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I have been fortunate to have taught in Christchurch Church in Wales VA Primary School for over eighteen years. Christchurch is the only church in Wales school in Swansea and we have approximately 160 pupils.  For ten of these years, I have been the Foundation Phase leader, mainly teaching year 2, so I was extremely interested in learning how we can develop literacy through physical activities. In school, we already deliver activities like Disco Dough, Write Dance and multisensory physical sessions using big motor movements. This shows as a school we believe in the importance of sensorimotor integration, and we want to develop our learners physically. (Davies, M 2003) So the opportunity to work with SKIP Cymru to learn about how children move, and their physical behaviours interested me. 
 I currently teach year 2 made up of 22 pupils. The following chart gives an overview of the learners that will be taking part in this project. 
	36% boys
	EAL (English as an additional language)   23%
	Free School Meals  RADY 
18% 

	64% girls
	ALN (Additional learning needs)  14%
	18% attend a sports club outside of school 



I am interested to observe how the programme will affect any of the groups of learners identified in the chart. When the baseline data was collected, it showed that many children demonstrated catch stage 4. A few children were at stage 3 or stage 5. I used the assessment grids created by Gallahue, Ozmun and Goodway (2012).
 On analysis of the data, one boy who will be identified as Child K, I would like to track further. His initial catching stage was stage 2. He is 7 years old. He has been identified as a child with additional learning needs and as a RADY (raising the attainment of disadvantaged youth) learner. In his schoolwork, he is a confident reader, and he enjoys drama activities showing he has confidence orally. His handwriting changes in size and fluency but is legible. So, the fact he found catching and throwing a ball difficult interests me. I look forward to watching his development over the next few weeks. 

CYCLE 1 
After the first two training days at SKIP, I was enthusiastic to get going. I shared with the children the project and the objectives. In the very first session, I explained the use of gardens and the obstacle course just for fun to familiarise them with the equipment.  I was blown away with their initial enjoyment. We talked about expectations and safety using the equipment. 







In a literacy class that week, we wrote acrostic poems. Straight away one child asked if we could write rules like our class charter to help their friends in SKIP. So, we wrote a charter in the style of an acrostic poem. We refer to this every session to revise expectations.
S     Show Respect (To each other and the equipment)
K     Keep in a spot (Pathways – no bumping or queuing)
I      Indoor and outdoor fun
P     Practice leads to proficiency 
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During the first few sessions of delivering SKIP, the children were moving outside their designated gardens despite cones being placed to cordon off the area. One strategy to combat this was to give each garden a colour and the children wore a bib to match that garden colour. This allowed myself and my TA to clearly see where the children were. This strategy helped all the children stay within their garden.  




In the first cycle my aim was to concentrate on catching and throwing skills. Prior to the SKIP training I had not been aware of the stages of development of catching. Having taught netball to juniors and being a keen netball player myself, I naively thought children would naturally learn how to catch at chest height instantly using two hands. The skills I learnt on the course about the prerequisites of catching really helped me understand the children’s fundamental motor skills. (Lisa Barnett et al 2009). I now have a better understanding that “good quality movements make competence movers.” (Hulteen et al 2018)
Furthermore, the course has taught me how the task and environmental factors can be manipulated to develop the stages of catching.  I am now much more aware of the importance of developing competence in their fundamental motor skills. I agree with Gallahue et al that “Developing basic competence in locomotive skills is essential for the engagement in meaningful physical activity for health and to move effectively in various games, and dances.” (Gallahue, Ozman and Goodway, 2012:247) 
Whenever I could I took the opportunity to go and support my colleagues in Nursery and Reception who are on this module so I could observe first-hand, the younger children completing similar activities to my 7-year-olds. This allowed me to observe a range of catching stages across the foundation phase. 
As the sessions progressed with year 2, each week I would invite a proficient year six child to come and demonstrate a specific skill. This allowed the children to see how the stages of catching and throwing flow into one continuous movement. Over time, the children’s skills in catching and throwing have improved. The children really enjoyed the ownership in the sessions and enjoyed challenging themselves using a range of balls, scarves, cubes and toys. Children were able to self-evaluate and know when to move further back to increase the distance or to make the task harder or move closer together to make the task easier. 
Child K has improved with his catching and throwing skills. In order to help him more I noticed he was not having much success with the pale lemon and mint green balls. So, I went to find the brightest red and blue ball I could. Instantly, he seemed to be able to track the ball much better. When I spoke to his mum about this project, she said she would take him back to the opticians to see if his glasses prescription needed changing as she said Child K had not been to the opticians since he was 4 years old and then missed appointments due to covid lockdown.
Many of the children were becoming more confident identifying their chest x zones and were starting to challenge each other by throwing outside of their ‘x’ zones. Over the initial four weeks I have seen some improvement in the children’s skills. 






