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SECTION 1: OVERVIEW(Maximum: 500 words for a single programme; 1000 words for a cluster of programmes)




The MA Cultural Astronomy and Astrology (MA CAA)is a unique and innovatory programme which has been taught at the University of Wales Lampeter/ University of Wales Trinity Saint David (TSD) since January 2008. Its methodologies are drawn from History and Anthropology but its subject matter is unique. Administratively, the MA is taught within Sophia Centre for the Study of Cosmology in Culture, a Centre within School of Archaeology, History and Anthropology (AHA). As the Centre has a wider remit to teach PhD students, conduct research projects, hold conferences and publish academic work in the field, the MA benefits from this extended research environment, in addition to the general research culture in AHA and the Faculty of Humanities.

The LT enhancement theme for 2014-15, as agreed in the June 2014 meeting of LTEC, is ‘flexible learning’. Since its launch the MA CAA has pioneered on-line, flexible and distance learning at TSD. The MA is also pioneering the publication of student research in an open-access on-line format (see below, ‘Spica’)

The Global Campus
TSD now has the four physical campuses in Lampeter, Carmarthen, Swansea and London. The MA CAA is suggesting that DL students might constitute a ‘Fifth Campus’, a Global Campus. This could be a campus for the digital/virtual age catering for the large number of distance-learning students who are unable to attend one of the four physical campuses. Such students are located in Australia, Asia, Africa, the Americas and Europe outside the UK, as well as in parts of the UK inaccessible to one of the physical campuses. We suggest that such a concept could assist with focusing attention on improvements to DL provision as well as with marketing.

Innovation in 2013-14
The MA CAA continued to innovate in 2013-14 with two particular developments. These are both ‘firsts’ at TSD.

· Student research: the development of ‘Spica’, our online journal. This is entirely written and edited by students and graduates 
· http://www.sophia-project.net/Spica/index.html

· Marketing: the use of on-line, live web-casting Open Days. Details of the 2013 Open Day are here:
· http://www.sophia-project.net/OpenDays/EarthAndSky.html

We have also developed a new web presence in order to bring together the Sophia Centre’s wider activities, in order to enhance marketing.
http://www.sophia-project.net/

Student enrolment and graduation.
Ninety students appeared on the programme statistics for 2013-14, of whom twelve had deferred or suspended their studies, leaving seventy eight students were enrolled through the year 2013-14. This breaks down as a FTE of 16.44 

The division of PT/FT, home/international was as follows:

PGT  H FT	2 students 100 credits 
PGT  H PT	56 students 1840 credits 

PGT I FT	5 students220 credits 
PGT I PT	27 students800 credits 

Total 		90

In addition 3 students from other programmes took MA CAA modules for credit.

Student recruitment

Recruitment remains good, although we can always take on more students See under ‘Marketing’ for our initiatives in 2013-14. The figures below indicate status at recruitment and do not take into account withdrawals or students who altered their status – i.e., changed from FT to PT


	Status
	Oct 2013
	Feb 2014
	Total

	MA Home FT
	1
	0
	1

	MA Home PT
	3
	3
	6

	PG Dip Home FT
	0
	1
	1

	PG Dip Home PT
	1
	2
	3

	Occasional Home
	1
	1
	2

	MA Int FT 
	1
	0
	1

	MA Int PT
	3
	4
	7

	PG Dip Int PT
	1
	1
	2

	TOTALS
	11
	12
	23




Student Achievement

One MA student was invited to present a paper at an academic conference: Benito Vilas Estevez presented a paper on ‘The Stones of Penas de Rodas: Can the Spell of Archaeoastronomy Create a Contemporary Sacred Site?’ at the annual conference of the European Society for the Study of Astronomy in Culture at the University of Malta,  


Staff
The MA is taught by one permanent member of the School of AHA, Nick Campion, and fourteen other staff who submit time sheets on an hourly basis.

The staff list is Crystal Addey PhD, Laura Andrikopoulos MA, Alie Bird PhD, Bernadette Brady PhD, Frances Clynes MA, Patrick Curry PhD, Dorian Greenbaum PhD, DarrelynGunzburg PhD, Kim Malville PhD, Chris Mitchell MA, Garry Phillipson BA, Fabio Silva PhD, Anthony Thorley MA, Amy Whitehead PhD.

Chris Mitchell was appointed in 2013-14. He is a PhD candidate in the Department of History at the University of Leicester.

All staff are research active and research feeds directly into curriculum development.
Four (Laura Andrikopoulos Frances Clynes, Garry Phillipson, Anthony Thorley are PGR students at TSD). 

During the year:
· DarrelynGunzburg was awarded her PhD in the History of Art by the University of Bristol 
· Fabio Silva organised a panel on ‘Skyscapes’ at the Theoretical Archaeology Group (TAG) conference in Bournemouth in December 2013. He became a Natural Environment Research Council (NERC) Research Associate, a full-time post-doctoral research position within a large NERC-funded project titled 'The impact of evolving rice systems from China to Southeast Asia'. His role, at the Institute of Archaeology of University College London, is to do the spatial analysis and modelling of the archaeological evidence for the spread of rice farming in Asia and its impact on the environment.Fabio was awarded a National Geographic Society / Waitt Foundation grant for fieldwork on the project "Prehistoric Skyscapes: Astronomy, Landscape and Megalithism in western Iberia".
· Bernadette Brady published two papers: 'Images in the Heavens: A Cultural Landscape', Journal for the Study of Religion, Nature and Culture, 7 (2013), 461-484; Co-authored with Alie Bird, ‘A Niche Degree: a case study of an MA (in Cultural Astronomy and Astrology)’ DISKUS, Teaching and Learning. Vol 14, 2013. 55-69.  Bernadette Brady’s conference papers included  ‘Living with Fate: the epiphany of becoming an astrologer’ BASR 2014 (Open University, Milton Keynes, 3-5 September 2014), and ‘The Influence of Islamic astrology on Galileo’s work’ ARAM 2014 (Oxford University, 23-25 April, 2014).
· Amy Whitehead published a book with Bloomsbury: Amy Whitehead, Religious Statues and Personhood Testing the Role of Materiality, London: Bloomsbury 2013. Amy’ss publications for the year included Whitehead, Amy, 2013. “The new fetishism: Western statue devotion and a matter of power” in G. Harvey, ed. Handbook of Contemporary Animism, London: Equinox; Whitehead, Amy, 2013. “Hair Offerings, the Gift and Giving of Devotion”. Material Religion: the journal of objects, art and belief. 9.1: 131-133 and (forthcoming) Whitehead, Amy, 2014 Book Review: Fedele, Anna, 2013. Looking for Mary Magdalene: Alternative Pilgrimage and Ritual Creativity at Catholic Shrines in France. Oxford: Oxford University Press, for journal The Pomegranate: The International Journal of Pagan Studies. 15:2: pp…

Two staff meetings were held in year in order to (a) discuss matters of relevance to curriculum development and teaching delivery in line with developments and expectations in the University (b) report on individual research projects.

Curriculum Development
Innovation in the MA CAA includes development of the overall concept of CAA, which then informs curriculum development. During the year the concept of Skyscapes was introduced into the next five year research cycle, as part of a triple programme of Landscapes, Seascapes and Skyscapes. Whereas the use of the terms astrology and astronomy both emphasise the cultural relationship with the stars and planets, the use of the term sky allows for the consideration of the human relationship with the sky as both a physical and (in premodern culture) religious, magical and psychic relationship with the wider environment. This also brings up notions of ‘place’ and ‘space’ in terms of the individual relationship with the total environment (the ‘lifeworld’), and both ‘inner’ and ‘outer’ space. This reconceptualisation of the field is facilitating a gradual enhancement of the range of course material and study options available to students.  

Annual Summer School and Conference
The MA hosts an annual four-day summer school in Bath, hosted by the Bath Royal Literary and Scientific Institution. The rationale for using Bath as a focus is both logistical (transport links are excellent for students travelling internationally) and mythical (Bath is the home of the legendary Druid University founded by King Lug, and we emphasise this traditional Welsh connection).

The 2014 summer was held from 24-27 June, prior to the annual Sophia centre conference. Approximately 45 students attended for all or part of the time. Each day consisted of a combination of staff lectures and student presentations, with a full-day excursion to Stonehenge.

The Summer School is optional and presents a valuable chance for students to meet in person and present work in a physical environment.

