ECAD7003	 	Student Number: 1600076
[bookmark: _GoBack]How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Pursue alternative lines of inquiry when they arise i.e. learner confidence 

	Alternative lines of enquiry did not arise during this assignment.

	Targed/Target 2
	Think carefully of the writing prose, this needs to reflect academic views not personal 

	I have ensured not to use any personal views. 

	Targed/Target 3
	Over use of references , there needs to be a strategic approach

	I have tried to find other references where appropriate. 


 
This report will critically reflect on the actions, impact and evidence base to develop one aspect of its School Development Plan. The school focused on throughout this report, school X,  is a mainstream school in Swansea. It is approximately one mile outside of Swansea City Centre and holds up to 600 pupils from Nursery to year 6. Most classes are two and a half form entry including split classes for year 1/2 year 3/4 and year 5/6. The school has three specialist teaching facilities helping children with Speech, Language and Communication difficulties. The school's catchment area is made up of a both private and Local Authority Housing. 25.6% of pupils are entitled to free school meals. In 2017, 28% of the schools’ pupils were identified as having additional learning needs (Estyn, 2017). One of school X’s strategic targets is to raise standards across Literacy, Language and Communication. 
The SDP is the strategic plan for school improvement. The SDP sets out what actions will be taken by a school to improve outcomes for learners. A school will undertake a self-evaluation of their performance and relative data and will use this to inform the SDP (Welsh Government, 2014). The school will decide on short-term and long-term targets and will decide their improvement priorities which are put into the SDP. The school’s priorities will include how they are addressing the national priorities including raising standards of education in relation to literacy and numeracy and how they are working to reduce the impact of poverty on attainment (Welsh Government, 2014). As well as the targets, the SDP states how the school will achieve their targets, how the available resources will be used and how the school will develop its staff in order to achieve the targets and priorities. The SDP consists of the plan for improvement for three years ahead. There are four stages to follow when creating the SDP to ensure standards are raised and learner outcomes are improved. These stages are self-evaluation, strategic planning, making improvement and reviewing impact. The SDP should be set clearly against the vision that the school want as the end goal and should have a clear purpose in which all staff members are aware of and understand (Welsh Government, 2014). 
Effective language skills help learners to make sense of concepts of different subjects across the curriculum. In order to learn language effectively children need to be willing to experiment and take risks when trying out new sounds, patterns and structures (Welsh Government, 2020). Through engaging with languages and literature, learners can gain a deeper understanding of the relationship between their own cultures and communities and those of other people, while developing their own sense of identity (Welsh Government, 2020). Within the current curriculum, the National Literacy and Numeracy Framework (LNF) provides guidance to help teachers embed literacy into all subjects for learners at each year group between the ages of five and fourteen. The LNF states what learners should be able to do at each year group and is separated into oracy across the curriculum, reading across the curriculum and writing across the curriculum (Welsh Government, 2020). 

Within Curriculum for Wales 2022, Donaldson believes that there should be one single structure for the curriculum for all learners between the ages of three and sixteen (Donaldson, 2015). Donaldson proposed that this should be achieved through ‘Areas of Learning and Experience (AoLE). One AoLE is languages, literacy and communication. Within this AoLE, there are 4 Statements of what matters, outlining the key focuses (Welsh Government, 2020). These statements include ‘Languages connect us’ which is giving learners the ability to use Welsh, English and international languages to learn about their own cultural identity as well as others (Welsh Government, 2020). ‘Understanding languages is key to understanding the world around us’ which provides learners with opportunities to experience written language, spoken language and images in a range of forms (Welsh Government, 2020). ‘Expressing ourselves through languages is key to communication’ which is where learners are given opportunities to speak and write to express themselves for different purposes and to different audiences (Welsh Government, 2020). The last statement is ‘Literature fires imagination and inspires creativity’ which is where learners are given opportunities to engage as listeners, viewers, readers, narrators and creators (Welsh Government, 2020). Schools have a vital role in ensuring that children born in poverty are able to access high quality literature and are given these opportunities in which they may not get at home (The Guardian, 2014). Reading can improve not only a child’s literacy, but also their empathy, confidence and over all mental health and well-being (EmpathyLab, no date). 

