Why play is important?

Children's play is considered to as their language because it allows them to express their thoughts and feelings in ways that they cannot convey vocally. Fun, uncertainty, challenge, flexibility, and non-productivity are all hallmarks of the natural desire to play. Every child, regardless of ability, race, or gender, has the right to play (Shree and Shukla, 2016).
The play was served more for observation tool to read children’s behaviour. For example, some theories who followed Freud used play for therapy and to diagnose children’s inner world. Since, through play children’s express their feeling that cannot be verbalised. Sigmud Freud saw the play as a bridge between fantasy and reality. Anna Freud used the play to treat children who suffering less from trauma of the war and more from being separate from their parents. Therefore, the individual child or adult can only be creative and use their entire personality while playing (Freud Museum London, 2017)
The iceberg model of childhood behaviour proposes that a variety of factors influence how children act and react, including skills, knowledge, experience, social roles or values, self-image, characteristics, and reasons. Some (the most obvious) of these traits can be observed right away - "above the water," as it were. The "underwater" traits are those that operate on a subconscious or unconscious level (Dowling, 2014).
In my setting there are children who come from different countries. There are some aspects of these children development that could be seen above the water like speech, eye contact, interaction with their peers. However, only through play children are able to express the hidden feelings beneath the surface of the iceberg. For example, physical aggression like throwing things, hitting or kicking. 

Loris Malaguzzi, the founder of Reggio Emilia, adhered to John Dewey's primary concepts, emphasising the importance of collaboration between adults and children during play - only when an adult is present can a youngster participate in the learning and thinking process.  (Tomas and Lewis, 2016). As well Aubrey and Riley (2019) support Tomas and Lewis’ viewpoint, stating that children imitate what adults do and that adults play with children by modelling, showing, and telling. However, according to Gray (2013) it is important to have a balance between adult-led learning activities and child -led activities to let children to explore their own ideas, play with resources, and express their imagination and creativity.Therefore, the adult's role in children's play is critical in encouraging play and embracing development and learning.
According to Bruce (2011), when adults are with children, they must get down on their level and see the world through children's eyes. Feldman (2000) states the same point of view that children need to be surrounded with adults who know how children learn and develop as well as children need caring and positive role model as adult should offer to children excitement and meaningful learning experience through play. 
On the other hand, McInnes et al. (2011) contacted a study focused on practitioners' perceptions of play and learning, how this can affect their pedagogical interactions with children, and how children distinguish between play and non-play activities. In the study, practitioners with diverse perspectives on play were displayed in two groups of settings. Practitioners in setting A appeared to have a strong grasp of play and their role in it with children. They prepared a variety of adult-led and child-led activities, participated in all the activities with the children, and engaged in pedagogic exchanges that gave the children a sense of choice and control, indicating a mixed framing style. Practitioners in setting B, on the other hand, had yet to acquire a clear knowledge of play and how to handle their involvement in children's play. The study's findings revealed that the most effective settings combine adult-led and child-led activities. 
Another study of McInnes et al. (2011) looks at adult–child interactions in early childhood classrooms to see what factors influence kids' usage of this cue. The findings imply that open inquiries are used to express issues of control and choice, and that interactions based on mutual understanding and shared control are important. This type of adult–child connection, it is claimed, should be created in order to co-create a play-based curriculum that maximises playfulness and, hence learning. The function of the teacher/practitioner in early infancy is traditionally regarded as critical in facilitating growth In the early years, effective teaching appears to be one in which the adult takes on a variety of responsibilities, from guiding activities to allowing the child to take the lead. According to the findings of the Researching Effective Pedagogy in the Early Years (REPEY) project (Siraj-Blatchford et al. 2002), effective settings combine adult-led and child-led activities, and adults must engage and interact with children while expanding on their own activities. What us more according to the findings, children go through various stages of holistic development, each of which necessitates either adult involvement or child-led play. For example, at feeding, changing, sleeping and story time there is a close and emotional interaction with the mother or the care giver.Therefore, the practitioners should strive for a balance of adult-directed and child-initiated activities when providing high-quality experiences for young children. Of fact, these ratios are adjustable, based on practitioner judgement and each child's specific needs.

According to Parten (1933) preschool children most frequently play in groups of two, the size of play groups increases with age, two-thirds of two-child groups are unisexual, the majority of the child's favourite playmates are of the same sex, the I Q has little influence on the preschool child's friendships, and age and home environment influence friendships, according to observations of spontaneous play of nursery school children using the one-minute sampling method. In the group, siblings exhibited a clear preference for each other's society. The most social sort of play that the youngsters engaged in was playing house. Parallel play activities included sand play and constructive activity with clay, paper, beads, and paints. The behaviour of the younger and older youngsters in the group was different.
From childhood to maturity, Erikson believed that personality develops in a fixed order through eight phases of psychosocial development. Erikson's theory builds on the previous stages and prepares the way for subsequent periods of development. Erikson felt that people go through a struggle at each stage that acts as a turning point (Malone et al., 2016).
The idea of Piaget's cognitive development posits four stages. Children engage in different sorts of play depending on their cognitive development, according to Piaget: functional play, constructive play, symbolic/fantasy play, and games with rules (Gray and MacBlain, 2015). Unlike Piaget, who emphasised the necessity of a child's independent exploration of the environment, Vygotsky argued that social connections were necessary for learning to occur (Aubrey and Riley, 2019).
[bookmark: _Hlk94446143]
Play could be used in order to observe children cognitive development Observing children's play, routines, and experiences in order to encourage their development noticing children’s responses, behaviours, actions, and progress toward developmental milestones.
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