The Principles of Practice and Progress
Introduction
The module aims for students to develop an intervention that explores progression in the primary school. The assignment involves a video presentation, (See Appendix 1) which is to be presented as if it were a formal school meeting and a supporting file relating to the intervention. The aim is to develop the students’ knowledge and understanding of progression by carrying out an independent study of their chosen intervention. The students will support their intervention and rationale using documentation and statutory policies underpinning the education and care of children in Wales.  During the module there has been a deep exploration into the themes that contribute to an intervention such as transitions, inclusion, multi-agency partnerships, children’s rights in Wales, wellbeing and many more. 














The School Context

The school is in Skewen, in Neath Port Talbot local authority. There are 250 pupils including 42 who attend the nursery on a part-time basis. The rolling average of pupils eligible for free school meals over the last three years is 27%, which is above the national average of 19%. The school identifies 23% of pupils having additional learning needs, a figure just over the national average of 21%. A number of children have social, emotional and behavioral issues who have been involved in a nurture group throughout primary school. The school previously implemented a nurture group intervention following an Estyn inspection. After many years they have decided to introduce a more inclusive approach to target all pupils due to current issues in their school and the decline in young people’s mental health. As in the United Kingdom, it is estimated that ‘one in four children’ will show signs of mental ill health (National Assembly for Wales, 2018, p.10).




















Rationale for Intervention 


The intervention will be a whole school approach to nurture.  It will be built upon the six key principles (See Appendix 2 for further information) which are:
· Children's learning is understood developmentally.
· The classroom offers a safe base.
· Nurture is important for the development of self-esteem.
· Language is understood as a vital means of communication.
· All behaviour is communication.
· Transitions are significant in the lives of children


(NurtureUK, unknown date)

The intervention will be piloted in the Foundation Phase initially as the younger the learner accesses the intervention the more progress they make in social functioning and academic performance (Scott & Lee, 2009). However, it is important that it does progress to the whole school as a nurturing approach is never too late.  All children want to be loved, accepted and encouraged. They need support to reach their full potential, a whole school nurture approach can do this. The aim of Wales education system is to offer all children the best possible preparation for adult life. It is essential that schools do as much as possible to prevent emotional and behavioural difficulties that may affect their future (Bennathan and Rose, 2012).

Nurture interventions aim to provide learners with opportunities to engage in nurture experiences that they may have missed out on, providing them with the social and emotional skills to achieve in school and to build relationships with peers. The intervention should be used in schools as learners with behavioural, emotional and social difficulties (BESD) has reached epidemic proportions (Froad, 2019). Therefore, an intervention needs to be put in place to support the increasing number of students. Research shows learners who have experienced a good start in life usually do better at school, as they attend regularly, are able to make more meaningful friendships and are less likely to experience ill mental health (NurtureUK, 2019). Some learners may require more specific interventions. The well-being co-ordinator will work closely with other agencies for support or to inquire about other services the learners need such as counselling or Child and Adolescent Mental Health Services (CAMHS)(NHS, 2019) and educational psychologists.  The UNCRC (United Nations) would support this as Article 3 states ‘everyone who works with children should always do what is best for each child’.


























The Intervention

Although nurture groups (NG) can positively support behaviour, wellbeing, attainment and achievement and can have significant and long-term impact with learners with BESD. Some may argue that NG interventions are not inclusive as only a small number of learners are selected. Pupils with social, emotional or behavioural issues may not show strong signs of it so would go through school without effective intervention for their needs. Garner and Thomas (2011) and Kourmoulaki (2013) have raised the issue of the effectiveness of NG being better supported as a whole school approach as it targets all learners. Also, the transition from NG back to a mainstream class could negatively affect their progression that was made in the group as the support is removed (Copper and Whitebread, 2007). A whole school approach removes the transition as the nurture principles are already embedded into the classroom.  Students will be supported through the transition process by giving learners key roles in implementing the intervention such as school council meetings, where learners from the NG can support the school council on the resources they would want in the classrooms (Shown in Appendix 3).  Resources could be bean bags, a quiet corner or headphones. It is important they learn in an environment they feel comfortable in as ‘environments that are hostile, aggressive, chaotic or unpredictable can be harmful to mental health’ (Department for Education, 2018, p.9) By involving learners in the process, it gives the learners a voice. It is important they have a say in the intervention as it is for their needs and wellbeing. This would support learners from nurture groups and learners from the mainstream class to transition to a nurture classroom. However, learners from nurture groups would already be familiar with the nurture approach as the same principles will be used, just on a larger scale. 


