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Section 1-
[bookmark: _Hlk87359327]One of the most important considerations of this study is Inclusive Leadership and why it is important in the early years. Inclusive Leadership is acknowledging and recognising that everyone has the right to be heard, respected, valued and appreciated, and understand that everyone is unique. No one should be excluded from experiences because of their gender, sexuality, race, religious beliefs, abilities or age (Ferdman, Prime and Riggio, 2021). Everyone has the right to feel respected and valued whilst still maintaining their uniqueness, and through enabling individuals to share practices can successively lead to Inclusive Leadership (Booysen, 2021). 
Randel et al. (2018) suggests Inclusive leadership is working collaboratively with all members and embracing everyone’s individuality, and through working together and accepting everyone’s contributions can lead to a more successful outcome. Inclusive Leaders approach diversity with courage and aim to break down barriers to welcome everybody into society and create a positive change in the world (Inclusive Leadership, 2016).
Inclusion is a vital part of the early years, it ensures that children, families and practitioners feel confident in contributing their viewpoints (Ferdman, Prime and Riggio, 2021). There are many different levels of Inclusive Leadership which encompasses inclusion in an organisation, the internal micro is for individuals, the internal meso is for groups of people whilst the internal macro level is the organisational procedures (Booysen, 2021). Inclusion is accepting everybody no matter how different they are, and embracing everyone’s uniqueness (Inclusive Leadership, 2016). 
Diversity in the workplace allows all individuals to be heard and have equal opportunities, it grants everyone the ability to achieve their maximum potential (Randel et al., 2018). Leadership needs to include a network of people who share and discuss different ways of thinking, through working collaboratively with diverse backgrounds can result in equal partnerships and empowerment which are valued and respected (Booysen, 2021).
[bookmark: _Hlk88561701]In the early years sector there is a shortage of black and ethnic minority groups working with children, but there is an increasingly high proportion of women working in the sector due to them being perceived as having the characteristics of nurturers (Siraj-Blatchford and Hallet, 2014). To ensure the best possible outcome for children and their families a more diverse approach is needed to encourage inclusiveness and the opportunity to promote different strategies (Siraj-Blatchford and Hallet, 2014). 
[bookmark: _Hlk88670452]Equality in the workplace is key to ensuring that no one is discriminated against because of their age, culture, race and disability and policies and procedures need to be in place to incorporate inclusive practice (Newstead and Isles-Buck, 2019). Discussions should be arranged with everyone in the setting so they can be listened to and have an insight of what inclusion signifies for them (Newstead and Isles-Buck, 2019). It is equally important for practitioners to have an awareness about the children’s individuals’ beliefs and abilities as everyone will be from different backgrounds (Newstead and Isles-Buck, 2019). It is also vital that inclusive practice is discussed within the setting to support the children and their families (Newstead and Isles-Buck, 2019).
Scenario- 
Katie is a single mother to Harry who is five years old, she has recently been assessed and has been approved to care for him on her own after overcoming drug addiction. Katie does not interact with anyone in the school yard, and the practitioner (Sarah) notices she looks nervous around the other parents. Katie is reluctant to engage with any of the teachers and gets very anxious around them when she is approached. Harry is doing well with his school-work but has difficulty in making friends due to the other children making unfriendly comments about his mother.
Child - 
Harry was being bullied by the other children in the school playground, he often sat on his own and had limited interaction with the other children, he started to become withdrawn and was getting upset daily. Harry said he felt he did not fit in, and therefore he did not play with other children. If children are ignored or excluded it can have a detrimental effect on them, they begin to feel sad and lonely and this can affect them in their future life (Souto-Manning et al., 2021). 
Sarah should ask Harry how he is feeling and ask him if he would like to come and sit by her to talk about it, this way Harry will feel like he is being acknowledged and have a sense of belonging (Whitehouse and Pudney, 1998). Sarah could suggest drawing a picture to express how he is feeling, and they can then discuss the picture together (Whitehouse and Pudney, 1998). 
[bookmark: _Hlk88681359]As an Inclusive Leader Sarah needs to discuss with all the children in the classroom how bullying is not acceptable and explain to them that hurtful words can have a detrimental effect on other children’s well-being (Welsh Government, 2019, p. 57). Sarah should incorporate activities into the curriculum that encourage the children to engage and interact with Harry, so he feels included in the setting (Welsh Government, 2019, p. 56). This will help the other children to understand that bullying is unacceptable, and the classroom is where everyone should feel safe (Welsh Government, 2019, p. 56). The UNCRC state under Article 31 that every child has the right to play freely, and Sarah should explain this to the children to help them understand that everyone should feel free to express themselves but remain kind (UNICEF, 2019).
