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Play
Article 31 of the United Nations Convention for the Rights of the Child (UNCRC) recognises the international right of children to relax and play as an integral part of childhood. Play is essential for children’s development and building their confidence. There is a range of ways in which play can support children’s early learning and development. Some examples of play are as follows:
Rough and Tumble Play
Rough and Tumble play is a self - directed play usually between an adult and a child. From a developmental perspective, rough and tumble play is one of the most amazing opportunities for sensory input and gross motor skill-building. Chasing, wrestling, running, tickling, tussling, and scuffling are all fair when it comes to rowdy fun and games, which believe it or not, help with your child's development. It is usually adult led where the adult will be the one throwing, tossing and using the child in a rougher than usual way although the adult will keep within safety boundaries to keep the child safe. This type of play is not for younger children and not all children will feel comfortable with rough and tumble play! Never force a child into this type of play as it’s not for everyone! Some examples of adult led rough and tumble games are:
· Aeroplanes – this is where the adult will hold the child in the air and move them as if they were the plane whilst making silly aeroplane noises
· Sumo – this can be played adult/child or child/child. They will put a cushion/pillow up their tops and bounce off each other trying to push their opponent over
· Down the toilet – the adult will sit on the edge of the sofa/bed holding their arm up whilst the child will sit on their knees. The child will tug on the adult’s arm and the adult will open their legs dropping the child through them and onto the floor
· Wheel Barrows – the adult will hold the child’s legs and walk them around the room on their arms before the child collapses onto the floor
Rough and tumble can look scary but if everyone sticks to ground rules it can be very entertaining, extremely rewarding and a lovely way to form bonds with your children.
As the children grow rough and tumble games grow too. Children know the boundaries of such games hence the success. Examples of rough and tumble games with older children are:
· British Bulldogs – one child stands in the middle of an open space and the children must run from one side to another without getting caught. When caught they are ‘on it’ too.
· Chicken or Hero – much the same as British Bulldogs but instead of all children running together one child is chosen and asked if they are a chicken or a hero! If they are a hero, they attempt the run alone, if they are chickens then everybody runs together.
 
Communication Play
Communication Play is play using words, nuances or gestures for example, mime, jokes, play acting, mickey taking, singing, debate, poetry.
Communication play is a holistic play as children need to learn about themselves first. This involves a child learning self-respect, self-esteem, resilience and aesthesis to be able to communicate with others through play. As stated by Montessori there is less emphasis on fast paced learning but more learning at their own pace and to grow intellectually. It encourages the child to connect with others. 
Some examples of communication play are:
· Simon Says – where children listen too and copy another to do gestures. If Simon doesn’t say but the child does then the child is out.
· What’s the Time – this is where one child is ‘on it’ and must face the wall then shout out the time whilst turning around. All the other children must try and reach that person before they catch you moving towards them. The first person to touch the wall wins, but if they are caught then that child will be out.
· Charades – this is where one child thinks of a film, book or tv programme and must mime it to everyone else using hand gestures but no words. An excellent communication game!
· Debates – this is where all children have a debate about a subject and discuss the pros and cons with each other. This is usually a communication game for older children.
We all use unaided communication unconsciously when speaking. For example, we use facial expression to express surprise, pleasure, disgust or anger. By watching these expressions can help to develop the understanding and be extremely beneficial to children’s learning.















