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TASK 1
Rough and tumble play can see children engaged in chasing one another, pushing, shoving, wrestling and even play fighting, as a result practitioners may try to intervene when this type of play occurs, however if this type of play is consensual it is unlikely to lead to actual aggression, children who are taking part in rough and tumble play may show their engagement through their facial expressions, laugher, and sounds of enjoyment. Play Wales (2017).
Woods (2009) suggested that rough and tumble play can give children the opportunities to develop turn taking and cooperative play as they take on different roles within the play, also they will get to learn about their own emotions as well as others. cognitive development will also take place as they learn to problem solve. Woods also highlighted that rough and tumble play was primarily carried out boys, particularly after lengthy periods of inactivity. 
Play Wales (2017) agrees that “Boys tend to engage in more rough and tumble play than girls, and that boys play appears more aggressive. This difference is consistent across different cultures.”
Rough and tumble play can allow children to bond socially, develop their language and communication skills through interaction and gain an understanding of their own boundaries and those of others. The physical activity associated with rough and tumble play can allow children to develop whole body movement and increase control, as well as building on their agility and stamina. Play Scotland (2017).
As earlier stated, rough and tumble play is something that many practitioners are wary of, but it can be beneficial to children especially when supported in the right way. In practice rough and tumble play can be supported by ensuring that certain risks are removed, these include ensuring that children have a large enough space to carry out their play, this can be both indoors and outdoors, that the area is free from any tripping hazards, such as objects on the floor and loose rugs and that the area is away from any hard furnishings where the children could hurt themselves. Practitioners could also supply a soft surface for this play to take place such as safety flooring or mats. Practitioners should not intervene in this kind of play unless necessary and must therefore know the difference between play fighting and real aggression. Partnership for early learners (2019).







Creative play can also be observed in other kinds of play including but not limited to role play, imaginary, and rough and tumble play. Creative play is centred around the child and their experience of the process, so the doing rather than a specific outcome. It should involve a wide range of materials with the child is able to freely explore. It must be completely child led, with no direction or interference from the adults around them. As with all types of play children need to be given many opportunities to explore and discovery so there should be no restrictions on what the child is allowed to do and should not be restricted by time. Play Wales (2017).
Creative play will afford a child to experience of expressing themselves, through their feelings, thoughts, and ideas. Allow them to develop and build on their fine motor skills, through manipulation and using small tools which will also aid in hand eye co-ordination. Creativity have been conducive to problem solving skills as well as self-regulation. Through the materials and resources provided, children can develop sensory skills through different textures smells and shapes as well as colour.
In practice creative play can be seen the manipulation of malleable material, music and movement, dance, role play, mark making, painting, junk modelling, music-creating of sound. It can be either solitary or collaborative play depending on the child and their stage of development. 
Practitioners can support creative play by providing a rich and stimulating and nurturing environment where children have free access to a wide variety of material and resources, this could include playdough, clay, paints, pens, pencils, crayons. Paper, card, wet sand with sticks or other small tools for mark making, dressing up clothes for role play, scarves for music and movement, ribbons for dance and loose parts for children to create their own music/sounds. Welsh Assembly Government (2008).













Task 2

According to Welsh Assembly Government (no date) children learn by having fun, copying, and imitating others, this could be from other children in the setting, practitioners as well as other people in their live such as parents, friends extended family and others in their local community. Children also learn through exploration of new and repeated experiences, making mistakes without judgement, taking risks as a result developing their ability to problem solve. 
Self-directed play is important to young children as this gives them the time and space to figure things out for themselves, as opposed to being direct by an adult. The continuous provision model outline by (WAG) demonstrates that practitioners should provide for continuous provision through the setting on a continual basis, although some settings may differ on the areas provided, most will have provision in the following areas, role play. Physical play both locomotive and fine motor, constructive play, sand play. Water paly, creative play, investigation, music and movement, group times for songs, rhymes, and sharing of books, mark making, planting of vegetables flowers, and taking care of plants and pets. It is the role of the early years practitioner to ensure that all these opportunities are available to the children within their setting. Continuous provision is the children work and adult intervention should not take place until children are moved on to focused tasks. 
Vygotsky’s scaffolding approach as cited by (Aubrey and Riley 2019). suggests that practitioners, should be on hand to direct a child if they come across a difficulty and rather than tell them what to do the practitioner should guide them, giving the child information, skills, and tools they may need or can use to overcome future challenges.
Howard and Mcinnes (2013) have advocated that those children who are engaged in self-directed play, may have higher levels of emotional wellbeing than those who were engaged in play that was influenced by an adult. They identified what children might perceive as “play” and “not play.’ They identified that the resources in both could be the same, but it was the way in which the practitioner set out the resources and indeed the participation of the practitioner that determined if the child felt they were play or not play. The outcome of the research showed that children felt more at play if the activity was set up at floor level, and if the practitioner was not involved or in proximity activity. Whereas if the activity were set upon a table and adult intervention was present, the children could feel that this was not play.





