) explained that in his view, teachers must recognise the unique child.  He believes that the curriculum’s that are offered by the schools should allow for the differences in all children and that they should be part of their society and to be valued with what they can do instead of what they cannot do.  
Donaldson highlighted in ‘successful futures’ that the Foundation Phase was one of the best things from the current Curriculum in Wales, however, within the review it was also recognised that each child should benefit from the new curriculum as it focuses more on the individual child (Donaldson, 2015). Based on the 4 purposes of the new Curriculum, the aim is going to be quite similar to the Te Whariki curriculum. For example, the Te Whariki focuses on one of the first goals in strand one as being well-being It states that well-being is nurtured and that children keep themselves healthy and safe from harm. They both focus on the unique child by aiming for all children to become healthy confident individuals, who can develop their confidence, resilience and empathy and form positive, trusting relationships based upon trust and being respectful of others (Welsh Government, 2020c). 
The Foundation Phase Profile aligns with this type of teaching and they also see the importance of holistic development. It states that the main purpose was to develop an appropriate curriculum that can support the holistic development of the child (Welsh Government, 2015). Hanney (2000) also states that children under the age of eight need to start with the child and not with the outcomes as stated in the Foundation Phase. She further states that children should be able to express themselves through play, talking, engaging and communicating effectively before reading and writing.  Hanney (2000) further  believes that before children start with their literacy skills, they need to be able to express themselves and engage in role play to further improve on their development and confidence and to help them develop their communication skills. 

Parekh (2017), has stated how it is important for children to be able to learn English before assigning themselves to complex mathematical problems because it can result in negative outcomes.  Parekh (2017) questions that if the children cannot read, then how can they solve math problems? Although, in the Foundation Phase, children can measure with cubes and count with materials.  This is when they are learning through doing and exploring, which ties in with the pedagogy of numeracy (Wickstrom, 2019). 
It is suggested that Welsh Government (2015), are focusing on the well-being of the children and embedding it into one of the 4 purposes of the curriculum. By developing on the children’s experience, they can focus on building their confidence, resilience and empathy. According to Froebel (cited in Gray and Macblain, 2012), he argued that children understood better about the world in which they lived, and by learning through play with gifts (spheres, cubes, blocks and other shapes) they create a process of stimulating the children’s learning and thinking. Welsh Government, (2020a) emphasises that the new curriculum will strive towards allowing teachers to teach the children through a range of ideas and allow the children to be involved in expressing their views so that they can withstand their learning throughout their childhood. 