All learners will be assessed using the Boxall Profile to identify their barriers to learning and to monitor progression, rather than just a small group of students who have already been identified with BESD. It is a two-part assessment, section one focuses on developmental strands and section two focuses on the diagnostic profile (See Appendix 4 for further information). The Boxall profile will be used to gain a clearer understanding of the pupils’ difficulties, as the trends viewed in the assessment can be used to create bespoke teaching and learning opportunities. The Boxall profile will be done before the intervention, half way through the year and at the end of the year to assess the learners, their progression and to see if any adaptations need to be made. Although the Boxall profile is the prominent tool of assessment and monitoring progression, the learners will be assessed by observations, their work and feedback from parents. The assessments can also be used to identify ‘potential’ social, emotional and behavioural issues the learners may develop, to then provide preventative strategies for this.

Part of the whole-school success of nurture provision is the regular involvement of parents. Staff and parents can work in partnership. Parents can provide feedback through a questionnaire to help the teachers make adaptations to their approach.  Staff can provide ideas and equipment for home activities and help parents to use appropriate strategies at home. Feedback from parents can be used to adapt the nurture approach or to target specific themes that the children need support with. Research shows nurture approaches are viewed positively by parents as their children made significant improvements in social, emotional and behavioural skills, their attitudes, attendance and academic learning (Kibble, 2019).

 
Research shows a link between poverty and social deprivation to BESD. An Early Intervention Foundation Report (2018) shows that children in poverty are more likely to experience emotional and behaviour issues, this can lead to low academic attainment and can cause problems in later life (McBride and Chowdry, 2017). It is important to have an effective intervention that will nurture and support all pupils regardless of their needs. The nurture approach will have a considerable impact on wellbeing, but not only on children and young people with BESD but across the whole school, by making everyone feel safe, heard and valued. Supporting pupil wellbeing and behaviour are part of the school’s priorities as seen in the school’s development plan (Appendix 5).







Role of the teacher

The teacher and staff of the school have a very important role in ensuring this is a successful intervention. However, teachers’ often lack the confidence and capacity to help pupils with their emotional and mental health’ (National Assembly for Wales, 2018, p.20). Therefore, it is important all teaching staff are trained to support the learners. The training approach will be provided by Nurture UK (See Appendix 6). Where staff will gain an understanding of attachment theory, stress and early trauma and then they can focus appropriate support for learners who may be experiencing difficulties. McGourty (2017) states only a small number of teachers felt they had necessary training to support a child experiencing a mental health issue. 

The effective training from Nurture UK (See Appendix 6) will enable staff to recreate missed learning/nurturing opportunities to support children. Staff training is also part of the school’s development plan (see Appendix 5). Vygotskian theory incorporates the belief that children are shaped by the world around them, like their families, communities, education and culture and that their understanding of this world is influenced by adults and children in their lives. Teachers have the opportunity to have a profound impact on children’s lives, and may well be the only positive adult relationship a child has experience of. The intervention will require the teacher to put learners in social learning situations that will support their development.  But teachers also need to be aware of the boundaries of their role, and that specialist support services are available. The school may involve different multi-agency partnerships, to ensure all learners needs are met such as Child and Adolescent Mental Health Service, Barnardo’s, educational psychotherapists and a school counsellor. It will be dependent on the needs of the learners which agencies will be involved. Teaching staff can only do so much as learners may require more professional help. Furthermore, although it seems that the teaching staff have the responsibility to provide stable and a long-term relationships with the students,  Bronfenbrenner (Ryan, 2001) believes that the primary relationship needs to be with someone who will care for the child throughout their whole lives, rather than just through school. But teaching staff can provide an important secondary role. National Assembly for Wales (2018) has highlighted that teachers are not solely responsible for learners, so schools should work in partnership with parents or carers to support the primary relationship. The school can implement an open-door policy and encourage parents to attend workshops and meetings where a strong partnership between the home and school can be formed. But in recent years, there has been more pressure put schools to support the mental health and wellbeing of their pupils (Cowburn and Blow,2017). However, if the school feels it is necessary, they should enquire professional support for learners.
























