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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  08/09/2025 

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).


This observation of practice was undertaken with ‘1’, a young person who has been looked-after by the local authority for six years. She is 17-years-old and lives with a foster carer in a rural part of Wales, within the community where she grew up. In 2019, the local authority applied for a Care Order under Section 31 of the Children Act 1989, which the court granted. Since then, the local authority has held parental responsibility for ‘1’, shared with her parents.

In Wales, a young person who has been looked-after from age 14 and continues to be so after turning 16 becomes eligible for aftercare services. ‘1’ meets the criteria for a category 1 young person under Section 104 of the Social Services and Well-being (Wales) Act 2014 (SSWB Act). She is therefore entitled to a pathway plan as outlined in section 107(3). The SSWB Act requires that a pathway plan sets out the advice and support the local authority intends to provide, including when the young person may cease to be looked-after (s.107(7)(a)(i)(ii)).

The purpose of this observation was to review and update ‘1’’s pathway plan. Given her age, I contacted her directly to request permission for the observation. I then spoke with her foster carer to ensure she had further opportunity to discuss the visit and express any concerns. It was important that she felt fully comfortable with an observer present, and I trusted she would be open with her foster carer about her feelings.

I reassured ‘1’ that she had previously met the observer, enabling her to make an informed decision about who would be present. However, I remained mindful that an additional person could increase her anxiety or make her feel self‑conscious. I therefore explained clearly that the observer would be focusing on my practice, not on her. 

Word count = 302




	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 



1300 (+/- 10%: include your actual word count at the end of each section).


The observation of practice began by me reintroducing the observer to ‘1’, and confirming that she was still comfortable having the observer sit in on the visit. I explained to ‘1’ that we would be reviewing and updating her pathway plan during the visit. ‘1’ has no identified communication or language barriers, however given her age, I ensure that I use clear, age-appropriate language without the use of professional jargon. Over time we have developed a positive rapport and she does not appear anxious during our visits. However, I have become aware more recently that ‘1’ appears to have difficulty retaining information at times. I therefore ensure that I talk slowly, using only language that she can understand and follow. I also ensure that I follow-up our visits with a brief email or text message outlining what we have discussed and any actions we have agreed. 

As I have worked with ‘1’ for a number of months, I am aware that her preferred language of communication is English. As per the Welsh Language (Wales) Measure 2011, the Active Offer (Welsh Government, 2015), and the service’s Welsh Language Policy, ‘1’ was offered to receive a service in Welsh when I first met with her. Although she declined, the process of offering, without her needing to ask, reflects culturally sensitive practice. It also demonstrates my responsibility to uphold language rights and ensure that communication is equitable and accessible. Language‑sensitive practice is essential in social work because communication is the foundation of every assessment, intervention, and relationship. When practitioners adapt their language to the needs, preferences, and cultural identity of the individual, they uphold the values of dignity, respect, and equality embedded in the Code of Professional Practice for Social Care (Social Care Wales, 2017) and the SSWB Act. In social work, language‑sensitive practice is a core ethical responsibility because language shapes power, access, and a person’s ability to participate fully in decisions about their own life (Beresford & Croft, 2020).

During the observation of practice, we were working in partnership to co-produce ‘1’’s updated pathway plan. Co-production is one of the key principles of the SSWB Act, along with prevention and early intervention, multi-agency working, promotion of well-being, and ensuring voice and control for individuals. In addition, co-production goes hand in hand with the first principle of the Code of Professional Practice for Social Care, which is to respect the wishes and views, and promote the interests and rights of individuals and carers (Social Care Wales, 2017). My communication approach aimed to create space for ‘1’ to lead the discussion, express her preferences, and reflect on her progress. This required me to balance providing information with enabling autonomy, ensuring she felt empowered rather than directed.

Another of the principles of the Code of Professional Practice for Social Care which was implemented during the observation was promoting the well-being, voice and control of ‘1’, whilst supporting her to stay safe. The discussion moved to focus on her recent family contact, which she described as distressing. She felt unsupported and emotionally unsafe due to the behaviour of her mother and the perceived inaction of supervising adults. This required sensitive, trauma‑informed communication. I used active listening, including maintaining eye contact, nodding, and reflecting back her feelings, to validate her experience and demonstrate empathy. Asking gentle follow‑up questions helped her explore what she needed to feel safer in future contacts. This conversation highlighted the importance of emotional attunement in trauma‑informed practice and the ethical responsibility to promote well‑being while supporting individuals to stay safe (Bath & Seita, 2018).