Schools should be designing environments that incorporates various beliefs, cultures and backgrounds of families to ensure it supports diversity and inclusion (Reza, 2021). School policies and the curriculum should be recognising the diverse cultures in the community and focus on the individual needs of the children to create an inclusive area for children to thrive (Reza, 2021). To highlight diversity in the classroom, it is a good idea to incorporate it into children’s literature, so the children get a positive experience of different cultures and backgrounds (Childhood Explorer, no date). This allows children to learn about different people and appreciate and accept everyone for who they are (Childhood Explorer, no date).
[bookmark: _Hlk88314654]Most children want to be part of a group as it makes them feel valued and acknowledged, they want to feel equal and have friends they can play with (Inclusive Leadership, 2016). When children feel they belong it has a positive impact on their well-being for example they are happy, content and calm, it improves their cognitive development and gives them confidence and belief that they can accomplish anything (Souto-Manning et al., 2021). By actively listening to children can enable practitioners to meet the child’s individual needs and it makes the child feel valued, accepted and equal (Murray, 2019).
[bookmark: _Hlk88312784]Inclusion is critical for children in the early years, every child has the right to feel like they belong, respected, listened to and feel valued (Johansson and Puroila, 2021). It is important to be open and honest with children and not shut them out (Winkler, 2009). If children ask a question about something then the answer should be explained to them in an age-appropriate manner otherwise they feel disregarded and unseen (Winkler, 2009). Settings need to ensure from the start the environment is welcoming and inclusive, by ensuring this can help children’s well-being and development (Johansson and Puroila, 2021). 
Engaging with parents can support children in reaching their full potential and it can have a positive effect on their well-being (Freud, no date). Research has shown that parents who engage with children’s learning from a young age can have a positive influence on the child’s educational attainment (Welsh Government, 2016). Sarah could write a note daily to Katie to say how Harry has been feeling so she feels included in Harry’s well-being and progression (Whitehouse and Pudney, 1998).
Sarah could implement the Person-Centred Practice, which is designed by the Welsh Government, it is a one-page profile of the individual which includes the child’s development, growth and changes (Welsh Government, 2015). This method can support children based on their individual interests and it gives children a chance to have a voice (Welsh Government, 2015). Evidence shows that parents feel positive about this approach, it has not only built strong relationships between families and professionals, but it has made parents feel empowered due to them having a full understanding of their child’s progression (Welsh Government, 2015).  
There are many benefits for children if families engage with the school for example if the child is having issues in school and the family have a positive relationship with the school then any concerns can be addressed quickly (Welsh Government, 2016).
Families and Practitioners-
Katie did not engage with any of the other parents in Harry’s class and was uncomfortable in conversations. Many of the other parents did not acknowledge Katie and this was affecting both her and Harry emotionally and mentally as they did not feel included. Societies have been under the assumption that a normal family structure should consist of a man and woman getting married, having biological children together and that the father should go to work, and the mother should be responsible for looking after the children (Canetto, 1996). Over time this tradition has changed, and society needs to recognise, accept and respect that everyone’s family situation is different, and we all come from different backgrounds, cultures, ethnicity and class (Canetto, 1996). 
[bookmark: _Hlk88579349]As an Inclusive Leader Sarah needs to work with families and communities to promote positive relationships (Scanlan and Johnson, 2020). By bringing individuals together they may realise they have the same interests, conflicts or even open doors for different opportunities they were not aware of (Scanlan and Johnson, 2020). Inclusive leaders need to challenge themselves in listening to and understanding the differences between communities, and respect everyone’s views and work collaboratively with families to share and explore people’s interests (Scanlan and Johnson, 2020). Through practitioners educating themselves on different cultures and values can create inclusive partnerships and empower families (Scanlan and Johnson, 2021).  
Some parents find it difficult to engage in conversations with practitioners when they have been through difficult times, especially if they have had difficult experiences with other organisations (Freud, no date). Katie felt as though she was not good enough to make connections with other parents and did not feel valued. As an Inclusive Leader Sarah listened to Katie and became aware of her qualities and wanted her to feel accepted for her abilities and individuality (Inclusive Leadership, 2016). Sarah wanted to make Katie feel like she belonged and valued her contribution in the decisions made about Harry (Inclusive Leadership, 2016). 
