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	Module Aim & Learning Outcomes 
(from module directory)

	Module Aim:
• To enable learners to systematically evaluate policing policies, professional 
standards and performance to areas and contexts of policing

Learning outcomes:
Upon the successful completion of this module, the student should be able to:
• critically analyse the legal and professional responsibilities and standards of 
policing and be able to apply them to practice;
• demonstrate a systematic understanding of ethical approaches to leadership, 
team working and partnership working, including acquisition of coherent and 
detailed knowledge and evaluate them within a policing context;
• analyse and critically evaluate national strategies and their application to 
established areas of policing and the criminal justice system.







	
TASK DESCRIPTION

	

	Assessment component 1 – Weight 50% Marks

	You are required to write a 4000-word essay on the following:

Identify and critically discuss the current key challenges of operational policing within your own police force area.

	
In this essay I will be identifying and critically discussing two key challenges the Metropolitan Police is facing in the 21st century that relate to operational policing. The first challenge I will be addressing is the ongoing recruitment crisis within the Met police. This issue has plagued the current commissioner and the previous one; I will be discussing what factors have contributed to the perceived crisis and evaluating the facts of what the Met has done to mitigate the issue. The second challenge I will be discussing is the current and past public perception regarding the Met. With this topic, I will be discussing the main points in the last five years where the Met Police has been in crisis within the public eye and the effects of the issues they have and are facing. This essay is intended to look at both sides of the argument. I will explore why these are current challenges and what the Met has done to either correct them or why some will disagree that they’re challenges at all. 

Recruitment

Recruitment in the Metropolitan Police has faced significant challenges in the last five years. Boris Johnson pledged to hire 20,000 newly recruited police officers into the Police forces of the UK in his parliament,’ The police recruitment drive is the biggest in decades and follows the Prime Minister’s commitment to increase police numbers over the next 3 years’ (gov.uk, 05/09/19) which initially looked like it was working, however in the last two years the attraction to join the Metropolitan Police has meant the force has struggled to recruit in some cases more officers than it is losing. 

There are many contributing factors to the decline in new recruits wanting to join, the first is money. The police have seen a real terms pay cut of 16% over the last 12 years which means the job is now less attractive than it was in the previous decades where recruitment wasn’t an issue. ‘Sir Mark (Met Commissioner) pointed out that police officers had seen a 16% real-terms pay cut over the past 12 years and that the high cost of living was placing an even bigger strain on officers, as well as hampering recruitment’ (Polfed, 16/03/24) This furthers the point that the commissioner of the Metropolitan Police has stated, the freeze on pay by successive governments over the last decade. This has since been rectified slightly with pay increases being rolled out, the most recent being in 2024 of 4.75% ‘Police Officer pay is set to rise by 4.75% across all ranks in England and Wales from 1st September 2024’ (MetFriendly, accessed 30/04/25) which will have helped bridge the gap left in the years gone but there is still a large gap in pay due to the recent rise in inflation which has meant the real terms pay of the Met Police hasn’t kept up. 

On the other hand regards to pay, as stated before, in recent years the Met Police officers have received larger than normal pay rises. Such as a 7% pay rise in 2023. ‘The seven per cent award from Government was welcome. However, we believe strongly that we must go further for our officers in order to address the spiralling cost of living and the additional financial challenges faced by officers and staff that relate to working in London’ (Sir Mark Rowley, (June 2023) as stated the commissioner awarded officers an additional sum of money on top of that pay rise, which goes against the point of police having a real terms pay cut. Although it is factual that a real terms pay cut has happened over the last 12 years as stated above, the effects on recruitment can be questioned in the more recent years as the government has awarded successive above inflation pay rises and rises to London Weighting so now as stated on the Met website regarding new officers ‘You will receive a starting salary of £40,776. The salary includes allowances’ (Met Police, accessed 01/05/25). According to Total Jobs, ‘The average salary for Entry Level jobs in London is £32,500’ (TotalJobs, accessed 01/05/25) which shows that the Met is far higher in the average salary of an entry level role. 

The second issue I believe that is contributing to the recruitment crisis is the much publicised treatment of officers by fellow officers and senior management. Reports of bullying, sexual harassment and physical and mental abuse have all made the national press in the last few years due to the Baroness Casey review which highlighted many instances of workplace behaviours that have fallen below what would be expected of a Police Officer. ‘A bullying culture underpins all this. Racist, misogynist, homophobic and other discriminatory acts are tolerated, ignored, or dismissed as banter’ (Baroness Casey, March 2023). The Casey review which was published in March 2023 was a result of failing in the Met Police in the previous years which was brought to the attention of the government and the wider public after many high profile incidents relating to officers conduct. These incidents reached a wide ranging audience and in an age where every child, teenager and adult has access to 24 hour news and opinions, it shows that the Met Police’s reputation of a proud and traditional organisation was tainted which lead to a steep decline in people dreaming about joining. ‘Almost half of female respondents (a survey) said they distrusted the Met to varying degrees after numerous controversies involving some of its officers’ (Adriana Elgueta et al, April 2023). 

