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A critical evaluation and the identification of the next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 

Introduction
On the whole, the aim of this assignment is to focus on and explore the critical incident observed and evaluated in placement and to identify the next teaching and learning steps. Therefore, this assignment will explore the critical incident that was observed in the classroom during the two bridging days. 
Tripp (2011) identified a critical incident as a significant turning point in that person’s life or institution. It is in the author’s experience that a critical incident can be both positive and/or negative situations within the classroom environment. However, there must be a turning point in the situation as identified by Tripp (2011) in order for it to be classed as a critical incident. Also, Tripp (1993) identified that it is often the practitioners/ persons own perception of how they reach the meaning of the critical incident. On the other hand, Brookfield (2017) Identified that a critical incident can be identified through the eyes of the student, perceptions and experiences of the practitioner, educational theories, and personal experiences. 
Although, it has been seen that critical incidents within the classroom environment can be both positive and negative incidents. They can also be deemed to be a training issue within the institution and for the personal growth of the practitioner. (Brookfield, 2017). Finally BERA (2014), argued that as practitioners we learn and develop through our own opinions and judgements of our practice allowing for professional growth and understanding of critical incidents. 
Finally, within this assignment the following areas will be looked at. The role of critical reflection, observation of a critical incident within the classroom environment, literature to support the theories behind the critical incident and reflection, evaluation and the next teaching and learning steps focusing on the critical incident. 
The role of critical reflection
Critical reflection primarily centres on preconceived incidents that has happened in the past and plays an important role in the practitioner’s professional growth and how they link the two together. Dewey (1916/44), Schon (1983) and Rodgers (2002) identified critical reflection as “meaning making process”, as it is influenced by past learned behaviour. 
However, critical reflection needs to be experienced in practice in order that generalising such as stereotyping does not occur within the classroom environment. Ash and Clayton 2009 p27, identified that it is the interaction between theory and practice assists practitioners to evaluate and implement their tacit and implied knowledge. Finally it is important to remember that critical reflection can be understood and implemented differently for each practitioner. (Dewey 1933, Rodgers, 2002).
Critical reflection can be supported using many documented reflective models e.g Kolb 1975 and 1984, Gibbs 1988 and Schon 1978. Within this assignment Kolb 1975 was the chosen model of reflection.
 It is important to remember that there are other Reflective Models available for practitioners to use and adapt for their personal situations within the classroom environment aiding their professional growth. 
In 1975 Kolb developed the “Cycle of Reflective Practice”, in order that practitioners learnt from their experiences. It provides a framework for practitioners to look analyse previous experiences and as it’s a cycle it allows practitioners to plan and learn for positive or negative experiences. Kolb’s’ “Cycle of Reflective Practice” consists of four stages these being Concrete Experience, Reflective Observation, Abstract Conceptualisation and Active Experimentation.  
Reflection in practice is essential and has a number of benefits to aid professional development. According to Reidsma and Goldsmith (2010) Reflection in practice enables practitioners and students to take responsibility for their own development and practice and providing them with a form of professional and personal identity. Furthermore, as practitioners reflect on practice, they are able to identify their errors while correcting them and improving them in future practice. Practitioners are able to reflect on their own practice by using the different reflective models, providing with a step-by-step guide on how to reflect and improve their own learning and practice. 
Observation school and class context 
To keep the school, staff and children safe throughout research they will remain anonymous throughout. According to BERA Guidelines “Researchers must recognize the participants’ entitlement to privacy and must accord them their rights to confidentiality and anonymity.” Therefore, throughout the research pseudonyms        will be used to keep their privacy. 
The observations was carried out in an English medium, mixed gender Primary school which was based in Bridgend in the local authority of Bridgend. The primary school provides education for children ages 3 to 11 year olds with there being 372 children on roll. The school consists of 12 classes ranging from nursery to Year 6. This includes 40 full time and 12 part time pupils in the Nursery class. Throughout the other year groups in the school there are 2 to 3 classes split per year group depending on their ability. Each year group has straight year classes along with one class of mixed year groups. There are also a number of children in the school which are entitled to free school meals with the average who receive these over the last three years are 26%. 17% of the pupils in the primary school have been identified with additional learning needs which is below the national average of 21%. There is a new management team in this primary school where the headteacher and deputy headteacher took up their posts in 2021. (Estyn, 2019)  
Critical incident linked to Donaldson’s four purposes
During the two bridging days in placement, I observed three critical incidents. These incidents were positive and negative incidents within the classroom. The critical incident I am going to focus on for this assignment is the one which showed how operant conditioning was used in the classroom to control children’s behaviour. 
The critical incident took place in the morning session on day one of bridging, where the children took place in a P.E lesson in the hall. The lesson took place as a whole class and not in ability groups like the classroom activities. The aim of the P.E  lesson was for the children to learn how to travel in different directions safely. The activity set to encourage this learning was for the children to ‘ride their bikes’ around the hall safely using different techniques. For example, running walking, hopping and weaving in and out sensibly. 
