Evaluation. (Part B) 
The key theories of learning that underpin most teaching pedagogy can be broken down into three grand theories, these are:
Behaviorism 
Cognitivism 
Constructivism
Although it could be argued that these are dated, it birthed a new approach to teaching and bridged the transition to modern teaching practices. To introduce my evaluation I will focus on and take inspiration from the Behaviorist and Constructivist approach. 
Behaviorism:
This theory can be identified by two main practitioners, Ivan Pavlov who explored the effects of classical conditioning, and B.F Skinner who researched operant conditioning. 
Ivan Pavlov explored classical conditioning which can be best explained with this image.[image: ]
(https://www.dogalize.com/2018/04/pavlov-dog-classical-conditioning/)
This theory describes learners as passive, saying that learners' responses can be conditioned using stimuli, in comparison with Skinners operant conditioning which states that learners are not as passive as what classical conditioning denotes. Behaviorism has an ‘empty’ vessel approach meaning that this theory treats learners as barren, focused on perceivable events, consequently meaning that it has no interest in internal processes of the learner. 
Skinners theory (operant conditioning) suggests that behavior can be rewarded in two ways, positive: encompassing rewards and encouraging good behavior and negative: encompassing punishments and reparation, discouraging bad behavior. In other words, the operation of learners is responded to increase or decrease the likelihood of good or bad behavior being repeated.
Some pros of this theory are: behavior is treated simply by good and bad classification, the responsibility for the depth of knowledge taught lays with the teacher, this approach is highly structed and very popular. In comparison to this some of the negative connotations are: it sees the learner as an empty vessel; devoid of environmental anomaly and circumstance, it does not consider the internal growth of the learners’ mind with regards to maturity and it dictates a docile learner in a teacher orientated environment.                                                                                                                 
Cognitivism.
This is the theory that through the exploration of the learners’ environment the learner adapts through three mental processes:
Assimilation:
New experiences are absorbed and added to a memory bank of understanding.
Accomodation:
A new experience aligns with an existing understanding and must adjust to facilitate new understanding. 
Equilibrium:
A balance of understanding has been achieved.