Sturrock and Eles play cycle separates play in to six parts
PRE-CUE -Wear a child's though or idea that develops in the child inner self and is then displayed into a cue, this could be a look, gesture or even verbal communication to another child or adult.
CUE-This is received by another child or adult and can either be reciprocated, ignored, or made redundent.
RETURN-The cue is received and as a result the other child or adult responds
FLOW-This is when the cycle of cue and return is established, and children become lost in their play
FRAME-The play is determined within a boundary, this could be a specific area, such as the home corner, whilst that boundary is intact play will continue.
ANNIHILATION -This will occur when children, decide to move on or become bored, it can also occur because of adult intervention. Which is defined as adulteration, adults can do this in many ways, some of which include wanting to join in with a child's play, rescuing the play when they think it is getting out of hand or going in the wrong direction, educating, or improving. Practitioners' need to understand self-directed play, and where their role fits in. A brief introduction to the play cycle (King, 2020).
Sturrock and else also, set out the role of the adult in play, and this falls into four sections:
PLAY MAINTENANCE-At this stage, the adult is simply observing, and not being involved in the play.
SIMPLE INVOLVEMENT-This is where the adult is not involved in the child's play but may be used as a resource, providing additional materials that the child requires to continue with the play that they are involved with
MEDIAL INTERVENTION-This stage would include a child giving the practitioner a cue, such as throwing a ball at the practitioner, and the practitioner returning this cue by throwing the ball back to the child.
COMPLEX INTERVENTION-Adult is active in the child's play, through cues given by the child, inclusive back and forth play. Adult must not take over or dominate only respond to the child’s cues and interactions. The adult role in the play cycle (King, 2020).






Task 3

Welsh Assembly Government (2016) states that “records regarding a child's progress must be kept.” And “What children do is observed and recorded to help plan the next steps for children's learning play and development.” (“Assessment and Planning for Learning in Wales”)


The practitioner should use a range of different observation techniques to gain an understanding of the abilities and development of the children in a setting and use this information to further plan for their learning. Observations should take place over all seven areas of the Welsh foundation phase. At contrasting times of the day and different activities provided in continuous provision with a balance of both indoor and outdoor observations. WAG (2008).
The running record or written observation requires minimal equipment just a pen and paper. The practitioner will decide before the observation starts which area of learning or development, they want to record that day, they will also decide how long the duration of the observations will be. The practitioner record information regarding the environment that may or may not have an impact on the observation, such as how many other children were present in setting, how many adults were present, the time the observation took place, who brought the child to setting that day. (Fledgling's nursery, no date).
The practitioner would record everything that the child does or says for the whole time, as a result this type of descriptive observation can provide a lot of information about that child. As well as looking at the area of learning the observation was planned for, due to the amount of evidence collected the written record can also give an insight into other areas of development. This technique can highlight where the child likes to play, indicate which activities interest them, who they like to play with or if they are still at the solitary play stage, how the child interacts with other children and adults. How they react to situations. WAG (2008).
There are some disadvantages of the written record, it can be fast paced and difficult for the practitioner to keep up with what is happening in real time. It may not always be practical to have a practitioner not in ratio to conduct the observation. The child may sense at some point that they are being watched and not play or engage in the activities as they normally would. Peterson,G (2021).






The information gained through observation should be shared with other staff in the setting to plan for future learning, this information can also be shared with the parents. WAG (2008). 
Through observation the practitioner is also able to identify any area of concerns they may have regarding a child's learning or development and take the relevant steps to monitor and review their progress. And can also be used as evidence should a referral to an outside agency such as the Early Years Forum be necessary.


Task 4

By observing a child whilst at play the practitioner can see the child's interests, how they communicate and interact with others what actions or gestures they might use and how the engage with the environment, this information will provide the practitioner with a clear idea of the child's developmental stage and therefore be more useful when planning for further learning. WAG (2021).

Smith,S (2015) supports Vygotsky's zone of proximal development, stating that children learn through play, and observing the child at play, can provide the practitioner with clearer understanding of what the child can already do and what they may need help with also.
Howard,J, Mcinnes,K (2012). Suggests that children involved in ‘like play’ can have higher levels of wellbeing and involvement than children who experience what they themselves to be ‘not like ‘play. ‘Like play was described as the child having a choice to participate in the activity, which was set up on the floor and the adult was proximal. ‘Not like play had the activity set up on a table, with the adult directly involved and the child being asked to participate.
Children taking part in like play are more engaged with the activity, seemed happy, attentive, and motivated. Whereas the children involved in ‘not like play’ were less engaged and more distracted. What the child sees as ‘like play’ and ‘not like play’ is down to the adult of how they present the environment and activity to the child and the adult involvement, the early years practitioner therefore needs to have a solid understanding of what play is to the child and not what they themselves perceive as play.







 According to Howard et al. (2013) The language the adult uses with a child can influence how the child sees or reacts to that adult, When the practitioner uses open-ended questions, the child is likely to feel more in control, and have the ability to choose their own level of play and involvement, therefore opening interactions between the adult and child. The child is more likely to seeing the adult as more playful and less ‘not like play.’


This requires adults to move away from traditional adult definitions of play and understand play from the child’s perspective. In doing this they can utilise the cues children use to define play and offer an experience where adults afford children choice and control through the language they use and co-construct a play-based curriculum. In this way they can maximise children’s feelings of playfulness which goes beyond the type of activities offered. (Howard, 2013)
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