University of Wales Trinity Saint David
 Institute of Science & Art
[image: Industry Support Officer - High Value Engineering (12 month FTC) at  University of Wales, Trinity Saint David]

ECEY6009


Aimee Davies 
2015460
March 2023



2015460	 ECEY6009   	3906
[bookmark: _Hlk122263179]2015460 	ECEY6009  	3906


1

2

Contents
1	Section 1	1
2	Section 2	4
3	Section 3	8
4	References	11




[bookmark: _Toc128938681]Section 1 
(Khoshhal & Guraya, 2016) wrote that managers produce followers and leaders produce leaders. They also state that the key to being a good leader is to create a vision and sense of community with the ability to inspire greatness in the people around them. They see the vision as ‘we’ and not ‘me’. Having strong leadership insures there are betters the outcome for the children and the team involved. 
While there is no definite definition of a catalytic leadership there are many qualities of being a successful catalytic leader, such as being inspiring, being bold, and being a leader that wants change and does not shy away from authority. It is also someone that does not need attention or praise for their work. This style of leadership dates back many years. Looking back on a successful catalytic leader would be Ella Baker. She was a very important figure in the civil rights campaign in America, known for her work with Martin Luther King JR, Rosa Parks, and her work with the national association for the advancement of coloured people. Baker was known for encouraging people to understand their power and what they were capable of. (Ellabaker.org, 2022)
When looking at how a catalytic leader could look in the early years, we could look at the Reggio Emilia Movement in Italy. Not long after the second world war, this approach was introduced to one nursery in Northern Italy. The man behind it- Loris Malaguzzi. As a man that grew up under a fascist leader, Malaguzzi was interested in educating the next generation of children to never fall under such a regime again. The ‘Reggio experience’ focuses on teaching children to explore their environment and express themselves through all forms of language. The main focus is on teaching children their rights and focused on learning through play, to ensure that children had the best time while in education. (Hall et al, 2010)
Looking on a smaller scale all early years practitioners could be seen as catalytic leaders; they play a very important part in leading the way to inspire change as they work closely with the next generation of children. Looking at the article by (Gandolfi & Mills, 2022) studied the issues that practitioners face in current educational settings. One issue is the ‘terrors of performativity’ or in other terms the terror that comes with not performing well enough. During this study, it was found that many practitioners felt that schools were turning into ‘productivity machines’ and that the topic of social justice and inspiring change has been difficult to complete due to the ongoing pressure of examinations and rankings. Due to this high pressure, many teachers find they are struggling to keep up with what is being asked of them. To has recently been reported about the high turnover of staff in the education system. (Rӓsӓnen & Pietarinen, 2020) found that in many countries, the estimated teacher turnover ranges from 13%-15%.  
This in turn affects the school, with many children having multiple teachers during 1 school year which could mean a drop in the quality of care. This could leave them feeling disconnected and having less of a relationship with the teacher which then could mean they achieve less academically or enjoy the experience less. (Kwon & Malek et al. 2020) It could also lead to more serious problems such as safeguarding. (Davies, 2019) spoke about how trust must be present for children to disclose abuse or harm. Having multiple adults in their classroom could lead to less trust being had between pupils and teachers. This relationship is highly underrated when it comes to situations like this.
With numbers and ranking being the focus, children that do not fit in with the school’s reputation are often excluded. (McCluskey, Cole, et al., 2019) research found that in England the number of children being excluded in the early years has been increasing since 2012, with 97.4% of exclusions coming from that area.  Looking at these figures it is understandable to see why many teachers are left questioning their role within a modern-day school. 
Continuing the discussion of exclusion, it is an important sociological issue that children face in their early years. Looking at past data about exclusion there seems to be a trend that children from disadvantaged areas are excluded more than any other children (McCluskey, Riddell, et al. 2016).  Although it is important to note this is not always the case. McCluskey and her team were commissioned by the Welsh assembly government to research the exclusions process from schools within the country and found that children who experienced the exclusion process had their life chances reduced further. It was found that adults that had been excluded in their younger years were more likely to be involved with the criminal justice system not only as offenders but as victims also. They would be less likely to go on to further or higher education and would become more likely to struggle to find employment. 
The United Nations' right of the child completely disagrees with children being excluded from education. Articles 28 & 29 states that every child has the right to an education and that the education must be inclusive of the child’s talents and abilities. (UNCRC, 1978) This is an example of where a teacher with a catalytic mindset would be able to advocate for them and be inclusive to all types of learning and work with other teachers, the parents, and the child to ensure that they are not missing out.