Even though the Te Whariki has worked for the last 20 years, research has found that the teachers are lacking the ability of being able to support and implement the bicultural curriculum (Jenkin, 2016). The teachers argue that they feel that the education system does not prepare them effectively for supporting in a bi-cultural environment. 
Curriculums can be linked to Lev Vygotsky’s Theory (Cited in Jenkin, 2016). Within these theories, children do not learn and develop in isolation; a child learns and develops through play, furthermore they also learn and develop through communicating and associating with other peers as they play, they pick up and learn new things from each other (Jenkin, 2016) (as cited in Thomas and Lewis, 2016). Vygotsky emphasised  that children learn from their experiences and emphasised on how social interaction is needed to develop their learning. He believed that children achieved higher levels of understanding through communicating with adults and he states that there is a gap between independence and needing support.   He calls this ‘Zone of Proximal Development’.  This information should be planned into all curriculums to challenge the children’s capability.
It has also been suggested that teachers need to change and recognise different ways of introducing bicultural into children’s learning to gain trust from their students and make them feel respected for their heritage. Despite this, Dewey (1959) and Piaget (1970) (cited in Grey and Macblain, 2012) believe that teachers guide children to learn rather than instruct and state that teachers need to provide the resources to enable them to progress in their knowledge and creativity. Also, it is very important to them, that they can share their knowledge, experiences and culture with the rest of the classroom (Alsabaie, 2015). Maori follow’s Vygotsky’s and Bronfenbrenner’s theories in which young children should be integrated slowly into biculturalism as this will then come naturally to them (Ongly, 2013). 
Welsh Government, (2015) emphasise that all children need to experience the world around them, whether indoors or outdoors and through research their curiosity can increase about understanding knowledge about the different places, countries, languages and cultures. Furthermore, as a way forward for gaining understanding and knowledge, it is hugely important for teachers to develop bicultural knowledge so that they can be a role-model to the children. The United Nations Article 29 states that all children have the right to his or her culture identity, language and values (Jenkin, 2016). It has been suggested that all diverse backgrounds will be reflected on within our schools. By allowing schools to create their own curriculum that recognises and celebrates different cultures, this will enable empathy and compassion for others. They will be able to value their own identity which will promote equality, inclusion and confidence. The new framework will reflect on the Welsh heritage. This is important for the children to learn and express their culture through exploring its languages, communities, histories and values with everybody who lives in Wales (Welsh Government, 2020).
The Welsh Government emphasise that they have committed themselves to the UNCRC in 2004 to make sure that all children are articulated within the seven core aims and that they are not disadvantaged through poverty (Donaldson, 2015). Furthermore, children from disadvantaged families may benefit from the new curriculum through it being flexible and focussing on more suitable content for their community.   This should further encourage and build their confidence to allow them to face and overcome challenges so that they are eager and ready to learn and able to become a capable learner. This will be achieved by schools adapting their curriculum to the specific experiences, knowledge and skills that they believe will support their school as a whole. However the schools may face difficulties with getting the best resources due to the school’s budget, this will be a challenge (Bera, 2018).
Although some advisors  are happy with the majority of the Foundation Phase, they state their concerns when it comes to play and suggest that the children’s education will decline within their Numeracy and Literature skills and furthermore, play will not show up on their tests, and that everything in school is now reflected on the children’s scores (Wizerd, 2015). In addition to this, McDonald added that national tests in numeracy and literacy within the foundation phase poses a threat to play-based learning in the foundation phase and this will affect the Pisa scores for Wales (McDonald 2018).

Part 2
[bookmark: _Hlk35975101][bookmark: _Hlk36729589]Assessments have an important role in ensuring that the development and learning of each child is supported and challenged accordingly (Thomas and Lewis, 2016). Assessments in the Foundation Phase Curriculum (Welsh Government, 2015) are put in place to allow the teachers to inform pupils, parents/carers of their progress throughout their development. It is also a way of seeing what the children can or cannot do, see where their strengths are and where there are areas for extra support. With assessments, children’s progress can be captured and reflected on, over a period of time to see the progression that should be developing (Welsh Government, 2015). An example of how assessments work within the foundation Phase would be to observe and monitor a child playing and if the child can play independently, and cooperating with others, play fair in taking turns, ask questions on a certain discussion to help them understand, and listen to instructions, they would achieve a Foundation Phase Outcome 4 on the social interaction skill ladder, and Language and Literacy Oracy.   The foundation Phase Profile was designed for all children from age 3-7, but not all outcomes caters for Special Education Needs (SEN).  However,  with the early observations and assessments, any issues are addressed to the correct professionals (Welsh Government, 2013).
According to (Carr, 1998), Learning Stories focus on courage, trust, confidence and responsibility in which come under the curriculum strands of the Te Whariki. They are an assessment on what a child can do by taking their own initiative into completing a piece of work without being led by an adult. The work is then published into a little book with pictures or recordings of the process the child took to complete his/her master piece and the observations the teacher has taken (Drummond, 2020). 
The idea of the Learning Stories are to follow the Te Whariki Curriculum through several strands that show courage, confidence and responsibility which is the holistic nature of the New Zealand’s Early Childhood Curriculum. Carr ) also suggests that with Learning Stories, children’s progress expands in three stages. The stories become longer, wider and more complex.  They assess what the child has learnt, what challenges they face, their interests and taking responsibilities Blaiklock, (2008). 

The Welsh Government introduced the ‘Child Development Assessment Profile’ (CDAP). This covered the 6 Developmental Areas of Learning. The process was to make a baseline to see where the child is developing and what are the next steps.  Despite this teachers raised their concerns about the assessment as they discovered that the length of time it took to assess was taking too long, also there were no connections between (CDAP) and the 7 areas of learning. When this was reported back, the Education Minister took the advice of others on board and withdrew the (CDAP) (Thomas and Lewis, 2016). 

