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	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	




	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	The author has included views of supporting theorists to support discussion points made. The author has self-evaluated to an extent in terms of personal creativity as a practitioner.

	Although I have included supporting theories to points discussed, little arguing evidence has been used to create a two-sided academic argument; which will need to be improved. 
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Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp framework and how you might develop these to the next level and demonstrate progression.
Within this assignment the author aims to present a critical self-evaluation, with regards to creativity and enterprise dispositions, whilst underpinning the understanding of such terms. 
Creativity is in fact a difficult concept to define as different people have their own interpretation and understanding. Ken Robinson defines creativity as ‘imaginative processes with outcomes that are original and of value’ whereas Howard Gardner identifies creativity as ‘the ability to solve problems and fashion products and to raise new questions’ (Robinson 2001 and Gardner 1997 cited in Fisher and Williams, 2004: 7). Along with a number of other theorists, Robinson’s and Gardner’s definitions of creativity derive from the NACCCE’s understanding that creativity is ‘imaginative activity fashioned so as to produce outcomes that are both original and of value’ (NACCCE, 1990: 30, cited in Desailly, 2012; Craft et al, 2001; Wilson, 2009). From this definition it can be understood that creativity can be categorised into four aspects; valuable outcome, imagination, original result and purpose behind the activity. Creativity is an essential feature that practitioners need to consider and apply to their teaching. The world in which we are preparing our learners for requires them to possess the skills and knowledge needed for their future. Sir Ken Robinson explains that it is the role of education to aid learners in understanding the world that they are going into, whilst providing them with the ingenuity, creativity and imagination to do so (Azzam, 2009). This is emphasised within the proposed curriculum, as Donaldson (2015) foresees there are four purposes at the basis of the new curriculum; one entailing ‘enterprising, creative contributors, ready to play a full part in life and work’. This accentuates the importance and need for both creativity and enterprise within education. 
Similarly to creativity, according to Bridge et al. (2009), enterprise has many definitions but one which is relevant to that of education is ‘the application of innovative attitudes, skills and behaviour’, which also feeds directly into the understanding of creativity. However, Ball (1989) has noted enterprise as a set of skills which draw upon various characteristics; including that of problem-solving, the capability and competence associated to creativity and initiative. This understanding relates to what is known as enterprise capability (DCSF, 2010). Although enterprise can often be confused with entrepreneurship and business, enterprise is much more than that; it is about enabling learners to possess the confidence, professional skills and positive attitude they require to develop a career (Young, 2014). Due to the ever-developing world it is essential that we equip the next generation with the sets of skills and knowledge that they will need for their future and jobs (Furlong, 2015:5); this includes enterprising skills. Young (2014) reiterates, enthusiasm towards enterprise should be established at a young age and progress throughout education so learners are able to access the ideas and influences that will affect their futures. Incorporating enterprise into education has been evidenced in Scotland, where the implementation has been pioneered throughout learning from 3-18 (McConnell et al., 2003). Through this research, it can be concluded that the application of enterprise in education provides motivation for innovative experiences and approaches, which extends learning further (HMIE, 2008). Reinforcing the necessity for enterprise ready learners, Donaldson (2015) envisages that through enterprising, our young people will be able to solve problems creatively, apply prior knowledge and skills to create new ideas and recognise and embrace opportunities. 

The remainder of this assignment will be discussed in terms of the EntreComp Framework. The EntreComp Framework was designed, by the Joint Research Project, to strengthen connections between the worlds of education and work (Bacigalupo et al., 2016). The framework consists of three competence areas; ‘Ideas and opportunities’, ‘Resources’ and ‘Into action’, which contain a total of 15 competences (Crowdfund, 2016). Although, due to the characteristics of competences, some are more relevant to business than education. There are several uses for the framework which can be of benefit to our young people’s education; for example, it could be used as a basis for the curriculum, requiring practitioners to provide learners with opportunities to gain the vital skills of enterprise. However, it is important to note that the framework is just a starting point and must be adapted to the context it will be used for (Bacigalupo et al., 2016). Within the framework, the competences are all of equal importance with no hierarchy of components and each individual competence allows for progression from one level to the next. An implication of the EntreComp Framework is that not all competences are compatible for the implementation in primary education.