Publication/Impact/Outreach
A high value is placed on the dissemination and publication of the best student work. We have continued with the development of ‘Spica’, our online journal. This is entirely written and edited by students and graduates. 
· http://www.sophia-project.net/Spica/index.html



	
SECTION 2: DEVELOPMENTS DURING THE REVIEW PERIOD




2.1 The programme(s)aims and learning outcomes 

There have been no changes.

2.2 Curriculum and assessment 

The curriculum has been updated in the normal way, benefiting from the latest scholarship, but there have been no structural changes.

The assessment diet has been adjusted by minor adjustments to essay titles. There have been no major changes.

2.3 Approaches to learningand teaching

The ‘Global Campus’

In addition to its four physical campus’s TSD has a fifth campus, the ‘Global Campus’ of distance-learners. This concept has been devised and developed by the MA CAA.

The MA CAA has been taught entirely on-line since its transfer to TSD in 2007 and has pioneered the use of e media. In addition to E mail, Skype and Moodle, the MA uses the video-conferencing (web-casting) system Webex, which has greater functionality than Big Blue Button, the Moodle add-on. There are a few students who, for their own reason, do not want to engage interactively. Reasons may include mental issues or professional commitments. However, about 80% of students welcome online interactivity.

1.Video Conferencing. 
Eight live-on line video-conferencing sessions are scheduled for each taught module. These often feature two staff presentations and allow time for discussions or questions. 

In addition, space is slowed for showcasing students work. Students who completed work of sufficient standard and interest in previous years are invited to make brief presentations. In those modules in which assessment includes student research projects, students are invited to give brief presentations on their ideas in order to gain feedback.

All sessions are recorded and uploaded to a dedicated Moodle page where they are accessible to all students.

We keep the possibility of assessed student presentations but it is in the nature of distance-learning that 
(a) some students have work or family commitments which interfere with their ability to attend on-line lectures exactly as they would inhibit their ability to attend a physical campus and
(b) time zone differences make it difficult for students, say, in Japan or Australia, to attend live sessions.

In the academic year 2012-14 the programme of live video-conferencing was taken forward in two ways:

(a).A programme of video-conferencing tutorials was instituted for new students in the Introduction module (AHAN7002). Students are divided into small groups of about five students, and each group has two tutorials. These sessions may have one or two members of staff present and are informal and not recorded. Students are able to raise issues of concern and staff provide advice on such topics as academic writing.

(b).Induction. We continued and developed the induction seminars held for new students prior to each semester. Two seminars are held:
1.General welcome to TSD, the general structure of the course, syllabus, deadlines and expectations.
2.Introduction to the online environment, including using the academic materials on Moodle and JSTOR.

(c).A programme of video-conferencing tutorials was instituted for Dissertation students. These are held once a month, except during holiday periods and feature one or two staff presentations as well as student presentations. Staff either present their own research as examples of good practice, or present information of generic pedagogical interest. Students are all given the chance to make brief presentations in their research for feedback.

(d).Auditing. We encourage students to audit optional modules which they are not taking for credit. We log them into Moodle and invite them to attend webex seminars.

(e).Video conferencing archive, We have now established a single, dedicated Moodle page for archiving links to video conferencing recordings. This is a meta-course, on which all MA CAA students are automatically enrolled. Initial evidence indicates that the existence of a dedicated page:

10 Oct to 10 November 2014 - Activity on the new Moodle MA-CAA-VIDEO page.
The following graph is a snap shot of the student activity on the new recording page. Previously when the recordings were in the On Line Library and not well organised we would only average about one or two students a week looking at a recording.  

However now with the new Moodle page and the clear lay out we are getting a substantial increase in student who are going to the recordings. The brown line is the number of student who visited the page per day, and the blue line is the total number of recordings or links they accessed on the page. 




















A snapshot of a web-ex page during a seminar: a student in Dubai is presenting a powerpoint summary of a Sacred Geography project.
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2.Facebook

Experiments have been conducted with the use of secret Facebook groups, especially for those modules which have a high visual content. This has proved very successful, as evidenced by the high number of posts of links, photographs and videos.

The Facebook group for AHAN7024Heavenly Discourses runs only in Semester 3.

However, the group for AHAN7010 Archaeoastronomy, now renamed AHAN7043 Skyscapes, Cosmology and Archaeology, runs throughout the year

In addition we have a closed group for all students and alumni, which allows for communication between current and former students, allowing current students to benefit from a wider scholarly community involved in life-long learning.


Research
In addition, two MA CAA tutors, Dr Bernadette Brady and Dr Alison Bird are conducting ongoing research into the student experience on the MA CAA. Preliminary results have been published in one peer-reviewed publication:

Brady, Bernadette, and Alison Bird, ‘A Niche Degree: A Case Study of an MA (in Cultural Astronomy and Astrology)’, DISKUS, Teaching and Learning (2013),pp. 55-69.

It is intended that the results from this research will provide a constant source of feedback according to which we can enhance the student experience. We are particularly interested in the experience of distance-learners at TSD and, in response to feed-back, we have already moved to increase our video-conferencing programme to allow for informal meetings as well as formal lectures.


2.4 Other major developments affecting the programme(s) and delivery

I will draw attention to above sections on
· Spica, the student on-line journal
· The annual summer school
· The development of on-line video-casting




	
SECTION 3: STUDENT ATTAINMENT




3.1 Admissions

October 2013
MA FT Home 	1
MA PT Home	3
PG Dip PT	Home	1
Occasional Home 	1

MA FT International	1
MA PT International	2
PG Dip PT International	1

Total 	10

February 2014
MA FT Home 	0
MA PT Home	4
PG Dip PT	Home	3
Occasional Home 	2

MA FT International	0
MA PT International	4
PG Dip PT International	0

Total	13

Total for 2013-14 = 23

3.2 Demographics
We do not have statistics for demographics, if by this is meant age, gender and nationality.The data provided by the university in enrolment and exit awards is analysed throughout this document.


3.3 Progression and Achievement

The following students graduated in 2014

MA Cultural Astronomy and Astrology
Pamela Armstrong
KarineDilanyan
Claire Chandler
Fenella Dean
MeltemErsoy
Mauro Fenu
Gaia Somasca
Ingrid Zhang

Postgraduate DiplomaCultural Astronomy and Astrology
Kathryn Voge
EmilijaEmaKrnjajski

Postgraduate CertificateCultural Astronomy and Astrology
Saffi Grey

NB. EmilijaEmaKrnjajski and Saffi Grey have since returned with the aim of completing the MA.

The following table summarises graduations since the programme began teaching in January 2008.


	
	2009
	2010
	2011
	2012
	2013
	2014
	TOTALS

	MA
	0
	0
	2
	7
	3
	8
	20

	PGDip
	0
	1
	1
	2
	2
	2
	8

	PGCert
	0
	0
	2
	0
	2
	1
	5

	Total
	0
	1
	5
	9
	7
	11
	33






3.4 Retention

Withdrawals
From the October 2013 intake we had three withdrawals citing work (1), and health (1). The fourth student withdrew in week one with no notice.

From the February 2014 intake we had four withdrawals citing work (1), finance (1), connectivity problems (1) and no reason, but suspected health (1).

The total withdrawals were therefore 7 out of 23. This gives us a simple percentage of 30%.
However, with the exception of the two students who gave no reason (8%), the students all expressed high satisfaction with the programme and regret at leaving.

Retention policy
Our observation in previous years was that once students have completed one module they withdraw only for pressing external reasons, such as finance, work pressures or health. Even then, when they do run into difficulties, they prefer to suspend their studies and return when the crisis has passed. The first module is where students are most likely to experience the pressure of returning to academic study.

In the academic year 2012-13 we therefore initiated a series of online small-group tutorials, using webex. These cover pre-planned issues such as writing skills, but also allow students to talk freely about, and share, their experiences. We have found that these sessions make a substantial contribution to overcoming the isolation which is an potential feature of distance-learning courses.

Since we instituted this policy no student has withdrawn citing dissatisfaction with the course. We therefore accept that a certain proportion of students will run into external difficulties which are directly caused by the course and when students experience pressures we therefore offer them support and the option of suspending studies rather than withdrawing. Where pressures are clearly long-term we accept the necessity ofwithdrawal.


