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This essay will intend to evaluate the effectiveness and contribution adventurous activities provide towards the development of children’s physical literacy. There has been research on whether adventurous activities in education provide a potentially valuable experience (Dismore and Bailey, 2005). Dismore and Bailey (2005) researched this topic and the findings from this research were able to prove the importance of including adventurous activities in education, the research showed the signs of social development and a Childs intellectual development being addressed. Within this essay, one of the points that will be covered will include how the environment and the affordances of the environment can push towards improving a child's physical literacy. What is meant by this is how do children begin to use their knowledge and understanding of things within the environment to be creative with how an animal may use the environment they are in (Chemero, 2003). From this, the essay will begin to make reference to how facilitators within adventurous activities can impact the understanding of an area of learning through the use of teaching styles or the use of theories based on behaviorism and constructivism and the impact this can cause on the development of physical literacy along with how the curriculum links (Hardman, 2011).

To begin with, it is important to discuss the concept of physical literacy and why it is important for educators to push to develop this concept within children's education, especially within outdoor education. The main concept of physical literacy is for individuals to improve their knowledge and develop motivation towards keeping to physical activity during their lifetime through the understanding of physical competence (Whitehead, 2010; Pot, Whitehead, and Durden-Myers, 2018). It is important to understand that physical literacy is not just about being physically competent, it allows for a starting foundation towards improving and learning new skills such as critical thinking, problem-solving, and the development of fundamental movement skills (Mandigo, et al, 2009). Whitehead (2010) looked into the elements that made outdoor education a valuable asset towards children’s education and how exploring large outdoor spaces built on the children’s development towards physical literacy. It was shown that children when given the freedom of exploring outdoor areas such as woodlands, playgrounds, or fields, not only began to show development through the physical competency they were shown but other valuable skills such as listening and showing the interaction children were found within the environment (Whitehead, 2010).

Carrying on from the topic of how children interact within the environment can show the result of developing physical literacy through affordances and foundational movement that is improving through the exploration of outdoor education (Gibson, 2014). Outdoor education is becoming increasingly popular across the world because of the versatile opportunities it provides children with whilst they take part (Fiskum and Jacobsen, 2013). Fiskum (2003) began to touch on how children preferred the freedom to explore natural environments such as woodland areas and open fields compared to man-made areas like playgrounds due to the lack of affordances available. The affordances available to children in natural landscapes are much wider and varied which have allowed children to begin perceiving these affordances as opportunities to interact foundational movements to their physical literacy (Fiskum and Jacobsen, 2013; Fjørtoft, 2004). For children, these ideas that are perceived may link to using trees as if they are apparatus so they may begin to climb on the swing from the branches or it may be more complex children may see a few sticks and stones as materials for building a fort (Fiskum and Jacobsen, 2013; Fjørtoft, 2004). As a result of these perceptions, they provide a great opportunity for the encouragement of building on children’s Motor skills through these activities allowing for children to show their confidence through sharing ideas (Pinarksi, 2016).

In regards to the last topic of discussion, it provided ideal opportunities to introduce a discussion focussing on the restrictions in place that have prevented children from having these opportunities within their education to explore outdoor education as an important aspect of physical literacy. For instance, allowing children the opportunity to begin exploring environments or outdoor areas has been questioned by parents due to the risk factor that could lead to harmful scenarios, these are known as ‘cotton wool kids’ (Cordovil et al. 2015; Jenkins, 2006).  As Jenkins (2006) discussed that children are beginning to be restricted from the opportunity to learn new skills from outdoor activities and preventing them from continuing their ongoing journey to learn physical literacy through affordances within the environment. The way that children perceive affordances throughout environments is creative due to children being so imaginative it creates a wide range of options to what things provide or furnish within that area (Gibson, 2014). It is not fair to deny children the experiences of outdoor education due to the fear of the risk factor within the subject, by preventing children from taking part parents and educators are restricting valuable skills from being developed (Pot, Whitehead and Durden-Myers, 2018). Schools have begun to try and adapt to parent's desirable needs of making outdoor education a safer place, in order to come to a common agreement allowing children to be entitled to an engaging education (Hyndman and Telford, 2015).

There have been claims that educators should begin to focus on adopting physical literacy into the curriculum for children to become physically literate and understand the meaning of physical literacy (Durden-Myers, Green and Whitehead, 2018). By having physical literacy in the curriculum it will become a key part of children’s education but it will require educators to begin looking into the type of teaching approaches that will be of benefit to the students (Durden-Myers, Green and Whitehead, 2018). It is their job as facilitators to provide students with opportunities during lessons, whilst providing guidance and assistance for the students to be able to work towards achieving a task. Focussing on outdoor education and adventurous activities in particular, in order for students to understand physical literacy requires the facilitator to blend different teaching styles into their sessions (Reeve, 2006). By facilitators blending teaching styles into their approaches, it allows for facilitators to begin formulating ideas on how they can make the sessions relevant to certain aspects of physical literacy, such as becoming physically competent. For instance, a facilitator that is teaching a session on outdoor education can use teaching styles such as guided discovery to ask the students questions about the affordances around them to encourage them into using foundational moments (Allan, Turnnidge and Côté,  2017; Reynolds and Chiu, 2013). 

To conclude this essay and the topic being discussed regarding the contribution that adventurous activities provide towards physical literacy, there is clear evidence to show that physical literacy can be developed through outdoor education (Roetert and MacDonald, 2015). As Roetert and MacDonald (2015) discussed, the popularity that physical literacy is gaining over the last few years is evidence of how it is a contributing factor to a child’s journey of becoming physically literate. This being said many factors have been discussed and considered that make outdoor education an unlikely candidate to providing these essential skills. A small portion of parents being against their children taking part in these activities that are deemed dangerous are one of the factors that prevent outdoor education to be fully apart of the curriculum (Cordovil et al. 2015).  The use of outdoor education to develop physical literacy within children is important and rightfully deserves to be recognized as a contributor to this key development process. Considering the work that Whitehead (2010) discusses, regarding the importance of children learning to be physically literate is important for educators to consider when planning sessions in order for the correct targets to be met. By educators enforcing these positive teaching styles and roles of facilitators, it will help the children to understand the meaning and the importance of physical literacy within lessons and their lives (Jefferies et al. 2019). Jefferies et al. (2019) discussed the importance of physical literacy as being linked to children's resilience within education which again pushes towards facilitators catering towards different methods so that children remain resilient whilst going through their physical literacy journey. Overall the use of outdoor education within the curriculum is an important aspect to the development of the student's physical literacy while they are in education in order for students to be able to be physically literate throughout their whole lives (Whitehead, 2010). The reasoning for this being an excellent aspect for learning is because of the different skills and foundational movements that can be taught in a variety of ways. Allowing for students to become more confident and physically competent in their own time through the support of the facilitators in control of the lessons (Whitehead, 2010).
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