Creativity is the first competence in which the author will self-reflect against as a practitioner. Creativity features within the ‘Ideas and opportunities’ area of the EntreComp Framework and contains five threads; be curious and open, develop ideas, define problems, design value and be innovative (Bacigalupo et al., 2016). The author will reflect upon personal creativity as a whole but for each individual thread a more detailed evaluation will be available in Appendix 1. Bacigalupo et al. (2016) summarise creativity as ‘developing creative and purposeful ideas’. With regards to this definition, the author is of the view that in terms of their teaching they are placed within the intermediate level of proficiency; ‘individuals can test and refine ideas that create value for others’ (Bacigalupo, 2016). This reasoning is due to the understanding that the author feels quite confidently able to create ideas, that are innovative and valuable for their learners. An example of the author showing aspects of creativity within their teaching can be seen in Appendices 2 and 3. Although Appendices 2 and 3 highlight the author displaying creativity that has been implemented into their teaching in the lesson discussed, creativity is not a consistency (see Appendix 4); therefore, providing the author with the view it needs to be personally developed to be of both personal benefit and to that of their learners. Personal creativity is of value to practitioners, as Pakizer (2016) believes creativity promotes critical thinking, allows for self-expression and encourages life-long learning which can then be transferable to learners. Creativity is an essential skill that everyone needs to possess and experience (Hick, 2015). Accompanying the advantages, there are challenges that arise with creativity; it is difficult for practitioners to express their personal creativity effectively alongside all the other pressures that educating brings (TeachThought, 2014; Wilson, 2009; McBer, 2000; Grigg, 2015). Regarding the level of personal creativity in terms of the EntreComp Framework, the author, as previously discussed, describes themselves as intermediate with the aspiration of progressing to the adjacent level. There are several methods and models through which creative progression can be achieved; one example being ‘SCAMPER’, a creative brainstorming tool which helps to generate ideas to improve existing concepts (MindTools, 2017). Another methodology which can develop creativity is encouraging divergent thinking, (to produce many possible outcomes and ideas to an open stimulus). This type of thinking has been formerly associated with creativity (Woolfolk, 2001; Guilford, 1956; Beghetto and Kaufman, 2010) but convergent thinking, to filter the best ideas, is also required (Craft et al., 2001). Through consideration of models and methodologies to becoming a more creative practitioner, the author will transition to the next level in the EntreComp Framework by using more divergent thinking with regards to all aspects of teaching. This is deemed to be the most effective recommendation as it will in fact address all threads of creativity as a competence to progress and can be used in other contexts for improvement. For accurate detail of level progression, refer to Appendix 5. 

