Social inclusion in practice

In this assignment the writer will analyse the concept of social inclusion and identify the role of education in breaking the cycle of disadvantage by using examples from their own setting. 
Social inclusion, also known as inclusive education, is education that includes everyone. This means all children, young people and adults with non-disabilities and disabilities can learn together in mainstream schools, colleges and universities (Wakefield, 2004). The school system must adapt to include everyone of all backgrounds and abilities, no individual should have to adapt to the system themselves (GOV ,2013) whereas, Social exclusion is the opposite to social inclusion. Social exclusion implies children, adults and young people may be restricted from society for many of reasons such as, unemployment, race, youth or old age, drug abuse and financial hardship (charity commission , 2001). Children or young people with additional learning needs are at a higher risk of being socially excluded not just in the education setting but also society.
In the writer’s school setting, they have chosen a 9-year-old boy in year 5 who came to the school in the summer term as a result of being socially excluded in their old school. Child A has a mild form of autism and attention deficit hyperactivity disorder, also known as ADHD, and is in the process of diagnosis. This can mean a classroom environment can be intense for someone with these conditions if not properly adapted to his specific needs.
When child A first joined the school, the child’s parents/ guardian made the head teacher and staff aware of child’s A experience in their last school. Child A had no structure or additional support in their last school which would often lead the child feeling anxious, stressed and aggressive behaviour which would frequently result into a meltdown. The United Nations Convention (1991) on the rights of the child, article 29, states that education should develop to each child’s personality and talents to their fullest potential (GOV ,2011). 
As the child’s additional needs were not being met in their previous school setting, was not able to reach academic level or social development, this resulted with numerous meltdowns due to being misunderstood. This would often result in the child being sent out of class, miss play times or sent to the head teacher to maintain the safety and well-being of other pupils. This would socially exclude child A from his class peers, executing his physiological needs as (Maslow’s, 1943,1954) hierarchy of needs states we can only advance up the stages when all our needs are being met in each stage.  However, this type of social exclusion resulted in the child’s social physiological and emotional needs not being met in all stages of (Maslow’s, 1943,1954) theory. Nevertheless, being excluded from interaction with your peers at play times would affect a child’s emotions already having additional challenges with their learning and behaviour would lead to child A being at risk of developing mental health problems (Simonoff et al, 2008) all of which has serious consequences for child A future. Without having the right structure and support leading to problems in their social lives and continue to struggle with their health and wellbeing their less likely to excel in education. Child A was also bullied by his peers for being aggressive, child A would be excluded from play time most of the days but when child A did have play time child A was being bullied and deliberately excluded from his peers, they would call child A names. While the feeling of belonging to peers is important at any age, it is most relevant in adolescence. (Leets, Wolf, 2005) suggests that adolescents are highly sensitive to peer rejection and may experience the most mental health effects such as depression and anxiety in response to peer rejection. The neurological profile of children suggests that their brain areas for emotion become more active in response to peer rejection with age therefore this neurological profile for adolescents maybe particularity distressing and might have difficulty in manging their distress from social exclusion. Therefor a child’s physical, emotional and mental health exposed to social exclusion can be compromised. For example, reduced sleep quality, low self-esteem, aggression, reduced ability to calm down in times of distress, feelings of anxiety and depression have all been observed in children and young people who have been excluded from a peer group (DeWall et al, 2011).
[bookmark: _GoBack]Over time the child’s previous school suggested that their parents paid for a private one-to-one learning support assistant (LSA), as a way of supporting the child in the classroom and occasionally out in the playground with other peers. This was a way of helping provide support to the child within his learning environment without having to wait through the processes of assessment and diagnosis. Pembrokeshire county council education inclusion policy (2011) states that pupils with additional learning needs require access to staff who have appropriate training, qualifications and experience. 
Child A diagnosis was overlooked in their previous school as no teachers or staff picked up any signs or symptoms of autism or ADHD and was simply labelled as ‘naughty’ with their disruptive behaviour. 
Having their own private one-to-one, child A was able to bypass the waiting time to be diagnosed, the one-to-one would explain the tasks set for child A, establish routine and structure for the day. This helped the child feel more in control of their emotions, was more able to communicate with their peers and teacher on a better level. On the downside of this strategy, this excludes many other children or young people from support too as many parents/guardians cannot afford a private one-to-one support and children or younger people could struggle through school without adequate support as the process of getting a diagnose. As child A has already got a private LSA, the school might be excluded in the waiting time to be allocated the correct support through the council or receive the correct funding for support that could provide more support, have experience and qualifications which would result in child A not being given the highest support available.
 In addition to this, the arising problem with a private LSA is that the head teacher or county council have not employed the support therefore, they would not be able to manage the correct support to the child reach their fullest potential. The private LSA was able to talk to the current setting about how he would support the child and what routine and support the parents were comfortable with working around their routine at home too. LSA spoke about how child A would go home at break times and not be socially included in play times, resulting child A being excluded from their peers. Children with autism already face a problem developing social relationships, as they can fail to understand the social interaction, more so it is difficult for autistic children to use or even understand the meaning behind social cues, eye contact and non- verbal signals (Moore, 2007). As child A was being excluded from play time because of their behaviour, this was not necessary as no school policy states a child should miss play time for the reason of unwanted behaviour. As this was being performed in the former school, child’s A head teacher and class teacher should have set out plans and directions to help child A to deal with their behaviour and feel included. Batten (2005) states that;
“The inequities in social interaction and communication between children with autism and their peers can lead to frustration, bullying and low self-esteem” (Batten, 2005, p.93). 
