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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  17th of March 2025.  

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).


The observer and I attended a statutory visit to child 1 and their foster carer. The care planning, placement and case review (Wales) (2015) stipulates that a Looked After child must be visited at least six weekly. These visits are required to ensure the child is not at risk of harm, support the working relationship, continue communication and gather the voice of the child (Social Services and Well Being (Wales) Act –SSWA, 2014). Whilst in the care of their parents, child 1 was deemed to be suffering or likely to suffer significant harm. Section 130 (4) of the SSWA (Wales) (2014) defines a child at risk as a child who is at risk of neglect and is identified to have care and support needs. 

[bookmark: _GoBack]In preparation for the observation, I visited child 1 at home with their carer (person 2) to obtain their consent. When visiting child 1, I explained my intentions, the purpose of the visit and ascertained their views. I asked child 1 if they would like some further detail and they said yes. I explained what piece of work we would complete and how there would be an observer present. I explained the observer’s role, how they would be there to observe me however would ask questions of child 1 about how they felt afterwards. Child 1 gave their permission. It was crucial that I was aware of the possible impact of an observer being present during the visit. Having known child 1 for some time, I felt it was likely that they would be nervous and this may result in a barrier to their engagement during the visit. I also spoke with person 2 who also gave their consent.

The observation took place in the child’s bedroom. Viewing the bedroom is a statutory duty. 

Child 1 has resided in a rural village in North Wales for a significant period of time and, as such, has become part of the community within the area although does not speak Welsh day to day.


Word count: 328 








	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 


1300 (+/- 10%: include your actual word count at the end of each section).


I have worked with child 1 and person 2 for 18 months therefore have a good understanding of their chosen language, communication style and method of working. However, it remained crucial that I planned in advance of this visit. Having this prior experience with child 1 supported my ability to plan an appropriate visit. 

The Welsh Government framework More Than Just Words (2017) outlines the importance of the ‘active offer’ within social work practice. I know through previous conversation that English is their language of choice. Although this is the case, I am mindful of the importance of providing the ‘Active Offer’ under the government framework (Care Inspectorate Wales, 2023). This ensures individuals are offered a service through the medium of Welsh in order to promote the Welsh language and culture. The ‘Active Offer’ also allows for a service tailored to the needs of the individual. This supports the individual to feel fully informed, heard and in control. I am very conscious of the importance of working with individuals and carers in a way that actively respects their preferences, language, privacy and culture (Social Care Wales, 2017). In doing this, I am providing equal opportunity to access the appropriate services and support available to them. 

Child 1 and person 2 have lived in a rural Welsh village for 4 years. Child 1 was born in Wales and has been brought up with the awareness of Welsh culture. Although Welsh is not Child 1 or person 2’s first language and their language of choice during visits, I have often spoken with Child 1 about their Welsh lessons in school. This time supports Child 1’s knowledge of the Welsh culture and provides them with the opportunity to learn the language, which in turn, supports their sense of belonging within the Welsh community. 

It has become apparent throughout my time working with child 1 that they would benefit from the delivery of very minimal and child friendly life story work. To support the child friendly aspect, I ensured that my conversation with child 1 did not include any jargon. I used simple phrases and words to support their understanding and to minimise any confusion. As part of the work I delivered and knowing child 1 so well, I included a number of pictures in the work, recognising that child 1 responds well to interactive and creative pieces of work. 

Life story can support care experienced young people and children to better understand their family background and their journey into care (Community Care, 2024). Given the sensitivity of these discussions, I felt it was crucial that I was aware of the wider context and the possible impact on Child 1. 

To support my understanding and ability to deliver this work effectively, I adopted system theory. Systems theory supports me to understand the components of child 1’s system in order to interpret and understand challenges (Friedman & Allen, 2014). In this case, when delivering this type of work, it is crucial to be mindful of the family’s wider systems for example, extended family, the community and society that may have contributed to child 1’s life story (Rose 2010). At the centre of the system in this case, is child 1. I recognised the importance of categorising ‘other’ influences that could in turn have impacted child 1’s development (Bronfenbrenner & Morris, 2006). With systems theory in mind, I created a laminated power point page to deliver to them. This looked at their family, their experiences as a family and the importance of family and child 1 being aware of this, regardless of their adverse childhood experiences (ACES).  ACES refer to traumatic and stressful events that occur during a person’s childhood or early years. This does not have to refer to one particular event and can be spanned over time (Whitfield, 1998).

