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Critically discuss whether current Classroom Management strategies are inclusive for all learners. Link to the theoretical approaches and policies.
Classroom management can occur in the classroom or anywhere within the school where you are responsible for a group of children. Classroom management is the tools and strategies that are used to build both positive environments and relationships with children to enhance their learning (Adolescent and school health, 2023). In this essay, I will consider various classroom management strategies, drawing upon theoretical approaches and policies, whilst critically analysing if these strategies are inclusive. 
Being responsible for 30 children within your classroom can prove slightly challenging on times, especially if they are behaving in ways that are not acceptable. As a teacher, in the first instance you need to gain their trust and build a good rapport/relationship with each child within the class. Always remain calm and keep your voice level to a minimum to ensure that the children don’t see you as ‘shouting’. Also be mindful of the strategy of ignoring some unwanted behaviour. If you are constantly giving the child your attention, this will encourage them to continue the bad behaviours as they are receiving attention off the teacher and furthermore from the children also. (Welsh Government, 2012). Building a good relationship with children in the class can be achieved by listening to them, smiling, getting down to their level, take an interest in them, note what the child likes/dislikes and allowing them to make choices. Once you have achieved this you gain some respect from those children, and you will see them walking into class in the mornings feeling and looking happy, ready to start the day and excited to learn. 
There could be many different reasons why a child would be displaying signs of bad behaviour. Each child is an individual and very different to the next and this will show in varying behaviours within the class. This could be because:
· The child is not being challenged enough and they do not feel motivated to become involved resulting in being uninterested. 
· The child can feel tired. Too many children are staying up late and not going to bed at a reasonable time or they are on their ipads where they should be sleeping.
· The child may be hungry.
· Peer influence – certain children when together act up and make bad choices.
· They may be experiencing difficulties at home.
· The child may be experiencing ACE’s (Adverse Childhood Experiences). These are described as events that take place within childhood which are extremely stressful and traumatic which affects a child’s health and well-being for a considerable time. The CDC-Kaiser study (1998) was undertaken and revealed that “64% of participants have experienced at least one ACE and 12.5% have experienced four or more” (Bouiller, 2018). Examples of ACE’s are any form of abuse (physical, sexual, emotional), living with someone who is involved with drugs or alcohol, a parent who has gone to prison, living with someone who has a mental illness, experiencing divorce, death or abandonment. ACE’s can have a profound affect on behaviour in school, the ability to manage emotions on a daily basis and the capacity to make stable relationships can prove difficult (Manchester University NHS Foundation Trust, 2024). Furthermore, if a child has additional needs, the emotional and social needs of that child are severely impacted and the ability to function is greatly affected.  

These are all barriers to learning and can sometimes prove difficult for staff to engage with the child/children and teach at the same time and that is where a teaching assistant can come in as a support mechanism for the child, the other children and the teacher. (Polirstok, 2015) suggests that when a behavioural choice is a bad one, the child can be questioned about whether they thought the choices they made were good/bad and if bad, why this could be? In this situation, this would be relevant to an older child who would be able to reply to the question and explain, but certainly wouldn’t be the case if it was a younger child.  A younger child wouldn’t be able to give an appropriate reply. However, it is vital to recognise that some children with communication difficulties and additional needs wouldn’t be able to recognise the question being asked also, hence this strategy would not be inclusive for all.  

As a school, we will always follow the school’s behaviour policy, to determine how as staff we would address any behavioural situation (Llanfaes C P School, 2022). The structure of this policy is laid out simply, so that all staff are able to follow and ensure the procedures are applied effortlessly. Part of this policy has been created by the children and the main points are: Be kind to others, always do your best, teamwork, keep the cloakroom tidy, always listen and be polite, but there will be exceptions to this. Children who have some kind of additional needs will not be able to fully follow and abide by all the procedures laid out in this policy depending on their need. So, this policy is only relevant and user friendly if it is focussing on mainstream children. 
