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Introduction 
This portfolio will cover educational inclusion and how education has become more inclusive for children and young people with additional learning needs, through policies and legislations that have changed the course for children and young people to be included within mainstream education. Firstly, this portfolio will be covering some of the main policies and legislations that were developed to change the way SEN children and young people are included in mainstream education, by reflecting over policies and legalisation that have changed barriers to education for children with SEN; demonstrating what did not work, what went well, and how future improvements can be made to make education inclusive for all. However, it is not just policies and legislation that create an inclusive education but how society’s attitude has changed through the social and medical models of disability. Society has moved more towards the social model of disability were children and young people with SEN are considered equal. Prior to this society perceived children and young people with SEN to be abnormal and believed they should be hidden away (United Nations, 1994). Furthermore, this portfolio will also be highlighting the importance for future development for children and young people with SEN, as there is still need for improvement with regards to inclusive education for all. 
This personal project will be covering a child with dyslexia, assessing what a primary school setting does to support and include Child A in their education, what barriers Child A might have to learning, outside agencies involved, and the strategies and policies we use to support children and young people with dyslexia to overcome any barriers to learning. 
[bookmark: _Toc70869254]Placement description 
This project is going to be based on a rural primary school. This is a Church of Wales school which serves the surrounding villages; the ‘VC’ in the school’s name signifies a ‘voluntary controlled’ school. Therefore, church schools must promote a daily act of collective worship for children and young people to take part in, this must reflect the traditional Christian beliefs. The school also works closely with the community taking an active part in beach cleans, visiting the elderly and making regular visits within the local area. Everyone involved in the setting, including parents, governors and outside agencies all work towards creating an inclusive setting. The vision and values underpin the teaching and learning and provide an environment which prepares the children as confident, considerate, and caring citizens. The school aims to provide the highest quality of education that allows all children and young people to reach their full potential.   
The school is for children aged 3-11 and has 64 pupils on roll, including 5 part-time nursery age children. There are three mixed-age classes.  Approximately 31% of pupils are eligible for free school meals, which is well above the national average of 21%. The school identifies 29% of pupils as having additional learning needs (ESTYN, 2016). Nearly all the pupils are of white British ethnicity and speak English at home. Furthermore, there are 4 qualified teachers; each teacher covers 2-year groups, for example years 1 and 2 have one teacher, years 3 and 4 have one teacher, as do year 5 and 6. The school currently has 2 teaching assistants/ learning support assistant (LSA), 5 LSA’s and 3 volunteers. As there a fewer children and young people than most schools the staff to pupil ratio works well, and all work as a team. This primary school works closely with all multi agencies involved in the setting, including speech and language, Special Educational Needs Coordinator (SENCO), Educational psychologists, Child and Adolescent Mental Health Services (CAMHS) and play therapists. 
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Inclusion in the educational system supports the requirements for children and young people with special educational needs (SEN) to be educated alongside their peers in mainstream schools (UNICEF,2014). However, despite the support for an inclusive education, children and young people with SEN and additional learning needs (ALN) in mainstream schools still face some barriers. Very little change happened in the United Kingdom towards inclusive education for children and young people with special educational needs since the Education Act 1944, which stated that children and young people who have any disability should be provided with an alternate education provision. This Act intended for a segregated education, instead of an inclusive one (DfES, 2001). However, the creation of the Warnock Report (Warnock Committee 1978) stated all children and young people should be educated in mainstream schools together instead of a segregated education. This report argued that too many children and young people are being placed in special schools, but the needs of most of them can be met in a mainstream setting. It also claimed that the 1944 Butler Act led to the stigmatization of children and young people who were being labelled. This report made a massive impact on the inclusion for children and young people with ALN   and laid the foundation for the 1981 Education Act; the purpose of the Education Act was to make provision for children and young people with special educational needs. Furthermore, the Education Act 1993 made significant progress for inclusion resulting in a statutory code of practice, an independent special educational needs tribunal and more organised process of assessment and placement (OFSTED, 2004). Since then, the perception of inclusion for children and young people with special educational needs has been defined within the revised National Curriculum and in further guidance from the Department for Education (DFE). In 1994 over 300 participants, including 92 governments and 25 international organisations all met in Salamanca (Spain) with the intentions of furthering the objectives of inclusive education. The resulting Salamanca statement (UNESCO,1994) was framed by a rights-based perspective on education. 
