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	I feel I do have a deeper understanding of the topics and of the Entrecomp framework. I feel the amount read and references used is sufficient. I feel using a variety of writing styles, both on personal experiences and academic for the research was done well.
	I feel this was difficult to talk about all the research and findings and personal experiences in the limited word count. There were many aspects that could have been looked at deeper and further. I feel I need to further develop my synthesising skills in order to say everything I want to say.
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Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression.

Creativity is something described by NACCCE (1999) and Robinson (2013) as being an activity that will then result in an idea that is imaginative, original and has value. When NACCCE (1999) discuss the idea of ‘value’, this can be different to everyone. Grigg (2015) notes that there are different types of creativity, one being related to those such as scientists, artists and musicians, the typical people thought of when the words creativity are used, however, there is also one that is more individual and personal, this is where an individual has an idea that is new, meaningful and has value to them. Something of value to one person may be completely different to the next person. Barnes (2015:270) states that everyone is and can be ‘a creative being’. 

Robinson (2013) and Grigg (2015) state that creativity is a process, you do not often end up with the idea you started with, the process involves questioning, exploring ideas and making connections.

Runco (2014), Land (2012) and Seelig (2012) believe that children are more creative than adults. Land’s (2012) research and study proved this. 98% of children aged five were classified as being genius’ whereas only 2% of adults scored that high. Seelig (2012:8) says that as adults, with pressures and expectations creativity does take a back seat, she says that ‘natural curiosity and creativity’ is shut down due to them having to deliver what is expected from them. If working under pressure, which occurs more as adults, only a small proportion of the brain is used, this limits the ideas (Land, 2012). He states that there is two kinds of thinking, divergent which uses ones imagination and then convergent which is where making judgements and being critical begin. Cook (2016) says that ideas must be appropriate and be able to turn into successful valuable outcomes. This is promoting the use of convergent thinking rather than divergent. Convergent thinking does not require much creativity. By thinking in a divergent manner, more ideas will be thought of, after this process takes place then the convergent thinking can begin. It is the responsibility of teachers to ensure these imaginative ideas are thought of by creating an environment where they feel comfortable and emotionally safe. Seelig (2012) says that attitude changes and adults use convergent thinking, limiting creative new ideas being thought of, this supports why creativity levels decrease as time goes on. 

A disposition is similar to a habit, Dottin (2010) says that it is not about what teachers can do and know but is an end product, it relates to how they would go about carrying out a task. Prior experience and knowledge will always have an effect on ones dispositions. Dispositions are ones characteristics, (Gartner and Bellamy, 2009). Langer (1989, cited in Runco 2014:34) suggests that this may not be a good thing, she notes that one’s creativity will only develop if automatic responses and those, dispositions and habits are avoided. She suggests looking at new experiences to overcome and problem solve. Runco (2014) states that children are spontaneous and do not always need past experiences and routines to overcome certain situations, however, adults have more experiences and often rely on dispositions and routines therefore resulting in it being more difficult to think creatively. 


Bacigalupo et al. (2016) created the Entrecomp framework. The Entrecomp framework and in particular the Entrepreneurship as a competence was devised to help people out in the community and countries develop certain skills that would enable them create original valuable ideas, engage and participate within society and to live their lives as best as possible. This relates almost exactly to the thinking of Donaldson (2015) where he proposes the new curriculum purposes. Donaldson (2015) has the uncertain, fast changing future in mind when he proposes that he wants to see learners become equipped with skills in order to be creative and enterprising contributors and be ambitious and confident valued citizens within the community and society. 

The framework is comprised of 15 competencies which is divided into three areas; ideas and opportunities, resources and into action, altogether making the entrepreneurship competence, not all of these competencies need to be equal in regards to standards and proficiency, however, all 15 do make up a whole, in this instance it is the entrepreneurship competence.

Many competencies overlap and can link with many others, for example, in order to be good at planning and management, mobilising resources and also working with others would be a part of this organisation and management. As a teacher you are required to manage resources, support staff, have a vision and spot opportunities. Many of these are requirements of a good effective teacher. 

The competencies of creativity, self-awareness and self-efficacy and planning and management will be looked at in greater detail in regards to my personal level.