3.5 Destinations and employment

The majority of MA CAA students are non-traditional. Many are mature – in their forties and upwards, and a number are retired, having had successful careers. Those who have careers usually work in areas unrelated to the MA. For example, one new student has a legal practice in the USA. The MA CAA is therefore a ‘nice’ MA and serves a different constituency to either undergraduate degrees or MAs with a direct vocational application. In this sense the MA CAA one of a suite of niche MAs offered at TSD.

The MA therefore offers
1. Scholarly achievement in the liberal arts tradition established at TSD since its foundation.
2. Generic skills which can be applied in any area of employment, including the ability to 
research in a variety of environments
interpret a variety of types of evidence, including uncertain evidence
reach fair and balanced conclusions

communicate complex subjects to wider audiences
complete defined pieces of work to a clear deadline
manage their time to complete different tasks
balance academic work with other personal and professional commitments, achieving a good work-life balance
communicate and research using a good level of IT and internet skills

We have not so far kept systematic destination information on our graduates.




	
SECTION 4: MODULE REVIEW





Feedback MACAA Oct 2014
Compiled by Bernadette Brady
The MACAA is a fully Open Learning MA which thus engages in a global campus. It delivers its materials to the students primarily through online seminars using WebEx and this is combined with Moddle to provide the weekly outlines and class notes and readings. These are then supplemented with emails, Skype sessions and Facebook pages to provide space for questions, community and ‘chat’. 
Engaging with the Global Campus
The Evaluation Feedback form thus contained a few additional questions to that of the normal campus based forms. This first section was focused on how the student engaged with the material of the MA through the Global Campus tools of the weekly WebEx online seminars, and Moodle.  
Q.1 How often did you attend the WebEx seminars for your module?
The seminars are generally conducted at 16:00 UK time which is the morning in the USA and the later afternoon in Europe. Most students were attendant the weekly seminars with 88% indicating that they attendant all or most of the seminars. This also matches with our own attendance records for the seminars. 










Q.2 Have you made use of the recordings of the seminars?

Generally students made use of the recording feature of the WebEx seminars which provided them with a full video, sound, Power Point and Chat Box reply. 


In looking at more details of these figures it was evidence that those students who selected that they never used the recording had also selected that they attended all seminars, except one student who indicated that they attended most seminars.  Additionally, those students who indicated that they only sometimes or never attended the online seminars all selected that they made strong use of the recordings. 

How would you describe your use of Moodle?
Student use Moodle in different ways. This question explores these uses and shows that 30% of students only visit Moodle at the beginning of the module to download all the necessary paper work for the entire module. 







Conclusion concerning WebEx Seminars and Moodle
The Online WebEx seminars are a successful vehicle for delivering one part of the MA to the students. The Evaluation responses revealed that most students attend the seminars, many of them also access the recordings and those that are not able to attend most seminars do make use of the recordings. Thus, in dealing with the problems of a global campus, the WebEx seminar combined with its ability to be fully recording – sound, video, Power Point and chat box – provided a working student or one who lived in a very different time zone to engage in the MA seminars.   

With regard to Moodle use it is important to note that 30% of the students preferred to log into Moodle and download all their papers and module materials at one time. This suggests that if tutors put material up on a module page once the module has started they need to notify all students by email of the presence of the new material.  

Engaging with a particular module 
The following series of questions reflect the general local campus based Evaluation Feedback form and has maintain these as the same numbering for ease of comparison. 

Module Questions

These questions are a Likert Scale with a range from 1 to 4, with 1 being disagreement and 4 being strong agreement.  Each graph represents the number of times each number was selected. These results were split into individual modules in the next section of this report. 

Q.1  Were you sufficient prepared for the module each week? 







Q.2 You were appropriately engaged in the module by asking questions either in the seminars or by email.
Q. 3 The content of the module enabled me to meet the Learning Outcomes.







Q. 4. The module related well to other modules on the Programme of Study.
Q. 5.Knowledge and skills developed in the module are useful in other areas.














Q 6. 



Q. 6. The topics covered were as expected from the module outline.
Q 7. The overall structure of the module was clear and coherent.










Conclusion about module contents
The general satisfaction level with the modules was high. In combining questions 3, to 7 which are all module satisfaction based questions than it can be seen that 94% of the students rated their different modules as either good or excellent in terms of the contents, how the module related to the rest of the programme, the skills or knowledge gained, the student’s expectation or the module and their opinion of the overall structure of the module. 






Module Delivery 
8. The aims and learning outcomes of the module were clearly stated.
9. Teaching methods were appropriate to the subject matter of the module


















10. There were appropriate opportunities for student participation.
11. The module was delivered in a clear and logical manner. 










Assessment and Feedback 
12. The information given about assessment(s) was clear.
13. Assessment criteria were clear.









14. Academic support and tutor feedback were constructive.
15. The assessment for this module gave me new skills or improved existing ones













16. The skills I got from the assessment for this module make me more employable












Resources 
17. Physical resources were sufficient to meet the demands of the module.
18. IT resources were sufficient to meet the demands of the module.












19. IT support was accessible and effective.
20. Technical support within the School was accessible and effective

















21. Resources in the Learning Resource Centres (and the MA's online Libraries) provided relevant support for the module.
22. Electronic library resources were accessible and relevant.



23. Support materials (handouts, website, etc.) were accessible and relevant











Comments sorted by Module. 
Each paragraph is a separate student comment.  Survey breakdowns have only been done when there are sufficient responses to the particular module. 

AHAN7002 – Introductory Module 
Number of Responses = 8 with 3 comments. 
Comments
Having completed the Introduction module, I can safely say that it was excellent. The teachers were brilliant. The only thing I can say with regards to constructive criticism is that the Moodle material was a bit confusing. I wasn't sure when it would be updated with the latest, and not having a lot of time, it took a lot of time to go back in and check to see whether it was the latest version. This time could have been better spent. Also, I needed to know before the course how much material I had needed to print out, as that was a constant stress finding a machine to print out such large amounts of content. But what a wonderful course!!

Very few recordings were actually available which is a shame as it would help to be able to catch up properly when seminars are at challenging times.
This was the first module and this helped me to be more convinced to continue, since I liked it very much.

It may be better to explain more accurately what is a critical review and how compare and contrast two articles. It think may be useful to spend more time on giving practical notions about how writing an essay.




 Introductory Module- Module Survey Break down for module particular questions 



AHAN7003 – History Module 
Number of Responses = 15 with 7 comments 

I think that a final test after each module - as a prat of the final grade - would be a nice motivation to make even more efforts to absorb all the content.

I thoroughly enjoyed my MA thus far and I am looking forward to the new academic year.
Some of the other online journals that show up on our Athens account do not allow permission some important articles.

Local library facilities have proven to be invaluable in completing the assessments, in combination with the MA's own online library and Electronic library resources. An inter-library loan was also arranged through the library of University of Wales Trinity St David.

Seminar timings are hard to meet when working full time.  JSTOR materials were almost ALL payment only making it challenging to source sufficient primary sources for the second assessment.

The MACAA program, including this module, has given me an opportunity I could find in no other place on earth, taught by some of the best people in this field.  History of Astrology has been most interesting although I could have characterized every module completed thus.  Thank you, University of Wales Trinity St-David.

I really enjoyed this module.Thank you

There were some lacking chapters on the Google book's link suggested for compulsory readings.



AHAN7005 – Sky and Psyche 
Number of Responses = 3 and 1 comment

Writing a critical review as the first assessment developed to penetrate not only the designated piece but also to regard other written material with more thoroughness and a better understanding.

AHAN7006 – Sacred Geography  
Number of Responses = 8 with 5 responses

I had some significant work commitments at the beginning of the module which impacted my time and meant I felt unprepared for the seminars sometimes. There's nothing anyone can do about that.  The module was fabulous - interesting and inspiring.

I was very satisfied with this module, it exceeded my expectations for the broad range of interesting and relevant topics treated, for the teaching methods and for the constructive support of the tutors.
An interesting module which interlinked with the next module and back to the previous module.
Difficulties in submitting assessments online.I would have appreciated a second marker on the second assessment to provide additional insight and offer further comment.While online tutorials are offered, I would welcome a fixed appointment system from the beginning of the module to ensure and encourage sustained interaction and guidance.

Because this is distance learning, it is worth noting the relevance and availability of local library facilities, as well as those provided by University of Wales, Trinity St David.

This module gave the possibility of making some investigation and I liked it very much

Myfavourite class of the six modules. Excellent!




AHAN7010 – Archaeoastronomy
Number of Responses = 1

AHAN7011 – Cosmology, Magic and Divination  
Number of Responses = 9 with 4 comments 

Some of the other online journals that show up on our Athens account do not allow permission some important articles.