This theory is based primarily on cognitive development, this is defined by a learners’ mental development entailing more intelligent and hypothetical thought- the brain is developing and it is exploring the world around it. One of the pioneers researching cognitive development was Jean Piaget “Piaget believed that children take an active role in the learning process, acting much like little scientists as they perform experiments, make observations, and learn about the world. As kids interact with the world around them, they continually add new knowledge, build upon existing knowledge, and adapt previously held ideas to accommodate new information.” ( REF)  
Piagets theory separates learning into 4 sections of development and assigned an age range to each of them. It could be argued that this has a negative effect as it underestimated what learners could do by capping ability into age range exclusive of culture. This was picked up by a contemporary of Piaget, Lev Vygotsky. Vygotsky believed that Paiget ignored the role of culture in cognitive development. 
Vygotsky's views have a very strong emphasis on both a social and cultural context, meaning that learners acquire knowledge through their own cultural heritage, environment and social interaction. “what a child can do today with assistance she will able to do herself by tomorrow” (Vegotsky, in Mind and Society 1978). Vygotsky introduced and championed his own ZPD theory: the Zone of Proximal Development which can be visualized below in the diagram. 
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(https://sites.google.com/site/qim501eiddmockingjay/discussion)
Vygotsky believed that the role of the adult/teacher provides support known as scaffolding as a vital part in developing a learners’ understanding. I believe that this support provides a crucial role in creative development and in turn encourages the growth of independence. 
In my Scheme Of Work (SOW) and lesson plan to meet standard S2.1 within QTS ‘They have a secure knowledge and understanding of the subject(s)1 they are trained to teach.’ (Qualified teacher status standards wales, 2009) I used local Welsh artists so that learners have a means to measure their success against looking into local artists allows both learners and I to develop an appreciation of: the diversity of Welsh artistic practice, their environment and celebrate localism which partly plays a central role within artistic philosophy, and also inspires learners to investigate individual, sociocultural contexts which supports Vygotsky’s theory. This engagement of localism also meets QTS standard S3.1.5, ‘…they are able to plan opportunities for those they teach to learn in out-of-school contexts, such as school visits, museums, theatres, field-work and employment-based settings, with the help of other staff where appropriate’. (Qualified teacher status standards wales, 2009). To support this further I used artists such as Owen Griffiths, his Vetch Veg community project which transformed Swansea’s old football grounds into an allotment which inspires learners to begin with their feet and expand outwards with their contemporary environment. I specifically chose these artists because in the future it would be good to go and visit such a place and also shows leaners a way to direct their creative development as an alternative to mainstream employment. 
Lesley Burgess states that communities and collaborative endeavor play a detrimental part in a learners’ development, which emphasises the use of the Vetch Veg project as a refence point for learners in my mirco lesson. ‘These communities are sites of shared experience that enable members to develop as critical thinkers through mutual engagement in common activities’. (Addison and Burgess, 2009) This community effort is central to Owen Griffiths practice in his project. In my micro lesson I spark off a platform of critical thinking and conversation to dissect and develop an understanding of the diversity within art. I also use the artist Tom Davies and asked learners to compare and find similarities with the work of Tom Davies in his piece of work Capel Caylen, where he offers a ghostly reminder of a protest and the flooding which included farmlands and Owen Griffiths Vetch project, some interesting similarities were made. The intent was to use the means of discussion to draw similaritries between both works and relate them back to finding pros and cons of the Welsh Framing Industry. One of the learners found the similarity that the Veg Vetch project signifies the vibrancy and therefore, the pros of the Farming industry with regards to community efforts, and the similarity with Tom Davies Capel Caylen which has a more negative emphasis, but both have the underlying theme of community strength. I chose to initiate this conversation to inspire pride and faith within the learners’ own environment. 
The SOW, Lesson plan and micro teaching lesson as briefed were based around the theme of industry, aimed for a Key Stage 3 mixed ability group. I chose to investigate with learners The Welsh farming industry as in observation, local areas and the area I live in, there was a lot of regards to farming. This inspired the decision to use this as the theme for lessons to span over 6 weeks. I wanted to use this as a nod to Welsh culture to platform a respect for learners to inherit. ‘Schools should develop in every learner a sense of personal and cultural identity that is receptive and respectful towards others and that Schools should develop approaches that support the ethnic and cultural identities of all learners and reflect a range of perspectives, to engage learners and prepare them for life as global citizens.’ (Welsh Assembly Government, 2008).
 Over the 6 weeks, my SOW involved a gradual exploration of different media, mainly focusing on recoding, documenting and growing a plant-based subject. The first lesson, which is the lesson I delivered in my micro teaching lesson, was to grow and personalise a plant-based subject, which was water cress as it grows abundantly without much need for explicit cultivation and care. For every medium used I instructed learners to add that medium to their subject manipulating its appearance, for example if learners paint they would add paint to their plant based subject, in preparation for next weeks’ lesson where then the subject would have changed its appearance. Over the span on 6 weeks there will be an in-depth discovery and documentation presented to them by a body of work. The change of state within the plant based subject links to the pros and cons of the Welsh farming industry, with the prime of the subject representing the validity of the Welsh farming industry and the deteriation of the subject showing the gloomy negatives. I introduce key subject specific terminology with regards to the matter learners are discovering at the start of each lesson with most plenaries focusing on an Even Better If (EBI) and Today I Understood How (TIUH) format of self-evaluation, that promotes the use of that terminology and challenging their understanding, I overserved this format in School (X) favouring this approach as it was a good way to measure success against and allows learners to set their own individual targets to work towards. The final outcome (lesson 6) would be an exhibition/auction where they would use their subject specific terminology learnt over the weeks to pitch their work, lesson 5, the preparation towards the exhibition learners will classify their work by using dimension, this in turn incorporates key elements of the Literacy and Numeracy Framework (LNF). 