At the start of the lesson the teacher set out rules to ensure the children were safe throughout the lesson as it can become a very busy environment. The children had a very good understanding of the rules before the activity took place. The teacher made sure the children all understood and then continued to explain the activity. The teacher told the children to get on their invisible bikes, put on their invisible helmets and ride them around the hall by weaving in and out, running, hoping and skipping. When the children were completing this activity the teacher observed Child A not abiding by the rules set at the beginning of the lesson. The teacher spoke to Child A and reminded her of the rules set to which were set at the beginning of the lesson. She also made Child A understand she was causing other children distress and was not carrying out the activity safely. The child agreed and went back to taking part in the activity. The child continued to obey the rules and disrupting the lesson, causing other children distress, thus resulting in an accident with another child. The teacher then spoke to Child A and asked her to sit for two minutes on the bench to calm down and think about her actions. The child sat and observed the other children in the class take part in the activity while sitting on the bench. After two minutes the teacher again reminded Child A of the rules and asked her to take part in the activity again. This time Child A was more engaged and listened to the rules after she took some time out and away from the activity, where she recognised her actions were not acceptable. 
Due to COVID this was the first time the children had received a P.E lesson since starting school. This was a change of routine and a different environment to the classroom. 
This critical incident links to the Curriculum for Wales four purposes. The first purpose this incident links to is “Ethical informed citizens who: Understand and consider the impact of their actions when making choices and acting” (Welsh Government, 2020). This links to the critical incident as the children understood the rules that were put in place. Within the incident Child A recognised and understood how her actions throughout the activity had an impact on the other children in the class. 
Another Curriculum for Wales Four purpose this critical incident links to is “Healthy confident individuals who: Take part in physical activity and to have confidence to participate in performance”(Welsh Government, 2020). This purpose links to the critical incident as the lesson was P.E where the children took part in Physical activity by collaborating together as a class. It also links to the critical incident as the children were seen to have confidence in themselves when understanding the focus of the activity and to participate in the lesson itself. 
Literature review 
What is Operant Conditioning 
Staddern and Certutti (2003) found that Operant Conditioning is a consequence of the individual’s behaviour that is controlled. However, in practice Operant Conditioning is seen as being behaviour that is maintained by reinforcement: Positive and Negative. Operant Conditioning was developed by B. F, Skinner (1904) and in his work he was significantly shaped by the theorists Pavlov and Watson regarding their classical conditioning theory. Whilst studying operant conditioning Skinner conducted many experiments using animals (Pigeons and Rats). As he used food as reinforcement’s for the animals behaviour in order to achieve the preferred response. (McLeod, 2007). 
Furthermore, Operant Conditioning is a form of learning that occurs when the children’s behaviours within the classroom environment are either punished or rewarded. The children start to recognise behaviours which can be either seen as positive or negative in order to gain a positive or negative reinforcement. (Remata, 2005). 
How Operant Conditioning is used in the classroom 
Within the classroom environment Operant Conditioning in many ways can be beneficial especially from the perspective of the practitioner and their behaviour management strategies linking to the policies of the individual school. One of the beneficial aspects of Operant Conditioning is that the children receive feedback from the practitioner about their own behaviour and actions immediately. Also, by providing instant feedback to the child this behaviour is recognised as inappropriate to themselves and other children in the classroom. Furthermore, the individual child recognises that this behaviour is negative and not accepted in the classroom, therefore they acknowledge the behaviour can not be repeated. 
However, Operant Conditioning can be seen as part of the strategies used for behaviour management in the classroom. It has been seen that using too much Operant Conditioning within the classroom can have a negative effect on the children. Very often it relies on motivation to provide incentives and rewards to encourage positive behaviour of the children both inside and outside the classroom environment. It has been seen that when practitioners rely on incentives the behaviour of the children is influenced and will either disappear or decrease too. 
As practitioners it is important that they use a combination of strategies to provide a holistic approach alongside Operant Conditioning for rewarding positive and negative behaviours of the children within the classroom environment. 
Positive reinforcement and Rewards
According to Cherry (2012), they found that with Positive reinforcements are often seen as being constructive outcomes after the individual has applied negative behaviour to the situation, they are in. Skinner thought the most successful answer to challenging behaviour of the child was positive reinforcement. On the other hand, Cherry found that negative reinforcement was the result of the child’s presentation of their negative behaviour. They found that, when in these circumstances the reaction is often reinforced when the negative situation is removed by the practitioner. 
Furthermore, in education and teaching positive reinforcement is identified as “A stimulus which follows and is contingent upon a behaviour and increases the probability of the behaviour being repeated.” (Smith, 2017). It is seen that the most common way of visualising positive reinforcement is when a negative action has been performed by the child, the practitioner praises the behaviour of the child when they carry out particular actions (Cherry, 2018).
Positive reinforcement is often seen by the practitioner and child as being a reward that is given to them for positive behaviour. Rewards may or may not have a positive or negative effect on the children’s behaviour. Skinner (1953) on the other hand, defined positive reinforcement in three areas. Positive reinforcement firstly needs a stimulus to be added to the environment this can be in the form of praise, verbal and non -verbal communication and excellent results. 
