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For the purpose of the assignment, the author will critically evaluate their personal creativity and enterprise dispositions with regards to the Entrecomp framework. The aim of the framework is to ensure that everyone has a key set of competences needed for active citizenship, social inclusion, personal development and employment. The Entrecomp progression model does not refer to a specific setting, meaning it can be adapted to support different contexts and needs with an ambition to ‘build a bridge between the worlds of work and education’. However, it should be considered that the framework is a result of a research methodology and has yet to be adapted, or tested in real life settings (Bacigalupo et al., 2016).
 
The Entrecomp framework is made up of three competence areas: ‘Ideas and opportunities’, ‘Resources’, and ‘Into action’ and has been further broken down into constituent parts which will be considered throughout this assignment with regards to the authors creativity and enterprise dispositions (Bacigalupo et al., 2016). Throughout the assignment, the authors dispositions can be defined as inherent qualities of character of mind. The use of the word “dispositions” in the present education can be defined as the effort to move beyond what teachers know and can do, to what they are actually likely to do with that knowledge and ability (Dottin, 2009).
 
The importance of creativity in education has been discussed at length by many theorists (Wilson, 2015; Craft, 2011 and Barnes, 2015) and can be defined as the process of having original ideas that have value (Robinson and Arnonia, 2015). The National Advisory Committee on Creative and Cultural Education (1999: 29) support this definition by defining creativity as an ‘imaginative activity fashioned so as to produce outcomes that are both original and of value’. Making reference to creativity, enterprise can be defined as the application of creative ideas and innovations to practical situations (QQA, 2012).  Enterprise therefore supports the development of a wide range of professional skills, including risk taking, innovation, creativity and resilience and the capacity to handle uncertainty (Young, 2014; Davies, 2002 and Lowe and Marriot, 2012). At the heart of this approach is, consequently personal development and self-confidence. 
 
The Welsh Government is continuously subject to pressures to change. On the basis of evidence from the ‘Successful Futures Review’ (Donaldson, 2015), both creativity and enterprise should be seen as central features of modern life that should be developed and extended throughout children’s school career. Teachers need to be able to provide their pupils with the ‘softer’ skills, dispositions and attitudes that will be essential in their future lives, including the desire and the capacity to contribute, individually or as a member of a team. As our society becomes more complex, we need to ensure we are adapting to become more creative and enterprising.
 
In seeking to become a creative teacher, the author understands the importance of their own creativity, including the imaginative repertoire and approaches involved. Throughout this assignment, the author wants to progress personally to ensure that they can use their own dispositions and learned creativity to make learning accessible for all (Barnes, 2015). Wilson (2015) suggests that exercising personal creativity and recognising this is an important part of professional and personal meaning-making for teachers. With reference to the Entrecomp framework, the author aims to achieve progression within creativity through the area ‘Ideas and Opportunities’. Throughout this area, the author will aim to develop creative and purposeful ideas through their ‘curiosity and openness’ and through ‘exploring and experimenting with different innovative approaches’ (Bacigalupo et al., 2016).
 
From personal experience, the author has shown that she is ‘curious to try new things and explore new ways of making use of existing resources’ during her personal teaching experiences (PTE). This can be seen at an advanced level of proficiency as the author is seen to take responsibility for their own learning (see appendix A). However, the author is currently unable to progress to level six as evidence suggests that guidance is still required from their personal tutor and mentor (see appendix B). In the future, the author will need to ‘actively search for new solutions that improve the value creating-process’ to ensure they are working both independently and an advanced level (Bacigalupo et al., 2016).
 
