Based on evidence from current research and policy as well as on data gathered from a group questionnaire, critically discuss an inclusive approach to supporting the needs of a particular group of pupils.  Focus on one specific learning difficulty, disability or additional need for your discussion.
Use ICT skills developed within the module to present your findings.

Special Educational Needs (SEN) is defined by the National Assembly of Wales as a ‘learning difficulty which calls for special educational provision to be made for them’ (the National Assembly of Wales, 2015, p3) This, however, is currently in the process of changing to be ALN (Additional Learning Needs) in the new code of practice, which will start being implemented in schools in September 2020. 

Learners with ALN may require additional support in one or more areas, these could include schoolwork; Understanding what others say or the ability to express themselves; The ability to make friends or to relate to adults; The ability to behave in an appropriate manner within school; Medical, physical or sensory needs that could potentially affect their progress within school.

According to the National Assembly for Wales (2016) there were 105,000 learners in Wales that were recognised for having SEN with 12,000 having statements. This percentage has constantly decreased over the years according to the table (see Appendix 1). This could mean that the learners needs are being met in a mainstream school and a lot of them do not need statements because of that. However, more recently according to a SNAP Cymru article the statement will be changing to an Individual Development Plan (IDP) with the new SEN/ ALN reform. The IDP will see every learner with a recognised ALN will have continued support until they are 25 whereas the statements would have stopped when a learner finished school. 

Human rights are very important in order for everyone to be equal in this world. The right of the child is specifically important to address as a child is more vulnerable to exploitation and abuse and as the law says they are not allowed to make a lot of big decisions themselves, it has to be the parents’ decision on what they think is best for the child. However, sometimes this does not work out as what the child wants or even needs, leaving them voiceless. Therefore, it is important for children to be aware of their rights in order for them to be able to stand up for themselves. Within the new Donaldson Curriculum ‘successful futures’, the four main purposes show that the rights of the child are embedded within.

Inclusion is also a very important part being ALN. There are different definitions and perspectives of the word ‘inclusion’. (Glazzard et al. 2015. P24) states: 
‘According to Corbett and Slee: Inclusive education is an unbashed announcement, a public and political declaration and celebration of difference. It requires continual proactive responsiveness to foster and inclusive education culture’
However, it is also said by that of Carrington and Elkins that inclusion is about the quality of education rather than the geography of where the learning is taking place.
‘Inclusion is not a matter of where you are geographically, but where you feel you belong. There are many children, and especially adolescents, identifies as having special educational needs, who can never feel that they belong in a large main-stream school’.

Some pupils with an Additional Learning Need may feel secluded from their peers and could possibly disengage from any progressive steps that may be beneficial to them if inclusivity is not there. Clarrissa Willis has said that research shows children with SEN benefit more being in mainstream schools with their related services being provided for them there. This does not only benefit the learner but is also cost effective. However, the argument is that regardless of being in a setting with their peers, that does not mean that ‘meaningful’ inclusion is taking place. Lindsay Peer and Gavin Reid had provided very good arguments for and against children with SEN to be in Special Educational schools. It is argued that in order for a pupil’s education to be a priority it is best to put them in a SEN schools where the teachers are fully trained and have experience working with learners with the same needs as them. They will also have all the resources and provisions tailored for their specific needs. However, the opposing argument is that no two learners are the same or have the same needs and the same applies for learners with SEN. It is also said that all teachers whether working in SEN schools or in mainstream schools should be trained properly as it is unfair on the learner to be stripped of the right to a mainstream education where their family or their friends from their local community could be attending, that they may also want to attend, for the sake of being sent to a school for provisions that could be supplied in every school. 
It is also important to keep an inclusive approach within a mainstream school. All learners should feel included with all activities regardless of any Additional Learning Needs as they should be allowed to participate in everyday routines and activities as best as they can because they can provide learning experiences according to Clarissa Willis.