Also, Positive reinforcement has the need for the stimulus to be present on the children’s behaviour for this to happen. Furthermore, the children influence the classroom environment in how they present behaviour. These influences could also be other stimuli’s in the classroom environment as well as verbal and non verbal communication. 
Finally Skinner (1953), defined the third component of positive reinforcement as being positive repetition of behaviour by the child. Consequently, this does not increase the future behavioural patterns of the child. 
It is important to remember that as practitioners rewards and reinforcements are different. When the change of the children’s behaviour increases this does not necessitate a reward. However, the behaviour of the child in the future is expected to change if a reward is received. Cooper et al.,(2007) outlined that the children’s behaviour both in the past, the present and the future as being a positive reward.
Finally, practitioners must ensure that rewards and reinforcements could intensify the children’s behaviour including those of both appropriate and inappropriate behaviours. It is a common error of practitioners that they often reinforce inappropriate behaviour unintentionally by reinforcing challenging behaviour of the children. Thus, increasing the children’s inappropriate behaviour instead of their appropriate behaviour within a classroom environment. 
Negative reinforcement and Punishment 
McLoed(2018) defined negative reinforcement as being the conclusion of an unsatisfying position resulting a response. This is often referred to as negative reinforcement due to the fact that the stimulus causing the unsatisfied position is found to be pleasing to the child. Negative reinforcement supports this behaviour because it is seen to remove the unsatisfying or unpleasant experience. However, Skinner found that negative reinforcement was developed through his experiment of the rats in the box, known as “Skinner Box”.
Tauber (2019) in his research on Negative reinforcement found that both practitioners and teachers very often disregarded negative reinforcement and it’s positive use within the classroom situation. Also, Tauber (2010) found that this is a conflict in conditions, however, it is not. 
Research has shown that misbehaviour and disruption from children in the classroom environment is shown to consist of many methods of punishment. Examples are.. suspensions or exclusions, meetings with the parents or carers and removed from the classroom environment (Garret,2015). On the other hand, Kelly & Pohl (2018) argued that misbehaviours and disruption within the classroom environment are now at an all time high. Further research has also shown that positive and challenging behaviour within the classroom environment can get supported and maintained due to the disruptive affect and effect it may cause to the lesson (Carr & Durand 1985). 
As practitioners it is important to realise that within the classroom environment there must be practitioner led behaviour management within the classroom environment and their approach to behaviour management. Ming (2001) suggested that in their research found that punishment is often seen as being a way to decrease and observe the behaviour that the child displays within the classroom environment. However, it does not encourage the children presenting these behaviours within the classroom. Consequently, the practitioner’s actions and responses to the children’s challenging behaviour should be shown using a variation of behaviour management strategies and approaches within the classroom (Charles, 2005). 
Reflection, Evaluation and Next steps (700 words)
Concrete Experience
From the observations made on the bridging days I will reflect on the critical incident as seen in Appendix one. By using the Kolb’s (1984) model of reflection to support my reflection on my own practice and experiences throughout these bridging days. Throughout these days there were several tasks and responsibilities that needed to be completed. Throughout my time at bridging, I observed the teacher carry out a number of lessons as whole class and focus grouped activities depending on the topic and nature of the lesson. The critical incident I observed as seen in Appendix one was where the teacher used a method of operant conditioning to control the children’s behaviour within a P.E lesson as a whole class. By using this behaviour management strategy the teacher was able to influence the child’s positive behaviour throughout the lesson to give each child an equal opportunity to learn.
Reflective Observation
Furthermore, when reflecting on the critical incident that was observed throughout the bridging days negative and positive factors need to be considered. On one hand I thought the experience had several positive factors, these being the teacher providing operant conditioning for the children focusing on behaviour throughout the lesson. The teacher offered one child who was disrupting the class attention and provided her with guidance on how she needed and expected her to behave throughout the lesson. Nevertheless, there are negative factors that need to be considered. These being the children have not experienced a P.E lesson since starting school due to Covid meaning they have never experience the change of environment or are familiar with how they should behave and act in a different environment to the classroom. However, there are a higher number of positive factors than negative observed in this critical incident. 
Abstract Conceptualisation
As a practitioner it is essential to analyse the practice thoroughly, thus being the critical incident observed. The critical incident observed in the bridging days gave me an insight in what to expect in practice taking forward different strategies that are effective for behaviour management. The critical incident took place in a P.E lesson which the children had not taken part in before, the majority of the class had not taken part in a P.E lesson since starting school in Nursery, this was due to Covid. The teacher informed me that the children may display different types of behaviour in this lesson as it was an unfamiliar environment to which they had not experienced before so they will not know what to expect. Children show different types of behaviour in different environments especially with a change of daily routine. 