Social work practice and the building of working relationships relies heavily on good communication, active listening and empathetic but purposeful conversations (Hall et al., 2013). Trevithick et al (2004:1) reiterated this further stating that “learning to communicate in a professional manner in a variety of contexts with people from a diverse range of backgrounds can be difficult, but is a fundamental skill without which it is difficult to perform many other social work tasks, or, perhaps, the social work role at all”.

I have a well-developed working relationship with both individuals. During the visit, I asked child 1 where they would like the piece of direct work to be delivered and they chose their bedroom. I sat beside child 1 in order to ensure they were able clearly see me, my nonverbal ques and to hear me. This allowed for clear interactions and conversations and, in turn, allowed me to observe child 1’s responses. 

Given the nature and context of the direct work being completed during the visit, I was very aware of the need for child 1 to feel safe in my presence and feel able to express their emotions as and when they needed to. It was also important to note that due to child 1’s adverse childhood experiences, their responses and style of communication may differ (Brown et al., 2023). Present experiences alongside memories and thoughts can trigger emotional responses.  (Damasio, 1999). At a point within the conversation, child 1 became very emotional and this was evident to see through their withdrawal. At this point, I chose to use active listening when working with child 1, identifying that this is what they required at this time. Active listening involves reiterating a paraphrased version of the individuals message, using nonverbal communication and asking questions where appropriate (Weger et al., 2014). During these discussions, it is not always easy to see a young person visibly upset and withdrawn from the conversation. It remained important for me to see the circumstances from child 1’s perspective whilst also ensuring I remained professional and managed my own emotions. This was an emotive piece of work and upon reflection, I do feel I was subconsciously emotional during the conversation. 

To further support child 1’s ability to process their emotions following the delivery of sensitive and distressing information I adopted empathy, a genuine approach and unconditional positive regard (Rogers, 1957). This again allowed child 1 to feel able to express their emotions and this was clear as child 1 became emotional and when asked if they would like a hug, answered “yes”. Given child 1’s age and the context of my visit, I provided them with reassurance that this topic could be revisited at a later stage and that it may be beneficial for them to write questions and bullet points for us to unpick at a later visit. Often, it can take time for individuals to process and digest such information before being able to respond (Egan, 2013). Meyer et al (2009) further emphasises this and advises a ‘typical’ response to managing distressing conversation may be to ‘delay, avoid or delegate. Egan’s skilled helper model further influenced the way in which I directed this piece of work with child 1. 

Following my visit to child 1, I took the opportunity to reflect with my supervisor. Using Gibbs’ (1998) reflective mode, particularly the ‘feelings’ and ‘evaluation’ we discussed the visit in depth. Gibbs’ (1998) reflective model considers that our personal feelings can influence a situation and the reflection process. Taking into account Child 1’s emotional response to the direct work, I began to reflect on whether the context of the direct work was too detailed and therefore overwhelming for Child 1. Upon reflection, given this was the first piece of life story work delivered to Child 1, it may have been more appropriate for the context of the work to be amended to reflect Child 1’s very minimal knowledge. This reflection process supported me to identify that there is need for me to gather some further training in life story work, the delivery of this and appropriate resources to support the delivery. As a result of this, I am going to discuss possible training opportunities further and seek to shadow the life story professional within my Local Authority. 

Furthermore, although I had considered Child 1’s possible emotional response, upon reflection, I had not considered that their response would be so great and that their emotional distress would be so visible. The importance of adapting my response within this visit became clear at this moment and is an element of the observation I continue to reflect upon. Emotional intelligence supports social workers to navigate and manage complex situations and emotions within practice (Ingram, 2013).

Word count: 1424










Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	Child: on time, Hannah always comes on time. 
Carer: Hannah is always on time. 


	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Child: Yes, and I was ok with it. 
Carer: yes, we knew Gaynor was coming, Hannah did tell us.

	Were you clear why the social worker met with you today?

	Child: to make sure everything is ok and alright. And we play games!
Carer: Yes, Hannah always checks in us and makes sure we are ok.

	How well prepared do you think the social worker was for his or her meeting with you?

	Child: Yes – especially with Uno.
Carer: Yes – Hannah is always prepared. She brought Uno and a plastic folder as promised last time.

	  How has the social worker listened to you and respected your views and wishes?

	Child: Yes definitely 
Carer: Hannah always listens and if I have any questions she will always find the answer for me

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	Child: Yes
Carer: Yes, Hannah doesn’t use Jargon, she always speaks clearly so we understand.



	How has the social worker’s involvement met your expectations for this visit?

	Child: yes
Carer: Yes, she has done everything she said she was going to do. 


	Are there any other comments or suggestions that you would like to make?
	Child: No
Carer: We would like to say how great Hannah is, everyone likes Hannah in this house!
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