[bookmark: _Hlk501007065]‘Resources’ is the following area of the EntreComp Framework which will be discussed; in particular self-awareness and self-efficacy as a competence. This competence is described as believing in yourself and to keep developing. Four threads feature within this competence; follow your aspirations, identify your strengths and weaknesses, believe in your ability and shape your future (Bacigalupo et al., 2016). As previous, self-awareness and self-efficacy will be self-evaluated generally with further detail being provided in Appendix 6. Smith-Brown (2015) defines self-awareness as the perceived perception of oneself including personal strengths, weaknesses, beliefs, motivation and thoughts. Reflection has a considerable part to play in self-awareness as teachers are constantly reflecting; whether this be through reflection-in-action, thinking on your feet, or reflection-of-action, thinking after the occurrence (Schön, 1983).  Self-efficacy on the other hand, is the understanding that people have of their own capability and competence to succeed; this concept was first established in the 1970s by Albert Bandura (Woolfolk et al., 2008 cited in Grigg, 2015). Within teaching, self-efficacy as described by Grigg (2015: 41) is the teacher’s personal beliefs of their capabilities to ensure expected outcomes are reached in both pupils’ learning and engagement. Currently, learners’ well-being is at the forefront in education but nevertheless, teachers’ self-efficacy is commonly disregarded (Klassen et al., 2011); despite research showing teachers’ self-awareness and self-efficacy is vital as it affects not only teachers themselves but their learners’ as well. Bordelon et al. (2012) describe the value educators’ self-efficacy has on learners’ achievement as ‘an expression of confidence that one’s actions may lead to success and mastery over one-self and have a positive influence on others’. Teachers who occupy a relatively high belief of self-efficacy are highly motivated to achieve, usually persevere and take risks when trying new things out. Day et al. (2007) enforce that teachers with high self-efficacy generally exceed that of their co-workers with low self-efficacy. Evidently, not all teachers are going to perceive themselves with high levels of self-efficacy in all subject areas, as for most, subject knowledge, planning and maintaining discipline can be strengths in one aspect but weaknesses in others; although this is how self-awareness and self-efficacy are interconnected. If teachers have accurate self-awareness they are able to maintain high levels of self-efficacy. Self-awareness is an aspect of the 16 Habits of Mind constructed by Costa and Kallick (2008) and identifies within the ‘Thinking about your thinking’ Habit of Mind. After examining self-awareness and self-efficacy, the author believes they are within the foundation level of proficiency in the EntreComp Framework; individuals trust their own ability to generate value for others (Bacigalupo, 2016). With regards to self-awareness, the author understands the need as a practitioner however the writer considers their ability to be self-reflective as a weakness. Identifying areas for improvement is not the issue, as the writer is very self-critical (see Appendix 7), but it is acting upon the recognised targets (refer to Appendix 8). This is due to the reasoning that although to others they are perceived to be confident in aspects of life as a teacher (see Appendix 9); they do not feel this within (see Appendix 10). In order to ensure progression to the next level, the author will consider the following recommendations. The first recommendation designed to improve self-awareness is a technique called ‘Johari’, developed by Joseph Luft and Harry Ingham in the 1950s; which aims to improve people’s conceptions of their personal development and how they relate to others (Grigg, 2015). This is done using a Johari window which represents knowledge about an individual through four perspectives. For further information on Johari, refer to Appendix 11. An additional method of improving self-awareness is by regularly reflecting, or as Biggs and Tang (2007) prefer, transformative reflection. Reflection can take place through many formats, for instance reflective journals, action plans, analysing recordings or simply, mental reflection; but it is also important that practitioners take time to critically reflect for their personal and professional well-being (Holmes, 2005).  Based on the methods for development, the author will aim to become a more critical, transformative reflecting practitioner, through various techniques including conversing with and observing other practitioners along with analysing self-performance, with the view to enhance self-awareness and self-efficacy. Refer to Appendix 12 for exact levels for progression. 

The final enterprise disposition that will be self-evaluated is Planning and management; which is a component of the ‘Into action’ area of the EntreComp Framework (Bacigalupo et al., 2016). Planning and management is characterised as ‘prioritising, organising and following up’ and consists of six threads; define goals, plan and organise, develop sustainable business plans, define priorities, monitor your progress and be flexible and adapt to changes (Bacigalupo et al., 2016). Although planning and management are crucial aspects of the teaching process, some threads are only applicable to business so will not feature in the self-evaluation. Within teaching, planning is essentially deciding what will be taught and how. All practitioners plan differently but fundamentally the process is similar, the varying factor is the outcome. It has been noted by Ofsted (2010) that effective creative teaching derives from careful planning; evidencing that planning is one of the initial stages of creative teaching. Wilson (2009) further highlights that creative teachers are aware of possible connections between imagination, professional experience, risk taking, curiosity and ownership to enhance their planning and teaching. Planning can be categorised into three formats; short term, medium term and long term, all having a role in how education will look for learners (Grigg, 2015). Although teachers plan for what takes place in their classroom, they are working from the curriculum designed by the government so often teachers do face difficulty when planning whilst aiming to ensure creativity, when the current curriculum does not necessarily allow for creative education. However, this is set to change as the proposed curriculum, which is set to be implemented by 2022, will ensure that practitioners are able to plan effectively with the view of achieving the four key purposes (Donaldson, 2015). Additionally, the other half of the competence being discussed is management. Even though some practitioners may not be on the ‘management team’ they still need to possess sufficient competences in managing. Time, behaviour and classroom management are just some examples of aspects of teaching that need to be regulated (Desailly, 2012). This can be challenging, especially with regards to creative teaching, practitioners need to be able to manage a more ‘open’ classroom (Wilson, 2009). After examining planning and management, the author feels quite confident in this competence of the EntreComp Framework and places their competency within the intermediate level of proficiency; ‘individuals can create an action plan, which identifies the priorities and milestones to achieve their goals’ (Bacigalupo, 2016). This judgement is due to the author’s personal understanding that they are confident with regards to planning and management. This understanding has been supported through feedback from mentors whilst on professional teaching experiences, refer to Appendices 13 and 14. Nevertheless, as with all aspects of teaching, there are further areas for development to ensure consist creative planning and management, see Appendix 15 for current levels and that of intended progression. In order to personally develop in terms of planning and managing creatively, the writer will aim to progress in terms of creative thinking. Copping (2016) believes that creative thinking is at the centre of creative teaching and therefore planning. In an attempt to develop creative thinking, the author will implement the use of a Habit of Mind; ‘creating, imagining, innovating’ into the planning process to enable successful creative planning (Grigg, 2015). Thinking creatively will further aid in addressing the four characteristics present in creative teaching; innovation, control, ownership and relevance according to Woods (1990). 