Literacy is also one of the cross-curricular responsibilities. Language plays a fundamental role in thinking and in order for learners to develop these skills, they need to have a clear understanding of the essential components and this is done through appropriate teaching and learning and rich contexts which are applied, extended and reinforced (Donaldson, 2015). Literacy being embedded into all subjects across the curriculum will ensure that children have opportunities to explain their thinking, explore and discuss ideas and use language skills at a level appropriate to them (Donaldson, 2015). Between 2018 and 2019, there was a decrease of 1.4% of learners achieving the expected level of LLC at KS2. In 2019 within Foundation Phase, 77.6 % of boys and 86.7% of girls achieved their expected outcome for their age, which is a decrease from 2018 (Welsh Government, 2019). Therefore, working on improving these standards is of great importance. 
Stage one of the SDP planning cycle is self-evaluation (Welsh Government, 2014). During this stage, School X collected all qualitative data around LLC including any inspection reports and relevant information from any meetings. The school also collected quantitative data including any attainment results of learners such as the end of Foundation Phase assessment, any information tracking learners’ progress, PISA data, national statistics and any wider contextual factors e.g. linguistic, socio-economic, enrolment trends and facilities at school. During this stage, School X then reflected upon their performance and relative data and used this as a basis to plan for improvement (Welsh Government, 2014). The self-evaluation process helps schools to identify how well they are performing, areas of strength, areas that need improvement and what actions they need to take to make the needed improvements (Welsh Government, 2014). In school X, the senior leadership team met and looked through the latest data for Literacy, Language and Communication. As well as analysing the data collected, they looked through student’s books to see if any progress had been made and looked at the teachers planning from the term. 
School X assessed their progress against LLC throughout the year by using incerts. incerts allows schools to record what children can do currently as well as seeing what they will do next. Incerts covers the statutory curriculum suited to the child and the school and breaks it down into the key skills that will progress as the child develops each subject (Assessment Foundation, no date). Members of staff would add images, videos, sound clips or text to the records to support LLC and could create personal and detailed reports based upon the assessments recorded. School X would input any data from assessments into Incerts. School X looked back on this data when self-evaluating and were able to see whether children were at the levels that they should be. This enabled them to identify their strengths and areas for development and informed their next steps (Assessment Foundation, no date). Using an online system to store all data means that everything is in one place, making it easier to analyse (Hanover Research, 2014). Estyn has identified a correlation between improvements in educational outcomes for learners and schools that focus on impact and outcomes within their self-evaluations (Welsh Government, 2014). Within the self-evaluation process, the school looks at data around free school meals, additional learning needs as well as other school’s data to compare themselves against them (Welsh Government, 2014).  

Stage two of the SDP planning cycle is strategic planning. School development planning needs to involve all school partners and stakeholders in order for it to be effective. When creating the SDP, the headteacher must consult with the governing body along with school staff, learners, parents/carers and anyone else who is involved with the school such as local authority, the community, other schools etc. It is up to the school themselves to determine how they will do this (Welsh Government, 2014). The children in school X have a senedd group for school improvement. These children focus on pupil voice and gather ideas from the other children on what needs to be improved and how to improve them. They then feed this back to the senior management team who will take these into consideration during SDP planning. The Welsh Government’s FaCE the challenge together: Family and community engagement toolkit for schools in Wales highlights the importance of involving the community and stakeholders and provides practical support for schools to develop and strengthen their approach (Welsh Government, 2016). The school SDP must clearly indicate how FaCE will be used to help the school meet its improvement targets (Welsh Government, 2016). School X headteacher would meet with the senior leadership team and the governing body and would analyse the data that they had collected, from this they would draft priorities and targets that they felt were appropriate. Next, members of school staff would be shown the draft and given the opportunity to voice their opinions. Throughout school X’s SDP, there is evidence of involving the Governing body in monitoring progress through LLC by feeding back to them about reviewing planning requirements for writing, to ensure that all pupils have the opportunity to further develop their writing skills in each of the text types in line with new topics, however there is no mention of involvement of the wider community. 