More Able and Talented (MAT) is going to be looked at further on where a group of six University students have researched the different ways in which schools provide for MAT pupils. The research being discussed is ethical as all six students filled and signed an ethics form within their group to ensure that all nineteen schools understood they were safe in responding to the questionnaire that was sent out and that all their answers would be used discretely and would not be shared with the public. According to David Resnik there are five reasons why it is important to follow ethical rules. The first rule is to promote the aims of the research. This will ensure that all the data given is true and will reduce any errors. Secondly, it ensures that the research will be handled properly and mutual respect will be in place as a lot of research requires the cooperation of many different people. Thirdly, the researchers will be held accountable if there is any misconduct or conflict of interest. Fourth, it helps receive public support if an ethics form has been put in place as people will more likely want to take part if they can trust the quality and integrity of the research. Finally, moral and social values will be promoted to ensure social responsibility and human rights. This means that no information used in the research will affect the schools, staff or pupils taking part in the questionnaire, especially as all the information will remain anonymous throughout.

Six schools responded to the questionnaire. Four in the county of Pembrokeshire, one in Carmarthenshire and one in Bridgend. This could be considered bias as they follow the same local authority policy. 

MAT will not be considered an ALN in the New code of practice that will be implemented in Wales. When asked of their views on this matter within the questionnaire, the majority of the responders were surprised that this is the case as MAT pupils need additional support as well as all the other ALN learners. However, one respondent believes that as there is a policy in place for the MAT pupils it will not make a difference to their learning.

More Able and Talented does not have one definition, however, the Welsh Government, 2016 define MAT in Further Education as ‘Learners who demonstrate, or have the potential to demonstrate, exceptional ability and/or talent, in one or more aspects of their learning’. However, this definition is controversial as there is also another definition by Estyn (2018) that claims that MAT means that a pupil has to be more able across the curriculum. Out of the six schools that responded to the questionnaire, their definitions of the term varied including ‘Teacher identification Test scores Parental identification External agency identification (esp for sports etc)’, ‘A child who is progressing and achieving beyond the work appropriate for that age. A Talent that is excellent - art, sport etc’, ‘Pupils who achieve above and beyond other pupils who demand challenging activities to enhance their individual learning styles.’ And ‘Those performing above the expected level for their age group’. This shows that there is not one definition and even within schools they might have a different understanding of what a MAT pupil is. 

According to Lee-Corbin and Denicolo, 1998 More Able refers to the more academic parts of school i.e. Mathematics and English, whereas the More Talented refers to more creative subjects where talents can be developed in more practical abilities i.e. Physical Education and Drama. Being More Able is considered to be the children with high intelligence, however there is much deliberation about where on the IQ scale a person must be to be considered to have a ‘gift’. Lee-Corbin and Denicolo have said that Terman considered it to be the top two percent of the scale whereas DeHaan and Havighurst consider it to be the top ten percent. Research shows that half of the schools feel that the more able learners are more supported than the talented learners.  (See chart one.) The national council for curriculum and assessment say that being able or being talented are both equally as important and should both have equal time to grow in an educational setting. It is known that subjects like English and Mathematics usually take priority in Primary schools, especially in Key Stage two. However, with the successful futures curriculum that will change to allow the creative side of education an equal amount of learning time as both of them will come hand in hand. This, however, could create a more complicated environment for a MAT learner because it could be found difficult for them to excel in their ability or talent if it comes hand in hand with someone that they may not be as good at.
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Within the research you will see in chart two that it was found that five out of six of the responders described MAT as being More Able and Talented. This is interesting as most research, including that of the National council for curriculum and Assessment and also Estyn have described MAT as a learner excelling in one or more area across the curriculum. This shows that they do not have to necessarily have to be Gifted and Talented, it could be either-or.MAT definition
How many schools
Chart two

