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Task Description
1. Good teaching and learning means employing a blend of approaches including direct teaching.
2. Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.
3. Good teaching and learning ranges within and across Areas of Learning and Experience. 
(Donaldson, 2015)

Consider the 3 pedagogical principles outlined above. Discuss these in relation to your experience in school showing secure understanding. Identifying strengths and areas for development for each principle.





“Pedagogy can also be defined as ‘the performance of teaching together with the theories, beliefs, policies and controversies that inform and shape it’” (Lewis, 2016). 
Welsh Government (2008) states how good pedagogy in practice is when teachers are viewed as a facilitator of learning, responding to individual needs, learning alongside the children, using methods that are appropriate to manage the learning process and reflecting and improving their practice continually. A pedagogical principle can be defined as being the key principles for teaching and learning. Teacher effectiveness Trust (2013) is found to be referred to in terms on a focus on student outcomes, teacher behaviours and classroom processes that promote better student outcomes. The Foundation Phase was introduced as the new curriculum for three to seven-year olds in Wales in September 2010. The Foundation Phase introduced seven key areas of learning and within these are Foundation Phase outcomes which set expected standards of children’s performance. The Foundation Phase places emphasise on practitioners using both indoor and outdoor available spaces and is also described as being a “play based” approach. The Foundation Phase “encourages children to be more creative and imaginative and makes learning more enjoyable and more effective” (Government, 2015 ).
The Foundation Phase Framework (2015) states how the holistic development of children is at the heart of the curriculum. The framework explains how children will be building on prior knowledge and skills, promoting equality of opportunities and values, and celebrating diversity. The framework places emphasis on positive partnerships with parents/carers. Emphasis is placed on children learning through first-hand experiences with “play” being viewed as a key part of these experiences. Throughout the framework practitioners are urged to view outdoor environments as an essential resource to use to aid learning. Practitioners are also asked to plan an appropriate curriculum for children that considers children’s needs and skills. Practitioners need to plan lessons that have a balance between child-led activities and those directed by the practitioner. Welsh Government (2015) found that one of the main aims of the Foundation Phase was for children to have ownership of their own learning experiences and how the introduction of the Foundation Phase has led to overall improvements in children’s involvement, achievement and wellbeing. Welsh Government (2008) highlights the role of play in the Foundation Phase and how active and experiential play is key to developing children’s knowledge and understanding. 