There is an understanding that teachers should always be assessing their children on a day-to-day basis, identifying and reflecting on what children can and cannot do, furthermore they should focus on their children’s achievements to see if there are any areas of improvement. By carrying out regular assessments it allows the teacher to develop an understanding on their child’s ability. It allows them to assess  how the child has learnt and what they have learnt. It also helps them to recognise if the child needs any additional support or maybe they need to be challenged a little more.  It is thought that the child will move forward with the targets that are put in place for them (Welsh Government, 2020b). 

Bera, (2018) suggested that children from disadvantaged families will benefit from the new curriculum Through assessing the children regularly they can focus more on applying more suitable work for them. This will encourage them and build their confidence and the children will become eager to learn (Welsh Government, 2010). Within the Foundation Phase Curriculum, peer assessment is used in which the children assess each other’s work and critique it in a positive and supporting way by writing their findings on the work that they have assessed and signing their name. Furthermore, the success criteria are presented after they have completed literacy work.  This covers their spelling, punctuation, capital’s and grammar. The child then has to go over and check that they have these particulars in the content. This marking criteria is very effective in supporting the children’s skills (Welsh Government, 2013). Similarly, Te Whariki encourages children to self-assess and peer assess as it improves on their learning.  It enables children to test and evaluate their own work which they can reflect on and know their areas in which they need to improve on (Ministry of Education 2004a).  This supports children in assessing their own progress and setting themselves goals. They learn how to assess their progress and are able to set themselves higher challenges by extending their knowledge further (Alzaid, (2017. 
In New Zealand the strands and goals of Te Whariki can be seen in Learning Stories. A story teller shares a story of a child that they have observed, the story builds upon what the child is doing without being instructed, then the story progresses with each stage of accomplishing and capturing the child in its natural flow of learning. The observer takes photos of each stage and begins the story. The learning Story captures the strengths of the unique child (Carr et al, 2020). 

The new curriculum enables children to record their progression using e-portfolio which is a digital record.  Children can record their experiences, achievements and knowledge. E-portfolio reflects on what matters to the child by working through the four purposes of the curriculum (Welsh Government, 2020a). Assessments need to be linked with the Te Whariki Curriculum; however, Learning Stories is very complex when it comes to the strands of Te Whariki, they are not very clear. Te Whariki focuses on knowledge, skills and attitudes but the Learning Stories are not being focussed on these areas.  Instead, they are focussed on the character of the child.(Blaiklock, 2008) states that even though there are no evaluations on the effectiveness on the assessing of Learning Stories, they do have the potential to capture children’s ideas, concepts and experiences (Drummond, 2020).Their assessment is measured more on the quality not the quantity of the child’s learning (Blaiklock, 2008). However, the new curriculum aims to provide children with a range of knowledge and skills, these need to be explored through a range of topics, activities, views and experiences that will link with the areas of the four purposes (Welsh Government, 2020).

Welsh Government, (2013) focus a great deal on the roles of the teachers/adults within the Foundation Phase setting. It states that for all children to be effective at self or peer assessing, teachers have to model the process on different strategies to the children, for example, writing skills develop first by being modelled and then work towards becoming independent writers. Children imitate movements by copying teacher/adults and by following an instruction, they learn to play fairly by teachers/adults supporting them by encouraging them to take turns.  Teachers support children to regulate their emotional responses through modelling, hints, and cues. Children can then have the confidence to become independent. Furthermore, Te Whariki emphasises the importance of the teacher’s role, they see the teacher’s role as being understanding, supportive, empower and show guidance to all children. This is an important part of the role of the teacher/adult as good modelling will motivate a child to develop further(Ministry of Education 2017).

Welsh Government (2020c), emphasises that the role of the teacher is to establish an effective learning experience which is unique to the individual child. This should encourage the child to challenge their own learning experiences. This should be done by teachers supporting and engaging children effectively, provide them with supportive and relative feed-back so that the child can process and reflect on their own work, be involved in being accustomed to the abilities, interests and strengths of each child, and by being attainable in providing scaffolding which expands their knowledge between the know and the unknown (Ministry of education, 2004).  Despite this, there is a problem concerning Learning stories. In New Zealand practices, it is common to carry out the Learning Stories to each child at least once a month, however the teacher has also the rest of the class that needs their full attention, meaning that they do not have the time to observe the child fully, and if the observations are recorded after the event then this is not giving the child’s true account on their ability at the time of the Learning Stories.  In addition to this, there may be a problem with the data being un-clear in Learning Stories because explanation needs to take place at the time of recording not in the latter Blaiklock, ( 2008). 