Wilson (2015) discusses the importance of recognising and exercising personal creativity. This is displayed through a model of ‘creative practice and a creative state of mind’ which considers the necessity of teachers to actively exercise and develop their creativity through four core features of practice; curiosity, originality, connection making and ownership. To ensure the author shows progression, they will need to work independently in ‘developing creative and purposeful ideas’ and exploring different methods to adapt their previous teaching. One model to support this statement is the SCAMPER model which can be seen as a creative brainstorming mnemonic to help generate ideas. The author will use this model as a tool to help develop creative and purposeful ideas through improving on existing ones (Eberle, 1990). Nevertheless, the author understands the need to be open to new ideas and will explore different ways of doing things through ‘possibility thinking’ (Craft, 2000; Grigg, 2015; Barnes, 2015). Craft (2000) states that possibility thinking enables drive for individuals to find their way through life experiences when they meet with a creative approach. This will provide the author with the opportunity to develop their enterprise skills involving imagination, organisation, creativity, as well as taking responsibility of their own progression (Bridge and O’Neill, 2013).
 
Robinson and Arnonia (2016) suggest considering two concepts when aiming to progress with regards to creativity: Imagination and innovation. The imagination will be seen as the root of the creativity and innovation will be putting the new ideas into practice (Robinson and Arnonia, 2015). Innovation can be defined as setting aside accepted ways of doing things, and taking a new approach, doing things differently (Craft, 2000).
 
With reference to the Entrecomp framework, the author will aim to ‘explore and experiment with innovative approaches’ (Bacigalupo et al., 2016). Throughout the authors PTE, there have been many opportunities to show innovation during lessons. One science lesson in particular was specifically planned to ensure an innovative lesson took place. Throughout the lesson, all children were engaged and motivated to learn which provided the author with a sense of achievement. Although there were positive comments made in the summative assessment regarding the authors innovative approach, there are still areas which require further development (see appendix C). With this in mind, the author desires to possess a higher level of proficiency (see appendix), showing responsibility at an advanced level five (Bacigalupo et al., 2016).
 
To support the author, ‘The Innovation Engine’ model can be used as a tool to help evaluate and increase personal creativity, for the author and that of others involved in the process. The model contains three parts on the inside; knowledge, imagination and attitude which can be seen to overlap because they exist in in the mind. Additionally, there are three aspects on the outside; resources, habitats and culture. It is clear that although creativity is generated internally, other aspects need to be considered that can influence this (Seelig, 2012). 
 
Pedagogy can be seen as the skilful interplay of teachers’ creativity and knowledge to specific classroom situations (Pollard, 2014). For example, throughout Univercity and PTE, the author has experienced both ‘pedagogy’ and ‘andragogy’ on a regular basis, where the authors personal contribution has been limited to a certain extent.  Therefore, the author will consider all three types of pedagogy when planning future lessons, including ‘heutagogy’ that can be defined as ‘self-determined learning’, as well as a known innovative approach (Hase and Kenyon, 2000). The idea of pedagogy is multifaceted and needs to be constantly refined through reflections and shown an emotional commitment including the willingness to take risks and have the self-confidence to do so (Pollard, 2014; Robinson, 2000).
 
Therefore, the next competence that will be discussed is ‘self-awareness and self-efficacy’ which will be taken from the area ‘resources’ from the Entrecomp framework (Bacigalupo et al., 2016). The author has decided to focus on this area as it can be seen from observations and personal reflections that there are aspects of low self-efficacy (see appendix D). The author places themselves at an intermediate level on the Entrecomp framework as they believe they are still building independence. In order to progress within this area, the author will need to focus on believing in their ability (Bacigalupo et al., 2016).
 
Self-efficacy can be explained as the beliefs people have in their own ability and capacity to do things well and the confidence to make this happen (Hattie, 2012; Grigg, 2015; Schwarzer, 2015). Bandura (1986, cited in Griggs, 2015) explains it through a social cognitive theory, which stresses that behaviour and thought is best understood within a social system. From personal experience, the author has found it difficult to recover a sense of confidence since feeling let down during an observation during her first PTE. 
 
Fuller’s (1969, cited in Bowles and Pearman, 2017) ‘concern’s based model’ of teacher development explains teacher’s self-efficacy in three stages and has since been revised and extended by many theorists. These include, concerns about self, concerns about situations and concerns about the impact on pupils (Hall and Hord, 2000 and Conway and Clark, 2003). However, the author is aware of these concerns and wants to progress to a higher level of proficiency where they can take responsibility and believe in their ability to ‘carry out what they have imagined and planned’ (Bacigalupo et al., 2016).
 
