













Appendix 1
Observation schedule for Year five.
















I will introduce the lesson to the class, this will take ten minutes or less.  During this introduction I will tell the children the success criteria, lesson objectives and introduce the talk frame.  Throughout the lesson, my partnered Student Teacher will use a non-participation observation method.  This will involve them walking around the classroom focussing on the class but focussing on the three children to ascertain if they are on task.  We will try to ensure that the rest of the class are unaware of who is being observed.  Once the lesson has finished we will exchange roles and classes 

During the observation process the Leuven scale will be used as a method to measure the children’s  well-being and their involvement in the task given.  According to Leavers the scale method will help children attain higher levels of learning (Arnerich, 2018).  The Leuven Scale will be used to track the engagement and level of concentration on a scale from one to five.

The focus children will be withdrawn after the observation to carry out the semi-structured interview.  This type of interview will be used to collect qualitive data that allows the respondent time and scope to talk about their opinions. The objective of the interview will be to gather information about how the children felt the lesson and whether they thought the talk frames helped them.  This will be carried out with the permission from the Parent/Guardian and the children using the consent form approved by the Parent/Guardian.  Any time the children wish to be withdrawn from the activity, their feelings will be respected without any prejudice or negative reaction throughout the observation, or during my time at the school.

The questions during the interview, are to ascertain if the children have used the talk frame to assist them in their discussions and writing.  We aim to discover if the children found these beneficial to their learning and if we will use the strategy of talk frames.

After the interview the Arc method will be used to reflect upon the lesson, The Arc method is a range of theories based on a mixture of Gibbs, Schon and Brookfield’s approach of reflection.  We will record our reflection on paper whilst ensuring that all data is kept confidential and secure.  Due to the fact that I have used this before during university studies, I am more comfortable with this method.



















Appendix 2
Observation schedule Leuven Scale and observation notes Year three / four.















Research lesson planning, observation and discussion sheet. 
 
 
	Subject: 
	Language, Literacy and Communication. 
	Learning focus: 
	Recount 
	Teacher 
Observer: 
	Laurie Burgess 
Rachel Bevan 


 
This is the Leuven scale we used during our observation. 
 
	Level 1 
	Level 2 
	Level 3 
	Level 4 
	Level 5 

	Extremely low 
	Low 
	Moderate 
	High 
	Extremely high 

	The child seems absent and displays no energy. There is no concentration.  
	The child is engaged for some time but is frequently interrupted. There are moments of non - activity and staring into space.  
	The child is busy with the activity but at a fairly routine level and there are few signs of real involvement. Some progress is made but can be easily distracted.   
	Continuous activity with intense moments. The child seems involved at all times. They are not easily distracted.   
	The child shows continuous and intense activity revealing the greatest involvement. They are concentrated, creative, energetic and persistent throughout nearly all of the observation.   

	What this research lesson is aiming to find out: If talk/ speaking frames will help the children with their writing for the recount.  
 

	What research techniques is the research lesson aiming to develop?  We are improving …. 

	 
	Case pupil X3 
Success criteria for this focus 
	Case pupil Y3 
Success criteria for this focus 
	Case pupil Z3 
Success criteria for this focus 
	 

	 
	How you hope pupil will respond. 
	How are they observed to respond? 
	How you hope pupil will respond. 
	How are they observed to respond? 
	How you hope pupil will respond. 
	How are they observed to respond? 
	Patterns /issues. 

	Time  13.40 
	4 
	2 
	4 
	3 
	4 
	3 
	 

	Time  14.00 
	3 
	3 
	3 
	2 
	3 
	2 
	 

	Time  14.20 
	4 
	4 
	3 
	1 
	2 
	4 
	 

	Time  14.30 
	3 
	4 
	3 
	2 
	3 
	4 
	 

	What were they able to do? (what progress has been made) 
	 
	 
	 
	 

	Initial thoughts. 
	 
	 
	 
	 







Overall observation notes from notebook 
 
	X3 
	Y3 
	Z3 

	Child X is higher ability. 
 
During the introduction child X spoke to their partner, this seemed to be about the activity and ‘speaking frame’ as they were looking at the papers in front of them. 
 
When the children started writing, child X again spoke to their partner. They viewed the board and ‘speaking frame’ throughout the whole of the activity. 
 
