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Design and conduct a small-scale research study, and critically evaluate the chosen research tools and the impact of finding on the learner and on your professional practice.

A research on the power of constructive feedback in assessment on learners’ progression.

Introduction


This systematic research study provides a detailed analysis of the power of feedback in assessment through supporting students’ learning and progression within an educational setting. The purpose of this assignment is to explore the methods teachers use to implement formative assessment strategies to improve learners’ progression in their daily practice. The issues focused on this study will aim to comply with preceding studies influenced by the work of Wiliam and Black (1998) and other educational theorists. Wiliam and Black’s extensive research of Assessment for Learning concluded that Assessment refers to “all those activities undertaken by teachers, and by the students in assessing themselves, which provides information to be used as feedback to modify teaching and learning” (Wiliam and Black, 1998, p.2). The study highlights the connection between teachers constructing feedback and how students deconstruct feedback given to obtain personal academic achievement, development of peer and self-assessment skills and engagement in self-reflection activities. According to the Welsh Government (2020) reports, it sets guidelines on how pupils should be formally assessed by their teachers, stating “assessment should focus on identifying learner’s strengths and achievements” this emphasizes the importance of continual assessments and observations within their teaching to ensure learners have a constant progression. In order to maintain the flow of progression, teachers and learners need to share opinions and perspectives, from this, improvements can be made to ensure learning objectives are met (Clarke, 2008, p.83). 

Two research tools were designed to conduct this small-scale research: preparation of summative interviews and distributing standardized questionnaires. By conducting professional and pedagogic research strategies in current practice it will attempt to identify the analysis that supports the use of feedback, that debatably makes a significant and positive difference to both pupil and professional learning outcomes (Black et al. 2003). Additionally, the analysis and evaluation of the data from the research will gain an insight into aspects of teaching and learning, providing professional practice perspectives in complying to ethical principles over research. The research evidence will propose a small-scale of the effectiveness of feedback on students among the ages of seven to eleven years old, at Key Stage 2 attending mainstream education.

Literature Review 

Assessment for Learning (AfL) is an approach deeply embedded in the current education system. All forms of assessment in schools are core in practice and provide “information about the thinking, achievement and progress of students” (Crooks, 2001, p.1). McAlphine (2002) argues that “communication and feedback” is the role of assessment in teaching and learning. This allows learners and teachers to understand “where the learners are in their learning, where they need to go and how best to get there” (ARG, 2002, p. 1). Effective feedback is the core component of Assessment for Learning as it’s the moment where teachers can communicate areas of improvement and learning goals to pupils. Without effective feedback, formative assessment won’t work. The way teachers present this feedback is equally important. Formative assessment can be used by the teacher to qualitatively evaluate pupils understanding and learning needs. Enabling students to process and evidently engross feedback to support their learning, allowing attainment and progress to be assessed more frequently (National Foundation for Educational Research, 2018). In the same way, the impact of integrated self- and peer-assessments can be summarised as an opportunity for pupils to be given feedback on their work (Clarke, 2008). Purpose of a formative assessment task is to provide feedback to both the teacher and learner the learner’s progress towards achieving the learning objectives. This feedback may be used by the teacher to revise and develop further instruction. Prior research exemplifies that “clarifying learning objectives and establishing pupil-generated (and therefore pupil-owned) success criteria” can be an effective task to encourage awareness and engagement in learners’ individual progression (Clarke, 2008). Learning objectives and a success-criteria are evidently planned as part of a formative assessment which alternatively encourages learners to be active in their own learning. Clarke (2008) states that “active learners need to be engaged and reflective”, therefore, teachers must encourage awareness of expectations and identification of high potential learning outcomes. On the contrary, in an article from The Guardian (2018) contradicts Black and Wiliams theory by stating “Teachers should ditch reflections sheets and give instructions for actions that more directly reflect a specific situation” suggesting that formative assessment strategies refrain enhancement in learners’ progression, instead, adds “workload for teachers”. 

Methodology

In order to conduct this study, two research tools were selected in order to obtain information of current formative assessments strategies implemented in a mainstream educational setting. According to Scott and Usher (1996) data in the context of educational research adopts the values of discovering essential “research enterprise if we conceive of the purpose of this being the development of understandings about social relations and activities” to accommodate further practice. Griffiths (2009) agrees with Scott and Usher, stating that measurable practices are used “to understand rather than to transform practice” findings that will be analysed and linked with current practice instead of modifying practice to reflect on the research data collected. 

The research was operated at a small-scale, research was carried out using two different research tools. The researcher conducted methodical interviews and detailed questionnaires that are standardized to minimize the control of being a biased research report. Given this, participants were selected to provide applicable information to obtain substantial evidence which will evidently have their responses taken into active consideration whilst evaluating the completion of this research. Teachers were selected to participate in the interview as part of researching professional experiences. In this way, the researcher is able to explore how teachers support learners’ progression in their own practice whilst using formative assessment strategies. Participants were questioned on relevant topics relating to the main objectives and aims to provide measurable as well as clear responses to develop further understanding within the criteria. Sherman and Webb (1995) explains whist conducting the interview, researchers “must be sensitive to their environment in order to determine if using a tape recorder or taking notes in the presence of subjects will make them uncomfortable” knowing this, the researcher must take into account the environment in which the interview will be conducted to ensure the participant is comfortable within the situation and be open to answering questions without feeling pressured or obligated to answer in a certain way. 