Looking at creativity from the ideas and opportunities area, after understanding the outcomes I feel more confident in some areas than others. Grigg (2015:102) suggests that ‘creativity usually follows passion’ I strongly agree with this, in order for you to be confident and share good ideas and think outside the box you are required to be motivated and passionate. I am passionate about teaching, in most subject areas. Some subject areas I am less confident, however this is something I need to address and gain experience and confidence in. My personal creativity competence is important and is an important area to keep working on. Claxton (cited by Pound, 2009:16) notes that for children to learn, adults and teachers must demonstrate and model what they want them to learn and develop, this includes creativity. It is important for teachers to be as creative as possible in order for the learners to observe and learn from this. I would say I am currently at level 4 with some elements of level 3. Testing the value of my solutions with the pupils at the end, especially as a trainee teacher this was important. To do this assessment for learning was used, self and peer marking and the work was discussed. I also feel that tailoring my skills around certain problems is an area I am becoming more confident with, an initial idea was discussed and then using personal past experiences I was able to decide on a Victorian themed day and plan activities that again I felt most confident in, see appendix 8. When it came to experimenting with my skills in new and different situations I feel this is an area I wish to develop further in particular. I did try as many new subjects and skills as possible, I just wish to develop confidence in doing this. I said this particular area was a level 3.

In the resources area within the framework I have chosen to look at self-awareness and self-efficacy. This relates to believing in yourself and wanting to continue your personal development. Self-efficacy and self-awareness are said to be important factors when looking at ones metacognitive processes (Gravill et al, 2002), the way in which we think about our thinking. Grigg (2015) states that to be a successful teacher, it is not just important to know your pupils and subject knowledge but to also know yourself. Again I felt this was a mixture between level 3 and 4, I felt I can commit to carrying out tasks for my needs, interests and targets, however I can also reflect on my personal needs in relation to where I want to be next, looking into the future. As mentioned previously I was willing and wanted to teach new subject areas in preparation for the future in regards to starting my career, I wanted to cover as much as possible, this is evident in appendix 2 and 7. I would also confidently say a level 4 in the sense that I am motivated and happy to use my strengths and abilities in order to create valuable opportunities. I am a swimming teacher and have been for several years, this is an area I feel confident in so offered my placement school my time after placement had finished to help and lead the school swimming lessons, see appendix 4. 

Thirdly I will assess myself in is the planning and management, the into action area. Grigg (2015) highlights that planning is important, it involves many things, setting goals, and developing ways to both teach and reach these goals. This I feel I am level 4, I can set short term goals and ensure I set ways of measuring how and when I have reached these goals, using action plans, see appendix 3 and 5. During placement I found being adaptable and being able to change plans an important skill, therefore giving myself a level 4 in this. Due to the nature of the school and it being a very small school, there was always changes or something on for the teacher to attend to so then lessons would be rearranged and brought forward, and covering for meetings and courses took place. I feel this was challenging at the time but I was able to continue and act professional and always tried my best, see appendix 1. 

 
Personally I feel there is a need to develop on certain aspects and areas mentioned above. A teacher never stops learning and should always look to keep developing, especially with the changing times ahead, Donaldson (2015) wants individuals ready to learn throughout their lives. I can confidently place myself in the ‘intermediate area’, which specifies building independence, I feel this best describes where I am currently at. Working both individually and with peers and colleagues to share and take responsibilities. Experimenting and beginning to dare to take risks and try new approaches and teach new subject areas and then learn from these experiences whether the outcomes are positive or negative. Each will be a development to my learning and an insight into where I go next.

To develop my creativity the entrecomp framework outcomes suggest that I look into delivering and completing a creative project, so a series of lessons to develop my understanding of creativity being used across the curriculum and over a longer period of time. It will be interesting to see how this works and what it looks like. To also search for other methods of teaching, to use variations. If there is too much of a routine then this can hinder creativity, (Runco, 2014). Land (2012) says that you learn to be creative by experimenting – I will try new things whether it be class management techniques or teaching new topics and learn from them. Also by exploring, again exploring what I have yet not done, I will observe good practice and trial new things. Questioning also helps with creativity, I will question why and start asking what if to ensure I start to think outside of the box and also using imagination. Seelig (2012) created the innovation engine, this is a model which can help develop my creativity. Some of the components are knowledge which acts as the tool box, you need knowledge to be creative. Robinson (2013) states that Michael Gove believes that creativity cannot be developed unless the skills and knowledge are learnt first. For example one cannot be creative on the guitar if they don’t know how to play guitar, however, Rogers (2016) explains that he learnt musical instruments without understanding how to read notes, he goes on to say that creativity can be messy and disorganised, it does not mean it is not happening. Imagination and attitude are also components of the innovation engine which relate to Costa’s and Kallick’s (2008) habits of mind. Land (2012) proposes that creativity can be learnt. He says that you can exercise and train the brain to start being more innovative and creative. I will take these into consideration and try and exercise my brain to think more creatively.