During the activity they were focussed, especially from the middle to the end.  They used the ‘speaking frame’ to help with the writing. 
 
 
 
	Child Y is lower ability. 
 
During the introduction they were playing with pencils, looking out of the window and whispering to their partner. 
 
At the start of the activity Child Y looked at everything in front of them and again talked to their partner. 
 
They went up and sought advice from the teacher and when their questions had been answered they sat down and started writing. 
 
After about ten minutes they got out of their seat and asked the teacher’s advice.  They did not go back to their seat but spoke to other children within the busy classroom. 
 
When they went back to their seat, they spoke to their partner again and wrote in some more bubbles. 
	Child Z is middle ability. 
 
At the beginning of the session Z looked at and read part of the ‘speaking frame’, but also looked at the board and teacher. 
 
When Z was writing their second part of their skeleton the ‘speaking frame’ was on the floor and they did not notice, they were concentrating on the board and their work.  They also spoke to their ‘talking partner’ regarding their opinion. 
 
The ‘speaking frame’ was picked up by an adult within the class and placed on the table.  Child X Looked at the speaking frames read a couple of the bubbles, chose the best and carried on writing. 
 
For the rest of the activity Child Z viewed and used the ‘speaking frame’ before and during writing the bubbles. 






















Appendix 3
Observation schedule Leuven Scale and observation notes Year five.

















Research lesson planning, observation and discussion sheet. 
 
 
	Subject: 
	Language, Literacy and Communication. 
	Learning focus: 
	To create a fact file on the colosseum. 
	Teacher: Rachel Bevan  
Observer: Laurie Burgess 


 
The Leuven scale used during observation 
 
	Level 1 
	Level 2 
	Level 3 
	Level 4 
	Level 5 

	Extremely low 
	Low 
	Moderate 
	High 
	Extremely high 

	The child seems absent and displays no energy. There is no concentration.  
	The child is engaged for some time but is frequently interrupted. There are moments of non - activity and staring into space.  
	The child is busy with the activity but at a fairly routine level and there are few signs of real involvement. Some progress is made but can be easily distracted.   
	Continuous activity with intense moments. The child seems involved at all times. They are not easily distracted.   
	The child shows continuous and intense activity revealing the greatest involvement. They are concentrated, creative, energetic and persistent throughout nearly all of the observation.   

	What this research lesson is aiming to teach: To find out if talk/ speaking frames can help with pupils writing.  
 

	What research techniques is the research lesson aiming to develop?  We are improving …. 

	 
	Case pupil X5 
Success criteria for this focus 
	Case pupil Y5 
Success criteria for this focus 
	Case pupil Z5 
Success criteria for this focus 
	 

	 
	How you hope pupil will respond. 
	How are they observed to respond? 
	How you hope pupil will respond. 
	How are they observed to respond? 
	How you hope pupil will respond. 
	How are they observed to respond? 
	Patterns /issues. 

	Time  13.40 
	4 
	3 
	4 
	4 
	4 
	3 
	 

	Time  14.00 
	4 
	2 
	4 
	5 
	4 
	3 
	 

	Time  14.20 
	3 
	2 
	3 
	4 
	3 
	3 
	 

	Time  14.30 
	3 
	2 
	3 
	4 
	3 
	3 
	 

	What were they able to do? (what progress has been made) 
	 
	 
	 
	 

	Initial thoughts. 
	 
	 
	 
	 








Overall observation notes from notebook 
 
 
	X5 
	Y5 
	Z5 

	 
Child X is a lower ability pupil. (male) 
 
During the introduction to the lesson child X seemed quite focused and interested in the talk frame which was placed in front of him.  
 
Once the children had started writing their fact files child X did not seem to look at the talk frame once until pointed out to him that it could help him begin his writing and with his spelling. 
 
He had realised that he could use a sentence starter on the talk frame to answer a question.  
 
Child X used the talk frame to write a few sentences and then got easily distracted by other pupils and the use of technology.  
 
Towards the end of the lesson child X did not look to use the talk frame again. Was very easily distracted and did not complete his work.  
 
	 
Child Y is also a lower ability pupil. (female)  
 
During the introduction to the lesson child Y was very focused on the learning objective and what she needed to do. She was involved in the class discussion about facts on the Colosseum.  
 
Child Y seemed very interested in using the talk frame and was seen glancing at it a couple of times whilst writing her fact file.  
 