An Inclusive Leader Sarah needs to ensure she uses different methods of engagement with the Katie, so she feels comfortable in talking to her (Freud, no date). An example of this would be to keep in regular contact with Katie through meetings and phone calls to start to build trust, this can make Katie feel empowered as she will have an opinion in the decisions being made (Freud, no date). 
It is important for parents to have a voice in decisions made about their child, they have more knowledge about their child than anyone and this can break down barriers between practitioners and families (Fenton, Ocasio-Stoutenburg and Harry, 2017). Parents can give an insight in what methods are best to develop the children as they are experienced in knowing the child’s weaknesses and strengths (Single Parents, 2021). Practitioners need to introduce themselves to the families and establish a friendly relationship with them, so the parents feel comfortable in discussing details about their home life (Single Parents, 2021). As an Inclusive Leader Sarah explained to Katie that everyone makes mistakes and no is perfect, and that we should appreciate everyone’s differences (Inclusive Leadership, 2016). 
Sometimes families not engaging with schools and communities can be seen as disinterested or disengaged but there are many factors that could be preventing them from interacting for example income, confidence, language barrier, adequate housing and previous history such as alcoholism and drug abuse (Evangelou et al., 2013). Inclusive leaders must think how the parent and child must be feeling and how difficult it must be for them to discuss these personal issues with them, by reflecting on this can help to understand how best to support the child. (Freud, no date). 
By practitioners inviting families into the school and talking and listening to the parents can help build bridges and practitioners educate themselves on socio-cultural awareness (Fenton, Ocasio-Stoutenburg and Harry, 2017). Regular discussions with parents and children can sometimes benefit children’s development and when the practitioners have a positive approach and behaviour it can lead to the successful progression of children’s education (Hughes and Davies, 2019). 
[bookmark: _Hlk88586760]The Welsh government want everyone to work together to provide opportunities for families to ensure everyone feels included no matter what their personal circumstances or background is (Hughes and Davies, 2019). Families who are isolated should have the chance to feel included and can discuss their child’s development with practitioner’s (Evangelou, 2013). By arranging an activity in the school which feels welcoming and safe can allow families to interact with other diverse cultures (Evangelou, 2013). 
There appears to be an increase in children being bullied and discriminated against because of their race, culture and ethnicity (Johansson and Puroila, 2021). Inclusive Leader needs to educate themselves more on policies and diversity to ensure they understand how children develop and explain and show them that everyone is unique (Johansson and Puroila, 2021).
Communities –
Inclusive Leaders should be working with families and communities to build relationships, this can have a positive effect on how families are perceived by practitioners (Fenton, Ocasio-Stoutenburg and Harry, 2017). Communities and schools need to work together to provide an inclusive environment for families (Scanlan and Johnson, 2020). By organising events or groups in the school setting can encourage families to attend which can help build stronger and positive relationships leading to more successful outcomes (Scanlan and Johnson, 2020). Sarah could arrange for Katie to attend any events or volunteering they have at the school or ask her to join the Parent Teacher Association (PTA) to start to break down the barriers between Katie and the other parents (Welsh Government, 2016). 
Children who live in poverty are less likely to participate in groups in the community, this can have a damaging effect on how they engage with other children and participate in activities in school (Hughes and Davies, 2019). Through effective Inclusive Leadership practitioners could make a difference in reducing inequality (Hughes and Davies, 2019). Schools should be the centre of the community, and by incorporating community-based activities into the school and welcoming the parents and encouraging them to be involved in their child’s learning can lead to them reaching their full potential (Hughes and Davies, 2019).


Other agencies - 
Katie has a very good relationship with her drug councillor in Welsh Centre for Action on Dependency & Addiction (WCADA, 2021) and feels she can discuss things with her and not be judged. Katie has monthly group meetings and has a 6 weekly individual meeting with her councillor, she feels they have an equal say in her future (WCADA, 2021). 
Katie and her Social Worker have a difficult relationship as Katie feels she has no opportunity to express her voice and is not involved in the decisions that are made about her and Harry. Article 12 of the UNCRC (Unicef, 2019) state all children have the right to express their views in decisions that affect their home life, and these should be considered when making decisions about them . 