The publication of the Salamanca statement in 1994 highlights an important shift in policy direction for the education of children and young people with ALN/SEN. Therefore, the Salamanca statement had impacted many other countries, and their efforts to move education policy and practice to a more inclusive direction.This was backed up in 2008, by UNESCO who discussed the importance of widening the concept of inclusion to reach all children and young people, as every learner matters equally and has the right to an education.
The Warnock Report (Warnock Committee 1978) and the Salamanca Statement (UNESCO 1994) were crucial in shifting society’s views and opinions away from the medical model of disability, and more towards the social model of disability. Prior to the Warnock report, the UK followed what is known as the medical model of disability, which focuses on people as being disabled by their impairments. The belief was that if their impairments were cured, the issue of how disabled people fit into society goes away, and society does not have to change to accommodate them (NCSE, 2010). For example, if a wheelchair user cannot get into a building, the problem is seen as someone being in a wheelchair, not that there is no ramp. The Warnock report suggested that children should no longer be judged by their impairments but how to include their Special Educational Needs (SEN).  On the other hand, the social model of disability argues that impairments only exist because people with disabilities are burdened by society and society fails to take their needs into account. Barriers and prejudices cause disabilities and these barriers should be removed by society (Shakespeare 2002). For example, if a wheelchair user cannot get into a building, the social model would state that the problem is that there is no ramp, not the person using the wheelchair. 
The Warnock Report was developed with the intentions to provide children and young people with SEN the correct support to meet their needs, rather than looking for impairments in children and young people. On the other hand, as explained above the Warnock report did not fully overcome the medical model regarding labelling children and young people with SEN. The Warnock report supported the removal of these labels but provided a new label that is regularly criticised for producing circumstances where children and young people are collectively labelled as ‘special needs’ and so they lose their individuality (Lachlan, Boyle 2007). SEN labelling has been accepted for a long time, for example the OECD report 2012, as being crucial to understanding what each individual child or young person’s needs are. Labelling is not just a way to provide the right support for learners, SEN labels are strongly relied on for funding. Although getting a statement for a child with SEN can get them the correct help and support it also provides their school with the funding to achieve this (Broomhead,2013). Labelling children and young people can have an negative impact on their mental, social and emotional wellbeing, resulting in limiting children and young people expected capability from the effects of labels. Even though expectations should be equally high for all children and young people, a label may be used as an excuse for a child or young person’s behaviour, low level work, not completing work and failure to reach targets, instead of finding a way of improvement (Broomhead, 2013). Labels can limit and devalue children and young people, as labelling relates to one’s self-belief and psychological well-being. Labelling decreases children’s experiences in their schooling and inclusive education, and the biggest barrier to inclusion for children and young people might be our underestimation of the potential abilities of those we label as having SEN (Clough, 2002). Following on from the Warnock Report, New Labour (1997-2010) took on the principles of the Salamanca statement and progressed Warnock recommendations through various educational and disability discrimination policies. Recent legislation, including the Special Educational Needs and Disability Act (2002) and the Equality Act (2010) offer structure and guidance that supports inclusion to happen for children and young people in education. These policies and legislations that support inclusion are strengthened by an obligation to human rights and to reduce barriers in society that causes discrimination; the social model of disability would also agree with this, that society fails to take disabled people’s needs into account. Removing barriers to achievement was a government plan in 2004 to enable children and young people with additional learning needs to reach their full potential. It promoted the importance of including children and young people with SEN in making decisions about their own learning through communicating with them. It built on Every Child Matters 2004 outcome along with other partnerships to improve inclusive practice (HM treasury, 2003).  