Relating to the self-efficacy and self-awareness, believing in yourself and the desire to keep developing is something I strongly agree with. Donaldson (2015) discusses on numerous occasions how he feels the need to have lifelong learners and to ensure that everyone is ready to learn throughout their lives. Learning does not stop. Schultz and Schultz (2016) say that self-efficacy can be increased. Grigg (2015) highlights that self-awareness can also be improved, to do this you would reflect, research, set goals and talk with professionals. To improve on these personally I feel self-confidence is an area I need to develop, to develop onto the advanced outcome, I need to ensure my work and teaching can influence people and their work in a positive manner. I enjoy teaching new subjects and using different approaches to class management and other activities, confidence in doing so to ensure I feel comfortable is something I need to do. It is beneficial as a teacher to have strong self-efficacy, Grigg (2015) says that it can help learners increase their motivation and engagement, it allows the teacher to have more patience with certain individuals. It has many benefits. 

To improve my planning and management, there is evidence from feedback that suggests I need to look further ahead when planning, I am able and confident in providing short term goals and planning however I need to develop this further in order to have detailed information about medium and long term planning, see appendix 6. This needs to be done to gain levels 6 and 7, making the links between all 3 elements of the planning. This is an important and vital aspect of teaching. The habits of mind is another approach towards ensuring learners have the qualities to be successful in the twenty first century. In regards to assessing these, Costa and Kallick (2008) suggest that goal setting is a priority, this is something I will take on board, especially for longer term goals.

Progression will be measured throughout the year and especially whilst out on placement. Progression in planning and management will be evident, prior to placement I will research and look into what and how medium and long term planning looks like and how they link, to ensure I will be confident in applying this knowledge whilst out in school. This will be evident on planning sheets during placement. Self-efficacy and awareness I will show progression by teaching in areas that I am least confident in and gaining experiences, Grigg (2015) says that those with strong self-awareness will learn from experiences whether they are positive or negative. Evidence of this could be in ARC reflections, a personal diary where I can express how I think the lesson went and how I felt. Do this over a few weeks and then compare to look for improvement. Barnes (2015) highlights that assessing and measuring creativity is difficult. Progression will be evident in the lessons that are taught and reflected on through  arcs and action plans, you will see a variety of lessons and more project based activities adopting a cross-curricular approach to enhance learners’ creativity as well as my own..

Costa and Kallick (2008) say that due to the changing and twenty first century way of living, teachers need to ensure that they are creating learners that have the confidence and abilities to be creative, innovative and be independent. They suggest that with an understanding of the habits of mind, they can be used to ensure learners meet the ‘vision’ requirements of being independent, creative, capable and confident individuals. Donaldson (2015), Sharp (2004 cited in Grigg, 2015:107), Bacigalupo et al. (2016) have all put initiatives forward regarding ways to best prepare for the digitally driven future.

To conclude, I feel the Entrecomp framework doesn’t specifically look at developing and promoting creativity, however it is a competency and therefore recognised as being important in regards to the future of education and beyond. If these competencies and this framework works with and alongside other models and initiatives such as Donaldson’s (2015) four purposes and new curriculum, Seelig’s (2012) innovation engine, Costa and Kallick’s (2008) habits of mind and Grigg’s (2015) outlines of how to become an outstanding teacher then learners, educators, business owners and managers for example will be independent, creative and enterprising individuals ready to contribute and learn throughout their lives. I personally feel confident in what I have to develop in order to be as creative, enterprising and innovative as I can in order for my students to pick up from this. 
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Appendix 3
Teaching new subject areas
Setting targets and goals via action plans in order to meet them.
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Part 1 Lesson Observation (Areas of strength/Areas for development)

