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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

All assessment materials may be submitted and assessed in English, Welsh, or a combination of Welsh and English. Your work will be marked by a suitably qualified assessor from another Authority. Submissions through the medium of Welsh will be treated no less favourably than written work submitted in English.


How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 
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Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)




I qualified as a Social Worker in 2017 and became aware, during the first months of practice that my time studying at University had not fully prepared me, for the demands of the Social Work role.
My current role is within a Child Protection Team, within a Local Authority. My role involves working collaboratively with Children, young people and their families and other professionals, which at times, has proved extremely challenging.
A challenge I have experienced within my role as Child Protection Social Worker relates to information sharing, with professionals appearing reluctant to share their concerns openly with families. This has created barriers to identifying appropriate service provision to support families and has not fully addressed the needs of the families.
The Social Services and Well-being (Wales) Act, 2014, Part 4 Code of Practice (Meeting Needs) clearly states Service Users have the right to be included in decisions which affect them. Furthermore the Local Authority must ‘work in partnership’ with Service Users for the purpose of meeting their ‘care and support needs’, with focus placed upon Service Users participating as experts in their own lives (SSW (W) Act, 2014).
When professionals have approached me to discuss issues and share information, without families being present, due to a fear of creating conflict within their professional relationship with the family, I have found this challenging and wanted to develop my confidence when speaking at meetings (Jones 2015). Developing my confidence regarding this has proved challenging, providing a range of emotions, from feelings of professional failure and anxiety to frustration and I identified the need to develop skills relating to conducting myself during meetings (Jones, 2015). 
I identified this area of my practice, as an area for further development and subsequently applied the Gibbs Reflective Model, during my Supervision, with my Supervisor providing opportunity for me to explore these challenges and feelings, describing to my Supervisor what happened and what my feelings were at the time, then using the time in Supervision to evaluate the situation, whilst applying critical thinking skills to challenge my mind set and develop insight, to make sense of the situation  (Rutter and Brown, 2012).
It became evident at this point that my feelings were related to my Social Work value base, to ‘respect the views and wishes, and promote the rights and interests, of individuals and carers’ and ‘act with integrity and uphold public trust and confidence in the social care profession’ (Social Care Wales, 2019). Furthermore, the Social Worker, Practice Guidance for Social Workers registered with Social Care Wales, (2019) clearly states Social Workers must ensure ‘people using the service have a strong voice on matters that affect them’.
Applying the Gibbs Reflective Model during Supervision, supported me to identify what I had learned from the situation, developing my knowledge base and confidence, which subsequently supported me to identify effective communication methods to appropriately challenge professionals, which promoted opportunity for Service Users to fully participate and achieve the outcomes of their choice, whilst also ensuring their ‘voice’ is heard (Social Care Wales, (2019).
Another facet of challenge I have faced during my Social Work role within the Local Authority, is my awareness of the power imbalance, which is apparent when working with vulnerable families (Thompson 2006).
 
(Word count, 539). 






Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  _16th December, 2020. _ _ _ _ _ _ _ _ _ _ _ _ 

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)






The objective of this direct work was to develop and adapt the safety plan contained within the Schedule of Expectations (SOE) with the Parent of Child 1, to ensure Child 1 and the Parent maintained regular contact, in a safe and appropriate environment, whilst also discussing and ascertaining the Parent’s wishing and feelings, relating to her current situation (Social Care Wales, (2019). (SSW (W) Act, 2014).

Child 1 was removed from the Parent’s care by Police, following the Parent’s arrest for child neglect, due to concerns regarding the Parent’s capacity at the time, in relation to alcohol misuse. Child 1 was subsequently taken by Police Officers to Grandparents and has since remained in the care of Grandparents. The Parent is in agreement with Child 1 residing with the Grandparents and this is a private family agreement.
The Parent has experienced a significant amount of Domestic Violence and Abuse perpetrated by previous partners and Child 1 has been exposed to the Domestic Violence incidents occurring within the family home. The Parent gave consent for the observation to take place.

Prior to the observation, I contacted the Parent to discuss an appropriate and convenient time and date for the observation and discussed why I would be observed, advising the Parent I was undertaking further study and this was a recognised University programme, to develop my learning.