Initially the literature review explored skinners (1904) theory of operant conditioning, how practitioners use it in the classroom and the impact it has on the child’s behaviour. Staddern and Certutti (2003) found that Operant Conditioning is a consequence of the individual’s behaviour that is controlled. However, in practice Operant Conditioning is seen as being behaviour that is maintained by reinforcement: Positive and Negative. This shows that the practitioner enhances the children’s learning by using positive and negative reinforcement to ensure there is no negative behaviour in the classroom, providing the children with a positive learning environment to learn in. 
Subsequently, the literature review also investigated how Skinner (1904) investigated positive reinforcement within his theory of learning. Positive reinforcement is to influence positive behaviour with the children in the classroom. According to Cherry (2012), they found that with Positive reinforcements are often seen as being constructive outcomes after the individual has applied negative behaviour to the situation, they are in. Skinner thought the most successful answer to challenging behaviour of the child was positive reinforcement. On the other hand, Cherry found that negative reinforcement was the result of the child’s presentation of their negative behaviour. They found that, when in these circumstances the reaction is often reinforced when the negative situation is removed by the practitioner. This shows that the practitioner adds something to increase the child’s behaviour, often leading in positive behaviour. The practitioner is also able to use positive reinforcement after using negative reinforcement in order to gain positive behaviour after using negative reinforcement because the child displayed negative or challenging behaviour within the classroom.
Furthermore, the literature review looks at the opposite of positive reinforcement which is negative reinforcement. This was shown in the critical incident observed as the practitioner uses negative reinforcement by removing the child from the exciting and fun lesson to let her think about her actions and behaviour during the lesson. Once the child had thought about the behaviour the practitioner uses positive reinforcement by allowing the child to join back in with her friends. This was taking something away but reinforcing it when the child had thought about her behaviour. McLoed(2018) defined negative reinforcement as being the conclusion of an unsatisfying position resulting a response. This is often referred to as negative reinforcement due to the fact that the stimulus causing the unsatisfied position is found to be pleasing to the child. Negative reinforcement supports this behaviour because it is seen to remove the unsatisfying or unpleasant experience. The practitioner uses negative reinforcement to strengthen positive behaviour in the classroom.
Active Experimentation
Through Observing the practitioner and identifying critical incidents in the classroom I was given an insight into practice regarding behaviour management and different strategies that can be put in place to encourage positive behaviour in the classroom and different environments. 
Operant conditioning would be the first thing I observed and how effective it was in the classroom with the children’s behaviour. Through observing the teacher it is clear to see that this strategy and theory works with the children not just in the classroom but in different environments too. Operant conditioning allows the practitioner to add a stimulus to the situation to increase positive behaviour, however it also allows the practitioner to remove a stimulus from the situation again allowing positive behaviour. This is the positive and negative reinforcement, this is used depending on the situation and the practitioner dealing with the situation and what strategies are effective for them. 
Furthermore, I observed the use of positive reinforcement and how the child’s behaviour changed when it was used. Skinners (1904) theory of positive reinforcement was seen when observing the practitioner following a P.E lesson. As a practitioner it is important to remember that the type of reinforcement used depends on your preferred method and it may vary on the different situations that arise. On this occasion positive reinforcement is when the practitioner adds something to increase behaviour e.g. a reward, giving stickers. In this critical incident the teacher used negative reinforcement then positive reinforcement, she asked the child to sit on the side and think about her actions so removing her from the lesson which then resulted in the child being spoken to and asked if she would like to join in only if she could stick to the rules. This shows the practitioner using different types of operant conditioning and positive and negative reinforcement. As a practitioner I will ensure to take into consideration different types of strategies, positive and negative reinforcement when faced with different types of behaviour in the classroom. 
Conclusion 
Finally, to conclude the critical incident observed throughout the bridging days gave me an insight in what to expect in practice, providing me with different ideas and tips on behaviour management. It also allowed me to explore different types of behaviour management and how it works in the classroom or if it works. The bridging days allowed me to observe different lessons in different environments and how change has an impact on the children and their behaviour leading to the practitioner putting forward different behaviour strategies to ensure the children all show positive behaviour in the different environments. 
Furthermore, the assignment allowed me to reflect on my own and others practice, giving me an insight into what to take into future practice. The assignment allowed me to identify different reflective models such as kolb (1984) and Gibbs (1988), however I used Kolb’s (1984) reflective model to support me when critically analysing critical incidents observed in practice along with my own roles and responsibilities throughout the bridging days.
Finally, student teachers in Wales work towards several professional standards which allows them to reflect on practice and consider improvements that need to be made positive or negative. The professional standards allow student teachers to critically reflect on their practice as seen throughout this assignment and in the bridging days when observing other practitioners and their own role throughout the different critical incidents. Allowing students to participate in critical reflection is important for future practice stated the Welsh Government (2021). 
Appendices (1,000 words)
Appendix One  
Three critical incidents observed in the bridging days. 
Record 1 – Observation One. 
	Date and time, year group: 
· Year 1/2 mixed class. 
· 22nd September 2021
· 10am – first lesson. 