Another example of a sociological issue is housing. Not only is this based on the condition of the house it is based on the area where the house is. Looking initially at the condition of the house.  (McCallum & Rich, 2013) completed research for the charity Shelter. A charity that focuses its help on housing issues within the United Kingdom. The research studied the issues that came with poor housing conditions. One of the issues was how poor quality of housing could affect learning in schools. The research found that many teachers noticed that children that suffered from poor quality of housing were also coming to school with dirty or unwashed clothing, no lunch, and without eating breakfast. Many studies have shown how important breakfast is for learning. (Adolphus & Lawton et al, 2013) wrote that eating breakfast has a positive impact on children’s cognitive performance, more specifically memory, and attention. Not only did it affect their appearance, but it also affects their ability to arrive at school on time and missing classes or days of school. From this, they noticed that they had reduced performance and attainment. They also found that children struggled to make friends and get on with peers.
(Ball & Collet-Sabѐ, 2021) recently completed in-depth research about the state of the education system which stated that in schools’ social justice ideals such as equality and inclusion seem impossible due to the high pressure to be the best in which (Hannon and O’Donnall, 2021) stated that one of the fundamental traits of being a teacher is being an advocate and agent of change, they should be working to change the system and being an advocate for their children who may not have a voice, but looking at current studies into the education system the teachers do not feel able to do this due to the fear and pressure of the education system, for example, the school has the inspection body ESTYN above them that have certain criteria which are passed to the headteachers which in turn is passed on to the teachers. These ‘tick boxes’ style of learning is spoken about by (Kearney, 2014) he states that the use of the tick box mentality is overused, and that success is determined by league tables. This is an issue when practitioners need to be catalytic leaders.
In conclusion through discussion is easy to see that having a catalytic leader mentality is not only beneficial to the staff but to the children also. Although it does not come without its issues, leaders must continue to strive to inspire the adults and children around them and advocate for those who do not have a voice.
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In this section, I will be discussing the children’s commissioner for Wales and what her role is and their publications across the years.
 The children’s commissioner for Wales is known for being an advocate for children’s rights. The current children’s commissioner for Wales is Rocio Cifuentes who started in April 2022. She has a range of background knowledge ranging from working with ethnic minorities, youth homelessness, and equality and human rights (Children’s commissioner for Wales.org.uk)
The main purpose of a children’s commissioner is to encourage children to be informed of their rights by directing them to the UNCRC. Listen to children to find out what is important to them and advocate for them if they believe they have been treated unfairly or badly. They influence local government to insure they are doing their best to better children’s lives and holding them to it and to speak up for all children across Wales. The commissioner's role also comes with legal power this could be to review, examine or assist in certain cases.
The children’s commissioner role was created by the Welsh assembly government after historic child abuse in children’s homes in North Wales between 1974-1990 came to light. The role was established in 2001 in the Children’s commissioner act 2001.(Children’s commissioner act 2001) They play a very important part in bettering children’s lives in Wales and will hold adults to their word when promising change. 
They are also known for doing a lot of research in matters to do with children. They have written about issues such as bullying, the foundation phase, poverty, and homeschooling to name a few. In March 2022, Sally Holland the commissioner at the time was leading the way to end physical punishment toward children. Wales being one of 60 countries to introduce the ‘smacking ban’ (WAG, 2022). 
During her time as the children’s commissioner, Sally Holland wrote many publications that have changed children’s lives for the better. I will be discussing her 2017 publication of Sam’s story. A publication that detailed how bullying can impact a child’s life and what we can change to help children.