The family reside in an area of significant deprivation within Wales (Welsh Index of Multiple Deprivation 2019), having limited access to appropriate services. Prior to this observation I made the ‘Active Offer’ during my first meeting with family, saying Bore Da, to primarily establish if the family use Welsh and as a way of making the ‘Active Offer’ (Welsh Language (Wales) Measure, 2011). 

This observation took place in the Parent’s home and Child 1 was not present and in the care of Grandparents at time of observation, due to safety concerns relating to the address.

(Word Count, 319) 



	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person-centred approach, Code of Professional Practice for Social Care Workers, culturally sensitive practice, language needs including the “Active Offer” principle, and ethical practice.

1300 (+/- 10%: include your actual word count at the end of each section)



Upon arriving at the family home I introduced my Senior Practitioner (SP) and asked if it was still convenient to visit, as I wanted ‘to establish and maintain the trust and confidence of’ the Parent (Practice Guidance for Social Workers registered with Social Care Wales (2019), to develop my practice and support and build an effective professional relationship (Thompson, 2006). In relation to my communication methods, the Practice Guidance for Social Workers registered with Social Care Wales (2019), states high standards of conduct and practice, and good communication are central to a person-centred approach (Code of Professional Practice For Social Care, 2017),  (SSW(W) ACT, 2014), 
Intrinsic within the SSW (W) Act, 2014, the guiding legislation with the Act are the following-
The European Convention of Human Rights, particularly Articles 2,3,5,6 and 8.
The United Nations Principles of Older Persons.
The United Nations Convention on the Rights of the Child.
Welsh Language Standards and the “More than Just Words” Framework.

When considering effective communication I had previously identified the family’s Language of choice having made the ‘Active Offer’, saying Bore da, when I first made contact with the family (Welsh Government, 2015).
The Parent invited us into the family home and I asked open ended questions, how are you? Trevithick (2011) states these questions reduce any potential barriers to communication and this supported me to establish how the Parent was feeling, using a calm, low tone of voice, whilst using appropriate levels of positive eye contact, appeared to reduce any potential tension (Koprowska 2010) (Trevithick (2011). Furthermore, I have used Supervision to develop appropriate interpersonal skills, such as active listening to ensure I develop my understanding of families views and promote their opportunity to have a strong voice on matters that affect them (SSW(W) Act, 2014, (Koprowska 2010). 
I was acutely aware from reading Local Authority records and police reports that the Parent has experienced a significant amount of Domestic Violence and adopted a ‘critical approach’ during the visit which, Thompson (2012) defines this as being aware women often experience oppression as a Parent and assumptions should not be made in relation to the disadvantages women experience. 
I was aware of the underlying oppression the Parent has experienced, in view of the of Domestic Violence incidents reported by Police and had reflected upon this prior to the visit and applied a ‘critical approach’ to support and develop my understanding of the Parent’s previous experiences and to ensure my practice was evidence and anti-oppressive based (Code of Professional Practice For Social Care, 2017), (Thompson 2012). 
Whilst my role is primarily as Child 1’s Social Worker, SSW (W), Part 4, it is imperative when working with the family to use a person centred approach each time I engage with Child 1’s family members, who are intrinsic within Child 1’s life and adapt my communication methods accordingly (Code of Professional Practice For Social Care, 2017), (Koprowska 2010), (SSW (W) Act, 2014). Furthermore, when ‘working with families’ it is important to develop an effective working relationship, with ‘respect for individual’s own experiences, viewing individuals as experts in their own lives (Koprowska, 2010), Practice Guidance for Social Workers registered with Social Care Wales (2019), Ward et al, 2014). The Code of Professional Practice For Social Care, 2017 states supporting individuals using services to express their views, to promote their rights is intrinsic to Social Care practice and I used this as the guiding principle throughout the observation, using effective listening skills throughout the observation to develop my understanding of the Parent’s view of Child 1 and the current situation (Koprowska 2010). 
During a previous telephone conversation with the Parent I used a soft tone of voice to discuss the purpose of the visit, summarising at the end of the conversation, to ensure the Parent understood the purpose of the visit (Koprowska 2010). The Parent agreed to the visit and the current safety concerns were discussed, as the basis for the need to develop a more robust safety Child Protection Plan for Child 1, (SSW (W) Act, Part 4, 2014). 
During the visit I discussed developing the safety plan collaboratively with the Parent whereby we developed the safety plan and Schedule of Expectations (SOE) currently in place, as part of the Child Protection Care and Support Plan, developed at the ICPCC, (SSW (W) Act, Part 4, 2014).
An alternative plan was discussed to identify an appropriate and safe venue for the Parent and Child 1, to spend time together (have contact), during which I did not interrupt the Parent and listened actively to the Parent’s views relating to contact practice (Code of Professional Practice For Social Care, 2017), (Koprowska 2010).  However I became aware of silences whilst listening to the Parent and considered the nature of the discussion, I hesitated to fill the silence and applied what Koprowska (2010) suggests as providing time to reflect, whilst observing the body language of the Parent to identify if the Parent was ‘thinking’ about what had been discussed. In addition to this, prior to the observation, I listened to the Social Care Wales (2019) presentation, exploring communication to support my understanding of how to manage my feelings relating to “awkward silences” and this supported me to manage my feelings during the observation when the Parent had discussed sensitive feelings and traumatic events which had occurred at the family home and this disclosure of information had clearly provoked feelings of anxiety and distress. 
However the Children Act (1989) clearly states the child’s safety and well-being is ‘paramount’ and the SSW (W) Act, 2014 states where there are safeguarding concerns for a child, families must work with the Local Authority to promote positive changes for the child. Furthermore, Child 1’s name having been placed on the Child Protection Register at the ICPCC, Section 3, Part 2 Wales Safeguarding Procedures (2019) and currently subject to a Care and Support Protection Plan, with the SOE a recommendation of the current Child Protection Plan. 