In conclusion, it is evident that there is a need for both creativity and enterprise in the education of our children and young people to provide them with the skills they require to prepare them for their futures. Professor Andy Penaluna added there is a necessity for supporting a ‘meaningful education that matches the needs of an innovative and entrepreneurial society’ (Crowdfund, 2016). Creativity and enterprise go hand in hand, as creativity is an element of enterprise, alongside the development of ideas, problem solving and communication (QAA, 2012). Although some aspects of the EntreComp Framework are only applicable to business, the analysis of the framework provides evidence that it can be both implemented into the curriculum for effective use but also as a tool for practitioners to self-evaluate their practice in terms of creativity and enterprise dispositions. 
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Appendices




The author deems this thread to be more applicable to business but in the case of self-evaluating, the writer believes they are quite confident in being innovative. 
When displaying creativity, the author is capable of describing the aspects and the role they play as part of the valuable idea.
Working in a team is an important part of being a teacher and the author is of the understanding that they work well in collaborative situations, especially when a problem is posed. * 
Sometimes the first method does not always work, especially when teaching, so alternative methods must be found. The writer feels they are competent in this thread, but further development must take place.
As a practitioner it is vital that the author possesses transferable skills, in order to have access to new opportunities and challenges. The writer accepts they are capable but there is a need for progression.
*. The following evidence is an extract from one of the author’s formative feedback.
Appendix 1










This evidence is demonstrating the author utilising personal research to aid and deliver creative and innovative teaching. 
The highlighted sentence provides evidence that the author is competent at incorporating aspects of creativity into their teaching.
Appendix 2










Appendix 4
Although this evidence is specific to the LNF, it demonstrates the authors need to implement creativity into all aspects of teaching.
The above sentence from the author’s formative feedback highlights that the writer has provided a creative lesson for learners.
Appendix 3




	





Appendix 5
To progress in terms of being innovative, the author will actively search for techniques in order to implement a variety of innovative techniques into their teaching.
To move forward with regards to design value, the writer is of the view that level 4 is more appropriate for business; but with regards to teaching, the author will use SCAMPER to creatively develop, test and utilise techniques within teaching.
When encountering problems, the author will develop utilise divergent thinking in order to accommodate for personal skills to address any issues.
When learners need alternative methods to encounter problems, the writer will aim to maintain a resource bank with other solutions for learners to consider.
In order to progress into level 4, the author will actively use divergent thinking to develop and consider all solutions and answers to meet the requirements of the context.









	
Appendix 6
The author feels confident at describing their needs, wants, interests and goals with regards to striving to be a creative teacher.
When reflecting upon practice, the writer can identity personal strengths and weaknesses with regards to their teaching.
Although the author does believe in their abilities, they are not as confident as they appear to be when aiming to be a creative and innovative teacher. 
With regards to creative teachers, they need to possess a number of attributes and the author feels they are capable of describing the qualities they will need to use for different aspects of creative teaching. 









	

Appendix 8
This evidence highlights that the author needs to ensure they are consistently independently reflecting to better themselves and their creative teaching.  
Appendix 7
The following evidence has been taken from the author’s formative feedback from Professional Teaching Experience 2 and demonstrates the author’s ability to identify personal weaknesses and therefore areas for improvement.



	





This form of evidence demonstrates the fact that the author needs to be consistently acting upon targets and areas for improvement within the next given opportunity.





Appendix 9
To others, it is evident that the author appears to be confident, although this is not the case internally. 






Appendix 10

This personal reflection written by the author demonstrates their inner feelings regarding the focus discussed. It is clear to see that although they appear to be confident, internally they are not. 