$1: Professional Values and Practice

Good

+ Comments and Evidence

+ Targets for improvement and suggested ways forward

Zoe has settled in well to the Foundation Phase classroom and has built up a good rapport with both staff and children within the setting. Zoe works well
with the classroom assistant and always ensures that she is fully briefed on the expectations of the lesson. | am impressed with Zoe's level of independence
and willingness to follow the lead of myself, the class teacher. Zoe reflects on her own practise continually and has the ability to use her initiative and adapt
to the learners needs during the lesson. Working in a small school can, at times, be challenging but Zoe has taken this all in her stride and she has proved

that she isn't phased when something unexpected occurs during the school day. At present Zoe hasn't had the opportunity to engage in conversations with

parents/carers but this is something that will be encouraged over the next few weeks.
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Part 1 Lesson Observation (Areas of strength/Areas for development)

$1: Professional Values and Practice

Good

+ Comments and Evidence

+ Targets for improvement and suggested ways forward

Zoe has had a successful teaching practise in the Foundation Phase class and has integrated herself amongst the staff successfully. Zoe has understood all
the disruptions caused by Christmas concert rehearsals and has got stuck in' with helping with other essential tasks. Zoe continues to show an appropriate
level of independence and has had the opportunity to lead the class whilst I've attended meetings and participated in courses. Zoe will take the register and
supervise the children out on the yard when itis required. The learners respond well to Zoe and greatly missed her when she was absent for one day due to
illness. She has developed an excellent working refationship with the class Teaching Assistant. Zoe has been involved in conversations that include sensitive
information and has understood the need for confidentiality. We have given Zoe the opportunity to engage with other professionals; an ICT specialist and
the Police during class visits. | am sure she will use and reflect on these experiences in order to improve her own teaching. During the second part of the
practise, when Zoe joins the Key Stage Two lass, | will be looking for more engagement with parents; either through professional dialogue or a letter

regarding a trip/event etc.
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objectives focus on what children will learn rather than what they will do, particularly with regards to the children's success criteria.

§3.2: Teaching: Monitoring and Assessment

Excellent

« Comments and Evidence

+ Targets for improvement and suggested ways forward

Zoe follows the school marking policy and all work is marked and targeted effectively to meet individual needs and enhance pupils' learning experience.
Children are given a clear next step at the end of each piece of written work. Throughout lessons, immediate feedback is provided to children, and
suggestions made as to how they can improve or move their ideas on. Zoe continues to regulate her own progress - including setting personal targets for
improvement. She has an excellent understanding of what she needs to do next, or how her lessons could be improved. Zoe has gained experience in
teaching subjects not experienced by her yet on her practise, such as Geography. She was very keen to have a go at a ‘new’ subject and prepared very well,
both in terms of her delivery and in preparing resources for the children. Zoe has created a lovely display of pupils' work. celebrating written and ICT work.

She has plans to complete a further display in her final week.
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extension tasks can be provided

Part 2: Progress Review

a) Comment on progress in relation to previously set targets (including lesson evaluations and end of week reviews)

Zoe has met her target of including more Welsh in her teaching. She is increasingly confident at doing so and at identifying opportunities for incidental
Welsh. She has taught different subject areas this week and has taught her first Geography lesson. Next week she will be teaching further ‘unfamiliar” subject
areas - poetry and art. A greater range of behaviour management strategies have been utilised and Zoe has higher behavioural expectations now that she is

progressing through her placement. Children are rewarded for not calling out and praised more explicitly for positive behaviour.

b) Comment on quality of trainee's reflection for ensuring progress

Both Zoe's written and verbal reflections of her lessons show a good understanding of what went well and what could be improved. Zoe is able to set
personal targets for improvement, with minimal input from the mentor. Her ARCs are regularly completed and demonstrate a good understanding of her

progress.
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Overall quality of PTE file

Good

Please comment on:

planning, evaluation, evidence of pupil assessment and tracking, personal literacy, organisation, presentation

Short term planning is available in the file with a good standard - the medium term lack sufficient detail e.g. skills and AfL, evaluations are engaged with very
well with appropriate amount of text and effective conclusions, evidence of pupil assessment and tracking * is not present (electronic form), personal literacy

is very good, organisation of the file is logical, presentation is neat with work placed in plastic pockets,