Being a More Able and/or Talented pupil may not be easily identified. Albert Einstein was four when he started speaking and he started reading when he was seven. Therefore, it is understandable how it can be hard to recognise a MAT learner, especially, since MAT is not recognised as a more immediate need within schools and it has been found, through experience, that schools are more likely to focus on the lower achievers to bring their attainment levels up rather than supporting a MAT learner needs. However, some MAT learners are easily identified and can come with a high-performance track-record, excellent results in their exams and they could stand out from their peers with their strong drive to succeed. Most schools across Wales will have an assigned person who will be in charge of making sure that MAT learners are getting the support necessary and a MAT policy in place to ensure successful progress. As you will see in chart three all of the schools have one, if not both in place.Chart three
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Double (Dual) exceptionality is the term used when a MAT student also has one or more learning difficulties or disabilities. This can often become frustrating for the learner according to Buttriss and Callander, 2005 as it creates limitations in achievement and opportunities. This can also go on to lead to challenging behaviours. It has been found by the National council for Curriculum and Assessment (2007) that More Able and Talented in general can have behaviour problems if they are not pushed successfully in their learning but also if they are challenged too much, which could happen later on in their school experience as the work gets harder. A learner with dual exceptionality can make it even harder to identify them as MAT as this could overshadow their learning and lead to underachievement. In chart four it is seen that most of the MAT learners also have another ALN.
Additional Needs
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The Welsh Government has a suggested cycle in order to monitor and review MAT provision. These steps consist of institutional self-assessment, this ensures that all the provision is suitable for the MAT learner which is part of the annual action planning and self- assessment; course reviews, this ensures opportunities in subject-specific areas; learner voice, to gather what the learners think about the provisions that have been supplied for them; curriculum planning, to ensure that progression for the MAT learner has been planned for; staff feedback, this will help support good practice; whole strategy evaluation and reporting, this is to evaluate the MAT strategy that has been implemented and the impact is has been making. In the research it was found that most of the responders believe that challenge and feedback is key for a MAT pupil to progress. Also, it is said that different questioning techniques are used for the learner to get a better understanding or think about the task in a different way. Higher Order Thinking using Blooms taxonomy is a great way for a MAT learner to get a more in depth understanding of a subject. There are six level of difficulty and it is thought that if a child has mastered a higher level, they are seen to have mastered all the level below. See chart five for the different methods each school uses to challenge and support MAT learners. Chart five
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Assessment for Learning (AFL) strategies are great to apply to the classroom as the benefit all learners and have been known to raise attainment levels throughout the class and helps to close the gap between lower attainers and higher. The National strategies have suggested that there are key features in AFL that will help teachers plan and evaluate for MAT learners. ‘ensure that it is used: 
 as part of effective planning (a ‘top-down’ approach); 
 to focus on how pupils’ learn; how G&T learners develop expertise; 
 as a central part of classroom practice; 
 as a key professional skill, with G&T learners provided with opportunities to develop the skill; 
 sensitively and constructively, to foster motivation; 
 to promote understanding of goals and criteria: no limits should be placed on the achievements of G&T learners; 
 to help learners know how to improve: opportunities should be provided for pupils to demonstrate their gifts and talents in different contexts; 
 to develop the capacity for self-assessment; 
 in recognising all educational achievement, including skills developed outside the classroom. ‘(The National Strategies, 2008)

The data gathered from the research shows that five of the participants feel very confident supporting a MAT learner’s needs, however, only four have received any training on how to support them with two participants not receiving any training at all. It is very important for all teachers to be trained and know and be aware of all of the ALN. The Local Education Authorities, according to the Welsh Assembly Government (2008), are responsible for ensuring that support is given to schools for MAT learners to achieve their full learning potential. 

I found that the school that I completed my personal training experience in did not have any MAT learners in the classroom and when the headteacher was asked if there were any within the school the response was ‘no’ and there was no MAT co-ordinator or Policy in place if a MAT learner was to be identified in the school. This suggests a lack of knowledge about MAT as there should be a policy or co-ordinator allocated in the event that a MAT learner was to attend the school.

It is also seen in the questionnaire responses that there is a lack of communication between teachers and parents regarding MAT learners. Most of the respondents have stated that they do not provide support for the parents of the learners, with one respondent stating that they do have regular meetings and ensure the parents know how to support their children at home. This is important as parents need to understand the profiles of the more able and talented as it usually differs from that of others in-regards-to feelings, behaviours and needs. It has been found that if the needs of the leaner are being met at home then the learner will likely have a more successful learning experience with less behaviour problems.