	Profiad/ ExperienceDyddiad/Date:  18th November 2016
Digwyddiad critigol (Ffocws)/Critical incident (focus): Mathematics problem solving
Model Casgliadau Adfyfyriol â Chymorth (ARC) (Model ‘Myfyrio a Newid’)
Assisted Reflective Conclusions (ARC) Model



	Teimladau/
Feelings
"What are your feelings regarding the experience?”
	    Regarding this activity I was very apprehensive as it was the first time I had taught the whole class. Although I had seen how the classroom routines work, being the lead of such routines and teaching is completely different to just observing.  
     My feelings at the end of the session were that the problem I had chosen was suitable for all abilities and they all worked well on it.

	Cofio a Deall/
Remember and Understand
“Can you list the aspects of the learning experience that went well?”
“What were the elements of the learning experience that were disappointing?”
	     The problem that I used during the session was a money maze which related to their topic of money that they had been studying all week in maths, it was a nice end to the topic before they move onto something different next week. Pupils had to find different ways through the maze trying to find the most amount of money they could achieve and the least amount they could. The problem itself included differentiation that was suitable for the class, as the higher ability pupils were able to use a systematic approach to see how they could make the most/least money, whilst the lower ability were able to develop their basic mathematical skills as well as working through the maze to find different amounts. 
     Looking back, this session needed more of an introduction, although I explained the task in hand, I did not show an example of how pupils could begin to solve the problem. I realise now that my introduction needed to be longer just to start pupils on the right track instead of interrupting them after they had already started.

	Gwerthuso a dadansoddi/
Evaluate and analyse
“What will you keep the same to ensure effective teaching and learning in the future?”
“What was the cause of the most important disappointing element?”
	    During the problem solving sessions, I would try again to find a problem that is suitable for all learners and is self differentiated to different abilities to allow all pupils to have a go. Every pair managed to get different amounts going through different routes in the maze. 
     Although I carried out an introduction, explained to pupils what they needed to do and checked their understanding of the task, I could have prolonged my introduction to give pupils a helping start, to show them possible ways in which they could have tackled the problem. 
    




SelfAwareness (2013) ‘Understanding the Johari Window Model’ Available at: http://www.selfawareness.org.uk/news/understanding-the-johari-window-model [Accessed: 12th December 2017].
Appendix 11











In an attempt to progressing to the next level, the writer will develop using the Johari window in order to fulfil goals and interests.
The author will need to address the strengths and weaknesses of others in order to achieve level 3.
‘Thinking about your thinking’ Habit of Mind, in other words metacognition, will be developed in an attempt to maintain the correct mindset for achievement.
The Johari Window will again be utilised to gain an understanding of personal skills and competences requirement for different aspects of creative teaching.
Appendix 12










Appendix 13
The supporting evidence, shows that the writer is able to plan effectively with regards to what the children will learn.


The above screen shot has been taken from one of the author’s formative feedback and supports the view of the author’s ability to plan effectively.







	
The extracts from feedback of the author, further evidences the author’s capability to plan effectively for creative teaching.





Appendix 14
Within this piece of evidence, it can be argued that the author displays effective management that is required in a creative classroom.

	



Appendix 15
The author believes they can set appropriate goals to progress that can be acted on effectively.
Through self-evaluation, the writer feels capable at constantly being ready if changes need to be made to move learners forward, if the current method of teaching is ineffective. 
The author deems this thread to be more relevant to business as opposed to creative teaching.
Prioritising is a key aspect of creative teaching as there is constantly something that needs to be done. In the eyes of the author, they feel competent at prioritising effectively. 
Practitioners need to be able to monitor both the progress of learners but also personal progress in terms of teaching. In terms of this thread the author believes they are able to highlight the necessary areas that need to be monitored. 
Within school life, a number of things can arise that need to be done at that moment in time which is why facilitators need to be able to adapt and change plans regularly. The writer deems themselves as quite competent within this thread. 