This was an interesting module and I received a lot of information and help from my tutors. Thank you

There was not enough support for understanding such acomplicate matter for non-philological students...The curriculum sometimes does not match with the essay questions!Sometimes it was difficult to understand the tutor for students who don´t have English as a mother tongue.  The tutor was not there all the time during the module so other tutors have to give the seminar. And this topic then does not match with the curriculum. So the preparation was not possible...

Excellent module, but it does require more Classics background than I have (which is to say, almost none).



AHAN7023 – Astral Religion
Number of Responses = 5 with 2 comments. 

Some documents are not reachable through the Athens login of TSD (although the journal titles sound relevant). Also strange that some articles can be free with a private login account, but not found even through the Athens account.

Darn near perfect class.




AHAN7024 – Heavenly Discourses
Number of Responses = 5 with 4 comments 

Although I found the teachers to be wonderful, and some the readings very interesting, there was something about Heavenly Discourses that I just didn't like. It just didn't sit well with me.Retrospectively it did fit the official description, but I think my own mind's interpretation of that was way off.I know that at least 1 other student came away from this one having felt none too keen on a week to week basis.

Access to the JSTOR was problematic over the summer. Sending the assessment online was also problematic, creating a sense of heightened anxiety as to whether it has been submitted or not.Otherwise it was an enjoyable and stimulating module. I would welcome the opportunity for a fixed tutorial from the outset - this would encourage those less inclined to engage in social media to interact more constructively.

I had a problem with Athens which was not resolved within a reasonable time. I was stunned to learn that only one person in the IT Department supports Athens and when she is on holiday, there is no-one there to help.Also, an improvement would be better information about how to structure essays. I did not include primary source material in an appendix because previously I had been told just to reference it and then got a comment that I should have done. Also, with my sky journal I did not realise that I could have put the journal entries in an appendix so I put it in the main body of my essay which limited my space for comments. I did not learn that I could have done it an alternative way until I got my essay feedback. I think I lost marks as a result which is disappointing.

NO 10 - No 14 - I think academic support and tutor feedback are two different issues. Tutor feedback tends always to be excellent and support always given when pursued.No 21 - A plain list of resources is overwhelming and confusing to me.No 23 - Handouts would be appreciated 2-3 days before lesson, which goes for all modules. I would appreciate an end of the module debrief, post returned essays to touch on range of other students projects and experience - which goes for all modules.






AHAN7035 – Researching Contemporary Cosmologies
Number of Responses = 5 with 2 comments. 

I wasn't looking forward to doing a research methods module. I was expecting it to be boring. In fact it was very engaging and I really feel that I benefited from it and developed some practical skills and knowledge that I will be useful in the long run.

This was a difficult module for myself, but I did receive a lot of support from my teachers, when I asked it.Thank you





AHAN7025 – Dissertation Module
Number of Responses = 8 with 2 comments

The MA was intellectually challenging for me but I have felt very well supported throughout the degree by all the tutors and associated staff. I have felt intellectually stimulated and excited to be studying topics dear to my heart.

Many of the questions do not apply to the Dissertation module (like weekly material etc.) which makes answering them difficult. There should be a n/a option or a separate questionnaire as was previously announced.


CONCLUSION
The overall figures point to a very high level of agreement or strong agreement with positive statements concerning teaching delivery and resources. 

That said we need to note that:

1. Every criticism or negative comment will be taken into account in Enhancement initiatives (*see elsewhere in the Review)
2. We would like to see a higher level of ‘strong agreement’ with positive statements concerning teaching delivery and resources.





	
SECTION 5: STUDENT ENGAGEMENT AND SUPPORT




5.1 Student engagement
Please see the discussion under Section 4

5.2 Major issues arising from student feedback
Please see the discussion under Section 4

5.3 Student support arrangements
All students are offered to chance to have skype meetings to discuss any problems as soon as they arise. Support is then offered to students who need to seek extensions for extenuating circumstances or suspends their studies. Students who require formal support are referred to Student Support.

5.4 Issues outstanding
As this is the first year that an Annual Review has been compiled, there are no outstanding issues



	
SECTION 6: EMPLOYABILITY




6.1 Embedding employability

Most students have already embarked on a professional career path, and many are approaching retirement. The personal statements on application forms indicate that the standard applicant has reached a certain stage of professional development and wishes to return to education for quality of life reasons. This could be described as Continuing Professional Development but actually goes deeper, towards a love of learning. Regarding generic skills, then, some students acquire IT skills on the MA, while others already have advanced IT skills. It is the course-specific knowledge and MA level academic skills which attract students, such as critical thinking and enhanced cultural awareness. The evidence suggests that while students’ priority is to gain Knowledge and Understanding and to acquire Discipline Specific and Intellectual Skills.

However, significant Key and Transferable Skills are acquired or developed during the course of the MA. These include the ability to 
· manage time effectively during a process of research and writing, 
· produce clear and structured written arguments,
· conduct research using both conventional libraries and print media, and digital technology, analyse evidence
· reflect on their own motivations and separate their own biases from topics of research.

If the technology allows the development of video-conferencing student presentations, students will also acquire live presentation skills.



6.2 Employer engagement
NA

6.3 Placements and work-based learning
NA

6.4 Investigation of student expectations




Employability
While it is right that degree programmes incorporate employability skills, as does the MA CAA, there has been no research at TSD into the motives of PG students taking degree programmes in the Humanities which do not have a direct vocational application. Such students are an important part of TSD’s viability as a business, and the degree programmes they take are an important part of the liberal-arts tradition especially present at Lampeter. 
In order to test PG students’ motives and expectations we devised a short questionnaire using Google Docs. We received 47 out of 78 distributed.

Response 47 students. 



The three questions

Q 1 – In order to increase my knowledge of the world 




Q 2 – In order to increase my self-knowledge 






Q 3 – To Enhance my Employment Prospects 





A combined graph of the three questions. 


What the students said about why they were studying the MA. 

· Because that particular subject is of immense interest to me.

· Because, learning astrology wasn't enough - I wanted to know the origins and how it has developed over time.

· To put an order to my thoughts in regards to the subject of Cultural Astronomy & Astrology; to be able to communicate in writing in regards with the subject; It is the only accredited and acknowledged MA level that is dealing with Astrology (If I am not wrong worldwide). To enhance my studying and understanding (on Academic level) in regards with the subjects.

· To upgrade my knowledge and to give it an academic perspective.
2. To communicate with the like-minded people.
· 
I wanted to learn different things than I am reasonable good in (procedures, formula, geodesy, astronomy, beta-sciences, etc.). I want to learn how humans could see the environment (land- ans skyscape: alpha and gamma sciences: as defined in the Netherlands: My main aim was also to see if I can do something around the megalithic art in Ireland. After my dissertation, I plan to work on that. I am sure I have enhanced my skills due to the MA modules.3. As a starting point for further research.

· I was already busy studying a lot of subjects; and to study this on an academic level - that made me really enthousiastic. And to hear so much more, new subjects. Through this study I would get access to all this knowledge, that was what really attracted me!

· Having studied Physics for my first degree and then completed a Master's degree I was a secondary school teacher for many years. I enjoyed studying physics but I wanted to broaden my horizons. I completed an online course in the History and Philosophy of Science at the University of Central Lancashire, followed by another course in the History of Science at the OU. I trawled the internet looking for another course of study. I found the MA course in Cultural Astronomy at Lampeter University. This course intrigued me, and sounded exactly like a course of study I could possibly undertake. I decided to apply andwas accepted onto the course. I have enjoyed the course immensely - but it was a steep learning curve, having no background in the subject area - apart from a knowledge of astronomy and astrophysics ! I had no reasons for doing the course apart from the challenges I knew it would present. I was also impressed by the superb organisation of the subject matter and the tutor support system.
· This MA is the only one in Europe that deals with Astronomy and Culture from different points of views. The approach is really alternative and permits to increase a knowledge too often forget by academic scholars and which world's Powers had tended to segregate during past centuries.
· As the necessary step to undergoing a PhD. 
It is the closest MA I could find to my academic interests; Classical Astronomy and Astrology.
· For me, to undertaking the MA, is the development of the history of astrology, in combination with the planetary cycles. To learn about the concerted action of heaven and earth in history, how things happened. It is very special for me to be a student of the University of Wales Trinity Saint David.
· For my personal development and satisfaction. For the pleasure of learning more and more.
· I appreciate the large scale of contents relating to cultural astronomy and astrology on an academic level and the way of teaching :)
· I am always interested in learning and this particular course was very pertinent because it provides a context for my astrological work. With this background I can present astrology and my participation in it more objectively. My aim is to increase the respect that is given to different ways of seeing the world.