Pedagogical principle one states how good teaching and learning employs a blend of approaches that includes direct teaching. One example of good teaching and learning is by using a Forest School Programme. In this scheme children have the freedom to explore and learn in an outdoor environment. Outdoor play is seen to be a key part of the Foundation Phase and Forest School Programmes help to achieve this. Forest Schools (2020) ethos is based on the process of learning rather than the content. Forest School leader’s role is to stimulate play in the outdoors, ‘scaffold’ a child’s learning but mostly to observe how children are in the outdoor environment. Pound (2006) explains how a child’s knowledge and understanding of the world, mathematics, language, physical, creative, personal and social development are all seen in the Forest School philosophy. Theorists that would support the idea of Forest Schools would be Steiner, Vygotsky and Montessori as they all put the child at the centre of the learning and place importance on the child being able to explore their environments. 
Teachers also need to incorporate an active play environment into their classrooms to aid the children’s learning through experiential learning. An example of good practice is where
“The ‘village’ was created to provide learners in Year two with exciting contexts for learning …. It enables pupils to develop active imaginations through rich authentic contexts” (Estyn, 2018). This report also found how pupils’ standards had increased especially when pupils were working independently and during enhanced provision tasks. Theorists who would agree with a play-based approach being used in the classroom include Tina Bruce whose twelve features of play would agree with giving children first-hand experiences and will try out recently acquired skills. (Educa, 2016). However, Professor Janet Moyles spiral theory states that “children should be allowed to play freely first, then structured and then freely” (NDNA, 2020). This means that practitioners should ensure that when using a play-based approach, children play freely first, then structured whereby they learn more about the play and then freely once more to consolidate these newfound skills. Welsh Government (2008) describe the best suited teaching approach to the Foundation Phase as being active learning that characterises this phase of education and the many ways in which children learn. 
Observation is a key tool which practitioners can use to implement learning. Welsh Government (2008) states that the main purpose of observing children is to determine where they are regarding the learning outcomes in order to move them along and to identify any difficulties the children may be facing. It also states how observation should be a key part of everyday practice in the classroom and how this observation can inform future planning and assessment of individual children. They also stipulate how there are two main forms of observation in the Foundation Phase. Practitioners can play an active role in the activity and be observing whilst taking part and passive whereby you observe by standing or sitting nearby the activity. In my PTE practice my class mentor regularly observed her pupils in order to see if the continuous enhanced provision was being used in the way she has envisioned in her planning. She did this by sitting by the children and completing the activity together and observed children by walking around the classroom, this then led her to either change her activity to challenge the children more if they were completing it with ease or to think of a way to adapt the provision so that the children had a more appropriate challenge if they had been struggling to complete the provisions activities. Montessori would agree with this observation technique of teaching as she believed that “the child could only be free when the adult becomes an acute observer” (Pound, 2006). 
Direct teaching is an important part of teaching and learning as it enables the practitioner to view first-hand the children’s knowledge and understanding of a lesson at the beginning, during and in the plenary and can assess how it has progressed. Focused provisions and tasks are an important part of direct teaching. Lewis (2016) explain how the focused provision enables practitioners to initiate, direct and model what children need to learn, and the focused activities involve a high-quality adult-child interaction. These provisions enable practitioners to introduce new skills and concepts and model what they would like the children to achieve independently. Focused tasks are specific planned activities whereby they are initiated and modelled by the practitioner and once more involve a high level of adult-child interaction. These tasks involve direct teaching, they can include a whole group or just an individual child, learning is measured, and the practitioner is continually assessing the learning outcome, therefore the next steps in children’s learning are identified and can be used in future planning. In PTE practice I was introducing some new mathematical vocabulary for addition and subtraction to the children. I used the direct teaching method, all children were sat on the carpet as I explained the concept, they then participated in a group activity so I could observe their understanding. I then took a focus group to complete the focus task and the other children completed the enhanced provisions around the room. Bruner would agree with this method as Pound (2006) stressed the importance of having adult intervention to support and ‘scaffold’ learning to enable children to make progress.  

Pedagogical principle two states that good teaching and learning sets tasks, selects resources that build on prior knowledge and experiences and engage interest from pupils. A good example of this is pupil voice. Estyn (2016) explains how all maintained schools in Wales are required to have a school council and the purpose of these school councils is to make sure that the pupil voice is well represented. Estyn explained how in schools where pupil participation is high children make more valuable contributions to the school, are more engaged and felt like the school listened to their ideas. Estyn also states how a school who has a strong pupil voice will include children and staff in the teaching and learning, pupils will put forward their own ideas and staff will attend to the pupils’ views and perspectives. They also state how those schools with the best pupil voice practice tend to be those who are a ‘Rights Respecting School’. In my PTE practice they use the EPIC (everyone planning in class) model whereby the whole class is involved in choosing the topic for that half term. The children had chosen dragons for the half term I was on practice and so many of the activities and lessons incorporated dragons. Their class story was about a dragon, for science they did a fair test to see what materials are best for a dragon egg nest and in the Lego corner they had to make a dragon’s cave. The Te Whariki approach supports pupil voice as Pound (2006) suggests that teaching and learning is based entirely on the children’s interests and a focus on what matters to the children. The pupil’s interests being considered when planning is also in keeping with The Foundation Phase Framework (2015) where it states that the child should be at the heart of any planned curriculum. “One of the main aims of the Foundation Phase is that children should have ownership of their learning experiences” (Government, 2015). The Foundation Phase Model shows how every activity that the child will interact with has been planned with the child at the centre of the curriculum (see appendix 1). 
 Estyn (2019) shows how Foundation Phase teachers introduced more opportunities for pupils to think and share ideas on what activities they wanted to learn and explore. The school found that they had an increase in values to pupils’ questions, pupils were more engaged, pupils desire to learn improved, the pupil possessed better ownership of learning and their independent thinking skills improved. This shows how an increased involvement of pupils in the planning phase can have an increased impact on their learning. The Foundation Phase places emphasis on practitioners building on children’s prior knowledge and experiences. The Foundation Phase Framework (2015) explains how practitioners need to acknowledge prior learning, offer choices, encourage and move the learning along. A well-planned curriculum gives children the opportunity to build on what they already know, their interests and what they can do. Active learning extends and enhances children’s development. Piaget would agree with building on children’s prior knowledge as Pound (2006) states how children are active participants who construct learning by making connections between new experiences and previous learning. 