 I chose to structure these lessons in a way that builds on a learners’ prior knowledge by a gradual exploration of different media and use of subject specific terminology to translate over the weeks. This would mean that students would investigate a deeper meaning behind visual language and artistic philosophy, whilst exploring the link between numerical and lingual attributes within Art and design. Activating prior knowledge is a technique I witnessed across my observation period in bridging week, adopting the format EBI TIUH promotes a gradual expansion of knowledge using reflection. “In order to establish conditions for developing creative practise, you have to draw on many of the principles or progressive education: Fostering Young people’s curiosity, their willingness to try out and discover things, to express and share meaning” (Addison and Burgess, 2009). Calling upon prior knowledge to come towards a new task that is presented to learners is a successfully tested method. “Working memory and long-term memory work hand in hand with each other.  When the working memory is dealing with new information, it calls upon the long-term memory for relevant background information to help make sense of it.” (Willingham, 2010)
These investigative/thinking skills fit into the key stage 3 program of study. Modifying their understanding through the means of discussion and reflection, using this EBI TIUH format promotes that process of refection through writing. My lesson plenaries consist of: sticking down the photos of last lesson where learners documented the specific process and the state of the subject, taking a photo of the subject in the state it is in at the time of the current lesson, writing the lesson demonstration they witnessed in their own words and using the subject specific terminology presented to them at the start of the lesson in accompaniment to the learners’ lesson objectives in two short sentences using the format: Today I Understood How and Even Better If. The use of this format primarily was to conciliate understanding of the lessons’ body of work and overtime highlight a change it the subject through precise documentation. All of this, prepared learners for the last lesson where they would test their understanding of terminology through the means of a relaxed auction/exhibition going through group critiques aiding each other’s development, rather than assuming learners understand practicing, this language would give me a clear perception of how well the lessons format work. Lesson 6 also gives the learners an opportunity to tell me what I did well and ways I can improve the delivery of the lessons. 
This style of teaching can be backed by cognitive theory. This was pioneered by both Piaget and Vygotsky. I chose to mainly take inspiration form Vygotsky’s theory because as stated earlier Piaget’s theory was not backed by socio-cultural experiences. I believe that to successfully achieve a balanced learning environment, learners need to take inspiration from their environment, which incorporates national culture as well as cultures brought over by immigration. We live in a multicultural environment and inpspiring that pride is something I wished to underline within my SOW and lesson plan. 
Vygotsky as mentioned above, ZPD (Zone of Proximal Development) theory is based around the idea of scaffolding, meaning that the Zone Vygotsky theorises is the gap between what a learner can do on their own and what a learner can do with assistance, to further enrich their understanding and contextualise thier ideas. “The zone of proximal development is the distance between what children can do by themselves and the next learning that they can be helped to achieve with competent assistance” (Raymond, 2000, p.176). 
The most prominent evidence of Vygotsky’s theory through my SOW is the use of demonstrations, circulating to offer help and advice and with the use of my plenary where I engage learners in a mode of self-evaluation. This means that in this 3-step process I can provide scaffolding to nurse a learners’ mode of thought through their discovery of new media and techniques.  “The more capable other (in this case the teacher) provides the scaffolds so that the learner can accomplish (with assistance) the tasks that he or she could otherwise not complete, thus helping the learner through the ZPD” (Bransford, Brown, & Cocking, 2000). One of the end goals of my scheme of work is the creation of a 3D object, in the scheme of work, students will be exhibiting the plant based subject in its final state, here I scaffold contextual art ideas in a learners’ mind very subtly. This means that as well as cultivating more traditional art skills, for example painting and observational drawing, I subtly uncover a different view on art. “The exploration of art as a visual communication tool may be more indicative of a curriculum that is not solely concerned with artistic technique and skill.” (Hickman, 2009) 
Undergoing placement in school (Z) I had the opportunity to observe a brilliant teacher. In my observations within art and design, the learners original knowledge of which to build on was not as in-depth as I thought it would be, I feel like my SOW was too complicated and did not fit in well with the time structure of a lesson, in this placement I spent a lot of time circulating, offering advice and found that in some cases I was not able to advance on to the plenary which played a massive part in creating independent thinking through critical engagement. As time went by, I used this understanding and adapted my methods to aid in differentiation, I timed the tasks with more rigor, instructing learners that anything they didn’t finish they could come back at lunchtimes or take home for homework and simplified the task so they would fit into the timescale well. One of the tasks was to draw sweet wrappers from observation. This was a mixed ability key stage 3 class, using viewfinders on circulation, I pin point the most simple compositions within the sweet wrappers that I knew would not take up a lot of time. With a more exact focus, I instructed learners to divide their sketchbook sheets into three and use different techniques such as pen and wash oil pastel and water colour. I found that rather than bombarding learners with a whole subject to draw from, detailing everything that they saw in that little section helped them move on quicker. If I was able to reconstruct my micro lesson, I would have simplified tasks so they fit in well with time constraints. In this sense I found that scaffolding had a negative. The “Scaffold instruction is individualized so it can benefit each learner. However, this is also the biggest disadvantage for the teacher since developing the supports and lessons to meet the needs of each individual would be extremely time-consuming. Implementation of individualized scaffolds in a classroom with a large number of students would be challenging.” (Van Der Stuyf, 2002) 
