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How Do the Actions of a School Effect the Outcome of a Student?

I currently have a position in a secondary school, school C, as a 1:1 teaching assistant (TA). This school is a middle range school and has students from every field and every walk of life.  I have held this position for three years. 
I started work in a secondary school, school A, at the age of 23. I was put in place in the SEN department, as it was known then, of a community school with a higher level of needs. After school A, I worked in a different school, school B. This was a school that, due to its place geographically and, oftentimes with financially better off family, had so many less ALN demands. I have experienced a multitude of diversity and requirements from pupils from three quite different settings.
I am undertaking this case study as part of my foundation degree. I have chosen this student as I have had many experiences with this person, both within the ALN dept and throughout mainstream. This pupil is of interest as they had many hurdles to overcome to get where they are today. I first met Child A when they were in year 9 in school C. This pupil has since left school after completing year 11 with more achievements than most anticipated. This was with the support of the school and agencies associated with schools. It was a most unexpected outcome for a pupil who, on entry into the school, had no diagnosis of any additional learning needs until year 11 and many barriers to defeat. 
As I previously stated I met child C when he was in year 9. I had just started in the school. I took the lunch time club for those who wanted to get away from mainstream, it was for the more vulnerable, but we did not turn anyone away. He turned up and was a most agreeable young man. He was quite advanced in his language and interaction with adults on a one to one basis. Child C was in fulltime mainstream school from year 7 until year 9 but with the concerns of the school. Child C showed signs of manipulation and defiance. These signs were noticed in year 7. When child C entered the school, the SEN department, as it was then, noted these indications towards additional needs. It was here that Behaviour Support was notified, an agency that gives support to schools working with pupils with behavioural, emotional and social difficulties. They work directly with groups or individual children (Swansea Council, 2019). This was as well as the Educational Psychologist, members of this team, work with schools and parents or guardians. They apply psychology to attain better outcomes through consultation, advice and support (Swansea Council, 2019). Child C had dealings with these particular external agencies throughout his time at the school
In Child Cs third year of secondary school it was evident that mainstream was not working and his way of thinking and functioning in a school needed consideration. Child C was heading towards expulsion. There had not been any diagnosis of any ALN. It was decided at that time in his education, mainstream school was not working. Within this school, an alternative support structure had been developed. In place was Aspire. Here was delivered an alternative curriculum. For Child C it was to obtain Key Stage 3 entry levels. Child C was enrolled part time into Aspire and carried out part time mainstream education in subjects that he could cope with. 
The school recognised that, even without a medical diagnosis, Child C was not performing to his full potential. They devised a personal plan more in line with the social model, to look at what the school was doing that was preventing Child C from accomplishing his full potential “The model says that people are disabled by barriers in society, not by their impairment or difference.” (Scope, 2020). Although Child C had not yet had diagnosis of any learning needs, the school made certain he was in the best situation to succeed. Child C carried on struggling in mainstream so from the start of year 10 in September until January he was placed full time in Aspire.
During this time in Aspire, a few things happened for Child C. Aspire worked a lot with various external agencies. Evolve being one. “Evolve is Swansea Council's young people's service, offering a range of services to young people and their families” (InfoNation, 2020), were contacted. They offered an opportunity for Child C to complete a BTEC level 1 in sport and leisure. Child C and a group of around 10 left the school main site and attended this one day a week. It was a fantastic opportunity and Child C surpassed expectations.
The school also was in touch with Cynnedd. “The Cynnydd scheme will work with those aged between 11 and 24 years old who are at risk of becoming NEET (Not in Employment, Education or Training)” (ColegSirGar, 2020). Cynnedd is part of Coleg Sir Gar but work directly with people needing a different kind of provision. Here Child C was enrolled in diverse courses that he would attend weekly on a Thursday. Attended each course for 12 weeks. They were mechanics, landscape gardening and carpentry.
On the days, that Child C was on school site he was still in Aspire. He had developed and worked well with what had been put in place. He, however got restless and wanted to go back into mainstream education. The school, being aware that mainstream had not worked to the best advantage for Child C devised a middle ground. Child C started in the January of his Year 10 with a new timetable and provisions in place. He was to still attend the Cynnedd and Evolve run courses, he was to only attend 2 of his school options as well as maths and English. The other lessons he was to attend 1:1 with a teaching assistant in the library. Child C continued with this timetable until the May of his year 10. After this Child C was incorporated back into full mainstream although on a part time, timetable. This meant he went home for 2 of his GCSE options as this was one of the areas identified as a place where Child C would ‘act out’. 
With all the school’s endeavours to keep Child C in education, he still found things a big struggle and could be very oppositional. He still attended sessions with the educational psychologist and behaviour support, but in these one to one sessions he could turn on a charming persona.
[bookmark: _Hlk50309271]Child Cs final year in education is when he was finally statemented. When looking at the government guidelines, the statement process should take 26 weeks, “the total process from referral or request for a statutory assessment to having a final statement should be completed within 26 weeks” (National Assembly for Wales, 2015). It is clearly evident that this procedure and the National Assembly guidelines are not being adhered to. It states in the same document “70% of SEN statements were issued within the 26-week target” (National Assembly for Wales, 2015). This document is five years old and things will have changed within that time. It appears, however, with being in the education sector that things have not much improved, many students are still waiting for outcomes post the 26 weeks or less guideline.
Child C was statemented with Oppositional Defiance Disorder (ODD) and Attention Deficit Hyperactivity Disorder (ADHD). These are inline with the way in which Child C acted and reacted in situations. “ODD is a childhood disorder that is defined by a pattern of hostile, disobedient, and defiant behaviours directed at adults or other authority figures.” (The Jason Foundation, 2020). Child C acted well in a one to one situation with adults when he was not being instructed or informed on topics or in structured lessons. If he were asked or instructed, he would react in accordance with a person diagnosed with ODD. As a person who worked with Child C, I did not see as many ADHD characteristics, “People with ADHD show a persistent pattern of inattention and/or hyperactivity–impulsivity that interferes with day-to-day functioning and/or development.” (ADHD UK, 2020). Child C displayed more ODD signs than ADHD. After diagnosis, Child C was not offered a teaching assistant by the government as it was too late in his education. His family also opted not to give the medication offered, in the fear it would alter his personality. This is a social versus medical model in force.
In conclusion, Child C is a person that has had many interventions. These interventions were not put in place due to a statement. The school he was in worked  to 
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