Benefits of Risks
What is Play?
Play is ‘activities of children which are not controlled by adults and which do not necessarily conform to the rules!’
This is taken from Article 31 of United Nations Convention of Rights of the Child and Funky Dragon (2010).
All children need to learn to take risks. How can a child begin to understand the world around them if they haven’t been exposed to some risk taking in that very world?
In Norwegian, Swedish, Danish and some Italian pre-schools all children are exposed to some risk, as practitioners view risky play as a positive experience for young children. Norwegians acknowledge the importance of physically active play and their framework for Kindergarten Act (NMER 2006/2011) emphasize children’s opportunities for play, exploration, meaningful experiences in safe but challenging environments. As stated by Guldberg (2009, 60), “The Norwegians have a special love for outdoor pursuits and are reluctant to restrict children’s freedom to roam outdoors—without adults watching them”.
Sadly, Western countries don’t see risky play in the same way as their Scandinavian neighbours do! There is a huge cultural difference in the attitudes to risk. Adults feel a responsibility to protect children from harm and there are so many more horror stories on social media sites and on news broadcasts today than when the adults were young, that parents and guardians are quashing the risks that children need to thrive, purely through a sense of danger and wanting to keep the child safe. This however will limit the experiences of the child and their learning and development opportunities. 
The growing concern about safety has grown and allowing children to take risks has diminished some-what especially in pre-schools and Nurseries and this type of play is more adult directed and children can only do what the adult will allow them to do.
Children need to take risks! They need to learn about the dangers. Risky play enhances a child’s ability to master peril. It also provides positive experiences for a child. As stated by Cook 1993, Risky situations offer potential rewards of intense exhilaration. Coster and Gleeve 2008 investigated risk taking in play and discovered that risk play offers children fun, enjoyment, thrills, pride, a sense of achievement and builds their self-esteem.
By quashing risky play children have no idea about the world around them and the dangers that lurk there. Risk such as climbing trees, crossing streams and even jumping in puddles are positive experiences and offer the children potential rewards of intense exhilaration (Cook 1993. Cook, Peterson and DiLillo 1999).
According to Sandseter (2007), there are six categories of risky play. They are:
a) Play with great heights – a danger of injury falling from a great height i.e. a tree
b) Play with high speed – a danger of injury through bumping into somebody or something at a great speed.
c) Play with dangerous tools – danger of injury when using tools i.e. knives, screw drivers, axes, scissors etc
d) Play near dangerous elements – injury from fire pits, deep water, cliffs etc
e) Rough and tumble play – injury from another child
f) Play where a child could disappear – near forests, woods or on the beach
This was taken from Journal of early childhood 8 (1) 2010.
In Scandinavian Nurseries children there are used to taking risks everyday so don’t feel the danger and they understand the danger more than a Western child would. They have outdoor classrooms so are exposed to the weather daily but also have fires burning around them that they sit beside. They are also allowed to climb trees, throw stones in lakes, wander around the woods but because this is done from a very early age the risks are minimal as the children are acclimatised but also the children know the risks so don’t take chances.
The fact that children seek and prefer risky play is strange as this sort of play can cause harm and injury but maybe its because, especially in Western countries, that they weren’t allowed to take these risks as young children and they have no concept of the danger such risks can cause. It could be that they feel that they have missed out on risky play as it was deemed ‘unsafe’ in their school environment. It could be the feelings that these risks evoke as such feelings and emotions haven’t been felt before. Emotions such as arousal, excitement, light headedness, joy and merriment make the risk that much sweeter. According to Sandseter (2007) in many children, the expression of both emotions (exhilaration and fear) seems to be the emotional goal of risky play. They constantly seek to heighten the risk to feel further exhilaration, keeping out the feeling of pure fear! Children will always want to climb higher, jump from higher up, swing higher and take small risks and research suggests that we should let children take these risks as it will build on the foundation of their future
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	Hazards and Safety Measures
Please list the significant hazards and safety measures (e.g. group/weather) above and beyond those listed in the school/centre risk assessment for this activity.
	

	Significant Hazards
	Who might be Harmed?
	Safety Measures that will Reduce Risk to a Tolerable level
	Action

	Coach/Bus travel
	All pupils
	Pupils will get on bus by the school gates with adult support. This is a pavement and they do not need to cross a road.
Pupils will be counted on the bus.
There will be adults at the front and back of the bus.
Pupils to wear seatbelts always.
When pupils mount/dismount the bus at Bracelet Bay there will be an adult to help them on/off in the car park, they will be counted off and assemble on the pavement.
SEN pupils to have 1:1 supervision at all times
	Ensure all staff are aware of their place on and off the bus

	Weather
Slippery and muddy ground and equipment
	All pupils & staff
	Consideration of forecast
No running
Pupils to walk with partner at all times
Pupils will wear sun cream, hats, sensible footwear and clothes during the trip.
Each adult will have a small number of pupils to supervise 1:8
Dry the play equipment with a towel before use.
There is soft flooring on the ground in the play areas.
SEN pupils to have 1:1 supervision at all times.
	Spare clothes checked before departure

	Sun Exposure
	All pupils & Staff
	Pupils have been advised to wear sun cream, hats sensible footwear during the trip. Pupils have also been advised to pack sun cream in their bags to reapply through the day.
	Adults to check for sun screen and hats before departure

	Uneven Ground
	Pupils
	Walk on the footpaths and promenade
SEN pupils to have 1:1 supervision at all times
	Remind pupils to stay on footpath

	Rock Pooling

	Pupils
	Safety talk before this activity and will only be permitted to climb on the small rocks on the ground. 
They will be prohibited to climb up rocks at the side of the beach.
Pupils will wear sensible shoes and have adult support at all times 1:8
Pupils will seek adult support if they find sea life and will not touch animals without adult supervision/permission.
SEN pupils to have 1:1 supervision at all times
	Remind pupils of water hazards and rules.

	Water/Tides – danger of drowning
	Pupils
	Consideration of forecast
Pupils will not be allowed to paddle in the sea. 
SEN pupils to have 1:1 supervision at all times
Teacher to be aware of tide times
	Remind pupils of water danger
Lifeguards to be informed of children’s visit

	Mumbles Pier
	Pupils
	Pier has high railings to surround it to keep children safe. Pupil to stand behind the railing to look at the lifeboat.
Pupils will not lean out over the railings to look at the sea, they will keep back at all times.
Adult supervision 1:8
SEN pupils to have 1:1 supervision at all times
	Staff to be made aware of visit

	Crossing Roads/car parks
	Pupils
	Pupils will walk in partners with adult’s front, middle and back wearing high vi jackets at all times. Adults will create safe walkways for pupils to cross safely
SEN pupils to have 1:1 adult supervision at all times
	Ensure adults know groups of pupils in their care 
Adults to know where they should be

	Lost Children
	Pupils
	Head count to be taken at regular points during the day including all moves from one area to another.
Each child to carry a card and to wear a wrist band with the school details on and to be used in the event of being separated from the group.
SEN children to have 1:1 supervision at all times
	Adult to have mobile phone on them and consent forms with all pupils’ details.