I developed an intense interest in astrology rather unexpectedly around the age of 32. I guess I was trying to understand myself better and to find something more real than the quasi-virtual reality that I have to deal with in my working life. I occasionally take up different courses: languages, self defence etc.
· In order to become qualified to discuss the subject of astrology on an academic level.
· To understand the big picture. This is the only MA I found that addresses topics that I'm really interested in
· Interest in the subject area and the thirst for knowledge.
· Deeper understanding of the universe and access to various sources, also tuition and advice in studies.
· Curiosity was the major reason, plus a desire to deepen my knowledge cosmology and astrology in general and archaeoastronomy in particular. It is a unique course, which makes it exceptionally attractive. I also knew people who had already completed the MA.I had always promised myself I would do it when I had the time and resources.
· To help interlink my environmental work into my academic work. This MA allows me to do that as well as fulfilling my need for knowledge.

· -Interested in astrology, and have been all my life
-Interested in post graduate learning/research
-Interested in keeping good health (mental, spiritual, emotional) and higher learning does this for me
-I wanted to know more about astrology's journey from earliest evidence
-Leaders in the field (Campion, Greene, Brady) are teaching!
-I am committed to supporting astrology in an academic setting, where it has been absent! The MACAA program supports my observation that the world needs more awareness and openness to cosmology in culture. At least in Canada!

· I had been involved in the 'spiritual self-help' industry for several years and found that there was a lot of misleading information, confusion and contradiction being propagated. I enrolled in the MA because I want to get to the 'source' of this information and because I am fascinated by the subjects explored in this particular MA program. I am an academic at heart and have dreamed of getting an MA (and PhD) since I left university many, many years ago. Hopefully, I will achieve this goal before I turn 50 (and the PhD before 55?). I would like to be able to turn what I'm learning into a career (as an academic) so that I can continue to research, write and teach what I love. Because this is what I love, the MA allows me to connect with a community of like-minded people with whom I can share and communicate.Practically, the online presentation is helpful for me because I am at home with four children during the day. On a more phenomenological level, when I first came across the program description, I just knew I needed to do it! I feel so grateful to be part of this program and, every day, I wake up feeling excited, enthusiastic and curious about what I'm going to learn today!
· Last chance to prove to myself that I am capable of doing a Masters - so an act of redemption if you like Interest in astrology - and a desire to know it more deeply

Anunmissable opportunity to study the culture of astrology and astronomy at an academic level.
· Besides acquiring some standard qualifications and credibility on my interests and reasearch towards cosmology and esotericism, to contribute my soul-qualities to academic research of occultism in favor of human progress, evolution and prosperity.
· I wanted to study the cultural history of astrology and this one of the only programs in the world dedicated to it.
· Together with reasons from above, I am proud to be a part of the team which do research on this subject at the academic level. I would be happy to include a brick of knowledge to this research.
· General Interest. Academia has no bearing on my professional career other than a check in the box.
· I was looking for a study course which would complement my science education, which is not just about reproducing learned facts or opinions and which provides me with the tools to approach my areas of interest (scientific and non-scientific) in a new manner. And it has definitely been one of the best decisions in my life!
· The wide range of subjects in cultural studies, especially astrologies, ancient cultures and paganisms, alongside archaeoastronomy.
· I am interested in teaching the history of astrology in a formal setting.
· To build on my undergraduate degree and further my research ideas in order to carry out my Research interests. To meet like minded students - both academically and those interested in the study of astrology. Also because this particular course is an MA which is run by a University. An appealing feature is the fact the course is run online which makes attending the lectures easier than traveling to and from a specific place. To be taught by the tutors who are academically accomplished and knowing their astrology backgrounds in teaching. The possibility of being able to teach in a University once I have achieved the MA.
· My reason for taking the MA was the Archaeoastronomy module and content and the fact that the MA is online.
· Because someone from my culture had to do it
· To develop my critical thinking skills. To be in a learning environment and with other people who love to learn. I was also drawn to the interdisciplinary nature of this MA, and the fact that it treats astrology and its history as a serious subject for study. And... to sharpen my skills as a writer, editor and researcher, so that I have the confidence (and impetus) to write knowledgeably.
· I like to study and learn. I have met Nicholas Campion since many years ago, in fact he was one of my teachers at Kepler College and I consider him a serious teacher with a lot of professional background. When I saw the program I really liked it and my experience has been very nice with all the teachers, as they do have the level of teaching a serious University should offers.CatalinaAntón
· I worked as a consulting astrologer for fifteen years, but also had many other interests and worked in other fields contemporaneously. My BA degree is from the Academy of Fine Arts and I worked in theatre and cinema as well as in editing, translation and writing. It seemed to me that the MA would present me with the opportunity to combine all those interests into an organic whole. Also, I felt that as far as astrology was concerned, I needed to get out of my comfort zone and to look at it from a wider and deeper perspective. All my expectations were confirmed.
· I studied the practice of astrology for five years before my MA studies and had a need to understand the subject from an academic perspective.
· Undertaking this MA has given me the chance to quench a particular thirst I have always had since it raises and attempts to answer the biggest questions of life through the wide-angled multidisciplinary approach.
· To update my awareness/knowledge of academic thought in the areas relevant to revision of information on sites on 'The Celtic Way'. That is the prime motivation. There are collateral benefits too in terms of learning from other people's projects and interests.


DISCUSSION
The comparison of the figures indicates that students overwhelmingly study the MA CAA in order to increase their knowledge of the world, with self-knowledge coming a close second. 

While employability skills are of importance for some students, for the vast majority knowledge is most important. Knowledge, of course, enhances employability, but for the majority of MA CAA students the desire for knowledge is not linked to employability.

This finding relates to the age of the majority of students. The following graph shows the ages of students in 2012 (we do currently have data for 2014). The results clearly indicate that the overwhelming majority are in their forties and above, with most in their fifties. That is, most students have already established a career or are looking forward to retirement. 

We recognise that there is a small group of students for whom employability is important. We will conduct further research into their specific concerns. For example, there is a difference between (1) a group who wish to move into academic careers (2) a group for whom the holding of a PG qualification or academic skills may assist in a career path that may or may not be linked to the content of the qualification. 





[bookmark: _GoBack]We will conduct further research into the intentions and expectations of MA CAA students. The information we generate may be useful in the wider environment in TSD in relation to different types of degree programmes, e.g. vocational and non-vocational (while agreeing that that the difference between the two is not absolute.

This information may then be useful in assessing the success of degree programmes as well as of marketing and consideration of possible future programmes. 





	
SECTION 7: QUALITY ENHANCEMENT




7.1 Engagement with the University’s Enhancement Theme 

Please see the detailed discussion under Sections 1 and 2.

7.2 Engagement with the University’s sustainability agenda

A.The entire nature of the MA CAA is geared towards sustainability in that it deals with the individual’s relationship with the Cosmos, or the wider ‘Lifeworld’. Nick Campion discussed this with Jane Davidson in 2012-13 and there was some talk of a closer relationship between the MA CAA and Inspire, but there have been no further moves.

B.The entire MA is on-line, with the exception of about six required books. It therefore opens the way to paperless study. Students may make individual choices to print material, but as far as the University is concerned, the MA is almost entirely paperless.

C.Inspire
The 2014 Inspire Photography completion was won by MA CAA student Eva Young. 
http://www.uwtsd.ac.uk/inspire/inspire-photography-competition/

Eva’s photograph is now used in University promotion.

7.3 Other enhancement activities 
Sophia Centre Press/Sophia Centre Master Monographs
In addition to the publication of student work in ‘Spica’, (see section 1), we have developed a list of ‘pocket’ books.These are enhanced and expanded distinction-l;evel MA Dissertations, lengthened with additional material, and converted from student work to published material. To date we have published two:
Brady, Bernadette, Cosmos, Chaosmos and Astrology: rethinking the nature of astrology (Lampeter: Sophia Centre Press 2014)
Lomsdalen, Tore, Sky and Purpose in Prehistoric Malta: Sun, Moon and Stars at the Temples of Mnajdra, Lampeter, Sophia Centre Press, 2014

Our strategy for the next two years includes the publication of a further 10.