Carol Dweck (2006) suggests that success in school and life generally is partly dependent upon holding the correct mind-set. Those who believe they can learn through effort and education have a ‘growth mind-set’. Moreover, the ability to encourage oneself to believe they are able to reach a certain goal (Baron and Byrne, 2004). Seligman (2006) introduced the concept of ‘explanatory style’ which provides pessimistic and optimistic responses to situations. Through using this style, the author will be able to model resilience when approaching and responding to challenging situations by using optimistic self-talk, as well learning from mistakes. However, it’s crucial that this monitored for progression. A significant aspect of developing self-efficacy relies on reflection. This can be seen through the authors ARC’s from PTE. Often through reflection we come to realise we are growing and developing our skills, gaining a metacognitive regard to our self-efficacy (Bowles and Pearman, 2017). 
 
Professional dispositions can be seen as values that determine how teachers interact with others (Grigg, 2015).  Working with others in a school environment is essential. The author has personally had the opportunity to observe the importance of working with others and has experienced the effect it has on their personal progression with regards to teaching. With reference to the Entrecomp framework, the author aims to gain a deeper understanding of ‘working with others’ through the area ‘into action’ (Bacigalupo et al., 2016). The author currently places herself at an intermediate level of proficiency, showing she can ‘team up’ and ‘work together’ with a range of individuals and teams, sharing the ownership of creating activities (see appendix E). In the future, the author hopes to progress to advanced level of proficiency through continuing to team up and work together with others. 
                                                                                                  
A teacher is someone who works collaboratively with others on a daily basis, working with a community of professionals, with different roles who will contribute to the school in many different ways (Grigg, 2015; Tarrant and Hewitt, 2015). Working collaboratively as a team that combines a mixture of skills and knowledge can create an enterprising and innovative attitude among all involved. Birley and Muzyka (1997) discuss the prospects of teams producing more ideas, making better-evaluated decisions and implementing those decisions in a more successful manner than that of individuals working alone. They elaborate on this further, affirming that if the team is creative, it is more likely they will come up with lots of ideas and actions. 
 
The Association of Teachers and Lecturers (Weindling, 2005) welcomes the exploration of collaborative work as they believe it will underpin many of the challenges that are taking place in today’s education system.  Evidence has shown that the best teaching has taken place when professionals work, learn and reflect together. Many of the Welsh Government initiatives, reviews and documents are underpinned by the assumption that, both now and in the future, teachers will need to work more collaboratively (Donaldson, 2015; WG, 2015) 
 
When considering progression with regards to ‘working with others’, the author has considered using a national model entitled ‘A Professional Learning Community’ (PLC). It involves a group of practitioners working together in a structured process of enquiry to focus on a specific area of their teaching. The PLC model recognises that professional development is at its most powerful when professionals team up and work together to establish, require and evaluate improved outcomes. (WG, 2016). 
 
Through working with others, the author hopes that this will provide the opportunity to progress onto the next level of the Entrecomp framework, with the confidence that they will be able to ‘use techniques and tools that can help to promote people to work together’ (Bacigalupo et al., 2016).
 
Overall, the author has found that critically evaluating their personal creativity and enterprise dispositions has provided them with a mindset to ensure progression to made in each competence discussed. The areas considered will need to be carefully monitored to ensure there are continuous improvements being made. To ensure this happens, the author will continue to aim for a higher level of proficiency with reference to the Entrecomp framework and will consider looking other competences (Bacigalupo et al., 2016). Grigg (2015) states that professional knowledge never remains static and that teacher should take up a ‘teacher as researcher’ approach to all aspects of future learning. Stenhouse (1975 cited in Grigg, 2015) developed this model as a research tradition that could be accessible for all teachers. The model focuses on empowering teachers to develop their expertise and dispositions. Barnes (2015) supports this statement, advocating that as teachers we should constantly and consistently assess our personal dispositions. In the future, the author will consider using a more creative approach such as cross-curricular learning where the skills, knowledge and attitudes of a number of disciplines are applied to a single experience.  
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