Number of half day sessions absent from this placement to date

0.0

Quality of trainee’s oral and written language Welsh and English as appropriate. Please comment
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Any additional comment

Zoe showed her commitment to the role of the teacher and school life in a very short period of time. She is reflective and works well as part of a teaching
team. There was a commitment to develop professionally by observing and developing her practice, notable from previous reports that she follows up those
experiences by developing her own practice for the benefit of the children. The observed mathematics session showed excellent independence for a 2nd
year student with research driving methodology for questions. Knowledge and understanding was very good on the whole. Good to see a knowledge pack in
place for lessons on fair trade. Zoe had a growing understanding of the children and a solid knowledge of the curriculum represented on her session plan.
Differentiation was mainly by three levels of work with some requiring additional adult support. The work was well pitched and sufficiently challenging for
the children. Zoe interacted well with the children through quality questioning and supported them to develop their own strategies to work out the
perimeter of a shape or object. The classroom climate was positive, the tutor remark on oral feedback relating to good to hear the children talking because
they were not talking about the football the night before but focussed on the task. Zoe's observations and reflections have improved her behaviour
management in the introduction. A well structured lesson that showed time management skills. S1 - Zoe will engage the children in a variety of ways e.g.
dressing up during Victorian week and attempt to bring expertise into the class. S2 - To develop more matured notes on the children in the class to show
evidence of knowledge of the pupils 53.1 - Medium term plans to be more detailed with skills and AfL strategies noted. 53.2 - Make quality use of the

evidence you collect and refer to the documents explicitly in session plans. $3.3 - To minimise the shouting out especially in the plenary.

Oral Feedback
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Profiad/ Experience

Teimladau/
Feelings

“What are your feelings regarding
the experience?”

I enjoyed this lesson, | felt relaxed and was excited to try something that | hadn’t
done before.

It went well, the children were excited and rearing to go.

It was children in need today so everyone was up beat and excited.

| felt confident in what | had planned also nervous because it was something new.

Cofio a Deall/
Remember and
Understand

“Can you list the aspects of the
learning experience that went
well?”

“What were the elements of the
learning experience that were
disappointing?”

The children were engaged in the activity.

It was a practical outdoor task that went as expected.

The children were split into 3 groups they were sorted with sorting cards that | had
prepared. This gave them the opportunity to work with different groups than
usual. The group sorting got them engaged straight away as that was a ‘mini
activity’ for them.

The origianal plan was to have the children to do the treasure hunt 3 times as
there were 3 different activities however it would have been difficult to re-hide the
cards so there was a last minute change of plan — planning.

Gwerthuso a dadansoddi/
Evaluate and analyse
“What will you keep the same to

ensure effective teaching and
learning in the future?”

“What was the cause of the most
important disappointing element?”

I will try and keep them engaged by using different ways of sorting them into
groups for various activities — this will change who they are working on a daily
basis.

Outside work and activities the children really enjoy. | will try and use the outdoors
more often.

Due to the last minute change of plan the activity didn’t quite last an hour so | had
to extend the learning for an extra 15 minutes. Be prepared for things not lasting
the full lesson.
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Dysqu a Thyfu Gyda'n Gibydd" Wednesday 15th March 2017 |

Dear parent/ guardian,

As part of our Victorian topic this term, we would like to have a Victorian themed day on Wednesday :
22" March.

This will involve the children coming to school dressed as a Victorian school child.

The day will involve a variety of lessons and activities to deepen the children’s understanding of what it

was like to be a school child during the Victorian times.

Please do not spend any money or feel you have to go out and purchase anything. These outfits were -
fairly simple, here are some ideas; | %

The normal schoolgirl dress would be knee length and be of a dark cotton or woolen material, often
black and would be worn with long black stockings. The shoes would be flat and boot like. They may
have worn a bonnet, especially on special days, but often they just had their head uncovered, often

wearing white ribbons in the hair. Long hair was the norm.

The Victorian schoolboy would have worn jackets and stout trousers. On their feet they wore ankle
and those in short trousers wore long socks. The colours would have been drab. Their shirt had
 ar collars and_w ) ften worn without a tie. Boys would wear a waistcoat or jumper
- cap or even a bowler type hat, but these would not be worn
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