Background/ Theoretical Research


[image: ]

Maslow (1943) theorised that individuals must satisfy lower level basic needs such as warmth, security, safety before progressing on to meet higher level psychological needs such as making intimate relationships. Learners who have experienced adverse childhood experiences, who have not had their basic needs met, may find it difficult to meet their higher order needs such as making friends, experience the feeling of accomplishment and achieving their full potential. It is important we support learners to develop these basic needs before we can expect them to reach their potential. The intervention focuses more on learners lower order needs, providing them with the correct foundations to reach their self -fulfilment needs of reaching their full potential, for example academic achievement.  


The primary theoretical model that underpins the effectiveness of nurture provision is John Bowlby’s (et al, 1965) attachment theory which states children learn behaviour through interactions with those around them. If their early experiences were characterised by missing or distorted nurturing, it can hinder their social, emotional and cognitive development. Learners develop their feelings of self-worth through modelling how others respond to them (Cherry, 2019). The intervention can make a positive impact on learners by building their attachment and resilience and to provide learners with nurturing experiences that will support their future. This will involve activities and lessons which require a more competent helper such as a teacher or a peer to scaffold the activity to meet the learners needs. Scaffolding or modelling can be used to fill any distorted and missing gaps in their development. Also, teachers could engage them in new social learning situations, where they are able to gain understanding and knowledge of how to understand their own and other emotions for example (Bruner, 1987). Throughout the process the learner gradually becomes autonomous and the supports are withdrawn and then teaching staff will know the teaching and learning has been successful.  

Boxall (2002) created this approach to deal with social, emotional and behaviour problems in school, especially for learners from deprived backgrounds. The initial aim of the nurture group was to provide children with essential learning experiences normally gained before the age of three which supported the learners to achieve in mainstream schools. However, it is now used to support a variety of needs depending on the learners for example, it can help learners to effectively deal with their emotions, encourage positive behaviour, which is one of the schools priorities (see Appendix 5) or it can increase learner motivation and readiness to learn like in Cadoxton Primary School (Estyn, 2018). 



















Challenges

Although it is important to support children’s health and wellbeing through nurture it is also important to prevent ill mental health as the Mental Health Foundation (2019) have highlighted that 50% of people with lifetime mental health issues can experience symptoms before the age of 14. Although it is important to support learners with these difficulties, preventative strategies should also be embedded into the nurture approach or it could be done through a separate cognitive therapy intervention which realigns the way people think to create a positive impact or through a mindfulness intervention. So, it is important to recognise that the aim is to prevent ill mental health and not just use nurturing approaches to support the needs the learners already have. Also, the school should provide learners with strategies to support difficulties they may face and to promote good mental health, rather than just teaching them about health and wellbeing. Teachers should provide impactful teaching opportunities by providing learners to explore real life contexts and then pupils can use what they learn, in their everyday lives or in the future (National Assembly for Wales,2018).

Secondly. Learners with complex behaviour, emotional and social difficulties may require 1:1 intervention at ‘inappropriate times of the day’. To overcome this the emotional literacy support assistant will be in every classroom to provide check-ins for pupils who need the extra support. This would enable the learner to have time out to talk to someone who can encourage them to make the right choices. They could also provide scheduled check-ins for more vulnerable learners with complex needs such as in the morning, designated times throughout the day or if they begin feeling overwhelmed, and before they leave school.