Please also see the detailed discussion under Sections 1 and 2.



	
SECTION 8: JOINT OR COMBINED HONOURS PROGRAMMES




N/A

	
SECTION 9: PROGRAMMES WITH MULTIPLE INTAKES




The MA admits students in Semesters 1 and 2. Students are required to take AHAN7002 as their first module, so the module is taught twice i the academic year. There are no problems with two entry points and it is a considerable advantage from a marketing and recruitment point of view.



	
SECTION 10: PROGRAMMES WITH STUDY ABROAD




N/A


	
SECTION 11: PROGRAMMES WHICH INCLUDE DELIVERY THROUGH BLENDED OR DISTANCE LEARNING




There are no issues regarding programme delivery. All the issues arise from wider contexts.

A.The use of paper and physical post for communicating with international DL students was a problem, as the Registry recognised. This caused delays and some stress to students, and post from some countries, such as in Latin America can take two weeks. We are very pleased to see the significant shift to online application and enrolment in 2014-15 and appreciate the hard work which everyone in the Registry has put into this development, which should complete the positive and sustained improvements in the Registry already evident in 2013-14. 

B.The AQH contains a section on blended and distance learning and we should remain alive to refining and developing such guidance.

C.The University has continued to develop its recognition of DL students, and especially DL International students. Developments including the appointment of a dedicated PG marketing officer and the successful trial of online enrolment with returning PG students are welcome. On line application and module enrolment for new students from the academic year 2015-16 will also assist the DL experience. 



	
SECTION 12:PARTNER INSTITUTIONS




N/A


	
SECTION 13: EXTERNAL EXAMINER REPORT(S)




EXTERNAL EXAMINER'S REPORT



	Each external examiner is required to make an annual written report to the University.  You are asked to complete this report within two calendar months of the main Examining Board and return it to the Academic Office.  A separate form should be completed for each programmeof study or specific programme portfolio examined.   PLEASE NOTE THAT WE CANNOT ACCEPT HAND-WRITTEN REPORTS. 



Please note that external examiners' reports are circulated, upon receipt, to the Programme Director, Head of School, Dean of Faculty, and Pro Vice-Chancellor (Academic) for appropriate action to be taken. A copy of the final report of an external examiner will also be passed to his or her successor.

Payment of fees and expenses will be authorised once the report has been received.

(PLEASE DO NOT REFER TO STUDENTS OR STAFF BY NAME ANYWHERE IN THIS REPORT)

Report

1.	EXAMINER DETAILS
Please ensure you complete all sections.

	Name of  External Examiner:
	
Dr Jenny Blain

	Programme examined:
	MA Cultural Astronomy and Astrology


	Modules within programme examined:
(if applicable)
	



	Faculty/School/Centre:
	
AHA

	Level:(please tick)
	Undergraduate
	
	Postgraduate
	x

	Year of appointment
	2012

	Year of tenure: (please tick)
	1st
	
	2nd
	x
	3rd
	
	Final
	

	Date of related Examining Board:
	19 June 2014






Completed reports are the property of the University of Wales: Trinity Saint David and may be reproduced in whole or part for the purposes of feedback, review or marketing as appropriate.  The information contained herein may be requested by anyone, either internally or externally, under the Freedom of Information Act 2000

Comments within this report regarding teaching quality information may be made publicly available through the University website or other selected means.

FOR OFFICE USE ONLY:
	Date report received:
	
	Date report circulated:
	

	Report circulated to:
	PD
	
	HoS
	
	DoF
	
	PVC
	
	Other
	





2.	SUMMARY
Please ensure you complete all sections. Please keep to a word limit of 300 words for each box in section 2. 

	2.1
	Academic standards of awards
Are the standards set appropriate for the awards or award elements (by reference to published national subject benchmarks, the national qualifications framework and institutional programme specification)?

	

Yes, standards are appropriate. The programme director has made use of appropriate subject benchmarks, scaling these up to MA level. The programme is interdisciplinary and therefore has to have suitable standards for all areas covered (anthropology, history etc.). It does so well.

(this box will expand as you type)



	2.2
	Academic standards of student achievement
Are the standards of student performance in programmes or parts of programmes examined comparable with the standards of similar programmes or parts of programmes in other UK higher education institutions with which the examiner is familiar.

	

Yes, standards of student performance are comparable to other programmes in social sciences and humanities with which I am familiar. Obviously this MA is one of a kind so there is nothing directly similar.




(this box will expand as you type)



	2.3
	Assessment processes
Are the University’s processes for assessment (including examination) and the determination of awards sound and fairly conducted?

	

Yes. There is a range of assessment available, and this year I saw short reviews, longer essays, dissertations. There are no exams and in my view this is correct for this programme. Tutors give detailed feedback on student performance, so it is clear how marking is arrived at.

(I was, however, rather saddened that because of the way that ‘distinction’ is calculated, one student missed a distinction award by a hair’s breadth. )


(this box will expand as you type)



	2.4
	Overview
Please summarise the key characteristics of the programme that you consider significant, and identify any notable strengths and distinctive or innovative programme elements.

	
This programme is unique, in the proper sense of that word. There is no other like it. This programme is a strength of the school and faculty. In particular (and as I said in my oral report), the programme takes in students who may not have a strong academic background in their chosen area, and works to develop academic rigour, insisting on this being displayed in student work. The range of interests shown by students, particularly in their dissertations, is considerable, and tutors do very well to accommodate student interests within history and prehistory, and across cultural areas, drawing on archaeology, sociology and religious studies in doing so as well as the key disciplines of anthropology, and history.


(this box will expand as you type)




	Signature:
	
………………………………………………………
	Date:
	
……………………………………




3.	GENERAL ISSUES
Please respond to the following questions by ticking the appropriate box. You may wish to expand on your answers in the box provided. You can provide more details in the relevant parts of Section 4.

	
	
	Yes
	No
	N/A

	3.1
	Programme materials

	a.
	Did you have access to the relevant programme handbooks and regulations at an appropriate time?
	|X|
	|_|
	|_|

	
	Comments:


(this box will expand as you type)

	
3.2
	
Approval of assessment instruments contributing to the final award

	a.
	Were you asked to approve all the assessments contributing to the final award?
	|_|
	|_|
	|X|

	b.
	Were the nature and level of the assessments appropriate?
	|X|
	|_|
	|_|

	c.
	Were the methods of assessment well-balanced and fair?
	|X|
	|_|
	|_|

	d.
	Did the assessments reflect the intended learning outcomes?
	|X|
	|_|
	|_|

	e.
	Did you receive appropriate responses to any comments you may have made on assessments?
	|_|
	|_|
	|X|

	
	Comments:
The previous examiner approved assessments. I will shortly be receiving a selection of assessment instruments for the coming year.
(I did, however, see some assessments for another programme, in archaeology, as at that point there was not an external examiner available to view/approve these.)

(this box will expand as you type)

	
3.3
	
Sample of examinations

	a.
	Were suitable arrangements made for you to have access to a sufficient number of examination scripts?
	|_|
	|_|
	|X|

	b.
	Was the general standard and consistency of marking appropriate?
	|_|
	|_|
	|X|

	c.
	Was there clear evidence of an internal verification/moderation process?
	|_|
	|_|
	|X|

	d.
	Was the work marked in such a way as to enable you to see the reasons for the award of given marks?
	|_|
	|_|
	|X|

	
	Comments:
There are no examinations.
(this box will expand as you type)

	
3.4
	
Sample of coursework/continuously assessed work

	a.
	Were suitable arrangements made for you to have access to a sufficient amount of coursework?
	|X|
	|_|
	|_|

	b.
	Was the general standard and consistency of marking appropriate?
	|X|
	|_|
	|_|

	c.
	Was there clear evidence of an internal verification/moderation process?
	|X|
	|_|
	|_|

	d.
	Was the work marked in such a way as to enable you to see the reasons for the award of given marks?
	|X|
	|_|
	|_|

	
	Comments:
As already mentioned, I am impressed with the detail and thoroughness of the marking comments. This makes it clear to me how a mark has been arrived at, as well as giving the student very useful feedback designed to assist with future modules or future study. Assessments and dissertations are double-marked, with both markers giving detailed comments.

There was an issue with sending out work to me – it had been sent to my previous university address. Fortunately this was resolved by an email to me and I then received electronic copies of the scripts and dissertations.