Schools only need to have one strategic improvement plan and the SDP should include all of the school’s improvement priorities and strategies and spending plans for grants should be integrated within the SDP (Welsh Government, 2014). In school X’s SDP it states how the Professional Learning Grant (PLG) will be spent, however it does not state any other grants or how they will be spent. The governing body has to approve the school’s targets, strategies and expected outcomes. The SDP must also include details of how staff’s professional development will be improved (Welsh Government, 2014). School X’s SDP states all courses that will be carried out to improve staff’s professional development including an Empathy Lab training day, Oracy in the new curriculum training day and learning team meetings. However, it does not list the cost of this training. School X’s SDP also states resources that will be needed to meet these targets including policies. 

Stage three of the school development planning cycle is making improvements by putting the actions and strategies into practice (Welsh Government, 2014). During this stage, all of the staff in school X were aware of what actions were being taken to meet the targets and were aware of their responsibilities in implementing these actions. School X’s actions to improve LLC include reviewing planning requirements for writing to ensure that all pupils have the opportunity to further develop their writing skills in each of the text types in line with new topics, continuing to improve pupils’ presentation and handwriting skills, ensuring that opportunities for oracy are planned in order to continue to develop Talk for Writing and providing pupils with access to high quality literature in order to enable them to develop and explore the concept of empathy and instil a love of reading for pleasure. 

The fourth stage is reviewing the impact. SDP’s are considered as live documents and are monitored every half term by School X and are formally reviewed and revised annually. School X’s governing body monitor, review and update the SDP annually. This ensures that the planning and strategies in place are current and suit the school (Welsh Government, 2014). 
The School Development Planning process at School X has highlighted some key examples of good practice. During the self-evaluation stage, the school used a variety of data to reflect on what they were already doing and to find areas for improvement. There has been research to suggest that data-based decision-making leads to increased student learning and achievement (Schildkamp, 2019). Through gathering inspection reports, all data gathered on Incerts, tracking information on learner’s progress and PISA scores the school were able to see where the children were already at and found that they needed to make progress. From looking through students’ books and teachers plans, they were able to review what they already had in place to support this target and were able to analyse and decide if they were going to carry on with any strategies, or whether to test new strategies. 
Within school X’s SDP, they state clearly what training is needed to progress staff’s professional development of LLC. The Welsh Government has funded schools to develop professional learning alongside the new curriculum (Welsh Government, 2019). School X list the training and the cost, showing exactly how the funding is prioritised and spent. They have created a language, literacy and communication team who are in charge of breaking down the AoLE and making suggestions on ways the school can implement it and then feeding back to other staff members. The SDP also clearly states what actions will be taken to improve LLC standards, which members of staff are responsible for them, the costs and how they will be monitored. The school uses their SDP as a live file, continuously assessing it and making changes, which is supported by Welsh Government who say that it should be regularly monitored (Welsh Government, 2014). 
One area that the school could improve within their SDP is involving stakeholders. According to Welsh Government:
The SDP must contain details of how the governing body will work with the wider school community, e.g. parents/carers of learners at the school, local residents, other schools, agencies and businesses, in seeking to achieve the school improvement priorities.
 (Welsh Government, 2014, pp.12). 
Within School X’s SDP, it states that for certain actions the LLC team will feedback to the governing body and to the link coordinator as seen in appendices 1, however there is not any evidence to show what is being done to engage parents/carers or the local or wider community. One way that the school could further engage parents/carers and the wider community is by co-production. This is a technique where all stakeholders are involved in planning and development within the school. Involving the local community in school progression and development can help to strengthen the school’s family engagement and can bring in resources such as volunteer time, work placement or career information, help with sponsorship or fundraising and interesting activities or new ideas (Welsh Government, 2016). 

To conclude, the SDP process used by School X followed the guidance made by the Welsh Government which is vital for improved learner outcomes. They went through four stages following all guidance. They collected all available data and analyse the data during the self-evaluation stage. During strategic planning, the head teacher, governors and senior leadership team drafted targets, which were then shown to other staff members in the school to gather their opinions and the SDP is adapted. School X’s SDP also states how staff members professional development will be improved as well as what resources will be needed to meet targets. During the making improvements stage, all staff members are made aware of their responsibilities and the strategies being used. When reviewing impact, the school monitor the SDP closely and are reviewed every half term and is formally reviewed and revised annually, in line with Government guidance. The school could improve the SDP by stating how they plan to involve the wider community and by showing how all grants and funding will be spent. 
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