National Assembly Wales (2018) has highlighted the difficulty of implementing a whole school approach to nurture due to resource and funding constraints. The implementation and training the staff has a high cost, however, we must put the needs of the learners first, if it is going to make a considerable impact on their wellbeing and attainment it is something to implement or work towards implementing. Although some may suggest improving the nurture group the school already has implemented, as many case studies have shown the effectiveness of nurture groups, Cadoxton Primary school (Estyn,2018) found learners rarely met exit criteria and therefore found the nurture group unsuccessful.

Evaluation 
Engaging with this module has impacted my knowledge and understanding of how wellbeing can affect learner’s progression. I have created a whole school nurture intervention that focuses on supporting learning behavioural, emotional and social needs, supporting pupil wellbeing and the importance of the learning atmosphere. This shows I have developed knowledge on learners ‘emotional well-being’ and also how to support them. Which is a requirement for teachers in Wales (Welsh Government, 2019, p.4). From this module, I have changed my outlook on teaching, and it has made me realise the importance of supporting pupil wellbeing and learners with BESD or other issues. It is clear pupils who have good health and wellbeing or have the correct support are likely to ‘achieve better academically’ (Public Health England, 2014, p.4). The Professional Standards for Teaching and Leadership identify that teachers should carry out research on children’s ‘emotional’ development. This allows the teacher to gain a greater understanding of learners needs and then are able to use their knowledge to support learners which can have a  ‘positive impact’ on their learning. Therefore, the module has supported my professional development which will contribute to my future teaching career. 
I feel that a strength of my intervention is that it aligned with a considerable amount of Welsh Government documentations such as The Well-being of Future Generations act (2015) and the four core purposes of the new curriculum (Donaldson, 2015, p.29). As the intervention aims to ensure learners reach their potential by becoming ‘healthy, confident individuals’ that are building their ‘mental and emotional well-being by developing confidence, resilience and empathy’ and therefore following the intervention they will be better supported to become ‘ambitious, capable learners’ as their needs are met. However, my intervention has a lack of depth on how to incorporate the resources into the classroom, as I focused more on the philosophy of the school and intervention. I could carry out more research into different learning experiences that would support learners with emotional social and behaviour difficulties and to support mental health and wellbeing. 




Script

Good afternoon. Thank you for making time to listen to my new initiative to support learners in school. My initiative is a whole school nurture approach, where every classroom will imbed a nurture philosophy. This will be developed from the nurture groups that are currently implemented. 

World Health Organisation’s state “to achieve their potential, school children must participate fully in educational activities. To do this they must be healthy, attentive and emotionally secure. But research shows that one in three children experience some form of social emotional or behavioural difficulties. That is almost 85 pupils in our school. These difficulties would affect their learning, so support needs to be put in place for learners. Pupils who have strong relationships, a positive sense of self, who can understand and manage their own health and emotions are in a better position to reach their full potential in the future. Kirsty Williams the Education Minister states that wellbeing is at the core of our new curriculum, therefore it should be at the core of our schools also. The aim of the intervention is to create learners who are building their mental and emotional well-being by developing confidence, resilience and empathy. 

The nurturing ethos will permeate the whole school, where staff and pupils are more tuned in to their feelings. Many schools have implemented nurture groups into their school to support learners with behavioural, emotional and social difficulties and this intervention has many successes. However, there needs to be more of an inclusive approach, that supports all pupils to progress. Research has shown 1 in 8 children have a diagnosable mental health disorder. The whole school approach can have significant impact on vulnerable learners with social, emotional and behaviour difficulties but it will also support learners who wouldn’t necessarily qualify to attend nurture groups. The aim is to support pupil wellbeing and raise academic achievement of all pupils, and thus ‘bridging the gap’. Also, the Welsh Governments National Mission is the success and well-being of every learner, regardless of background or personal circumstance. The intervention supports this as research shows there is a link between learners from social deprived backgrounds who have behavioural, social, emotional difficulties. The intervention will be trialled in the Foundation Phase initially as research shows early intervention can change a child’s developmental path and improve outcomes by preventing problems or stopping current issues such as ill mental health or behaviour issues. But it will eventually become a whole school approach as a nurturing approach is never too late. All children want to be loved, accepted and encouraged.
There are many issues that can cause a significant challenge for children’s personal, social and educational development. Such as being a young carer, poverty, grief and domestic violence. Depending on the issues the learners have, they may require more specific intervention. Therefore during the intervention the well-being co-ordinator will work closely with other agencies for support or to inquire about other services the learners need for example, school counsellors or Child and Adolescent Mental Health Services, educational psychologists and to work in partnership with special schools to promote good practice.  After piloting the intervention, it will be reviewed with the previously mentioned key stakeholders and parents and pupils, which utilises pupil voice. The reason why the intervention is implemented is for the learners, to improve their lives, therefore it is important they have a voice.  