In order to move to the adjacent level, the author needs to be accurate and reasonable when thinking of long-term goals that are suitable for personal development.
Even though the writer believes the next level on is applicable to business perhaps more than teaching, in an attempt to move forward the author will develop with regards to creative thinking to develop skills of summarising. 
The author deems this thread to be more relevant to business than that of creative teaching.
As previously mentioned creative thinking will be utilised to aid the decision making in terms of prioritising.  
To further develop with regards to monitoring personal progress, the writer will use the ‘Creating, imagining, innovating’ Habit of Mind to set personal goals that can be achievable yet successfully monitored.
Along with other threads within this area of the EntreComp Framework, the author will use creative thinking and metacognition to encourage a positive attitude to change and to make the most of new opportunities for creative teaching.
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You demonstrate independence beyond the expectations of a trainee. You show a degree of confidence in a quiet,
unassuming way. In the classroom you are the teacher. You are fully able to articulate your engagement with pupils'
learning. The experienced support staff are confident in your ability to instruct them and you demonstrate an
exceptional ability to work as a team member. You add value to the classroom. You are well received within the school
and your enthusiasm and commitment including extracurricular hockey is acknowledged. Within your lesson is was

great to observe your excellent ability to nurture individuals. Development Further engagement with parents
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S1: Professional Values and Practice

Excellent

e Comments and Evidence

» Targets for improvement and suggested ways forward

You demonstrate independence beyond the expectations of a trainee. You show a degree of confidence in a quiet,
unassuming way. In the classroom you are the teacher. You are fully able to articulate your engagement with pupils'
learning. The experienced support staff are confident in your ability to instruct them and you demonstrate an
exceptional ability to work as a team member. You add value to the classroom. You are well received within the school
and your enthusiasm and commitment including extracurricular hockey is acknowledged. Within your lesson is was

great to observe your excellent ability to nurture individuals. Development Further engagement with parents
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S2: Knowledge and Understanding

Excellent

e Comments and Evidence

e Targets for improvement and suggested ways forward

The following areas were deemed excellent in this lesson: Exceptional ability to use own subject knowledge in an
appropriate way to motivate learners. Personal research supports planning, teaching and assessment in a creative
and innovative way. Demonstrates knowledge and understanding of innovative learning and teaching approaches
that offer breadth and diversity of provision. The following area was deemed good in this lesson: Secure
understanding of how learners’ physical, intellectual, social, cultural and emotional development can affect their
learning. Up-level, targets for improvement: Continue to develop understanding and independence towards learners'

individual needs to allow for work and support to be tailored and adapted for each child when necessary.
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e Targets for improvement and suggested ways forward

The following areas were deemed excellent in this lesson: Exceptional ability to use own subject knowledge in an
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learning. Up-level, targets for improvement: Continue to develop understanding and independence towards learners'

individual needs to allow for work and support to be tailored and adapted for each child when necessary.
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S2 - Knowledge and Understanding

Researches topics well, which then supports planning, teaching and assessing effectively. Has developed as the
placement has gone on and now offers a much greater breadth of diversity and provision. Has used ICT effectively
throughout the placement to enhance the learning of the children. The children have had numerous ICT rich lessons,
where ICT has been integrated into the lesson to provide appropriate support when required to aid in research or
presentation of work. This has all been done through HWB, J2E, which are the preferred methods to use and have
created a good online portfolio of work. Understanding of learners needs has developed and the impact it has on a
lesson when it is planned correctly has been seen and the progress made by the children is evident and Jessica has
taken this feedback on board well and is using this more within her teaching now. (MD) In the Y2 placement, Jessica
has shown exceptional ability to use her own subject knowledge in an appropriate way to motivate learners and use
personal research to support planning, teaching and assessment in a creative and innovative way. Lessons are always

researched and prepared to a very high standard. (R])
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$3.1 - Planning, expectations and targets

Overall good integration of LNF. This now needs to become more creative and independently led to move into
excellent. Overall good effective approach to teaching and learning using appropriate resources and ICT. Move
towards innovative methods in more lessons will move this to excellent. There were examples shown like the use of
'Kahoot'. This now needs to become more embedded and frequent. Excellent awareness of individual needs and
targets. Clear awareness that L.O focus on what children will learn. Overall good ability to plan with a good degree of
independence across all subjects. This now needs to more independent with less mentor discussion for a wider range
of lessons. Good awareness of setting high expectations for children, now moving towards a secure understanding.
Needs to evidence this consistently on next placement and planning for at this level for all children so nearly all hit
intended outcomes. Awareness of need for strong pupil progress is moving from good towards excellent. Ensure this
trend continues and is evident throughout next placement. (MD) During the Y2 placement Jessica has proved excellent
in this area. All lessons have shown an excellent integration of LNF skills and there have been some particularly
excellent examples of activities which have developed the children's Literacy skills. Jessica ensured that children
achieved Literacy levels in their topic work which was comparable to their achievement in English lessons. Jessica
planned rigorously and produced resources for the children that were stimulating, inspiring and supportive.
Sequences of lessons were planned which focused on moving the children's learning forward, challenged all groups of

learners and which were successful in enabling the children to secure high outcomes of achievement. (R))
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$3.1: Teaching: Planning, Expectations and Targets