	First Aid, Sickness, allergies
	Pupils
	Teacher aware of possible pupils at risk
First aid kit to be taken
Inhalers, EpiPen’s to be taken

	Teacher to have mobile phone and relevant numbers to hand

	Sharp objects on beach, sand etc
	Pupils & Staff
	All supervising adults look for hazards on the beach before the pupils enter
Pupils to be reminded of dangers prior to leaving school
Staff to go through safety procedures – do not pick anything sharp up off the beach
Gloves and bags to be taken for staff to remove sharp objects
Shoes to be worn in rock pools
	



Reflection
I have conducted a risk assessment for a school trip to Mumbles Pier and Bracelet Bay for twenty-six children and five adults, one of which is a 1:1 teaching assistant with a young autistic boy. We are studying Swansea Bay and are looking at the lighthouse, the lifeboats and Mumbles Pier. We are travelling by coach leaving the school at 9.15am and leaving Bracelet Bay car park at 2.30pm. We will be dropped off in the Bracelet Bay car park and walk down the steps to Mumbles Pier. We will spend around an hour on the pier looking at the old and new lifeboat stations. We will then walk back up the steps to the play area in the car park of Castlemare where the pupils will have a short play on the play equipment and have their packed lunches on the picnic tables and the grass area if needed. We will then walk down the steps onto Bracelet Bay where the pupils will have two hours of free time on the beach and rock pooling. I have contacted the staff at Mumbles Pier, Mumbles Lifeboat and Castlemare, (where the pupils will be having ice cream) to inform them of our visit and to ask permission to use the toilets. The bus will then collect us from the car park by Bracelet Bay at 2.30pm to return to school.
I felt unsure about doing the risk assessment as there is so much to cover in such a small document. Ensuring that all risks are covered and having the health and safety of the pupils and staff covered had me feeling unsure. I was concerned that something would happen that wasn’t covered on my risk assessment. I was relieved that I had contacted the relevant staff members before our visit as we received a warm welcome from the lighthouse staff, pier staff and the staff at Castlemare. 
On my risk assessment I stated that the pupils would not be allowed to paddle in the water due to Health & Safety issues, as suggested in City & County of Swansea PDF. I felt that this was something that could have been changed because trying to keep 26 children out of the sea was a really difficult task. Why couldn’t they take the risk? Was there any risk? Was I stopping these children from building on their knowledge? Had these children ever paddled in the sea before? By stopping these children from having a paddle with adult supervision did it mean that they would return alone and take the risk later just to feel the satisfaction and exhilaration not only of paddling in the sea but by taking that risk! Children love to play in risky ways—ways that combine the joy of freedom with just the right measure of fear to produce the exhilarating blend known as ‘thrill’.  Children are very good at knowing their own capabilities so should we stop them? (Gray, P 2014). By rehearsing real-life, risky situations, they discover what is safe and what is not (Apter 2007; Smith 1998; Adams 2001; Sutton-Smith 1997; Gill 2007). Additionally, Ball (2002) and Stutz (1999) emphasize the importance of letting children develop a sound sense of risk by taking risks in play. In retrospect what I should have stated on the risk assessment was that pupils would be allowed to paddle in the sea, up to ankle deep, in small groups with adult supervision. Thereupon we would have had 3 small groups to do 3 different tasks with supervision instead of one adult quashing the children’s exploration of the sea. 
Taking our beach trip into consideration the different types of play available on that day for the pupils were motor/physical play, exploratory play, object play, social play, constructive play, solitary play and sensory play. During our visit to the beach the children were able to have self-directed play as there was no definite structure to our visit apart from rock pooling. We had asked the children to bring in buckets and spades for free play too. We did make some resources for the children e.g. find 3 matching shells, find a starfish (but don’t touch) etc and because these were not compulsory the children enjoyed the task.
When we were at the play area, we also had some rough and tumble play whilst some children were using the play area. The play area was child friendly with no worrying aspects. I had stated in my risk assessment that I would dry the equipment with a towel first but fortunately this wasn’t needed as the weather was fine. I felt that maybe that was a little extreme. Do their parents dry the play equipment before use? As stated in the Foundation Phase Framework (2015) “Children should take risks to become confident explorers of the outdoor environment”. By drying the play equipment what risk did I take away? 
Taking all these risks into consideration I felt that the children were not able to fully enjoy their outing as they were constantly watching what they were doing in accordance with the ‘Rules’ that we had implemented and visited everyday for a week before the visit. If I would plan a re-visit, I would definitely alter some of the factors to include some risk for the children. How will they learn if they are constantly being told no!
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