Although the commissioner stated ‘previous recruitment targets may have been missed due to the force's "reputation" following these scandals’ (Sir Mark Rowley, July 2024) the Met launched a new recruitment drive in 2024 in order to squash the response to the Casey Review which may have impeded new officers from signing up. The ‘Be the change’ drive set up in 2024 used the strapline ‘”Change Needs You" is the strapline for the campaign, which is aimed at addressing staff shortages and restoring public trust in the Met (Sonja Jessup, July 2024) they created this to deter the negative public perception of the Police and to drive more recruitment. The staffing figures from 2022/23 shows ‘3305’ (Met Police workforce data. Accessed 01/05/25) officers joined in that year, an increase of around 200 from the year before and almost 1000 more than 20/21, the year in which the government had strived to hire 20,000 for the country. This shows that in fact in the years from 2020 to 2023 staffing for the Met actually increased year on year and therefore cannot be solely attributed to the negative press reports. However, the numbers for 2023/24 were ‘1832’ (Met Police workforce data. Accessed 01/05/25) which are significantly less than the previous 3 years figures. The Casey Review was published in mid-2023 so this makes the argument stronger that the review did significantly impede recruitment in the years following it. 

The third reason is that the police services in the UK are stretched to the core. Funding cannot keep up to the real terms requirement that larger forces such as the Metropolitan Police needs to allow officers to do their jobs properly and fairly to the public. Organisations such as the Metropolitan police have long relied on word of mouth from serving officers to advertise to friends and family to join up, for example a large proportion of police officers come from ‘policing families’. This is likely causing a steep decline in new recruits due to the negative attitude of current and former officers who have had to pick up extra work and commit to unplanned overtime just to do the basic job. The state of funding has been made apparent in recent years by the Commissioner of the Met Sir Mark Rowley who has been vocal about the shortfall in finances, a BBC article stated ‘The Met said, despite the cuts, it would protect frontline services such as neighbourhood policing, tackling violence against women and girls, and efforts to reform the force’ (Karl Mercer, April 2025) which shows to the public how fragile the funding structure is within the Police in the UK. 
In 2025 however, a record funding award was made to the Metropolitan Police ‘In a draft budget published last night the Mayor proposed an additional £83m investment - £10m from City Hall and £73m from central Government – to go into policing’ (London Assembly, February 2025) this shows the steps taken to change the funding crisis that has affected the Met in recent years. It also raises questions regarding the Commissioners argument about a lack of funding as in 2024 an extra £151 million was given to the Met in funding, a huge increase on the previous year ‘The Mayor of London, Sadiq Khan, has today announced his intention to invest an additional £151m in policing and crime prevention as he confirms his final draft budget for 2024-25 (London Assembly, February 2024). The argument on both sides raises doubts as to which is closer to reality, and with large inflation hikes in the British economy, funding increases don’t have the same gravity as they did in years gone by. 

Public Perception

Public perception in the Metropolitan Police has nosedived in recent years, according to the IOPC ‘42% feel negatively about the Metropolitan Police, and negativity towards the police reaches its highest level since January 2020 (27%)’ (YONDER, May 2023) this can be to do with several factors, both within the Mets control and beyond its scope. The Met Commissioner Sir Mark Rowley took over as ‘former boss Dame Cressida Dick resigned in controversial circumstances earlier in the year’ (Emma Bartholomew, September 2022). These controversies did not include her personally, but the way her officers conducted themselves and the way she handled the crisis. The biggest crisis the Met has faced in modern times in the firearms officers Wayne Couzens murdering Sarah Everard as she walked home along in South West London in 2020. This event shocked the entire nation when it was revealed to be a serving police officer who has committed this type of crime. The commissioner at the time stated ‘that women in fear of a police officer should flag down a bus or run away in the wake of the murder of Sarah Everard’ (Andrew Woodcock, October 2021) this advice would go on to cause a media frenzy due to the negative view of the advice that insinuated that women could not trust male police officers, thus further pushing the trust of the police down. The Met were criticised in the way it dealt with a vigil held for Sarah Everard in Clapham Common during a Covid-19 pandemic lockdown. ‘Scotland Yard has apologised and paid “substantial damages” to two women arrested during the vigil for Sarah Everard, in a major climb down following years of legal battles over the policing of the event’ (Alexandra Topping and Vikram Dodd, September 2023). This further enhanced the negative public view of the Met at this time, especially male officers. Large steps were taken at the time in order to reinforce that fact that not all Met Police officers were bad people or had bad intentions. One of the main steps taken to counter the negative view following the Wayne Couzens period of the Met was to change the vetting rules for officers ‘Police chiefs will be able to automatically sack officers who fail background checks, under new government measures to boost confidence in policing. ‘Police chiefs will be able to automatically sack officers who fail background checks, under new government measures to boost confidence in policing’ (Guy Lambert, April 2025). These steps have been made in a move to change the public perception of serving officers so the public can see that officers who have a job, are in that job because of the right reasons and don’t have anything to hide. 