The nurture approach focuses on pupil wellbeing which is at the heart of the School Effectiveness Framework. This is also supported by the new area of learning, health and well-being where learners gain knowledge and understanding on it, but it is important that strategies are put in place to actually support it. Many children feel worried or anxious about achieving academically in school, but it is important to recognise that pupil wellbeing is as important as their academic achievements. If their wellbeing is supported, the learners are provided with the foundations to achieve as they feel comfortable and happier in school. This intervention is viewed positively by parents according to Ofsted as the majority expressed their appreciation of how a nurture group intervention had helped their child’s self-esteem and self-confidence. 

All learners in the school will be assessed using the Boxall Profile before implementing the intervention to the whole school. It is a two-part assessment, section one focuses on developmental strands and section two focuses on the diagnostic profile. The Boxall profile will be used to gain a clearer understanding of the children difficulties, as the trends viewed in the assessment can be used for planning to create bespoke teaching and learning opportunities to the class. These can include role play, drama, art, music and stories. The intervention could also focus on mindfulness, group listening and speaking, sharing news, focusing on their emotions and understanding them and their relationships. Example of activities that could be used is in appendix 7 and 8. The priority is to enable learners to form positive attachments with others, to make the right choices and to understand why they make these choices, to know that they have a voice, build their self-esteem and to be resilient.

The Boxall report will be done before the intervention, half way through the year and at the end of the year. This will be done to assess the learners, their progression and to see how to best support the learners by adapting the intervention. The assessments can also be used to identify ‘potential’ social, emotional issues the learners may develop and then provide preventative strategies for this. Although the Boxall profile is the prominent tool of assessment and monitoring progression, the learners will also be assessed by observation from parents and teachers, where the parents can work in partnership with the teacher to ensure the learners needs are met. Therefore, to monitor progress, observations, the Boxall profile, their nurture work and pupil and parent feedback will be used to ensure the intervention is supporting learners.

Ofsted recommends that to ensure the best practice, staff who deliver specific intervention programmes should attend regular training. It is important all members of staff are trained to support the learners of the school, also it is in the school’s development plan as a priority. But training for the nurture intervention is expensive and I would recommend using nurture UK. This programme requires the buy-in of the whole school, where a member of senior management attends the initial two-day course along with a member of staff. The training allows staff to develop personally and professionally whilst embedding the nurturing philosophy throughout the school, enhancing teaching and learning, promoting healthy outcomes for the children. This is achieved by focusing on both emotional needs and development as well as academic learning. 

It comes as a cost of £900 plus VAT for the first year and £875 plus VAT for the second year. Although it has high cost, it includes all the necessary documents such as the Boxall Profiles, materials related to the programme including standards, self-assessment and planning tools and support on how to use it. Although the training package includes planning tools to nurture learners, I have gathered free resources from the emotional curriculum by Jilly Bundy and Sue Cornwell which focus on relationships and understanding their own emotions. Also, SEAL have effective resources such as linking feeling and behaviour and dealing with change. These relates to the principles of nurture. Also nurture approaches are viewed as cost effective due to the positive impact. Thee intervention also requires resources for every classroom to ensure every class embeds the nurture philosophy. To support this, learners who have previously attended nurture groups will help the school council create a list of resources for every classroom which could be a quiet space, headphones or a beanbag. This relates to the UNCRC Article 12 with their right to say what should happen and be listened to. Also, by involving the learners in the process it should support the transition from mainstream to nurture classroom and from the nurture group into a nurture classroom as they have a voice in how the approach is implemented in school.