In completion of my SOW, learners would have engaged with various different media developed through a process of understanding, investigating and making learners would have also developed an in-depth understanding of two contemporaries local to Swansea: Tim Davies and Owen Griffiths. Using local Welsh artists was to both inspire learners with realistic means and to meet a statuary requirement: Y Cwricwlwm Cymreig. To also meet this requirement, I used bi-lingual headings in my Powerpoint, translated the key terms (Subject Specific Terminology) into Welsh I also tried my best to use Welsh praises in my micro teaching lesson. “Y Curriculum Cymreig helps pupils to understand and celebrate the distinctive quality of living and learning in Wales in the twenty-first century, to identify their own sense of Welshness and to feel a heightened sense of belonging to their local community and country.” (Y Cwricwlwm Cymreig, 2003)
Although this is a statutory requirement, on observation in bridging week and my placement at School (X) I found that very rarely it was taken into consideration. In contrast to this, within my own practice I will continue to adhere to this requirement as not only does inspire belief within a community it also, with the use of Welsh artists, provides a realistic means to aspire towards. 
I chose to direct this project in a manner that individually over the time span of 6 weeks broke down the complexity of different mediums and inspired the creation of a 3D object. To choose artists that deliberately steered away from artistic convention is an important way to teach art, it proves that art can be used as a means to put forward opinion and inform both past and contemporary political matters in a way that gives it a new platform of understanding, “ teaching programmes fail to reflect the real-life issues that are the substance of much contemporary art today”. (Hardy, 2009) Although it is important to adhere to requirements of the curriculum, in can be re-molded in a way that is inclusive of contemporary matters, from the viewpoint of both learners and their contemporary role models rather than the figures of political orthodoxy we are all too familiar with. 
In reality, I believe that my project needed to be tweaked in order to be taught in mainstream education, contrary to me addressing the 3 important elements of the key stage 3 program (a process of understating investigating and making) through different elements in my SOW in observation in both bridging week and my placement. So far I think the matters I began to speak about above such as realistically crafting lessons and tasks to fit in to the short time I have each week would further benefit both the learners and I in providing a successful learning environment. With the use of the subject specific terminology stretched over the whole SOW, both lesson 5 where learners would use mathematical dimension to classify their work and lesson 6 where learners with the knowledge and understanding of the subject specific terminology would pitch their work to me acting as buyer in the micro auction/exhibition creatively incorporates the requirements of the LNF framework.  “The Welsh Government wants to ensure that literacy and numeracy are at the heart of learning in all schools throughout Wales. There is an emphasis for all practitioners to be responsible for literacy and numeracy, for them to be equipped with the appropriate skills to deliver literacy and numeracy across the curriculum.” (Welsh government 2013) For me translating the LNF framework was to begin with a hard task, but as I looked further and unpicked my own understanding of Art and Design in my own practise, I began to pin point where it was used and adapted that use in way that embraced key stage 3. It is important for learners to understand that this framework crosses over into many different subjects and their practice in contrary to popular belief. 
Another requirement of the Welsh government is the digital competency framework. I believed that although I did try my best to involve this in my SOW, the learners would benefit more from a practical approach, I instructed learners to each week document the process of change of the subject at the end of every lesson by taking pictures on their iPad/iPhone/camera devices but in all honesty, I should have incorporated from a tutorial with editing software such as Photoshop. "The core humanist studio courses (painting, drawing, printmaking) seem to be almost quaint exercises of bygone years if they are not supplemented by the interventions of digitalised photography, the moving image and the architectonics of instillation. (Addison 2012). 
Undergoing my placement, I saw Photoshop and other editing software used in abundance. To further benefit learners I should make time for such opportunities and cater my SOW that such a lesson could take place. I brushed briefly upon this requirement but to fully meet QTS standard S1.7 “They are able to contribute to the wider development of the school and profession and are aware of the importance of maintaining up-to-date professional knowledge, understanding and skills and are able to reflect on their own practice. They recognise their own needs and take responsibility for their continuing professional development.” I have to put more of an emphasis towards the digital competency framework. 
To conclude, in order for learners to successfully utilise Art and Design to enrich understanding, I wish to incorporate a diversity of different workshops that use editing software so that learners are introduced to Arts’ crossover into the digital world, realistically design my lessons so that they fit into the timeframes of a normal lesson and further enrich my own understanding of the Welsh language so I can effectively bring it in to a classroom environment. This will help me further to understand and meet both the statuary requirements of both the curriculum and the standards of a qualified teacher.  
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Action Plan. 
	OBJECTIVES
(relate to QTS Standards
where appropriate)