The second reason the public perception of Police Officers in the Metropolitan Police has fallen could be related to the Baroness Casey Review. As previously stated in this 
Writing, the Baroness Casey review was born out of successive scandals that rocked the Met, scandals that included the murder of Sarah Everard, the failure to sack former PC Carrick or properly investigate his numerous crimes. ‘Then Commissioner of the Met, Cressida Dick, commissioned an independent review into standards of behaviour and internal culture’ (Daisy Doardo, 2023). The review came at a time where the public not only disliked police officers, they actively distrusted them and the Casey review was intended to reform the service and make the public trust them again. This however was not going to be a quick fix, ‘Out of nine regions in England, London is the only region where women’s overall trust in the police is lower than men’ (Steve Pickering et al, April 24). The immediate reaction to the Casey review made the public aware of more failings in the internal body of the Met than they has previously known. Incidents such as officers being bullied into eating cake until they threw up, or officers putting bacon in a Muslim officer’s boots were widely publicised across the United Kingdom and put fuel to the fire. ‘These forms of personal discrimination are far too present in an organisation that is
dealing with members of the public who are made vulnerable by being a victim of
crime. An organisation that wants the public to trust them’ (Baroness Casey, March 2023).  This was the first time since the 1999 Macpherson report that such scandals within the police had been widely publicised. ‘Casey feels different to anything since at least Macpherson, in terms both of its evisceration of MPS culture and the widespread reform programme it seeks to advance. There is a real sense that ‘this cannot go on’. It is tempting to say that the MPS is drinking in the last chance saloon’ (Ben Bradford, July 2023). Although the Casey review was meant to highlight corruption, misconduct and areas to improve, it also came with the caveat that the already negative public view of officers came down, again. It brought home the reality of the already dysfunctional police service and lead to communities who had previously stood by the police through the years dislike and distrust officers doing their daily jobs on the streets.

The counter argument that can be made to the negative perception of the Casey review is that in the long term. The review will allow the Met to highlight specific changes to the services that directly correlate to the Casey review and show the public what changes have been made and how far the service has come since the report was commissioned. The intent initially to commission any report such as the Casey review is to not only improve public perception but to improve the entire organisation. ‘The Casey report and the police response is, unusually, an in situ effort directed towards changing policing from the inside. The MPS requested the review, and has provided the immediate response to it’ (Ben Bradford, July 2023). This way of reforming the police is a long term strategy. That is created, much like the Macpherson report to change the Met for decades to come, so that in ten years the public will see what changes have been made and they will trust officers again. 

The third point in where the Metropolitan Police has fallen to negative public perception is the rise in mobile phones with cameras. In the 21st century, officers don’t just have to worry about the situation they’re now dealing with, they also need to bear in mind the multitude of cameras that are pointed in their faces capturing every single slight movement. ‘Sir Mark said it was now a regular occurrence for officers to find themselves caught in the middle of public debate’ (Jess Warren & PA Media, March 2024). The resulting video being regurgitated millions of times and pasted onto the internet for millions of people to see and comment on. ‘The video-makers say they are checking up on organisations' performance including health and safety compliance while also asserting the right to film and take photographs on public land’ (Aidan Radnedge and Natasha Anderson, April 2024). This is a relatively new issue that the Met is facing and at present hasn’t had a clear vision to stop the negative view of it. The dangers of social media mean that innocent clips of officers dealing with suspects and victims can be changed and modified in a way to make the police appear negatively to the watching public. This practise makes for a world of misinformation and scaremongering around incidents that potentially have nothing to do with what is being stated by the users publishing the content. Police officers aren’t trained to deal with people filming their interactions, and they’re given minimal laws in order to stop them. One such incident which sparked controversy for the Metropolitan Police was an arrest and subsequent dearest of a woman on a London Bus in Croydon. The video was viewed millions of times and the case sparked outrage in the local community and beyond, leading to the IPOC getting involved and launching an investigation. ‘A video of the incident was shared online, attracting significant public interest’ (Sam Russell, September 2024). This highlights the gravity of what videos of police interactions can have on the police and how the public perceives them. In years gone by the only time a member of the public would see the police in action or hear about the police would be in person, through a newspaper or by word of mouth, which limits the amount of exposure they would have had towards the police and thus less likely to gain a negative view. Today you can search for police videos on any social media site and watch thousands of interactions with the police, which would help a member of the public garner a negative view of the police. 