During the first paragraph, Sally Holland details how Peter Clarke - The first commissioner for Wales spoke about how bullying had been an issue that was being brought up time and time again by children in Wales. From this, he worked closely with the government to introduce ‘respecting others’ guidance to schools across Wales which aimed to provide guidance on how to tackle bullying in Schools. (Holland, 2017)
14 years on, bullying is still the number one concern amongst children in Wales. Sally released her three-year plan for children and young people. In this document titled ‘A Plan for all Children and Young People: 2016–19’ (Holland, 2016) she explained that too many children were experiencing bullying and that her top priority was to tackle this issue. Not only is bullying an issue in Wales, but it affects children across the world. (Menesini, Salmivalli 2017) spoke about how research about bullying started 40 years ago and defined it as an ‘aggressive intentional acts carried out by a group or individual’. Issues that stem from a victim of bullying tend to be anxiety, low self-esteem, and depression which in turn can have a huge effect on their school life which could mean that they do not want to come to school because it scares them.
To ensure that she had all the correct and most detailed information she could she set out to undertake a large consultation of children’s experiences of bullying, with over 2 thousand children sharing their experiences and feelings of bullying. Their responses were ‘too familiar’. She found that being different and being isolated were two of the main reasons for bullying. Cyberbullying was also a big issue for children in secondary school with it being a much more invasive form of bullying. Studies found in 2005 most schools did not have a bullying policy and most staff within the school struggled to deal with the issue of bullying due to a lack of training and understanding. Schools are encouraged to take a whole-school approach to teach children about good relationships and conflict resolution skills from a young age in an attempt to lower bullying rates. Teachers must be aware of strategies to deal with bullying quickly and appropriately. 
With the emphasis on the rights of the child in recent years this has had to change. The United Nations' rights of the child were introduced in 1978. (UNCRC, 1978) was published to ensure that children knew their rights. The document states that the best interests of the child must be a top priority in all decisions and actions that affect children. And that and that all children should feel safe which includes feeling safe at school. 




Therefore, what were the findings from the research? After discussing with many practitioners in and out of the classroom. They found that the government guidance in ‘respecting others’ was not universally known to all practitioners. It also found issues with the recording of bullying incidents. With many of the records being inaccurate, inconsistent, and not always honest. Holland found that schools that reported cases of bullying properly were often worried about the outcomes such as having negative media coverage or having the league tables affected by increased rates of bullying which in turn could affect the number of parents that may be interested in sending their children there. 
(Ertesvåg, Roland 2015) found that schools that had high rates of bullying had weaker leadership, teacher affiliation, and collaborative activity within their classrooms compared to schools that had lower bullying rates. They went on to discuss that more guidance and training for teachers should be in place to ensure this does not happen. 
When it comes to bullying there have been many programs developed to help reduce the number of children being bullied. An example of one of these programs that has been endorsed by the children’s commissioner is the KIVA program. Originally developed in Finland, Bangor university showing an interest to pilot the scheme in Wales. Originally only 11 schools and 500 pupils took part. The school was set a ‘concrete set of universal and targeted school-based activities’ in an attempt to reduce bullying rates. The children aged between 7-11 took part in 10 two-hour monthly class lessons the program provided resources such as games so children can experience bullying situations and learn how to create good friendships and the impact bullying children can have on victims.
Therefore, there are steps in place to combat the issue of bullying, but clearly more needs to be done. Sally Holland is very keen to work with the Welsh government and schools to ensure that the bullying rates decrease during her time in office and beyond. Therefore Holland has written what she recommends for the Welsh government and schools across Wales.
One of the first recommendations for the Welsh government is the inclusion of the rights of the child within the new curriculum. This should be related to the online digital competency framework for the older children for them to understand that they have the same rights online as they do offline. As these recommendations were recommended back in 2017, we are now able to reflect on this and although the rights of the child have been integrated into several aspects such as humanities and health and wellbeing areas of learning (Curriculum for Wales, 2022) they have not been included in the digital competency framework. 
One of the next recommendations is aimed at schools. She recommends that schools adopt a child rights-based approach to education. UNICEF has been crucial in implementing this approach in schools. They have created an award titled the ‘rights respecting schools award’ to acknowledge schools in the United Kingdom that include the rights of the children in their schools. Nearly 5,000 schools across the country have completed the award meaning that 1.6 million children in the UK attend a right-respecting school. Split into 3 different stages, bronze, silver, and gold accreditations. To obtain the bronze accreditation for example schools need to take a whole school approach and ensure that the rights of the child are embedded in all areas within the school.
Sally Holland and her team were not the only ones that discovered bullying to be an issue, but ESTYN also released a report titled ‘action on bullying’ after discovering how much of an issue bullying was within schools in Wales. They made 11 recommendations to schools, local authorities, and the Welsh government to improve the situation. Recommendations ranged from ensuring teachers had the correct training to deal with bullying and document it correctly. The local government was asked to provide training for teachers in line with the Equality Act 2010 which asks schools to regularly review and implement the anti-bullying policy (Department of education, 2010). And ask that the Welsh government to publicise the ‘respecting others’ document more regularly.
In conclusion Government, local authorities and schools all have areas in which they could improve when it comes to bullying. They must work together with children, parents, and practitioners to bring the rates of bullying down to ensure that children feel safe, happy, and enjoy school. 
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There are many sociological issues that affect children across the UK. For example, poverty, housing, and mental health to name a few.
The sociological factor I will be discussing in this section is domestic abuse. 1 in 4 women and 1 in 6 men experience domestic abuse in their lifetime. With the number of adults being affected by domestic abuse so high the number of children that are affected is equally as high. 245,000 referrals were made to social services by police in England in Wales in 2020/21. 
There have been many cases in which children who have witnessed or been involved in domestic abuse have led to serious harm. For example, the serious case review that happened from the abuse of Daniel Polka, where his mother suffered domestic abuse at the hands of her partner and then went on to commit the abuse herself. 
Reflecting on these figures, there are many ways it can impact children both physically and mentally. (Rawlings and Siddique, 2014) researched how domestic abuse can affect children even before they are born. Mothers who suffer from domestic abuse during pregnancy are  1.8% more likely to give birth to babies that have a low birth weight and 1.4% more likely to be stunted in development. 
Not only does it affect babies, but it affects children at every stage of their development mentally and physically. (Lloyd, 2018) did research into the impact of domestic violence on young children and how the occurrence of a stressful situation or an ‘ACE’- adverse childhood experience can impact a child physiologically and physically later in life as this kind of trauma leads to issues with brain development. Research shows how witnessing domestic abuse can impact the brain by altering the chemicals in the brain. When experiencing DA the cortisol levels within the brain become raised. (the developing child, 2007) stated that this could cause chronic stress conditions, increased risk of heart attack and stroke, and weight gain. It could even go as far as having underdeveloped areas of the brain. (APA, 2018)