Pedagogical principle three states that good teaching and learning ranges within and across the areas of learning and experiences. “The seven Areas of Learning are complementary. During a single activity children may be acquiring skills, knowledge and understanding in more than one Area of Learning” (Government, 2008). During this document it is also discussed how practitioners need to plan a thematic approach across all of the Areas of Learning for example involving children in the planning or an discrete planning approach whereby they plan for each Area of Learning but there will inevitably be connections between the areas as children’s learning and development is seen to be interrelated. 
The Foundation Phase focuses on developing more than one Area of Learning during each lesson and plan lessons that have cross-curricular links so that the children are continually developing across all seven areas. In my PTE experience from observing my class mentor’s lesson plans I viewed how all lesson plans included at least one cross-curricular link. When teaching my first lesson I ensured I included a link to the welsh language through the welsh for add (adio) and take away (tynnu). The children were then able to remember these terms during a numeracy lesson the following week. Gardner would agree with this theory as he believes “a more balanced curriculum that incorporates the arts, self-awareness, communication, and physical education may be useful in order to leverage the intelligences that some students may have” (Theories, 2014). The Foundation Phase Framework (2015) sets out how the seven Areas of Learning must complement each other and work together to achieve a cross-curricular approach and how they must not be completed in isolation. Personal and social development is at the heart of the curriculum and emphasis is placed on how it should be developed throughout. Bruner would support this style of curriculum as the spiral curriculum “revisits a topic, theme or subject several times throughout their school career, the complexity of the topic/theme increases with each visit and new learning has a relationship with old learning and is put into context with old learning” (ERIC, 2012).   

Challenges facing the pedagogical principles are mentioned in OECD (2014) where they state there are high numbers of low performers and diversity within classrooms and schools can’t fully respond to the learning needs of all children. Differentiated teaching and formative assessment strategies are underdeveloped in policy and practice. 
During my own PTE practice I found that my placement school placed a high emphasis on involving all learners in the learning outcome by differentiating it into lower, middle and higher ability thus giving all children the chance the expand on their own learning in a manner which was deemed to be an appropriate challenge for them. 
In March 2014 Professor Graham Donaldson was instructed by the Welsh Government to undertake a review of the curriculum and assessment in schools in Wales. His findings were published in the Successful Futures (2015) Donaldson recommended that the new curriculum needed clear purposes, which are simple and have a more coherent structure. He placed emphasis on having a more connected curriculum where it is an extension of the Foundation Phase approach of using Areas of Learning as building blocks for learning. He highlighted how practitioners will need to accommodate the various curriculum expectations in planning and how cross curricular responsibilities will need to be highlighted and embedded. Donaldson recommended that children learn in authentic context and that practitioners need to use assessment for learning more to support learning. 
In my PTE experience I observed and undertook a number of assessment for learning techniques and strategies which I found useful for gauging how the children’s understanding of the learning outcome was at various intervals during the lesson. At the end of the focus task I would also ensure that I marked alongside children and we discussed their work together and set targets for how they could improve next time. 
Estyn (2017) shows how having a child-centred learning environment and providing a challenge for every pupil can ensure children are inspired and excited. They achieve this through covering relevant skills in a varied and imaginative way including stimulating and interesting activities for children to complete.
Evaluating the Foundation Phase (2015) explained how the introduction of the Foundation Phase has led to overall improvements in children’s educational achievement, wellbeing and involvement. This is in keeping with Donaldson’s idea that the new curriculum for Wales should be an extension of the Foundation Phase. Welsh Government (2016) found that after an evaluation of the Foundation Phase and Successful Futures the pedagogical principles in Curriculum for Wales should focus on the child, the learning environment and practitioners. However Welsh Government (2015) recommended that more support should be given to practitioners in schools about how to use the Foundation Phase pedagogies especially those teaching in Years one and two. They also recommended that practitioners needed more training and guidance materials on observation, assessment, effective use of the outdoors, delivery of enhanced provisions and the role of the teacher. 
[bookmark: _GoBack]The pedagogical principles have many strengths and challenges but the residing factor is that all practitioners carry out a holistic approach to their teaching and that the child is always at the centre of the curriculum and the learning. 
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