The argument made for the increased use of video cameras and clips of police incidents would be that it holds officers to account. Incidents that are filmed can often lead to the exoneration of wrongly accused officers or allegations of a disproportionate use of force, hence the introduction of bodyworn video used by all frontline officers. ‘In general, it seems that police officers’ opinions on the use of surveillance tools depend heavily on the purpose of the tool. If officers believe that the surveillance tools are being used to improve departmental performance and to increase officer and public safety’ (Kathrin Baumann and Sarabeth Murray, 2021). The circulation of videos can highlight the great work officers do on a daily basis and show members of the public who would not always get to see what officers do the challenges they face. Videoing officers also holds police officers who do not handle themselves to the appropriate standard to account and their actions are dealt with via misconduct hearings more than they would prior to the introduction of smart phones. In a study for the Policing Institute, they found ‘In this experiment we tested for the first time the effect of mobile cameras on self-awareness and ultimately socially-desirable behaviour. The cameras were hypothesized to increase police officers self-consciousness that they were being watched and therefore to increase their compliance to rules of conduct, especially around use of force’ (Police Institute, accessed 28/05/25). In the past disproportionate uses of force could potentially have not been taken as seriously due to there not being the possibility of mainstream media access to clips. The public would not have the materials at hand to make any judgement, and just relied on word of mouth. Some have argues that this has been a tool to hold rogue officers to account and make all officers aware that their actions have consequences, thus making a more transparent police service. 

In conclusion, both points made for and against the issues challenging the Metropolitan Police are both issues that are rooted in problems. Recruitment is directly connected to public perception, both things affect each other. Both issues that have contributed to a negative public opinion of the Met. Recruitment and the lack thereof has taken the Met from an organisation that had selective recruitment in the early 2000s to an organisation that is struggling to recruit more people than officers resigning. This then goes straight into the negative public perception officers are being faced with. Police officers who wear a uniform are often banded together and judged all the same. This means that the negative public imagine the Met has gained in the last five years has tarnished many good officers work and lead to a breakdown in relations with community groups, victims and the wider public.




























	Assessment component 2 – Weight 50% Marks

	You are required to write a 4000-word reflective report on the following

Choosing one of the operational policing areas highlighted below; critically explore how current theories around the specific policing area links into your operational practice, supported where relevant by examples.  (First person narrative is therefore allowed).
Ensure that the reflective report is underpinned with academic theory and 
sources, together with Reflective model(s) of your choice.


	The Operational Policing areas are:

	· Vulnerability & Risk
· Counter Terrorism
· Evidenced based policing
· Response policing
· Policing the roads

	· Police use of information & Intelligence
· Conducting investigations
· Policing communities
· Neighbourhood policing


	
Notes:
NOTE: You must achieve a pass of 40% or more in each component to pass the module.

Students are encouraged to make use of their own professional skills, experience, 
and insight. However, these must be aligned to credible, academic sources of 
Information.
Work should be presented in a professional manner. Using Arial font size 12 and double spaced.
The Harvard referencing system must be used consistently and accurately.
Students are advised to read widely around the subject matter. Lectures and tutorials are a springboard for your own research.
Remember to check the Generic Marking Criteria (below) which explains how marks will be allocated.
Word count – 4000 words per component, +/-10%
Further advice and guidance will be provided during lectures as to how to structure your essay and report.








     Use of Generative AI in Assessment
     (Lecturer to indicate Yes or Not against each element)
 
	RESEARCH
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials.
	Yes ☒
 
No  ☐

	STRUCTURE
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc.
	Yes ☒
 
No  ☐

	PROOFREADING
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards.
	Yes ☒
 
No  ☐

	WRITING
	For this assessment, you can use Generative AI to create text for submission.
	Yes ☐
 
No  X

	CREATIVE
	For this assessment, you can use Generative AI to create creative materials, such as images.
	Yes ☒
 
No  ☐

	PROGRAMING
	For this assessment, you can use Generative AI to create and check code.
	Yes ☒
 
No  ☐

	NONE
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support.
	Yes ☐
 
No X







	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on-line this allows you to access journals through the library, make use of this to gain good grades.  

2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.   

4. Practical Skills
At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills.  


5. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: 






	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	
	

	

	
	

	
	
	

	2. Knowledge and Understanding Skills

	
	

	


	
	

	
	
	

	3. Cognitive and Intellectual Skills

	
	

	


	
	

	
	
	

	4. Practical Application Skills

	
	

	


	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	
	

	
	
	

	
	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	





























































	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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