 For children aged 1-4, witnessing this kind of violence could bring on separation anxiety they might be found ‘zoning out’, this is a way for the brain to cope with what could be going on at home. This could lead to them struggling to make friends and engaging with other children and adults, becoming anxious, and throwing tantrums. Staff in early years settings could find it difficult to detect what is going on as these issues are in line with what is expected at that age. 
In later stages of development 5-10 years old, children could suffer from more physical issues, such as food-related problems, asthma, and bronchitis. Emotional effects could be less obvious and could manifest themselves in disruption within the classroom, nonattendance, difficulty in concentrating, withdrawing themselves, and low self-esteem. They could find themselves behaving unpredictably, which could lead them to be either the perpetrator or victim of bullying.
And then looking at teenage years 11-16 years old the impact is seen a lot more. Young adults may suffer from depression, anxiety and may suffer from substance abuse, risk-taking behaviour and eating disorders to name a few. At this age, girls are more likely to internalize their symptoms by withdrawing whereas boys may be involved in more physical violence towards peers or anti-social behaviours.
(Rawling, 2104) then went on to discuss what services are available for children and young people. When discussing younger children, health visitors are still visiting the home and will have an insight into the home conditions and be able to provide early intervention for the family. If they believe there is a risk of significant harm, they will be able to refer directly to social services which will start the process of the family being given a social worker. If they believe that the family needs support, they will be able to refer to the correct team such as speech and language, paediatricians, support officers, or to child therapists who will work on helping children deal with their trauma. For example, a support officer could go into the home to provide play sessions for children or set targets, so children reach the best possible outcome.
The classroom teacher would also be able to be to provide the necessary similar preventions for older children. The teacher spends most of the day with the child and will be able to refer them to the correct support. 
Muti-agency work is crucial to support children in the best way possible as it means that important information can be passed to the correct agency, and everyone can be on the same page to provide the best outcomes for the child. When agencies come together to work it can be fantastic, but there has also been much criticism of the multi-agency work.
It does not always go according to plan. As mentioned earlier case studies such as Daniel Polka reveals the issues with this type of work. Communication and information sharing is one of the biggest issues. (Peckover & Golding, 2015) spoke about how different agencies struggle to understand their roles and responsibility in the process and how domestic abuse requires many different agencies such as child protection agencies, mental health professionals, and substance abuse workers to work together correctly to support one family. 
There are issues that come with early intervention. (Little, Kamholz et al. 2015) discussed these issues, and one of these issues is funding. Many early intervention schemes are expensive to run and many are struggling to keep the service going as they are not able to prove their successes, they are often scrapped in the yearly budget.
In conclusion, domestic abuse has a terrible impact on children who witness it. Not only does it impact their home life, but it affects all aspects of life. It is up to practitioners, parents, and muti-agencies to work together to ensure the child has the best possible outcome in situations that are not ideal for any child to thrive.
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