(this box will expand as you type)





	
	
	Yes
	No
	N/A

	3.5
	Sample of performances/recitals/appropriate professional placements

	a.
	Were suitable arrangements made for you to have access to a suitable sample of performances / recitals / appropriate professional placements?
	|_|
	|_|
	|X|

	b.
	Was the general standard and consistency of marking appropriate?
	|_|
	|_|
	|X|

	c.
	Was there clear evidence of an internal verification/moderation process?
	|_|
	|_|
	|X|

	d.
	Was the work marked in such a way as to enable you to see the reasons for the award of given marks?
	|_|
	|_|
	|X|

	
	Comments:

(this box will expand as you type)

	
3.6
	
Dissertations/project reports

	a.
	Was the choice of subjects for dissertations appropriate?
	|X|
	|_|
	|_|

	b.
	Was the general standard and consistency of marking appropriate?
	|X|
	|_|
	|_|

	c.
	Was there clear evidence of an internal verification/moderation process?
	|X|
	|_|
	|_|

	d.
	Was the work marked in such a way as to enable you to see the reasons for the award of given marks?
	|X|
	|_|
	|_|

	
	Comments:
The range of dissertation subjects is broad, and methodologies used are likewise broad, including ethnography, analysis of images, methods from archaeology and history and so forth. In one dissertation there was a considerable difference between the marks. Both markers had given detailed feedback, and I concurred with the higher mark given by the second marker. This has been discussed with the programme director and the student now has the higher mark.

I discussed with the programme director an issue relating to textual analysis – in some modules students are able to conduct textual analysis on materials in translation, but until now this has not been permitted in dissertations. I was suggesting how this could be done, so long as students discussed the context for the translations they were using (e.g. as a translation being one used by practitioners with details of its use) and critiqued the translation as appropriate, perhaps drawing on issues discussed by competing translators. As an example, a student might want to analyse a text from ancient Greek, without a knowledge of that language, and this could be done by analysing the use of particular translation(s) of that text within the contexts of today’s readership, and reviewing critical scholarship on that and other translations.

(this box will expand as you type)

	
3.7
	
Examining Boards

	a.
	Were you able to attend the appropriate External Examining Boards (this may have been the Programme Examining Board and/or the Progression/Award Examining Board)?
	[bookmark: Check1]|X|
	|_|
	|_|

	b.
	Was (Were) the Examining Board(s) conducted properly and in accordance with the University’s regulations?
	|X|
	|_|
	|_|

	c.
	Were you satisfied with the recommendations and decisions of the Examining Board(s)?
	|X|
	|_|
	|_|

	
	Comments: See comment in section 4 on timing.


(this box will expand as you type)




	Signature:
	
……[image: scansig003]…………………………
	Date:
	
………24/06/2014……………





4.	GENERAL REPORT
	In compiling this report you are asked to include specific comments on the following points:

(PLEASE DO NOT REFER TO STUDENTS OR STAFF BY NAME)

	4.1
	Matters concerning assessment - in particular:

	
· The structure, organisation, design, links to learning outcomes and marking
· The consistency and rigour of marking
· The appropriateness of the assessment strategies


	Comments:
Assessment strategies are highly appropriate to the topic areas. In modules seen this year and last, the structure of assessments requires students to demonstrate different learning outcomes and skills, through for instance a close reading of an article in order to critique this, versus the crafting of an essay requiring wide reading and the ability to synthesise and compare.

Marking is consistent and rigorous. I would recommend considering use of the higher end of the marks range, when it is clear that a distinction is deserved, even though the piece is not ‘perfect’ in all respects.

Assessment strategies are good and appropriate. There may be scope to develop other strategies, such as oral or visual presentation, though the Moodle interface, perhaps in future modules?

(this box will expand as you type)

	4.2
	The standards of knowledge, understanding and skills demonstrated by students:

	
· In relation to the award under consideration
· In relation to those in previous years
· In relation to national frameworks and/or professional body standards
· The strengths and weaknesses of the cohort


	 Comments:
The modules and dissertations I have seen reveal, as expected, a range of levels of performance, similar to that of other MA programmes. Standards are similar to those of last year,  and in general dissertations show an advance on the performance in taught modules.

Some weaker pieces show a lack of detail or lack of contextualisation – picked up and extensively commented on by the markers. This arises through initial student unfamiliarity with academic rigour and critique, and as said previously these are something that tutors work hard to develop. The dissertations, even weaker ones (all were passes) show how students have been working to develop such rigour and to relate their own research to theory in a suitable field.

This is a two-year programme and many students are part-time, so that I cannot really compare cohorts between this year and last – both demonstrate the individual students’ development as critical thinkers. There is in the work an increased emphasis on primary sources and encouragement for students to read these, rather than rely on secondary sources, and this would seem to be bearing fruit.

(this box will expand as you type)

	4.3
	The comparability of standards with those at other similar institutions with which you are familiar.

	Comments:
As previously said, the MA level appears comparable to that of MA courses elsewhere, in terms of student application and engagement with critical thinking and rigour in display of knowledge and ability. There is no direct comparison as the MA CAA is unique, so comparisons are to sociology, history, cultural studies and anthropology.

It is clear that there is continuous communication (via Moodle or other) between students and tutors, essential in a distance programme.
(this box will expand as you type)

	4.4
	The conduct and operation of the Examining Board.

	Comments:
The board I attended was very well conducted. However, the time allowed for it was not quite enough, given the need to address both undergrad and postgrad programmes, so that we needed to reconvene in the afternoon to complete business.


(this box will expand as you type)

	4.5
	Any general observations (including examples of good practice) which you deem appropriate based on the experience of examining. Constructive suggestions and recommendations for future action are particularly welcomed.

	Comments:

Once again I can comment on the detail and thoroughness of the markers’ comments, as illustrating good practice.
I support the move to an increased emphasis on students reading primary sources, and also (as mentioned in the discussion of dissertations) recommend that tutors find a way to enable analysis of translations of (e.g.) ancient texts as a focus for some dissertations, provided that the translations are critiqued and their uses contextualised.
There is a facility for publication of some of the student dissertations, after revision/editing – this is another example of good practice, giving students an immediate goal to aim for and ensuring that this sound work receives a readership beyond the examiners.


(this box will expand as you type)

	4.6
	New / Continuing / Ending appointment.

	
· For new appointments; please comment on the opportunities to view reports from previous external examiners and whether recommendations have been acted upon;
· For continuing appointments; please comment on whether the points raised by you or other relevant external examiners in the previous year have been responded to satisfactorily;
· For appointments which are ending; please provide any general observations which you deem appropriate based on your experience of examining the programme.


	Comments:
I consider that points raised by me have been responded to satisfactorily. I would like to see advance copies of the assessments for the coming year, even through these were viewed by the previous examiner. There may be some for which I can suggest further readings etc.
Overall I do consider this MA to be a great strength of the University and School, and continue to commend the tutors. I also wish to thank the administrative staff for their support, especially when I believe they are dealing with some short-staffing issues.


(this box will expand as you type)





	Signature:
	
……[image: scansig003]…………………
	Date:
	
……24/06/2014…………







	
PROGRAMME TEAM RESPONSE TO EXTERNAL EXAMINER REPORT 2013/14





	Name of External Examiner: 

	Dr Jenny Blain

	Programme title(s): 

	MA Cultural Astronomy and Astrology

	School/Faculty:

	AHA/Humanities

	Good practice
	Examples of good practice identified within report

	1
	2.1 Good use of bench marking in an interdisciplinary degree

	2
	2.3 and 4.5 . Tutors give detailed and thoroughfeedback on student performance, so it is clear how marking is arrived at.

	3
	2.4 The programme takes in students who may not have a strong academic background in their chosen area, and works to develop academic rigour, insisting on this being displayed in student work.

	4
	2.4 The range of interests shown by students, particularly in their dissertations, is considerable,

	5
	4.2. In general dissertations show an advance on the performance in taught modules.