However, here in Wales legislation and policies such as The Education Act 1996 required a code of practice to be developed focusing on support and guidance on how the local authorities and schools should take on their role in respect of SEN (County council, 2013). Guided by the Salamanca statement and the Framework for Action on Special Needs Education, the code aims to set out the processes and procedures which should be followed for assessing a child or young person who might have an SEN and provide the correct interventions to support them in education. The first code of practice was developed by the UK government; later the Minister for Education and Lifelong Learning produced the first SEN code of practice specific to Wales which is still in force to date (Ofsted, 2004). Since then, there has been changes to the way children and young people’s needs are identified and supported, and that said the code is arguably out of date (National Assembly for Wales, 2015). However, an inclusive education setting recognises that not all children are the same and uses this to ensure that all children and young people can access the appropriate help and support available to develop fully in their learning. Both Special Educational needs and Disability Act 2002 and the Special Education needs code of practice for Wales 2002 built on the 1996 Education Act both strengthen the right of children and young people to be educated within a mainstream school (County Council,2013). The SEN code of practice highlighted the importance of the role and responsibility all teachers and staff have in the education of pupils with SEN. Looking forward, the Additional Learning Needs and Education Tribunal (Wales) Act 2018 is coming into force from September 2021 (UNIFEC, 2014) and has forwarded a system to support children and young people with additional learning needs with their education. This law includes a duty for children and young people’s human rights under the UNCRC and UNCPD must be considered. The aim states that children and young people must participate in decisions about their education, and that multi agencies must collaborate together to meet children’s and young people’s needs. On a global level, the United Kingdom has backed both the UN Convention on the Rights of the Child (UNCRC) and the UN Convention on the Rights of People with Disabilities (UNCRPD) to protect the rights to an inclusive education in mainstream schools (Welsh Government, 2015). Article 23 of the UN Convention on the Rights of the Child refers to children and young people with a disability and their right to live a full life in a society that promotes independence, inclusion, and dignity. It stresses the importance that government bodies must do all they can to provide free care and assistance to these children and young people. Furthermore, Article 24 of the UNCRPD states that an inclusive education system should be provided at all levels, ensuring that children and young people with disabilities are not excluded from mainstream education based on their disability and that they are able to access inclusive, quality, and free education on an equal basis (UNCRPD, 2006). Moreover, children and young people with disabilities should receive the adequate support that is required within the educational system, to promote their development in education, with individual support measures in place that increases academic, social development, and supports the goal of a full inclusion. While all local authorities and schools will work towards inclusion differently, there are national standards that prohibit discrimination in education and support inclusive provision (Hodkinson, 2016). Not all special education needs are physical; specific learning difficulties (SpLD) usually covers dyslexia, dyscalculia, attention deficit hyperactivity disorder (ADHD), developmental coordination disorder (DCD) and specific language impairment (SLI). Children and young people with one type of SPLD will often have a co-occurring difficulty with another type of additional learning need. These SpLD’s can affect the way information is learnt and processed (Welsh Government, 2015). To ensure schools were well equipped in supporting the needs of children and young people with a SpLD the Welsh Government has developed a Specific Learning Difficulties Framework 2015. The purpose of this framework is to deliver a more inclusive education system for children and young people with SpLD and to help teachers and other agencies understand the difficulties that learners with SpLD might face in education. Furthermore, making appropriate adjustments to teaching practice and classroom environments learners become more involved and included within their learning (Welsh Government, 2015). 
Focusing on dyslexia as the chosen topic of this project on inclusion, before the development of the Warnock report children and young people with dyslexia, were not considered to have a specific learning difficulty (Rose,2009). This eventually changed when the government recognised dyslexia as a barrier to education and highlighted the importance of educational development of dyslexic children and young people, to their long-term welfare and success in adult life. Children and young people should have their needs identified at an early stage; once the assessment has been made the appropriate help and support should follow (Welsh Government, 2012). In 2009 the Rose review, identifying and teaching children and young people with dyslexia and literacy difficulties was published. The Rose report identified recommendations for the government and local authorities (LA), regarding support for teachers to identify and meet the educational needs of children and young people with dyslexia. The report also covered early learning goals relating to literacy (Rose, 2009). There are several charities and organisations that support the inclusion for children and young people with dyslexia, including The British Dyslexia Association (BDA) who have been the voice for dyslexic people since 1972. It is an organisation working to achieve an inclusive dyslexia-friendly education and society for all. Their aim is to influence the government and other parties to promote the support of dyslexic children and young people to enable them to receive the correct help and strategies to reach their full potential (BDA,2020). The BDA promotes early screening of specific learning difficulties (SpLD) such as dyslexia and the support in education to ensure opportunities for dyslexic children to learn. There are various policies and legalisations that support inclusion for children and young people with dyslexia in education. The SEN code of practice 2002 requires schools to provide all children and young people with the appropriate support, ensuring they all receive the benefits from an inclusive education. The Disability Act 2010 offers guidance to LEAs and schools about inclusive education. The Act states that all teachers and staff should be trained in a way that gives access to a full curriculum for all children and young people with a disability. The central belief of an inclusive school is that all children and young people should be able to learn together and not face any barriers to education because of any disabilities they may have. Inclusive schools must recognize and support the needs of their children and young people, accommodating to different styles of learning and ensuring quality education to all, through appropriate curricula, organizations, teaching strategies, resources and outside agencies. Within inclusive schools, children and young people with dyslexia should receive any extra support they may require, ensuring an effective education. 