Excellent

e Comments and Evidence

e Targets for improvement and suggested ways forward

Your lesson today was creative and well planned for the LNF and showed an innovative approach to teaching an
learning using high quality resources. Your plan was comprehensive and covers all areas including challenges in the
continuous provision. It is evident that your objective focus on the learning rather than completion of tasks. There
were high expectations for all pupils and you planned extensions which enhanced the activity. Adding conjunctions
into Welsh sentences on the pupil postcards gave a level of challenge that the pupils enjoyed and wanted to add. You
are very clear of he need for pupils to make progress and the resources you prepared supported this. You are able to

identify the next steps for the pupils and plan independently. Target: Consider planning for out of school contexts
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S1: Professional Values and Practice

Good

e Comments and Evidence

e Targets for improvement and suggested ways forward

The following area was deemed adequate for this lesson: A growing level of independence in teaching and
monitoring. These areas were deemed good for this lesson: Sound engagement with pupils’ learning - demonstrated
clearly through professionally articulated dialogue. Good ability to reflect on their own practice and its impact on
learners. Willingness to accept advice from mentor and ability to address their professional needs and work towards
targets in dialogue. Ability to recognise their needs in relation to continuing professional development (with guidance
from the mentor). Effective engagement with support staff. To up-level, targets for improvement: Clearly reflectin a
more independent way on your own practice and the next steps needed to move the children on in the next lesson.
Spend more time with support staff prior to the lesson setting the expectations and the how you wish their group of

learners to meet the expectations for the lesson.
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b) Comment on quality of trainee’s reflection for ensuring progress

Good: Demonstrates clear recognition of the link between evaluation and future planning. Excellent: Future planning
is clearly linked to evaluation. Both of these are the features that Jessica displays with regards to her own personal
reflection each week. She sets her own personal targets before discussing them with me to confirm they are
appropriate. This is a strong positive feature, which shows she is not reliant on mentor feedback for targets, she

reflects and addresses need areas herself to then raise in discussion with her mentor.
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S1: Professional Values and Practice

Good

e Comments and Evidence

e Targets for improvement and suggested ways forward

You have shown some very good professional values and practice in Llanrhidian. You are developing some good
independence in your teaching and monitoring. Your class mentor reports that you are keen and committed and that
you act immediately on feedback and advice. You are planning independently. Your file is excellent. You are taking
hockey for an after school club. Your reflections are honest and thoughtful and it is clear you are able to identify areas
for development. You have developed a very good relationship with the class mentor and it is clear you are getting to
know the children you are teaching, through interaction, observation and reflection. Well done Jessica - a very strong
start to your year 2 practice. Target Although you have a clear idea of your weekly targets make sure you also use
your own reflections to identify very specific targets for improvement. Be able to show a clear cycle of reflection into

target setting and vice versa.
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Understanding the Johari
Window model

Posted 5:39M on 10 Nevember 2013

A Johari window is a psychological tool created by Joseph Luft and Harry Ingham in
1955. It’s a simple and useful tool for understanding and training:
* self-awareness
« personal development
improving communications
interpersonal relationships
group dynamics
team development; and
inter group relationships

It s one of the few tools out there that has an emphasis on “soft skills” such as behaviour,
empathy, co-operation, inter group development and interpersonal development. It's a great
model to use because of its simplicity and also because it can be applied in a variety of situations
and environments.
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$3.1: Teaching: Planning, Expectations and Targets

Excellent

e Comments and Evidence
e Targets for improvement and suggested ways forward

During this lesson you demonstrated a very clear awareness that learning objectives focus on what children will learn
rather than what they will do. You have planned a sequence of lessons which lead the children towards a secure level

of understanding and show excellent ability to plan activities effectively that secure pupil engagement and

progression
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$3.1: Teaching: Planning, Expectations and Targets