Schools can often have the chance to engage early on with multiple agencies when they see issues arising with the children and their families (Department for Education, 2014). It is important to use different processes when talking to the child and obtain as much detail as possible about their lives (Department for Education, 2014). This helps you get an understanding of what the child’s views and feeling are, so they have an opinion in the decisions being made about them (Department for Education, 2014).
One of the key principles in working collaboratively with other agencies is to ensure everyone has similar values when making decisions regarding the families (Department for Education, 2014). The whole system approach should look at fairness and what the best outcome for the families will be with minimum disruption and to treat everyone with integrity and respect (Department for Education, 2014). 
Some professionals have stated that the education authority and local health boards have opposing views when making decisions about children’s needs and this can lead to confrontations (Children’s Commissioner for Wales, 2020, p. 13). Multi-agencies need to communicate with each other and work collaboratively with parents, children and professionals to discuss the decision-making process in a holistic approach (Martin, 2017). 
All of this points to the conclusion that to be a successful Inclusive Leader all practitioners, communities and multi-agencies need to work together to for everyone to feel included. Through engagement and collaboratively working with multi agencies can support children and their families, it makes them feel valued and respected and this can have a positive outcome for all involved. 
Section 2 –
[bookmark: _Hlk88842893]Let us begin by considering what is a policy? A policy can have several meanings, for instance laws, regulations or guidelines, it can make people think in a certain way to achieve the desired results (Baldock, Fitzgerald and Kay, 2013). Policies in the Early Years are vital for practitioners in their role, it is a commitment to ensure everyone is treated fairly and is included in decisions that are made (Baldock, Fitzgerald and Kay, 2013). A policy should be clear enough so people know who it is intended for, its intention is to ensure it meets all the requirements set out but sometimes it is not the case and people will be  disadvantaged by it (Baldock, Fitzgerald and Kay, 2013). 
Policies should be centred around the rights of the child, they must have a voice in the decision that are made (Dallymore, 2019), and they need to ensure there are measures in there to make a setting feel inclusive and not discriminate against anyone (Baldock, Fitzgerald and Kay, 2013). The Early Childhood Education and Care (ECEC) policy in Wales is used to regulate childcare setting from birth to primary school age (Dallymore, 2019). 
[bookmark: _Hlk88927751]The ECEC is highly regarded internationally, it is valued for its inclusiveness, and it empowers individuals to have continued success in learning throughout their life (Dallymore, 2019). The Social Services and Well-being (Wales) Act 2014 was introduced in 2016, its aim was to ensure everyone gets an opinion in how they are cared for and supported, and the Welsh Government wanted to transform health care in Wales (Social Care Wales, 2017). 
The Welsh Government wanted to emphasise the fact that well-being for children is ensuring they are safe, happy and cared for, and this act wants to make sure that this happens for all children in Wales (Welsh Government, 2019). It wants to give people the freedom to access excellent health care across the country and give them a voice and have more control to promote independence (Social Care Wales, 2017). 
The Social Services and Well-being (Wales) Act 2014 key principles are ensuring multi-agencies work in partnership to ensure better health care, it is the responsibility of the local authorities to ensure this act is being adhered to in their area (Welsh Government, 2019). The Act allows the local authorities and multi-agencies to work together and implement these policies to ensure the safeguarding of the child (Welsh Government, 2019).
The Welsh Government have devised an easy read policy for children, so they are aware of what this Social Services and Well-being (Wales) Act 2014 means for them (Welsh Government, 2019). It aims to make it clear to children that well-being not only means being healthy but ensuring that all children are safe, happy and have a voice in the decisions that are made about them (Welsh Government, 2019). The UNCRC state under articles 12, 13 and 14 that every child has the right to be respected, listened to and have the freedom to practice the religion they want (UNICEF, 2019). The Social Services and Well-being (Wales) Act supports this and wants to make sure all children get the help and support they need (Welsh Government, 2019). 
[bookmark: _Hlk88995821]UNICEF (2019) believe that the Welsh Government comes first out of the other countries in the United Kingdom in committing to ensuring children have a voice in decisions that are made about them, and that Wales are continually renewing their policies to benefit the children. The Inclusion and pupil support policy mentions how practitioners must make themselves aware of the Social Services and Well-being (Wales) Act 2014 and have a legal duty to ensure this is being used in settings (Welsh Government, 2016). 
The Social Services and Well-being (Wales) Act 2014 state that everyone needs to work in partnership to ensure the well-being of the child. The local authority must take the views of parents and children’s feelings into consideration about the well-being of the child before making any decisions (Social Services and Well-being (Wales) Act 2014).