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This project will be focusing on a 7-year-old boy, child A, who has just been diagnosed with dyslexia, covering what support and assessments was given before child A was diagnosed and what help and support is given now, he has a diagnosis. Child A was around 4 years old when the classroom teacher first spotted potential signs and symptoms of dyslexia; at this time child A would have been in year 1, child A is now in year 3. Child A lacks in confidence and is usually quiet in class, Child A rarely puts his hand up to answer questions from the class teacher. Overall, Child A is shy, quiet, and well-behaved member of the class.
Dyslexia is a specific learning disability that is neurological in origin according to the International Dyslexia Association (IDA) (Welsh Government, 2012). It is distinguished by difficulties with accurate word recognition and by poor spelling and decoding abilities. However, the most influential current definition of dyslexia is that of the UK’s 2009 Rose Review, developed to recommend the best practice in identifying and teaching children with dyslexia and literacy difficulties. In the Rose Review, dyslexia is defined as a learning difficulty that primarily affects the skills involved in accurate and fluent word reading and spelling. Characteristic features of dyslexia are difficulties in phonological awareness, verbal processing speed, and memory (Rose, 2009, p.10). The early years is such an important time when most children need support. Children are discovering themselves but are at their most vulnerable within these years, particularly if they have an undiagnosed learning difficulty (Welsh Government, 2012). Inclusive practice ensures that all children receive equal opportunities despite any learning difficulties, religion, family background, gender, ability, or culture. Children and young people are influenced by their home environment, family values and social factors. Vygotsky’s 1934 sociocultural theory described that a child’s development is embedded in society and that they are a meaningful member from birth (Vygotsky, 1934). Burner (1976) developed a scaffolding approach based on Vygotsky’s zone of proximal development; Burner believed children learnt within their cultural environment. Bronfenbrenner (1979) also suggested that not only was the child influenced by immediate family, the wider social context of school and parents, workplaces and the government also had an effect on them. Early intervention, assessment and provision was the key to success for Child A as he was showing so many signs and symptoms of dyslexia. Through this early intervention Child, A was able to receive the correct help and support he needed. There are two learning support assistants (LSA) that both work closely with Child A, often sitting next to Child A or standing close by during activities to provide extra support when needed. This enables us to monitor, evaluate and provide constructive feedback to the classroom teacher on the progress of Child A. We use target tracking sheets to record what progress Child A has made against individual targets. Child A is given more time to complete a written activity, they are provided with handouts which help to show the spelling of new or difficult words. When the classroom teacher is explaining the activity, they use a multi-sensory approach such as videos and pictures to include everyone. Child A gets taken out of class every other day to have extra one to one structured reading to practice working on his reading skills. Structured reading involves repetition and introduces new words while Child A is reading, he also uses coloured overlays for reading. Structured reading gives Child A more confidence and builds on his self-esteem when reading. The classroom teacher created a seating plan moving Child A away from the window as he would often get distracted with the outside, Child A was moved closer to the board to be nearer to the teacher and see the board more clearly. Child A usually takes longer to work out the meaning of verbal instructions, Child A therefore responds more slowly. This problem has had an affect with his communication with his peers, because he may not act as fast as his non-dyslexic peers and as a result this has had a negative impact on his personality as well as his social life. 