	Where and When: The observation took place during a P.E (Real P.E) lesson in the hall. The lesson was taught as a whole class and not in ability groups. The area of learning this lesson links to is Health and Well-being. 

	What happened: 
The lesson was taught as a whole class. 
The teacher set out a set of safety rules for the children to abide by during the lesson as it can become busy. The teacher made sure the children had a good understanding of the rules before sending them off to complete the activity. The teacher told the whole class the activity was to ‘ride their bikes’ (Running around the hall). One child (Child A) was seen not abiding by the rules set at the start of the lesson and was causing stress to other children in the class by bumping into them and coming in the way of them when running around the hall. The teacher decided to remind Child A about the rules making sure she understood what they were and letting her know she was not abiding by them, causing other children in the class distress as they could not carry out the activity safely. The child continued obeying the rules and disrupting the lesson, causing other children in the class distress this resulting in an accident with another child. The teacher spoke to Child A and asked her to sit out for two minutes on the bench to calm down and think about her actions. The child sat and watched the other children in the class take part in the activity while she sat out. After two minutes the teacher again reminded the child of the rules and asked her to take part in the activity again. Child A was more engaged and listened to the rules after she took some time out and away from the activity.   


	Areas of possible exploration: 
· Operant conditioning – Re inforcement and punishment (Skinner).
· Behaviourist school – learning occured when behaviour have taken place. 