When ‘1’ expressed a wish for the local authority to supervise future contacts, I discussed her right to advocacy and offered to make a referral. This was an opportunity to reinforce her rights and ensure she had independent support to raise concerns. Reflecting on this, I recognise that explaining rights can sometimes lead me to adopt more formal language. During the observation, I noticed myself doing this, likely influenced by the presence of the observer. This created a slight distance between us. Once I became aware of it, I consciously shifted back to a more conversational tone, which improved her engagement. This highlighted the importance of self‑awareness and the impact of my own emotional state on communication.

We moved on to review her previous goals set out within her current pathway plan. This provided an opportunity for reflection with ‘1’, demonstrating how much she had achieved over the last 6 months. Whilst reviewing the goals, ‘1’ was able to discuss whether each goal had been met, was something she no longer wanted to work towards, or remained a goal.  ‘1’ was able to provide clear goals regarding her accommodation preference now that she is nearing her 18th birthday. Her previous goal was to have her own accommodation as soon as she turned 18. ‘1’ had been provided with all the accommodation options that would be available to her from the day of her 18th birthday. However, she was now clear in sharing that she didn’t want to consider any form of shared accommodation, or supported living options, but wanted her own council property. We therefore discussed the option of her remaining with her current foster carer beyond her 18th birthday whilst she waited for a council property to become available for her. 

Section 108 of the SSWB Act places a duty on local authorities to ascertain when developing a pathway plan whether the young person and their foster carer wish to make a post-18 living arrangement. This living arrangement is known as the ‘When I’m Ready’ agreement. Section 50 of The Care Planning, Placement and Case Review (Wales) Regulations 2015 also outlines who the local authority must provide information regarding post-18 living arrangements to. In this case, ‘1’ falls under a category 1 young person which makes her eligible to receive this information and support from the local authority. 

I was able to discuss the ‘When I’m Ready’ agreement with ‘1’, explaining how this differs from living in a foster placement. I explained how she would no longer be looked-after by the local authority, and that she would be a care leaver and a legal adult. In regard to her foster carer, she would no longer be acting as a foster carer, instead offering family-based support and allowing her to continue living in a home where she feels safe and comfortable. ‘1’ was confident that this was the route she wanted to take, therefore I agreed to arrange a joint visit with her Personal Advisor to discuss this further with ‘1’ and her foster carer.   

Throughout the visit, active listening remained central to my communication. It was particularly important when discussing sensitive topics, such as her family contact experience. Reflecting back her words, validating her emotions, and allowing silence helped her feel heard and respected. These skills align with the Code of Professional Practice, which emphasises dignity, compassion, and promoting voice and control.

Although ‘1’ has no specific communication needs, I recognised that her anxiety could increase with an unfamiliar person present. This required me to use a calm tone, slower pace, and reassurance to maintain trust. Since qualifying, my communication practice has become more reflective and intentional, and I am increasingly aware of how small adjustments in tone, pacing, and checking understanding can significantly influence a young person’s sense of safety and engagement. On reflection, I could have paused more frequently to check her understanding and invite questions. This is an area I intend to strengthen in future practice, particularly when discussing complex rights or legal processes.

Following the visit, I updated ‘1’’s pathway plan and ensured she received a copy. This final step reinforced transparency and supported her ongoing involvement in decision‑making.

Word count = 1,286







Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	She was on time

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes she contacted me and my foster carer

	Were you clear why the social worker met with you today?

	Yes, to update my plan

	How well prepared do you think the social worker was for his or her meeting with you?

	Very good

	  How has the social worker listened to you and respected your views and wishes?

	I get on with Lisa, she's the only social worker that I have got on with. She understands me, she listens. Lisa does what she agrees to do, other social workers have taken ages. Lisa respects my decisions. Lisa speaks up for me when I'm not happy with something. I like Lisa and she is my favourite social worker. 

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	Lisa explains things to me about my care plan and I understand this. She doesn't use long words and uses language that I can understand. This helps me to make decisions 



	How has the social worker’s involvement met your expectations for this visit?

	I understand my options and have made decision about where I want to live

	Are there any other comments or suggestions that you would like to make?
	‘1’s foster carer wished to give feedback-

Lisa is absolutely fantastic. Any difficulties Lisa will always call the young person and offer advice and guidance. Lisa has gone through all the care options thoroughly and in a way that ‘1’ can understand. Lisa's communication is good with the me also, always available and has the answers which is reassuring 
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