There were obvious signs and characteristics that Child A was showing from an early age, such as finding it difficult to learn the alphabet, being unable to recall patterns and the order of events and problems with naming objects. When Child A was a bit older, it was noticed that he had difficulties with his reading, writing, spelling, and issues with his short-term memory, confusing left and right and reversing the order of words in a sentence. Also, the links between letters and sounds, confusing smalls words such as ‘was’ for ‘saw’, letter reversal such as d and b, frequently adding letters in a word and poor sequencing of numbers such as 12 for 21. Due to child A’s problems with short term memory, he struggles to hold more than one or two points if the task instructions are too long, and he has difficulty in retaining all the information. We make sure his tasks are broken down into small and manageable steps, with each step clearly explained and written down. This gives Child A the chance to look over what he needs to be doing in case he has forgotten. If our task focuses on a book/ story we use small steps to provide child A with structure, we get Child A to write down main parts of the book, for example the names of the main characters, where the story takes place, write down key words and the main aim of the story. Breaking down the task helps Child A to focus on the information that is required and to provide a more relevant response, the structure provided can also help to minimise the possibility of Child A wandering from the key points. Child A can write a letter shown to them on a card but when the letter is taken away and sounded to him, he cannot make out the sound of the letter which he is being asked to write down. Child A cannot match the sound of a letter to write the letter. We help child A build a strong base that teaches him to connect letter sounds with letter symbols, this is achieved through using a multisensory approach and visual based through spelling that focuses on the word structure and word meaning. We use a sound tapping technique with Child A; he is required to tap out each sound of a word with his fingers to help him break the words down, he also uses colour coded letter tiles that support connecting sounds to letters. The headteacher oversees the process of literacy support given to Child A, and as this is a small school the head teacher fulfils the role of Special Educational Needs Coordinator. The head teacher is responsible for making sure all the staff have adequate leaves of training in the identification and support of children and young people with learning difficulties and ensure funding is being used to supply a dyslexia specialist teacher. However, this is not the case as many of the staff have not received training in the identification and support for children with ALN, and also Child A does not see a teacher specialized in dyslexia. More training needs to be provided for the staff in the setting and the head teacher may need to do more to implement this. The classroom teacher collaborates with Child A’s parents on the progression of his learning and how they can help Child A at home overcome difficulties associated with dyslexia. Despite the school not doing as much training as it should, Child A’s teacher does liaise and collaborates with Child A’s parents daily on what support Child A is receiving, how he is progressing and what his parents are doing at home. Achievement for All is seeking to strengthen parental engagement on progress and outcomes for children and young people with SEN (Department for Education, 2017).
[bookmark: _Toc70869257]Conclusion 
To conclude, SEN inclusion has changed significantly over the past 40 years through research, policies, and legislations. The Warnock report in 1978 highlighted that a child or young person’s education should be given priority, instead of their impairment or disability. All schools in the UK are required to make adjustments to accommodate children and young people with disabilities to be included in all educational activities. Therefore, all participants, including school staff, parents and outside agencies must accept their own responsibilities and work to remove all barriers to participation. In order for this to happen, they must move from the needs-based model of disability which focuses on the problems with learners with SEN to a more social model of disability to identify barriers to education at all levels. This therefore puts learners’ rights at the forefront of planning and provision. Inclusive education should concern all children and young people with SEN and not only children and young people with disabilities. There are a variety of strategies that can be applied at a policy level, and in the classroom teaching strategies that can contribute towards an effective inclusive education. These include improved funding and management processes, better communication and partnership working with parents and children, a positive attitude and appropriate skills required by teachers and other members off staff. Through involving the current curriculum subjects and improved assessments. It is important that we listen and take seriously children and young people viewpoints in order to develop future inclusive practice. There needs to be more resources available for everyday practice of assessment in the classroom, teacher and other staff members need adequate training on inclusion for SEN. Through policies, legalisation, the child’s voice and the collection of data barriers to learning and participation can contribute to make informed recommendations for future inclusive practice. The Education Act 2010 has strengthened inclusion for children and young people with SEN, and who have more legal protection in law to be protected from harassment and discrimination in education. SEN programmes consist of demands for schools to recognise children and young people with learning difficulties and then have the opportunity to adjust their academic strategies. Schools have to set out reasonable measures including the outcomes and life changes for SEN children and young people. The main purpose of the Education Act 2010 was to eliminate barriers to learning, where it is reasonable to do so.  By following policies and legislations such as the Education Act 2010 with the new SEN framework arrangements, schools should be able to make the appropriate improvements to learning and support inclusion. Looking to the future for children and young people with ALN/SEN and inclusion, policy priorities for education support and guidance will be supported by the Education in Wales: Our National Mission Action Plan 2017-21 (Department for Education, 2017) which aims to raise standards in education, that includes priorities to strengthen support for learners with additional learning needs. The basic principle underlying compulsory education is that all children and young people should be provided with full-time education appropriate to their age, ability and needs. Including children and young people with SEN and ALN, the policy priority is that they will be educated in mainstream schools. The Welsh Government also created an inclusive education policy that applied to learners in post-compulsory education in mainstream school.
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