Including children and young people with learning difficulties needs the necessary support services to enable them to be included successfully in school.  In the school setting inclusive policy and procedures give the right for each individual to be included and have equal opportunities (Armstrong, et al., 2000). Appropriate trained teachers in dealing with learning difficulties; taking into consideration the individuals need and how to meet them (Lewis, Norwich 2005). Having the adequate support team in place with an inclusive framework allows regular special education assessments to monitor the progress of the child or young person to guarantee the highest support is being received. School As behaviour and discipline policy (2016) aims to help children grow in a safe and secure environment, and to become positive, responsible and increasingly independent members of the school.
The aim of the school inclusive policy is to “prevent the marginalization for people who experience unforsaken circumstances in life”. Disruptive behaviour can be an indication of unmet needs and schools have a duty to make reasonable adjustments to policies and practices to ensure that all pupils regardless of backgrounds to feel safe, confident and socially included. Therefor when child A arrived at the school setting, the head teacher had a meeting with child A and their parents they made plans, routines and structures for child A in the classroom and started the process of getting diagnosed for autism. The inclusion policy aims to ensure equality of opportunity for all our pupils in all areas of school life, to ensure that individuals strengths are recognised, and all pupils achieve their potential, to remove the barriers to learning and participation that can hinder or exclude individual pupils, or groups of pupils and to use whole school assessment procedures to track the progress of groups of pupils and identify strengths and weaknesses amongst disadvantaged groups (school A inclusion policy, 2016).
In addition to this we achieve educational inclusion by continually reviewing what we do, through asking ourselves these key questions: are there differences in the achievement of different groups of children? what are we doing for those children who we know are not achieving their best? and are our actions effective? 
The (National Curriculum,) is the schools starting point for planning a curriculum that meets the specific needs of individuals and groups of children. Clearly the needs are met though setting suitable learning challenges and responding to child’s A diverse learning needs. If child A is making less than expected progress, then the class teacher will adapt their lessons to target the areas that need improving.  
The head teachers and class room teachers meet at least termly to discuss pupil progress, data Is used to monitor the pupils progress against targets and ensure adequate planning is in place. School A is dedicated to providing an environment that allows additional learning needs children full access to all areas of learning and school life, our (Single Equality Policy, 2015) sets out how we ensure equality for all groups within our school community. School A believes that all pupils should be able to use and benefit from school facilities and education provided and no pupil, parent, guardian, member of staff should experience social exclusion. Therefor each child and young person is valued as a unique individual, high standards are used to meet the needs of all our children and ensure we meet all statutory requirements related to matters of inclusion.  
Ruth Levitas identified three different and competing discourses of social exclusion: Redistributionist Discourse also known as RED, Moral Underclass Discourse also known as MUD and Social Intergrationist Discourse known as SID. Redistributionist Discourse theory focuses on those living in poverty and the social forces that make this happen, they believe that individuals attitudes, morals or cultural beliefs, backgrounds cannot be held responsible for exclusion. Child A parents/ guardians fit in the redistributionist disorder theory by supplying their own learning support assistant for their child, as the RED module believes we should fairly share things, however child’s A parents/guardians are not waiting for child A to be diagnosed and assigned through the council or school a learning support assistant. On the other hand, this could benefit others as the parents/guardians of child A have supplied their own learning support assistant this could give a child whose parents could not a quicker chance to receive support, but it’s still not done fairly. The moral underclass discourse approach focuses on individual delinquency and lapses in attitudes and morals. Extending to neighbourhoods or social groups such as young mums, serotype and no motivation to work generations mimic each other resulting in a vicious circle. Low income neighbourhoods experience criminal behaviour or lack of work ethic, adoption of anti-social behaviour and has values to justify behaviour (Levitas,2007).
To conclude schools, need to promote the inclusion policy as a whole-school approach, no child or young person should be socially excluded in school for any reason. No policy states that a child should miss play due to bad behaviour, no facts or graphs shows the benefits of a child or young person missing play and being excluded from their peers. Government statistics in England indicate that children with additional learning needs with or without a statement, accounted for just over half of all permanent and fixed-period exclusions in 2014 (Department for Education, 2016). Even though statutory guidance places a duty on schools to avoid excluding pupil with additional learning needs so why is this still happening (Department for Education and Skills, 2001). It can be incredibly difficult for a child with a physical or mental disability to integrate themselves in a social situation such as a school. Ways forward Staff should be aware that a child or young person is struggling to meet or sit in with their peers, appropriate training given to teachers and learning support assistants, clear and detailed explanation of the diagnosis to the parents is needed. Schools need to prevent- reducing the number of children or young people who have suffered from experiences which may make them a target to becoming socially excluded. Reintegrating – those who have strayed from society, by providing them the structure and education in schools to give the best opportunity to find employment when leaving education. Children should be allowed to be heard the need for collaboration between teachers to develop an inclusive school ethos. Considering all the above, the need for change in some schools is obvious. Teacher, professionals, parents, guardians are obliged to support children and young people and offer them the nest opportunities we can to reach their full potential and deduce the risk of any child or young person being socially excluded. 
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