Estyn (2011) state in their findings that in some settings there are less activities that are supporting literacy and numeracy skills while using the outdoor play area, teachers need to consider this area as a matter of importance and consider outdoor activities to contribute more on the children’s numeracy and literacy skills. Therefore the teaching staff cannot record the children’s progress and their outcomes while playing outdoors in which means that their milestones may be missed (Estyn, 2011).
 Even though the Foundation Phase is play-based and has been developed for indoor and outdoor play, it has also been known to be successful for the well-being, behaviour, knowledge and understanding of the world, in which the new curriculum is based on the well-being of the unique child (Welsh Government, 2020).
However, the new curriculum, believe that schools need to become aware of the different needs of the children and should not make any assessments on a specific task given, but needs to assess their progression over time. The understanding should be that the developmental stage the child is at will show progress with their individual ability, it also looks at the child as a whole, their assessments are going to support the child’s holistic development, which is fundamental to the curriculum design. Assessments should not be a single judgment on the child’s achievement but an on-going, day to day progression that is unique to the child (Welsh Government, 2020c).
Part 3
Teachers are the real influencers of play learning within education. We have all grown up in education where teaching was quite regimented with rows of tables, I don’t remember much play going on within the teaching elements of my early years in school. However, teaching is changing and creativity and play are becoming an important factor within our classrooms.
I want children to remember the things they have learnt, like the time they used different ingredients to implicate an eruption of a volcano, or pushing waste food into tights to replicate how the digestive system works or when they have to become a human number line to learn their numeracy skill. This is why I believe that children should learn through play and proceed to develop the importance of pedagogy (Jenkins, 2013).
Observing the children while playing outdoors is very rewarding to see, this may be the only opportunity a child may have to appreciate the outdoors, as in my day I was out playing in all weather and had the freedom to play outside. Looking for tadpoles, playing in our own make-shift dens, climbing trees. Nowadays most children do not have that freedom however, foundation Phase settings have adapted their outdoor and indoor areas to introduce more play and have role play area’s indoors and outdoors (Lewis and Thomas, 2016). I agree with Piaget’s theories, he believes in play in the classroom (Stephen, 2010). In my opinion when I see a child being active through experimenting and exploring it show that the teacher has thought about play for the child by providing resources and areas for them to develop within their play. 
While in school children have a unique chance to be creative, knowledgeable and confident. I have witnessed first-hand the beaming confidence in some of our children, even though they have Additional Needs, the work was presented in a play-full way so that the children were inclusive and enjoyed the experience, some children struggle with string to write down what they have learnt, however by recording their explanation, they have been able to accomplish it through their oracy, confidence and self-esteem  were also seen when the children were able to answer questions (Welsh Government 2019) although some may disagree and say that classrooms are for learning and not playing (Samuelson 2010) however I disagree with this and also the Foundation Phase Curriculum state that play is of the utmost importance within the education sector, especially for the Early Years (Welsh Government 2008b).
[bookmark: _GoBack]Being a Teaching Assistant, I am looking forward to the new curriculum coming in as this states that the main outlook for the children are the 4 Purposes which look at the whole unique child. This means that with the curriculum the schools aim to achieve are capable learners that can gain confidence in believing they can achieve, be creative, be understanding of others, and feel good about themselves and about the decisions they make. I feel these values will allow the children to feel inclusive within all aspects of the curriculum with developing the skills they need for a good platform. 

Surely learning is all about fun isn’t it? It’s about having fun while learning, it is memorable, it is all about children learning in different ways and being inclusive isn’t it? 
There is nothing wrong with learning through play! It encourages children to show off their knowledge ask questions, expand on their own ideas. Direct them, show them, but leave them to feely explore and learn from each other, by this way they will pick up skills and give themselves the controls to obtain new ways to learn.  
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