Child Y was using the sentence starters on her talk frame to write a few facts. 
 
Towards the middle and end of the lesson she didn’t seem to need the frame anymore and was using her own sentence starters.  
 
 
 
 
	 
Child Z – observation for this child could not go ahead has they had not returned their consent form.  







Appendix 4
Interview questions Year three / four.





Interview questions and Answers 
 
	Could you tell me what the task was please? 
	Recount of our visit. 

	Did you use the talk frames? 
	X – yes 
Y – yes 
Z - Yes 

	Did you find them helpful? 
	X – yes 
Y – yes 
Z - Yes 

	How did the speaking frame help you? 
	How to start writing and what to write. 

	Was there one question that you would have liked to use that was not there? 
	The when, what, who should have been bigger. 

	Would you use it every time?   
	X – yes 
Y – yes 
Z - Yes 

	If so, why? 
	It can help when we struggle. 
Reminds us what to write. 
Reminds up what words to use and spell. 










Appendix 5
Interview questions Year five.



Interview questions and answers 
 
 
	Could you tell me what the task was please? 
	Fact file of the Colosseum in Rome. 

	Did you use the talk frames? 
	X – yes, I think so, at the beginning.  
Y – Yes, I used them.  
Z -  

	No 
	 

	Do you think that using questions through the task would have helped you? 
	n/a 

	Would you like to use questions next time? 
	n/a 

	Did you find them helpful? 
	X – yes it helped me with my spelling.  
Y – yes, I used them to start my sentences on the Colosseum.  
Z -  

	How did the speaking frame help you? 
	n/a 

	Was there one question that you would have liked to use that was not there? 
	n/a 

	Would you use it every time?   
	X – I don’t know, probably.  
Y – It’s good to have things on the table to help us. It helped me when I was stuck on something to write.  
Z -  

	If so, why? 
	n/a 
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Reflection pro-forma.

















Feelings
During the lesson I was a bit apprehensive as I was concerned that the children would not use or find the ‘speaking frames’ useful.  After we asked the children their thoughts on the resources, I was relieved that they found them useful and would use them again.

Remembering 
The children seemed to use the resource and referred to it quite a lot in Years three and four, in year five not so much.  During Year fives lesson I carried out mini plenaries and used the prompt from the ‘speaking frame’ to enhance their thinking skills.  I allowed other children to ‘magpie’ answers given during this session.  I would have preferred if the children had used the resource in discussions with their talking partner.   If it were my class I would put each prompt onto a stimulating page and place it around the room as a classroom tool for all lessons.

The class teacher walked around the room and reminded the children that the resource could help them in their learning.  Obviously, the more the children have access and use the resource they would use it unconsciously.

The motivation of the lesson was to complete the re-tell of their visit to a local attraction.  The resources of the lesson and explanation of the learning objective and success criteria were good.
The teacher could have put a wordbank on the whiteboard.  It was good that the children did not have individual wordbanks as there would have been too much paper on the table and not enough room to write.

As stated before, the ‘speaking frames’ could have been bigger and placed around the class as a stimulating resource for the learners.

Applying for Understanding
There was a wide range of Assessment for Learning (AFL) strategies used within the lesson.  Most of these strategies could be used within most lessons, such as: questioning
The classroom management used a lot of resources to keep the learners on track and a wide range of questions to help explore thinking skills.
I would like to ask the class teachers and senior management if they would consider adding ‘speaking frames’ onto the schools’ AFL toolkit.
I would derive a satisfaction if the class teacher informed me that they would use the ‘speaking frames’ as a thinking resource to assist learners in the educational journey.   If the all the learners were to embrace and use this resource as a thinking tool I would be deeply satisfied.

Analysing
It could be considered unnecessary as there are a wide range of AFL strategies used within the school, also that it could be seen as another resource to distract or clutter the classroom.  On the other hand, I feel that it could be an invaluable resource as it encourages learners to think and gives starting points for thoughts, such as “can you think of something relevant from your own experience?”
If someone stated that the learning did not increase I would state that the learners’ have become more independent and critical in their thinking.  They were very comfortable in their learning environment as they were able to use a new resource or thinking skill and embrace it.
The lesson objective and success criteria of both lessons were clearly displayed throughout so the learners’ had clear guidance of what they were aiming to achieve.  Fortunately, I felt that both lessons were successful in that most if not all learners’ were able to embrace new skills and complete the set task accordingly.
During the planning of both tasks all learners’ needs, levels and well-being was considered.  Therefore, the lesson was differentiated to meet the needs of all children.