Knight and Crick (2021) believe the Welsh Government have good intentions of making the education system in Wales feel inclusive but suggest they are not putting this into practice, they claim there are inconsistencies between the values and practices within the documents. The text in Welsh policies need to be consistent otherwise it can be misinterpreted which can lead to people resolving matters differently (Knight and Crick, 2021). 
For policies to work the Welsh Government need to ensure they are not labelling people the same and need to adapt their approach to everyone to focus on the need of the individual and not just assume it will be the same as anyone else (Knight and Crick, 2021). 





Section 3 -
What do you mean there is poverty in the United Kingdom? Have you watched ‘Made in Chelsea’, there’s no poverty here (Channel 4, 2021)! But if you read on it might just change your mind. 
Some people assume poverty is not being able to afford an expensive car, a Gucci handbag or a 4-bedroom house, others may assume poverty only happens in countries such as Iran or Afghanistan. You may be right, but what if I said that one in three children in Wales was living in poverty in 2015, their families did not have enough money to buy them clothes, food or even provide a safe and warm place where they could live (BBC News, 2021). 
In the last five years poverty in children has been on the rise (UK Parliament, 2021), especially in Wales where they have the highest rate of poverty in the UK (BBC News, 2021). The Welsh Government’s priority was to end child poverty by 2020 but this has not been successful, and it certainly has not been helped by the COVID pandemic (BBC News, 2021). 
You may be thinking now that there is nothing you can do about it, and it is up to the government,  that is what we pay our taxes for, but what if your wrong? Imagine being a child and having to starve until lunch time whilst your friends buy whatever they want, well this is reality for 29% of children in Wales (Joseph Rowntree Foundation, 2019). Over fifty-four thousand children in Wales in 2020/2021 received food from a food bank, that is an increase of twenty-three thousand children from 2014/2015 (The Trussell Trust, 2021).
Poverty in children does not only affect their life now but it can have a detrimental effect on their future (Hughes and Davies, 2019). Children who live in poverty can often find it challenging to engage or interact with other children for the feeling of being bullied or judged because of the clothes they wear or the house they live in (Hughes and Davies, 2019). Additionally children can often have difficulty with their communication skills due to them not being able to afford to participate in out-of-school activities which can influence them being able to engage in more educated learning (Hughes and Davies, 2019). 
The Welsh Governments vision in 2013 was to reduce poverty in children and therefore  introduced the Building Brighter Future policy, their aim was to reduce inequalities for disadvantaged children (Welsh Government, 2013). Their priority was to support the child through working collaboratively with families and multi-agencies. They recognised that every child is different and aimed to support families through early intervention and preventative action (Welsh Government, 2013). Research shows that early intervention in childhood can benefit the child, it can help them to build relationships and support them emotionally (Welsh Government, 2013). 
In 2012 the Pupil Deprivation Grant (PDG) was established, the aim was to support disadvantaged children and support engagement between families and schools (Welsh Government, 2015). Please see link for further information https://gov.wales/sites/default/files/publications/2018-11/what-can-the-early-years-pupil-deprivation-grant-be-used-to-support.pdf (Welsh Government, 2015). But there is speculation that schools have not been using this funding to further educational attainment for disadvantaged children appropriately and have been buying I-pads/Tablets instead (Hughes and Davies, 2019). 
Marcus Rashford (International footballer) explains how he and his family lived in poverty for many years and that he never told anyone because he was so embarrassed by it (BBC News, 2020). Read more on his story at https://www.bbc.co.uk/sport/football/55338104#:~:text=At%20the%20start%20of%202020%2C%20Marcus%20Rashford%20was,low-income%20families%20prompted%20major%20changes%20in%20government%20policy  (BBC, News, 2020). This is what children are going through every day but if the Government, Schools and Communities work together to support children and their families then we could help beat poverty.
Schools play a critical part in bringing communities together and, by communicating directly with parents can support children’s learning (Hughes and Davies, 2019). Communities and schools need to use the PDG to provide disadvantaged children with activities that support their education, and this could lead them to having the ability and confidence to succeed further on in life (Hughes and Davies, 2019). The Welsh Government is now introducing free school meals to all primary schools in Wales in the next three years, this will hopefully end all the stigma that children face, and everyone can be treated equally (Child Poverty Action Group, 2021).
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