The intervention aligns with a number of current Welsh Assembly Government educational policies such as the National Behaviour and Attendance Review and Action Plan which aims to identify effective practice in promoting positive behaviour. The School Effectiveness Framework which promotes social inclusion and personalising learning which are key features of the nurture approaches. The intervention is closely aligned with Well-Being Goals of a resilient, healthier and a more equal Wales.  A whole school approach is, therefore, considered to be key in promoting social and emotional wellbeing for all students. It is hoped that the intervention will be an effective method of prevention and early intervention with regards to mental health issues and will also prevent other issues for developing or escalating.

Case study from Neath port Talbot state that due to the nurture approach the school is succeeding as never before. Nurture approaches have been described as the best way forward for children, especially those from a disadvantaged background. Also, in Cadoxton Primary School the whole school nurture approach has impacted on the learners motivation and readiness to learn. Although nurture interventions were originally created to fill in missing or distorted nurturing, it also supports learners to develop positive relationships and to promote and encourage positive behaviour in schools. Therefore, it will create a positive impact on all learners rather than just the learners with complex social, emotional, behavioural difficulties. Although there are limited case studies on whole school nurture approach, hundreds of studies have demonstrated the positive impact on nurture groups such as improved social skills, improved attendance, improved attainment, improved behaviour and reduced exclusions. This would create a happy and healthy atmosphere where pupils want to learn and therefore improve school performance. Studies have also found that children and young people’s academic performance increases following nurture provision. Cadoxton Primary school has implemented a successful whole school approach to nurture where pupils are able to achieve their potential by learning and growing together. Therefore, a whole school nurturing approach would the improve the lives of the pupils for the better, where their needs are met so they can achieve their full potential in school. 
[bookmark: _GoBack]Thank you for attending my meeting today. Feel free to ask if you have any questions or wish to discuss this approach further.
School Development Plan 2019-2020
	Very Good Progress
	Strong Progress
	Satisfactory Progress
	Limited Progress 
	
	
	
	
	
	

	Why?
	What?
	How?
	Who?
	When
	Milestone 1 
	Milestone 2
	Milestone 3(Year 1)
	How much?
	Impact?

	Wellbeing and attitudes to learning
	Improve all pupils’ health and wellbeing by offering a greater number of enrichment and physical activities 
	Whole school initiate to nurture
	Abigail Fellows 
(Wellbeing Co-ordinator)
Whole School Initiative
	Following a 2-year programme

Will be monitored throughout the year to measure progress
	
	
	
	£900 plus VAT for the first year
£875 plus VAT for the second year- (see appendix _)- includes all necessary documents

Resources to create nurture atmosphere – Budget £200 pound – will ask for donation of equipment-examples shown in appendix 3
	Pupils in school will feel safe and supported where wellbeing is seen as important as academic achievement. Because they feel safe and supported it creates the correct atmosphere for learners to reach their potential.
The whole school approach ensures all learners receive the right support for their needs

	Behaviour management and attitudes towards school. 
	Develop behaviour management programmes to help improve pupil communication and independence.

	Whole school approach to nurture

Develop positive behaviour policy
	Whole School Approach to positive behaviour

Whole school will be trained for nurture interventions
	To develop throughout the year 

Will monitor target pupils who may need daily interventions
	
	
	
	Nurture training as mentioned previously to support behaviour difficulties
	Aim is for a consistence approach across the school that is effective. 

The school believes that all behaviour is communication. 

Therefore, creating that relationship where learners and staff can discuss problems and issues and rectify them. 

	Staff Training
	We need to make sure staff get all the necessary training and support they need in order to become a good or outstanding teacher. 
 
	Organise and provide training for members of staff to improve teaching.
	All members of staff including all senior management, teachers and teaching assistants.
	Throughout the school year – on INSET days
	
	
	
	£500 pound per annum  
	Aim is for teachers to become good or outstanding which will have an impact on their teaching and therefore the learners.



Adapted-Birchgrove Primary School (2018/2019) 
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