However, in our school we have had some barriers to our delivery of SKIP. Due to Covid precautions, the school hall has been turned into a classroom, so it is extremely difficulty to timetable the hall for PE. We have been using SKIP outdoors; however, we have a small yard and again we need to timetable the yard to be shared between all year groups, playtimes, lunch times and outdoor learning whilst battling against the weather. One strategy we used to overcome this barrier was for the TA (Teaching Assistant) to take smaller groups for shorter periods of time in the foyer or corridors. This worked well to allow quick focused sessions to give the children short bursts of practices. 
One comment from a mid-day supervisor made me smile, she said she noticed children were suddenly balancing on one foot or throwing and catching random objects outside at dinner time but with maturity and independence. Based on this observation, I think a way forward for our school would be to train all staff in SKIP and then we could encourage SKIP skills to be developed throughout the day to ALL ages. 
CYCLE 2 
Having completed day 3 of the SKIP training, I was excited to come back to year 2 and teach them the skill of kicking. Instantly I asked a proficient football player from year 6 come and model the kicking movement to show the learners my expectations. 
From the initial kicking session, it was clear to see that most children found it difficult to use multi limb co-ordination and stepping with opposition all in one go. Most children could kick the ball a short distance but seemed to be slower in the approach leading up to the balance and strike all in one smooth movement. From the training on the course this allowed me to understand that “Children need to develop proficient co-ordination and control with FMS to break through proficiency barriers” (Seefelt 1980)
So, through my observations and evaluations, I knew I needed to apply Newell’s theory of constraints and adapt the learners environmental, individual and task.  Learners had developed in their stability and locomotor skills individually but now needed time and practice to blend all the skills into one clear movement. 
For the next three sessions, the gardens were focused on kicking skills.  We did not need coloured bibs anymore as in cycle one and the children are more confident in setting up and clearing away the apparatus. My TA and I took a garden each and we broke down the stages of a developing kicker. We worked on the ‘wind up’ and ‘follow through’ using a range of large soft balls, beach balls, plastic bottles and foam dice balancing on different sized cones.  Over time, we have seen children’s confidence, enjoyment and proficiency improve. 
The children were becoming more confident in knowing how to make the task harder or easier. They knew how to change the speed, distance, target and use gates to kick through to allow more control. Most children are now confident in giving their own cues to their partners. 
Again, when I asked the same mid-day supervisor for an update on her initial observations from cycle one, she said she has noticed the juniors wanting to join in with the foundation phase pupils but due to Covid precautions we must keep their play times separate. The mid-day supervisor has also taken her own initiative and stored some SKIP equipment in the dinner time shed for the children to independently enjoy SKIP warm up and obstacle games during their playtimes. 


During cycle two, I wanted to comment that I have seen a vast improvement in child K. His dribbling skills and tracking has improved. He has new glasses and has even joined a football team outside of school. He will often choose football to play with his peers at playtimes and lunch times. This is fantastic! 
Looking at the chart in cycle 1, on reflection I have seen some improvements especially in the 18% of RADY children with their confidence and skills, The 14 % ALN children identified have also improved in confidence and as a way forward we are going to set up small, short intervention groups with these children to develop SKIP skills as additional provision. 
I observed no real difference between the genres of pupils as I feel all the children have made progress in some way. I do feel maybe there is more of a sense of increased self-child led play using the different apparatus in the whole of the foundation phase. Prior to this project, children would not kick 3d cubes and milk bottles for example but having been shown how to kick with greater proficiency, children seem more confident and inquisitive to explore independently.

Conclusion 
The delivery of SKIP in Christchurch Primary has had a positive effect. In my year 2 class alone, my TA and I have observed an increase in the children’s enthusiasm, confidence and skills. The TA, herself has been upskilled in delivering sessions.
When we repeated the assessments created by Gallahue, Ozmun and Goodway (2012). the children have not made a significant increase in their catching stages, but I believe this is because we need to extend the time period before re assessing so I am expecting the data to improve by the end of the year. As a school we are going to continue SKIP sessions and build on the success. There will be daily activities in nursery and reception and weekly sessions in the foundation phase alongside our embedded fine and motor skills activities like Disco dough, Squiggle and Write Dance as discussed in the introduction of this journal. 
As a senior leader I will share this project with all stakeholders. I will host a meeting to disseminate with governors and all staff in the new year. After that, I will work with my colleagues who attended this course, and we will invite parents to a workshop to model skills and activities the parents could set up at home. We hope to have an after-school SKIP inspired club to further develop skills and enjoyment. 
On reflection, again it has only been one term but all the children I have been monitoring have made some improvement. This I am hoping will in time will increase our learners’ movement and physical activity in which will promote academic performance. As the foundation phase leader, I am interested to see how this year's cohort in Nursery develop from having daily physical activity inspired by SKIP to see how our learners develop holistically, academically and physically through- out their time at Christchurch Primary.
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