  
A teacher who has worked in education a long time may believe that the behaviour of children in schools, and especially within the classroom, has deteriorated over the years. Class sizes are larger and some classes are combined, making teaching difficult when you have different ages and abilities within one class. 
A teacher can at times express very negative commands and instructions for example, ‘sit down’ ‘Listen’ ‘can you please stop doing that’. This can be overturned and flipped in a way that it turns into a positive. If a child is seen running down the corridor, instead of saying ‘don’t run’ it can be reworded to say ‘walk please’ instead. If the child is showing repeated bad behaviour, then maybe ask the child to carry out a task, where they will be distracted from their previous activity. How you speak and articulate oneself is also included under the umbrella of classroom management and is so significant in gaining respect. 
One technique that could be applied is ‘proximal praise’. This is used widely within the Incredible Years training and is a very effective tool. If a child can see you are praising other children within the class and maybe giving those children house points, quite often they will begin to show good behaviours aswell to gain themselves house points too. For example, Joey you are sitting lovely on the carpet this morning, showing me 5 and straight away you will see the other children doing the same. Showing me 5 is a strategy that we apply to ensure all children are – sitting nicely with their legs crossed and hands in laps, no talking, looking, listening and engaging our brains so that all the children will sit quietly and listen to what is being taught. Equally, it is also important to praise the class as a whole when you see good behaviour and also to encourage them when they participate in classroom interaction, which in turn will produce good behaviour (Scrivener, 2012). However, Alfie Kohn (1957) says that giving a child house points and rewards do not actually work and you are only giving a child that reward to get them to engage in something that you as the teacher want them to do. Additionally, by giving that reward the good behaviour will only be short lived. Kohn also suggests that the more you give rewards, the more the child will lose interest in whatever they were receiving the reward for, making this a strategy that will not work. This suggests that this strategy would not be inclusive for all learners as children with additional needs would lose interest extremely quickly and it will lose its accomplishment and desire (Kohn, 98). 
Frederick Skinner (1904-1990) was a behavioural psychologist and believed in positive and negative re-enforcement. Positive behaviour can be encouraged by giving a reward or some sort of punishment given in light of bad behaviour. Children will learn from this and repeat the positive behaviour more often (Bates, 2019, pp. 34-35). However, for some children this may not be as straight forward. For example, children who are experiencing Pathological Demand Avoidance (a profile within the autistic diagnosis) will not be able to conform and understand the concept of positive/negative re-enforcement. For example children with this condition will oppose simple commands like ‘put your coat on’ and ‘sit down’ (National Autistic Society, 2024). The concept is fairly straight forward but cannot be applied with children with additional needs as they would have difficulty in understanding.     
When the children first come into their new class, it’s important that they are aware of the routines and ‘rules’ that are part of that classroom, as they will be different from the previous class. Children respond extremely well to routines as they like to be aware of what is happening throughout the day. This helps them regulate their emotions, feel a sense of contentment and able to process information more effectively. This particular strategy is very much inclusive as all children including those with additional needs, thrive on using a routine and to follow the rules within the class. The children from day one with the teacher will establish the ‘class rules’, which for example are, kind hands and feet, work hard, try your best. These are then displayed on the wall for the children to see where they can refer to and follow at all times to ensure a safe and happy environment. When the children have created these rules, they then have ownership of them and are more likely to follow them if they have had the opportunity to be involved in creating them. 