I felt that it could be seen as another resource to clutter the tables and distract learners from writing, also that some of the questions would not be relevant to the task.
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Lesson Plan – Step 1 Cynllun Gwers – Cam 1 
 
	Student-teacher 
	Laurie Burgess  
	Class: 
	Year 3/4 

	AoLE or Subject 
	Literacy, language and communication. 
	Date: 
	24/01/2020 

	Lesson Focus: 
	Planning a recount of trip to plantasia. 

	Meaningful links to Curriculum  
	Literacy, language and communication. 
· Use talk to plan writing.  
· Use techniques in planning for writing            
 e.g minmapping sequencing, placemat activities.  

	Meaningful links to: 
Cross Curricular
 Responsibilities 
	 

	Personal Targets (Linked to QTS and identifed in weekly review): 
 
Ensure to use differentiation effectively. 
 Use more welsh in lesson  
 Allow enough time for plenery.  
 Ensure children know exactly what they need to do before allowing them to start.  


 
 
	Learning Objectives (focus on Learning- use accessible vocabulary): 

	The pupils will learn to: 
 
Write a plan for a recount using talk frames and a skeleton plan to structure writing.  
 Childrens LO: Plan a recount.  
  


 
 
	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning) 
	Assessment of Pupils’ Learning 
Evidence 
(What have the learners to say/write/do/produce – to demonstrate learning) 

	 
Children will be able to write an introduction, middle event and conclusion.  
 
Children should be able to activate prior knowledge of what happened during the trip by looking at pictures and discussing with their peers.  
	 
Children will have the chance to magpie ideas during the lesson.  
 
All children will produce a recount plan using a sheet provided for them.  


 

	Time 
	Activities/Methodology/Key Concepts 
(Teacher’s Role – including key teaching points and key questions) 
	Pupil Tasks 
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework) 
 
	Resources 
(Including Health and Safety requirement) 

	 
 
Opening phase  (with links to       prior learning) 
	Go through the pictures with the children from the trip and discuss and recap events that happened.  
 
Allow children some time to discuss with a partner what they can rememeber (you could tell the children they can use the talk frame to help with their discussion) 
 
Show children the skeleton plan they will be using which is already stuck in their books.  
 
 
	 
 
Children should contribute to discussion, keeping a focus on the topic, taking turns to speak, expressing opinions and ideas, giving reasons and providing appropriate answers to questions.   
  
  
 
 
 
 
	 
Pictures from trip.  
 
C-touch  
 
Large pieces of circled and square shaped card for example to whole class. (2x circle for introduction and conclusion, 4x squares for paragraphs) 
 
Whiteboard pens   

	 
 
Teaching & Core Learning 
	 
Working with the children and gathering information together, write down some ideas on the board for the children to magpie in their own writing. Reinforce the fact that this is just a plan so there is no need to go into great depth of detail.  
 
As the children come up with extra detail or vocabulary, show them that this can be written around the outside of the skeleton.  
 
 
Ensure the children know exactly which paragraphs need to go in each box e.g introduction and conclusion would be in the beginning and end box.  
 
Keep the example of the whole class ideas on board to ensure that children have something to go back to if they get stuck at all for ideas.  
 
Encourage the use of the talk frames to help them with disccusion and sentence starters.  
	 
HA will have a four circle skeleton. 
 
MA and LA will have a two circle skeleton. 
 
All children will have access to a talk frame to help them.  
 
 
Stop children every 10 minutes or so in order to           
feedback ideas and
magpie.  
  
 
 
 
 
 
	 
Skeleton sheets already stuck in appropriately according to ability. 
 
Talk frames  
 
 
English books  
 
Writing skeletons 

	 
 
Plenary 
	 
Give children access to a purple pen and go through ideas again as a class. Children will be allowed time to add any extra detail they may have forgotten using a purple pen.  
 