Good

e Comments and Evidence
e Targets for improvement and suggested ways forward

In your file your plan demonstrates clear attention to detail and a good understanding of classroom structures and
routines. You have planned for a range of lessons (some whole class and some for one year group) and you have
planned stimulating and engaging activities; a very good feature of your practice. Today you had planned a clearly
structured lesson using ICT and literacy. Children were supported through structured questions with a good pace and
there was appropriate differentiation within the level of work and the resource (stage of the Encyclopaedia) available.
The lesson timing was good. Expectations were appropriate and achievable. Targets: Make sure your learning
objectives consistently focus on what children will be learning (rather than what they will do - you do this sometimes
but you could be even more specific in places). Plan for the whole class where possible - and when doing so you may

need to anticipate behaviour and management issues when dealing with 36 children.
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$3.1: Teaching: Planning, Expectations and Targets

Excellent

e Comments and Evidence

e Targets for improvement and suggested ways forward

The following area was deemed good in this lesson:: Effective approach to teaching and learning based on
appropriate use of resources (including ICT). Clear awareness of individual needs and targets. Able to identify next
steps with minimal mentor guidance. The following area was deemed excellent in this lesson: Creative and well-
integrated planning for LNF. Very clear awareness of individual needs and targets, which were the targets from the
previous week and they were cleared focused on and adapted accordingly. This shows strong reflection. Very clear
awareness that learning objectives focus on what children will learn rather than what they will do. Ability to plan
independently for a wide range of highly effective learning opportunities. Secure understanding of the impact of
setting high expectations for all pupils and planning with these as the intended outcome. Excellent ability to plan
activities effectively that secure pupil engagement and progression. Very clear awareness of the need for pupils to
progress and effective preparation to ensure that high expectations of pupils’ progress are met. Up-level, targets for
improvement: Independence and reflecting, assessing the child's work more proactively (with little to no mentor
input). Ensure differentiated planning is done to this level and that skills are picked from various year groups, so that

differentiation is explicit.




image42.png
$3.1: Teaching: Planning, Expectations and Targets

Excellent

e Comments and Evidence

e Targets for improvement and suggested ways forward

The following area was deemed good in this lesson:: Effective approach to teaching and learning based on
appropriate use of resources (including ICT). Clear awareness of individual needs and targets. Able to identify next
steps with minimal mentor guidance. The following area was deemed excellent in this lesson: Creative and well-
integrated planning for LNF. Very clear awareness of individual needs and targets, which were the targets from the
previous week and they were cleared focused on and adapted accordingly. This shows strong reflection. Very clear
awareness that learning objectives focus on what children will learn rather than what they will do. Ability to plan
independently for a wide range of highly effective learning opportunities. Secure understanding of the impact of
setting high expectations for all pupils and planning with these as the intended outcome. Excellent ability to plan
activities effectively that secure pupil engagement and progression. Very clear awareness of the need for pupils to
progress and effective preparation to ensure that high expectations of pupils’ progress are met. Up-level, targets for
improvement: Independence and reflecting, assessing the child's work more proactively (with little to no mentor
input). Ensure differentiated planning is done to this level and that skills are picked from various year groups, so that

differentiation is explicit.




image43.PNG
$3.3 - Teaching and class management

Good, effective delivery of lessons. Next step is to aim for the 'flair' element, where all learning and intended activities
are made to sound exciting and fun to be involved in. Expression and body language will engage with the pupils,
especially for Foundation Phase children. Good, effective class management strategies, again in line with school/class
strategies. Always aim to enforce confidence, clear, precise aura in this area, so children know who is in charge, as
they will always test boundaries with new members of staff. Clear ability to work with support staff and guide through
intended activities. Good, developing a good ability develop effective, differentiated questions. Excellent feature in the
2nd lesson observation. Aim to maintain that standard and always think of what the books would look like to a visitor
who did not know what the lesson was. Would the work look different for the different ability groups? Good
development of LNF skills, moving towards excellent as the placement came to an end. (MD) Jessica has certainly
develpoed a "flair" for teaching Foundation Phase children during the Y2 placement. She has responded to all the
above targets and has proved excellent in all aspects of teaching and classroom management. She has a calm, quiet
manner and a confident delivery which kept the class totally engaged in all activities. Her organisation of classroom
staff and resources was always excellent. She questionned children carefully using open-ended questions to maximise

learning. (R])
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