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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence. 
I confirm that I have not presented any AI generated text as my own work. 






















Microteach reflective account
Introduction
This reflective account focuses on a 30 minute microteach that took place on the 24/11/2025 at UWTSD, Swansea campus, as part of a part-time PGCE/PCET course. The reflective model adopted is that of Graham Gibbs (1998), primarily due to its clear structure and its allowance for the consideration of feelings in the reflective process. 
Description
Within the first half of my microteach, a technical problem occurred by which, in an attempt to clear an icon on the duplicated display screen, I pressed an exit button which resulted in the PowerPoint display being cleared for the rest of the classroom. After being unable to solve the problem myself, a fellow student intervened. Although the solution was simple (turning the display off and on again), this resulted in a delay of around two minutes and a break in the rhythm of the lesson. 
Feelings
During the incident:
My immediate concern upon the technical issue happening was that, if not resolved quickly, it would result in the remainder of my lesson being rushed in a bid to stay within the 30-minute time frame. Furthermore, I was worried that the start time for the microteach sessions of my peers may be delayed. This initial anxiety was alleviated somewhat by our observing tutor, who said that she had already paused the stopwatch and would restart it when the error had been resolved. Although the problem was rectified quickly, I felt upon resuming that the positive rhythm that I had initially created had to be re-established. Consequently, I felt a responsibility to recover not just my own attention, but also those of my observers.  
After the incident:
Interestingly, the feelings I had during the technical problem had not lingered to an unhealthy degree after a few days. I believe the primary reasons for this were because the problem itself had been resolved quickly and, upon resuming my lesson, I performed relatively confidently and maintained a steady pace until the end. However, two notable concerns that I had taken in retrospect were the facts that I had not only created the problem myself by clicking the wrong button, but was subsequently not able to resolve it independently. With regards to the former, I am still mildly disappointed that I rushed to press the button on the duplicated screen without taking a few seconds to think what the result might be. Equally, by not being able to resolve the problem myself, I feel that my IT problem solving execution, or at least my ability to solve an IT related problem under the pressure of a classroom environment, still needs developing (Advance HE, 2023, K4). Although I was relieved and grateful to my fellow student for his intervention in the moment, I have considered the possibility that if persistent help was given to me by students to solve similar problems in real classroom environments, their perspective of me as a credible and authoritative teacher may come into question (Prensky, 2007, p. 40).
Evaluation
In considering the technical problem itself, my immediate reaction to it and how I felt afterwards (including at the time of this writing, 02/12/2025), I believe that I can employ an introspective stance to make the experience one in which will allow me to deal with similar IT related problems, which inevitably will happen in the future, a little better. The most negative aspect of the experience was undoubtedly not being able to control my catastrophising thoughts as soon as I made the error. I quickly thought of the worst-case scenarios i.e. having to rush the microteach if the problem wasn’t solved quickly and delaying the start times of other students. However, neither of these outcomes actually occurred and more importantly, had I not given such thoughts as much attention, then I may have been relaxed and clear-headed enough to have solved the problem myself. Following its resolution, I am satisfied with how quickly I seemed to recover and continue with what ended up feeling like a solid lesson. In doing so, I was able to leave the classroom with more positives to focus on rather than negatives, even if both are important for professional growth (Fishbach et al, 2010, p. 523).
Analysis 
Research conducted by Thompson (2010, p.13) states that when under pressure (such as myself, or anybody doing their first microteach), we may act without thinking logically. I can apply this line of thinking to answer the question as to why I pressed the button that cleared the screen (which of all words had the word ‘exit’ on it!). In a similar vein, after I began to think of only negative possibilities after making the mistake, it may have been helpful to have paused and rationalised my thinking, which would have allowed ‘for more space between impulse and action’ (Antonucci, 2020, p. 72). In doing so, I may have instigated better clarity of mind to have solved the problem independently. Although I earlier mentioned feeling the risk of losing credibility and authority as a teacher if a student repeatedly rushed to my aid in the classroom, there is evidence to suggest that a reciprocal relationship between student and teacher which is underpinned by rapport can actually improve the teaching dynamic and experience (Sybing, 2019, p. 33). Therefore, being unafraid to show some of my fallibilities to students, just as they show them to us as teachers on a daily basis, could be advantageous if done carefully. 
Conclusion
Although I have isolated one incident that happened in my microteach for the purpose of this reflection, it should not be mistaken that I am largely happy and proud of the session, and this view is corroborated by a myriad of warm feedback comments received from both my peers and personal tutor. Ironically, the very feedback that I received after the session did not mention the technical blunder in a negative light once, suggesting that the event may have been amplified and over-dissected from my own viewpoint. Conversely, feedback pertaining to any negativity (or room for improvement) was focused on areas that I had completely overlooked - such as ‘reading directly from the PowerPoint slides too much’ and ‘having the font on some slides too small for learners in the back of the classroom.’ It is reassuring that many specific comments (both positive and negative) were actually shared by a multiple of my peers, suggesting that these were fair and valid points which I can utilise to continue using my strengths and improving my weaknesses. (see Appendix 4 for data showing feedback shared by multiple observers). In moving forward then, I will endeavour to be cautious in being hyper-critical of my self-identified mistakes and give more weight to the feedback of others. 
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