  
	 
 
 
 
 
	 
Purple pens  
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Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Rachel Bevan
	Class:
	Year 5

	AoLE or Subject
	Language Literacy and Communication
	W/B:
	27/1/20

	Lesson Focus:
	Fact file on the Colosseum

	Meaningful links to Curriculum 
	can explain the ideas and concepts they are learning about
undertake research and evaluate critically what they find

	Meaningful links to:
Cross Curricular Responsibilities
	LLC - Use techniques in planning writing, e.g. placemat activities
LLC - gather and organise information and ideas from different sources (reading)
LLC - produce legible, cursive handwriting with increasing fluency.
Geography - identify and describe natural and human features, e.g. weather conditions, types of buildings.
History - identify significant people and describe events within and across periods

	Personal Targets (Linked to QTS and identifed in weekly review)
Classroom management strategies.



	Learning Objectives (focus on Learning- use accessible vocabulary):

	To use my research skills to find facts on the Colosseum.



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	1) I can search for facts.

2) I can organise my writing into the four sections.
	1) I can use a range of resources to find facts on the Colloseum. 
2) I can organise my facts into the four different questions and areas.




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)



(16 mins)

	Before school make sure that the i-pads are on charge.
At the beginning of the lesson tell the children what I expect from them:-

1) 
Introduction
Remind children of the lesson objective and success criteria.
Show the children on the whiteboard 


	








Listen to the learning objective and success criteria
Write the name of the wonder they will be researching
Write the learning objective on their sheet.
	
A3 worksheet
Factfile
Pens
Pencils



	
Teaching & Core Learning


(30 minutes)
	Model – demonstrate the lesson objective
Check for understanding – ask questions using AFL strategy
1) Give the children a range of resources.
2) Support the children during the activity.
3) Remember to carry out mimi plenaries and help children magpie facts.
4) 

	1) The children choose which resource to enable them to get their facts.
2) The children use the speaking frame and discussions with their peer to help them with their facts.
3) The children listen and contribute to the mini-plenary.

	

	

Plenary

(10 Minutes)
	Closure – sum up learning and next steps. Pit stop plenary.

Review of learning objective and success criteria.
1) Tell the children 5,4,3,2,1 pens down.

2) Talk through the activity and ask the children for suitable facts.
3) Praise the children for each response and give Dojos accordingly.
	






1) State whether they have achieved the success criteria.
	





























Appendix 9
Copies of pupils’ work from Years three / four.
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Appendix 10
Copies of pupils’ work from Year five.
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Appendix 11
Details of the assent process.
















12a is a copy of the letter sent out to Parents asking for their consent to carry out an observation of their children to discover if the resource could help learners’ thinking, speaking and writing skills.
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12b is a copy of the consent form sent out to allow Parents to give their consent or deny it.  Either way, all learners’ were respected and given the same benefits as the rest of the class.

















Appendix 12
Talk frame templates
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2 6. gree formy chid o ke et th abovestcy,
Ghids name Paront signature Date
- When completed, please return to Mrs Jenkins by Friday 17 January.
2 Thank you.
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INFORMATION SHEET:
Research project

Daar Parent/ Guardian,

Ournams ae Lavria Burgass and Rachal Bevan and wa aa studying for a PGCE qualfication
a1 Ye Afrofa, University of Wiales Trnty Saint Davi. | am currentl a stucent teachar within
Buafai Primary School and am taaching in you child's class.

W would ik to nvita your chid to participate in my resaarch project, Th e of the project s
“do talk frames help pimary school aged chikiren wih language development? We aim f find
this out hrough your ik’ parkipaton, we hops o ascsrtain ths nformation by camying out
lesson using talk frames and then camying out 2 short interiew t the end of the lesson,

Al names wilba kept sricy confiantial and wil only ba known by mysalf and my resaarch
partner. Yourchid's paricpation i tis stuc is completey volutary 50 you or your chid can
withca from the study at any stage. Your chid il also bo asked to give their assent before
the beginning o the sty

Aftor careful and procisa analyss of the cata obtained rom tha lesson observation and group
interviow, | would bs happy to provids you with a copy of the findings at your request. The.
resuls of the research wil be discussed i a unversy assigament thatwil contibute fo my
PGCE courso. Tho rasults o ths study will b stored on our confidontal Uriversity One drvo
et ll aw data will b destroyed once the assassment has been markad.

1 thank you in advance foryour tims. If any quostions do ariss, fol 1 to contact mo at your

Yours sincaraly,

Rachel Bevan and.Lauie Burgess.
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