	ACTIONS TO BE TAKEN
	SUCCESS
CRITERIA

	TARGET
DATE


	standard 
S3.1.5, ‘
...they are 
able to plan opportunities 
for those they teach to learn 
in out-of-school contexts, 
such as school visits, 
museums, theatres, field-work and employment-based settings, with the help of other staff where appropriate’



S2.1 ‘
They have a secure knowledge and 
understanding of the subject(s) they are trained 
to teach





S1.7
“They are able to 
contribute to the wider 
development of the school 
and profession and are 
aware of the importance of 
maintaining up-to-date 
professional knowledge, 
understanding and skills 
and are able to reflect on 
their own practice. They 
recognise their own needs 
and take responsibility for 
their continuing professional 
development.”

	Teaching learners about careers in art outside of mainstream continue to use local artists such as Owen Griffiths to inspire learners to take their art outside of a school setting. 







Continue to look at welsh artists in depth and experiment with unfamiliar media so I can approach teaching art with respect to artistic diversity. 




I must constantly look for ways to keep up to date within art, for example I highlight that I needed to in my SOW make more time for lessons where digital competency is focused on.
	Learners will develop an appreciation for the visual arts and will be inspired to investigate more contextual works that involve community. 








Learners will develop an in-depth knowledge of conceptual art and in turn begin to nurse conceptual ideas.






Learners when given to opportunity will highlight to me specific practices on which they wish to develop, this process of self-refection and evaluation on teaching will expand on our professional development. 
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