Autistic children use the ‘now’ and ‘next’ boards and find them very supportive in their understanding. This enables them to be fully aware of what is happening ‘now’ and what will happen ‘next’. This supports the child in being able to cope better with change, to assist in regulating their emotions and supporting children with language difficulties. This also enables the adult to be in control of what is happening during the day to a certain degree. The majority of children respond well to this as it includes visuals, so their understanding is enhanced (Speak up Salford, 2024). The pictures show clear visuals so all children with whatever need are able to understand. As a rule, our understanding as human beings is enhanced when you are able to see something visual rather than just text. (See appendix 1 and 2)
Seating plans are extremely beneficial in regards to classroom management as some individuals do not sit well together and will talk or mess around. This has to be flexible as it may become evident that the seating plan is not working and therefore needs to be altered. Children work well in pairs and ‘talking partners’ are an excellent way for children to experience working with a partner. These partners will change weekly and occasionally depending on who children are paired with this isn’t beneficial for either child. Perhaps the children paired up differ developmentally and therefore is not the best outcome for them both as they are working at different levels and will not benefit from that partnership. However, Lev Vygotsky (1896-1934) suggests that learning can be enhanced with others in social situations and especially with individuals that are more knowledgeable than others (More Knowledgeable Other MKO). This can be a teacher, parent or a peer (being extremely mindful of who they are paired with if it is a peer). 
Looking at other classroom management techniques include the SNOT technique. The SNOT acronym stands for S – Self, N – Neighbour, O – Other, T – Teacher. This is when children are faced with a task or problem they do not understand. This acronym is one that the children will remember even though it will be on the wall for reference. Their first instinct is to ask the teacher for support, but this acronym will encourage the child to firstly ask themselves. If they are unsure they will ask their Neighbour for help. Failing this they will ask Others within the class and if they are unable to help then they will request the help of the teacher. This frees the time of the teacher being able to support other children and potentially the child being able to solve the problem without the teacher being involved. This will enhance their problem-solving skills and support any child with additional needs in receiving support from others, that they may not have considered asking. 
So therefore, in some instances instead of a child with additional needs pairing up with another child, they will benefit much more from a 1:1 support with a teaching assistant. There are many positives with an MKO working with this child as they act as a scaffolder. This can extend their knowledge and understanding and support them to complete a task (Bates, 2019, pp. 48-49). This concept is extremely beneficial as long as there is an adult available to work with that child at the time. 
 Another part of classroom management is the need for children to place their hand in the air if they want to answer a question that is being asked of the class while on the carpet. This would generally be during learning time and the teacher would choose a child with their hand in the air to answer. This prevents the situation of lots of children shouting out at any one time, showing respect and the desire to participate. This demonstrates inclusivity as all children would be able to raise their hand and then wait (showing patience) for the teacher to choose a child to answer. Even if the child answers incorrectly, they have shown confidence in raising their hands and showing effort in having a go.     
All these strategies that are applied in all different scenarios and situations have the need for staff members to be trained. Staff training and Continuous Professional Development (CPD) is vital in ensuring the knowledge and expertise are of a high standard to ensure quality of care and a good level of education is met. Increased amounts of children are coming through the education system every academic year who need more specialist care and as staff, we need to ensure that we offer the care that they rightly deserve, if we possibly can. There will be occasions where this may not be possible, and varying amounts of classroom management strategies will not support the child socially and developmentally. Through experience it has shown that mainstream school is not suitable for all children and alternatives need to be found to achieve the best outcome for that child as the child is at the centre of all we do and is paramount. 
 A large number of these strategies require the support of a teaching assistant within the classroom supporting the children and the teacher. Unfortunately, due to funding cuts and budgets occasionally these individuals leave their role for whatever reason and they are not replaced. This is detrimental to all children and especially those with additional needs. 
In conclusion, generally with children with additional needs it is important to remember that they will need more reassurance coming into class in the morning, additional support with their work where you may have to explain something a second time to ensure they understand the task but with classroom strategies in place, it will benefit all children not just the selected few. Visual aids are a huge support, (see appendices) and these can be used to strengthen their understanding. Routines are massively important and need to be utilised each day. Adaptations and changes need to be put in place daily or at the time to ensure their needs are being met.  However, each strategy comes with its advantages and disadvantages and one classroom strategy may have worked for the previous year group but not the current cohort. Classroom management is far reaching and includes many aspects of how the children and teaching staff feel and behave day to day. Two days are not the same but the main point to focus on is that consistency is the key. Using a particular strategy routinely will demonstrate and highlight the effectiveness in managing the class and providing a safe and comfortable learning environment, to gain motivation and where great learning takes place. 
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