	6
	4.2, 4.5 Increasing emphasis on primary sources

	7
	4.5 Publication of some of the student dissertations, after revision/editing

	Issue raised
	Issues identified for attention 
	Response
	Person responsible and timescale

	1
	
3.6. Work out a formula for students without the language skills to use translations.
	The Programme Director will consult and prepare student guidelines with the approval of the External Examiner.
	Programme Director prior to beginning of Sem 1, 2014-15

	2
	
4.1 Use higher level of marks – i.e., distinction, if a work deserves it, even if it is not perfect.
	The marking tutors will be informed and this will be a topic for discussion at the next MA CAA staff meeting
	Programme Director and marking team over the course of the year



Response prepared by:	Dr Nick Campion 
Date:			8 September 2014

July 20141

	
SECTION 14: PROGRESS AGAINST LAST YEAR’S ACTION PLAN







	Action
	Progress report

	As this is the first year that an Annual Review has been compiled there was no Action Plan for 2013-14
	

	
	

	
	




	
ACTION PLAN FOR YEAR AHEAD






	Action
	Resources Required
	Undertaken
by whom
	Target Date

	‘Improving your marks seminars’. We plan to hold video-casting seminars in which students can discuss their feedback and marks, open to all students to share experiences.

	
	Dr DarrelynGunzburg
	January 2015

	We plan to conduct research into student expectations regarding employability and destination in order to better understand their intentions,and therefore issues concerning destination.
	
	Dr Bernadette Brady
	June 2015

	We plan to extend and develop our publication of the best student work both online and in print, by developing a relationship with University of Wales Press.
	
	Dr Nick Campion
	February 2015




Student traffic per day on the MA CAA Video Page - Moodle 
Number of viewings	41922	41923	41924	41925	41926	41927	41928	41929	41930	41931	41932	41933	41934	41935	41936	41937	41938	41939	41940	41941	41942	41943	41944	41945	41946	41947	41948	41949	41950	41951	41952	41953	3	23	13	25	15	2	5	0	26	8	26	7	10	8	5	0	9	9	5	6	4	5	5	2	0	13	14	0	7	7	6	6	Number of students	41922	41923	41924	41925	41926	41927	41928	41929	41930	41931	41932	41933	41934	41935	41936	41937	41938	41939	41940	41941	41942	41943	41944	41945	41946	41947	41948	41949	41950	41951	41952	41953	1	11	4	6	4	1	3	0	3	2	7	3	3	3	2	0	3	2	3	1	2	2	3	1	0	2	4	0	4	5	2	2	



Attendance at Online Seminars  n =68
Responses	
All Seminars	Most Seminars	A few Seminars	No Seminars	38	22	4	4	Using the recordings of the Seminars n =68
Responses	
Always  	Sometimes	Never	Only if I do not attend	12	37	7	12	Moodle Use 
n=70
Responses	
Log in once a week	Log in once and then download everything	Other 	40	21	9	
Prepared for each seminar
n=68
Responses	
1	2	3	4	0	8	40	20	

Content of module n=68
Responses	
1	2	3	4	0	4	31	33	

You were engaged in the module n=68
Responses	
1	2	3	4	0	16	32	20	

ThekKnowledge and skills were useful n=68
Responses	
1	2	3	4	1	4	16	47	

The module related  well to other modules n=68
Responses	
1	2	3	4	0	5	19	44	

The overall structure was clear n=68
Responses	
1	2	3	4	0	3	20	45	

The topics covered where expected from the outline n=68
Responses	
1	2	3	4	0	4	20	44	

General satification with Modules
combined Q 3, 4, 5, 6, and 7 
Responses	
1	2	3	4	0	20	115	213	The teaching methods were appropriate n=68
Responses	
1	2	3	4	1	4	19	45	

The aims were clearly stated n=69
Responses	
1	2	3	4	0	1	26	42	

Module delivered in a clear manner n=69
Responses	
1	2	3	4	1	0	23	45	

Appropriate chance to participate n=69
Responses	
1	2	3	4	3	6	25	45	

The Assessment criteria was clear n=69
Responses	
1	2	3	4	1	6	25	37	

The Assessment infomation was clear n=69
Responses	
1	2	3	4	0	7	23	39	

Academic Support and Feedback n=71
Responses	
1	2	3	4	2	2	23	42	

Assessment gave me new skills n=69
Responses	
1	2	3	4	1	4	23	41	

The skills made more more employable clear n=69
Responses	
1	2	3	4	8	12	28	21	

IT Resources were sufficient n=69
Responses	
1	2	3	4	1	4	34	30	

Physical Resources were sufficient  n=69
Responses	
1	2	3	4	0	6	39	24	

Technical support with the school was effective n=69
Responses	
1	2	3	4	1	7	33	28	

IT Support was effective n=71
Responses	
1	2	3	4	0	7	37	25	

Resources in Learning Resource Centres  n=69
Responses	
1	2	3	4	1	7	29	32	

Electronic Library were accessible skills n=69
Responses	
1	2	3	4	2	6	36	25	

Support Material were relevant n=69
Responses	
1	2	3	4	0	3	31	35	

Introductory Module  n=8 
Excellent	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	2	3	4	6	6	3	4	5	5	4	3	5	3	5	4	Good	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	6	3	3	1	1	4	2	3	3	2	5	3	4	3	4	Average	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	0	1	1	1	1	1	2	0	0	2	0	0	1	0	0	Not Good	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	


History of Astrology Module n=15 
Excellent	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	3	1	7	9	10	10	10	8	8	5	10	6	7	9	7	Good	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	10	9	7	4	4	5	5	7	7	8	5	5	7	5	8	Average	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	2	5	1	1	1	0	0	0	0	1	0	4	0	0	0	Not Good	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	0	0	0	1	0	0	0	0	0	0	0	0	1	1	0	


Sacred Geography Module n=8 
Excellent	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	5	4	6	8	6	7	6	7	7	6	7	7	7	6	6	Good	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	2	4	2	0	1	1	2	1	1	2	1	1	1	1	2	Average	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	1	0	0	0	1	0	0	0	0	0	0	0	0	1	0	Not Good	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	


Cosmology, Magic and Divination n=9 
Excellent	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	4	3	3	3	4	5	5	4	5	4	5	4	4	4	4	Good	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	4	3	5	5	5	2	3	5	1	3	4	3	2	4	4	Average	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	1	2	1	2	0	2	1	0	3	1	0	2	3	1	1	Not Good	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	


Astral Religions n=5 
Excellent	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	1	1	2	3	4	4	4	3	4	2	3	3	4	2	2	Good	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	3	3	3	2	0	1	1	2	1	3	2	2	1	3	3	Average	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	1	1	0	0	1	0	0	0	0	0	0	0	0	0	0	Not Good	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	


Heavenly Discourses n=5 
Excellent	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	2	1	1	3	3	5	4	2	4	2	4	2	1	2	4	Good	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	2	4	4	1	2	0	1	3	1	2	1	2	3	3	3	Average	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	1	0	0	1	0	0	0	0	0	0	0	1	1	0	1	Not Good	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	0	0	0	0	0	0	0	0	0	1	0	0	0	0	0	


Research Module n=5 
Excellent	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	0	2	5	5	5	3	5	4	4	2	4	4	4	4	4	Good	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	5	2	0	0	0	2	0	1	1	3	1	1	1	1	0	Average	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	0	1	0	0	0	0	0	0	0	0	0	0	0	0	1	Not Good	1.Your were prepared 	2.You engaged in the module	3.Contents of the Module	4. Module related to course	5. Skills learnt were useful	6.Topic were as expected	7. Good Structure	8.The aims were clear	9. Teaching methods 	10. Chance to participate	11. Delivered in a clear manner 	12.Assessment info clear	13. Assement Criteria clear	14. Tutor Support	23. Support Material 	0	0	0	0	0	0	0	0	0	0	0	0	0	0	0	



Number of Modules completed 	
Less than 2	Less then 4	Less then6	Dissertation	15	6	9	15	


Knowledge of the World	
Strongly Disagree	Disagree	No Opinion	Agree	Strongly Agree	0	0	3	12	30	


Self-knowledge
Knowledge of the World	
Strongly Disagree	Disagree	No Opinion	Agree	Strongly Agree	0	4	3	16	23	


Enhance my employment prospects
Knowledge of the World	
Strongly Disagree	Disagree	No Opinion	Agree	Strongly Agree	4	10	13	12	7	


Student motivation for doing the MA CAA
Gain knowledge of world	Strongly Agree	Agree	No Opinion	Disagree	Strongly Disagree	30	12	3	0	0	Gain self-knowledge	Strongly Agree	Agree	No Opinion	Disagree	Strongly Disagree	23	16	3	4	0	Improve employment prospects	Strongly Agree	Agree	No Opinion	Disagree	Strongly Disagree	7	12	13	10	4	
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