Customarily, the researcher chose to extend their knowledge by distributing electronic questionnaires which remained anonymous to variety of teachers at one primary school setting. This allowing the researcher the ability to gather a variation of experiences and knowledge to build reasoning for their hypothesis. According to O’Leary (2004) credibility must be adhered when alternating a research study stating, ‘credibility can come from that which is… realistic’, this supports the researchers chosen participants. This advocates the possibility for the participants to be active in planning relevant and current feedback frameworks in their educational setting, allowing a credible response. The findings were translated into graph and charts (See. Table 2–3 or Appendix).

(Appendix A) shows the application form required for ethical approval before completion of the research tools used in an educational environment, research must be conducted ethically frequently. The approach is necessary to provide critical information or obtain consent by participants. The British Educational Research Association (2018) believes that “an educational researcher should operate within an ethic of respect for any persons- including themselves” whilst adhering to a professional standard. Consent was voluntarily given by each participant when under-taking both questionnaire and interview. Equally, participants were informed continuously of their rights of participation within the research (BERA, 2018). The sensitive information given for research purposes only will be kept confidential on a password memory stick in which names and additional information are kept in private.

One of the key methods used in research is the Mosaic approach; the basis behind the idea that multiple small pieces of data act like individual tiles once put together form the final result. It is an approach that relies on multiple methods of information to discover learners’ perspectives. The Mosaic approach is built on the approach of combining learners’ day-to-day life experiences. For example, photos and travels by combining them with communication and observations to develop a deeper understanding of learners’ perspectives on their school and life environment (Clarke, 2012). Clarke (2012) states, this approach is recognised by “policy makers, practitioners and researchers who are engaged in searching with new theoretical, practical and imaginative ways of listening to young learners”. Due to current restrictions imposed by the Government, the researcher was unable to gather data from the students as it requires a signed parent approval which the researcher was not able to obtain. However, if the researcher was able to conduct the research in different circumstances, a wider variety of data would have been collected. For example, by students of different ages and abilities. All participants would be fully aware of their participation in the research and consent would be obtained by each students’ parent/ guardian. The United Conversion on the Rights of the Child (1989) states that “children between the ages of birth to eighteen to have their wishes known, listened to and respected”, therefore, the researcher followed the guidelines set out by UNICEF (Article 12) which states “every child has the right to express their views, feelings and wish in all matters effecting them” This illustrates the importance of children’s voice and all potential participants have been consented by an adult on their behalf (UNICEF,1989).


Results and Discussion

Following the questionnaire responses (Appendix C) exhibits three anonymous responses from teachers that teach in Key Stage 2. Each participant responded with various responses in accordance to questions given. As shown in (Table. 1) participants responded to the question, ‘Are Assessment for Learning strategies present in your teaching?’ each participant answered ‘Yes’: confirming Assessment for Learning strategies present in their teaching. This supports Black and Wiliam (1998) belief that Assessment for Learning should be embedded within their teaching, “The ultimate user of assessment information that is elicited in order to improve learning is the pupil’” to which the teachers hold responsibility to give opportunities for pupils to extend their engagement with their own learning progression (Black and Wiliam, 1998, pp.6). On further research, when questioned, ‘Explain why Assessment for Learning strategies are used in your teaching?’ participants responded with various explanations clarifying the use of formative assessment strategies, however all correlates to the same value of promoting opportunity for pupils to be active within their own learning process by acquiring feedback: ‘Relevant to all pupils marking their own work’, ‘To assess comprehension so that learners understand how to improve. It also provides feedback and peer-assessment.’ and ‘To promote pupils to take responsibilities for their personal development by knowing what the target is and how to reach that target’.







Table 2:  Data analysing the response from Question.7 of the teachers’ questionnaires.
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The findings shown in the graph above analyses the responses given when instructed the participants to indicate how effective Assessment for Learning strategies are in their own opinion when considering learners’ progress. The results provide a 100% ‘Very effective’ rate when implementing Assessment for Learning strategies into the lesson provisions; Traffic lights, self-assessment and peer-assessment. However, participants answered with a 66.7% rating of ‘very effective’ when considering the impact on learners’ progression, with 33.3% rating of effective remaining. This exemplifies that overall participants believe that by engaging pupils within their own learning using formative assessments there is a superior response in their progress. 

Conclusion

The extensive results carried out by qualitive and quantitative research demonstrates the significant impact of Assessment for Learning strategies in practice, essentially focusing on students’ progression. Contrary to the findings, in order for the research to be evaluate accurately, the researcher would need to produce the research at a large-scale in order to see the impact of feedback on students’ progression in the educational system, exploring over an extensive period may influence on the research outcomes. Based on this small-scale research, feedback is evidently an active part of the effective teacher-students feedback practice, developed as part of a daily routine in lessons. Feedback at the process level appears to be more effective than at a task level for enhancing deeper understanding. Hattie (2009) claimed that “using process feedback with goal setting appears to be a direct and powerful way of shaping an individual’s task strategy” providing very specific information about the expectations needed to complete tasks successfully. The researcher collected data evidence showing that teachers react positively to setting assessment tasks which provided learners to reflect upon their own progress. This enhanced learners to be able to identify to different feedback strategies performed in their lessons. This research and data collected supports the work of Black and William (1998) which demonstrates a key implementation of formative assessments being used as a form of effective feedback and assessment strategies made in a complex learning environment. Furthermore, the research emphasised the strategical inputs on professional practice, gaining in-depth dispositions of being a skilled researcher. Ethical principles are practiced and presented, following on ethical considerations and expressions of morals. By doing so, the researcher was able to uphold essential attitudes when gaining insight of classroom practice in a current educational setting.
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