According to the National Council for curriculum and assessment, there are two different kind of MAT learners, both of whom will require different needs at home and in school. Firstly, there are the learners who are considered ‘the successfuls’ these are the learners who will usually get bored with school and be too reliant on teachers and parents’ instruction. These learners could be lacking in creativity as they have excelled in other areas. They will not take risks in their learning and will just accept anything that the teacher or parent says is correct and they could be overly critical on themselves and be guilty if they fail anything.  It is important that they are given independence at home and opportunities for a risk taking are there to encourage the learner to take them. Within school the curriculum planning should be challenging and enriching for them but also time should be allocated for personal interests in order for them to relax and not feel pressured in any way. The second type of learners can be considered ‘the challengings’. These learners are usually harder to identify as they possess characteristics that can be deemed ‘naughty’, for example, they could come across as obstinate or sarcastic when in reality that Is the best way they learn, by asking questions and challenging the teachers or parents. The challengings can be left to feel unfairly treated and frustrated by the school system as there may be a lack of reward or recognition given to them due to their personality, regardless of the achievement they have made. These learners will probably correct teachers within the classroom and possibly challenge school rules. These learners usually respond well to high level questioning techniques to help their learning. It is also important for the teacher or the parent to ensure that the learner is connected to peers socially as they can sometimes feel uncertain about their role socially. At home it helps to model the behaviour that the learner should be displaying. The parents should also be understanding and accepting and allow the learner to pursue their interests as well as completing family projects at home. It is also important that the learner is placed with a teacher who has a high tolerance level and who will allow the learner to talk about their feelings. It would be best to put a contract in place between learner and teacher in order to gain better classroom behaviours and it will allow for positive communication.

This questionnaire was a very insightful aid in this research. However, it has got to be questioned how useful the information is. Most of the information is from the Pembrokeshire county and it has been found that there is a scheme in place called ‘Pembrokeshire More able and talented professional learning community’. This suggests that the local authority in Pembrokeshire is focusing on advancing the MAT progressions. While this is excellent progress in the right direction, it does not give the wider information from other counties in Wales to get an in-depth understanding of schools and teachers knowledge of MAT. 

To conclude, It is a personal opinion that More Able and Talented learners are more overlooked than that of other Additional Learning needs. For example, if there was a MAT learner and three children with dyslexia in the class it is my belief that a teacher would overlook the needs of the MAT learner as not enough information or training is given to teachers to be able to push the needs of the MAT learner on. It is seen that if the needs of the higher attainers in the class are met, usually the rest of the class will follow suit. However, it is still seen in experience that the needs of the lower attainers are being prioritised when both needs should be equal. This research has also made it clear that the needs of a More Able learner is a higher priority than a talented one in a school. This could be because schools believe that extra-curricular activities outside school provide everything necessary to help the learner progress. However, schools should be providing these opportunities for learners as it may not be the case that they are getting support outside of school.



































[bookmark: _GoBack]Reference List


Buttriss, J. and Callander, A. (2005) Gifted and Talented from A-Z. Great Britain: David Fulton Publishers. 

Dewis Cymru (2018) Additional Learning Needs. Available at: https://www.dewis.wales/additional-learning-needs-cyp (Accessed: 25th April 2019)

Donaldson, G (2015) Successful futures. Available at: https://gweddill.gov.wales/docs/dcells/publications/150225-successful-futures-en.pdf (Accessed: 17th April 2019)

Estyn (2018) Supporting more Able and talented pupils. Available at: https://www.estyn.gov.wales/sites/default/files/documents/Supporting%20MAT%20pupils%20En.pdf (Accessed: 17th April 2019)

Glazzard, J. et al (2015)  teaching and supporting children with special educational needs and disabilities in primary schools. 2nd Ed. London: SAGE.

Lee-Corbin, H and Denicolo, P. (1998) Recognising and supporting Able children in Primary schools. Great Britain: David Fulton Publishers. 