	Notes: 
· This was observed in a busy loud environment where the children were in a different environment to the classroom. 
· There were clear set boundaries and rules which had changed to the class rules due to a change in the environment and type of tasks set.
·  This was the second time the children had done P.E due to COVID. Some of the children had never visited the hall or taken part in a P.E lesson since starting school. 
· New environment, new class, new teacher, new rules.
· The children also wore P.E kit and not their uniform – could  lead to a change in behaviour. 




Record 2 – Observation Two. 
	Date and time, year group:
· Year 1/2 Mixed class.
· 22nd September 2021.
· 11:30 – Just before lunch time. 


	Where and When: 
The observation took place in the classroom setting where the teacher, LSO and children were present. The AOLE this links to it Welsh, Language, Literacy and communication. The lesson was taught in groups of 7 and 8 and other groups were on the continuous and enhanced provision.


	What happened: 
Children had made puppets of self -portraits previously that morning where the LSO had forgot to write their names on them. At the start of the Welsh lesson the teacher handed out the puppets to the children. One child had a puppet without a name on which the teacher thought it was hers as it looked similar. The child did not say anything to the teacher and started taking part in the activity using her puppet to speak to the other children using her Welsh phrases. Without the teacher realsing the child become withdrawn and disengaged with the activity where she was crying and upset as the puppet was not hers. When the teacher realized she spoke to the child to see what the problem was, the child explained to the teacher that the puppet was not hers and she was upset by the way it looked! The teacher suggested to the child to change the way the puppet looked to suit what she wanted it to look like by using different materials in the class. The child went and changed this, when returning the child was still not happy with her mask, however she was now engaged and taking part in the activity to her full ability. The teacher suggested to the child that she could make another puppet that suited what she wanted later that afternoon when on the continuous and enhanced provision. 


	Areas of possible exploration: 
· Emotional well being – Identity,Self confidence/ Self esteem, respect and creativity. 
· Humanist school – Looking after emotional needs of the learner. Emotional factors and personal growth are the highest values. 
· E.Erikson – Industry Vs Inferiority: Children learn the pleasure of applying themselves to tasks, or they feel inferior. 


	Notes: 
· Classroom environment. 
· 2 Groups taking part in a focused Welsh task. 
· 2 Groups on continuous and enhanced provision.
· Busy, loud environment. 
· Just before lunch time, had been wet play due to the rain. 




Record 3 – Observation Three. 
	Date and time, year group:
· Year 1/ 2 mixed class.
· 23rd September 2021.
· Play time and lunch time. 
· Classroom and Yard. 

	Where and When: 
The observation took place in the Yard and then again in the classroom. The AOLE is Health and well being, it was observed of two children in the class with EAL and the LSO.


	What happened: 
A new child in the class was unable to communicate with children or teacher as he has EAL. (English as an additional language). The child was unable to communicate with the children in the yard which made him become disengaged, angry and withdrawn from the other children in the class during play time. When returning to the classroom the child was very upset and unable to express his feelings. Another child with EAL confronted the other child to see what the problem was, they found out that they were able to communicate in another language which was not known to the practitioners before this situation occurred. The LSO observed this happening and decided to sit the children together at lunch time. This made the child very happy and more engaged with the other children in the class as he could communicate with the other child who was able to speak his first language. 


	Areas of possible exploration: 
· Emotional Well Being – Identity, Attitude, Self-confidence/ Self-esteem, Form and hold relationships and behaviour. 
· Social skills 
· Bronfenbrenner Ecological system – Childs primary relationship with a caregiver needs to be stable loving, lasting and the environment affects the development. Microsystem – the child’s friends and family. 


	Notes: 
· Put children together every lunch time and play time until the child becomes more engaged with the other children. Develop his confidence and self-esteem. 
· Ask the other child to translate if there is any problems – way of communicating with the child to support his development. 
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