National Assembly of Wales (2015) Special Educational Needs (SEN)/ Additional Learning Needs (ALN) in Wales. Available at: https://dera.ioe.ac.uk/23945/7/15-025_Redacted.pdf (accessed: 17th April 2019)

National Assembly of Wales (2016) Additional Learning Needs (ALN) in Wales. Available at: http://www.assembly.wales/Research%20Documents/16-059%20SEN/16-059-Web-%20English.pdf (Accessed: 17th April 2019)

National council for Curriculum and Assessment (2007) Gifted and Talented pupils guideline for teachers. Available at: http://www.nicurriculum.org.uk/docs/inclusion_and_sen/gifted/gifted_and_talented.pdf (Accessed: 17th April 2019)

Peer, L and Reid, G (2012) Special Educational Needs A Guide for Inclusive Practice. London: SAGE. 

Pembrokeshire county council county (2019) MAT Wales More Able and Talented. Available at: http://matwales.org (Accessed: 19th April 2019)

Resnik, D (2015) what is ethics in research and why is it important?  Available at: https://www.niehs.nih.gov/research/resources/bioethics/whatis/index.cfm (Accessed: 17th April 2019)

SNAP Cymru (2019) ALN/SEN reform proposed changes to the way children and young people’s special educational needs will be identified assessed and met. Available at: http://www.snapcymru.org/help-for-families/aln-reform/ (Accessed: 17th April 2019)

The National strategies (2008) Handbook for leading teachers for gifted and talented education. Available at: https://webarchive.nationalarchives.gov.uk/20110506003036/https://www.education.gov.uk/publications/eOrderingDownload/00577-2008FLR-EN.pdf (Accessed: 21st April 2019)

Welsh Assembly Government (2008) Meeting the challenge quality standards in education for More Able and Talented pupils. Available at: https://gov.wales/sites/default/files/publications/2018-11/meeting-the-challenge-quality-standards-in-education-for-more-able-and-talented-pupils_0.pdf (Accessed: 17th April 2019) 

Welsh Government (2016) More Able and Talented learners Guidance for the further education sector in Wales. Available at: https://learning.gov.wales/docs/learningwales/publications/160110-mat-guidance-for-fe-sector-en.pdf (Accessed: 17th April 2019)
Willis, C. (2009) Creating inclusive learning environments for young children. London: SAGE. 


























Appendix 1
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Do you feel that your school supports 'more able' pupils than 'talented' pupils?	yes	no	equal	3	0	3	

If you have MAT pupils, are they

Series 1	More Able 	Talented 	Both	Other	1	0	5	0	


Does your school have any of the following?

Column1	MAT co-ordinator	MAT policy 	Both 	none	1	0	5	0	


Does any of the following apply to your MAT pupils?

Series 1	English as an Additional Language (EAL)	ALN	Eligible Free School Meals 	physical disability 	Medical Issue	None	Other	3	2	2	0	1	1	0	


How do you support and Challenge MAT pupils?

Series 1	Extra curricular activities 	Independent tasks	questioning	Extension tasks	More challanging work	Self assessment	High quality feedback	Assessment for Learning (AFL)	Intervention for Well-being support	Other 	2	6	6	5	6	4	3	5	1	0	


image1.png
Percentage of total Percentage of pupils

Total pupils with Percentage of total pupils who have with SEN who have

Total pupils Total pupils with SEN  SEN statements pupils who have SEN  statements of SEN statements

2015/16 466,555 105,143 12,434 22.5% 2.7% 11.8%
2014/15 465,704 104,957 12,437 22.5% 2.7% 11.8%
2013/14 465,081 105,303 12,530 22.6% 2.7% 11.9%
2012/13 464,868 103,791 12,738 22.3% 2.7% 12.3%
2011/12 465,943 103,038 13,098 22.1% 2.8% 12.7%
2010/11 466,172 99,930 13,407 21.4% 2.9% 13.4%

2009/10 467,141 99,004 13,767 21.2% 3.0% 13.9%