To clarify what had been discussed and develop a positive outcome for the Parent and Child, whilst applying the fundamental safeguarding principles of the current Wales Safeguarding Procedures (2019), I summarised the discussion and repeated what had been discussed, relating to the safety plan and the SOE (Koprowska, 2010). To clarify further, I asked the Parent if they were happy to read what I had written and take time to reflect upon it, prior to signing the SOE, advising the Parent that if they were not happy or in agreement with anything within the SOE they did not have to sign it and this could be discussed further and at any time this could be challenged (SSW (W) Act, 2014). I explained that the SOE was not a legal document and the Parent could at any time opt out of this agreement, however to ensure Child 1 was protected from the risk of significant harm, as per Wales Safeguarding Procedures, (2019) I explained the potential for escalation to Service Mangers should the SOE not be adhered to. This raised feelings of discomfort, whereby I experienced feelings of anxiety regarding the evident imbalance of power at that moment and used Schon’s Model of reflection (1991) to ‘reflect in action’ and considered my role as Child 1’s Social Worker and the statutory duty to protect Child 1 from significant harm and identified that a SOE could be considered proportionate to the current situation to achieve a positive outcome, both for the Parent and Child 1. It is important to note that Child 1’s safety and well-being is paramount (Children Act, 1989, New Wales Safeguarding Procedures, 2019). In comparison, it could be suggested that the direct work was co-produced in collaboration with the Parent and developed an effective safety plan to ensure Child 1 is protected from significant harm and Child 1’s needs are consistently met, whilst promoting the Parent’s right to participate fully in decisions made regarding their live and Child 1 and this was achieved through effective communication and the Parent fully participating as per guidance of the (SSW(W) Act, (2014).


(Word Count 1339) 

Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes she was on time.

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes

	Were you clear why the social worker met with you today?

	Yes

	How well prepared do you think, the social worker was for his or her meeting with you?

	She was well prepared and I understood the purpose of the visit.

	  How has the social worker listened to you and respected your views and wishes?

	I feel that the social worker listens to my views and shared information with me.

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	Yes




	How has the social worker’s involvement met your expectations for this visit?

	It was what I expected.

	Are there any other comments or suggestions that you would like to make?
	No.



Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)





This critically reflective case study will discuss and examine an assessment undertaken, relating to the safety and needs of a family of five children. This case study will explore and demonstrate the safeguarding legislation, Welsh Safeguarding Board safeguarding policies, strategies and procedures used throughout the assessment and will reflect the specific dimensions of safeguarding policies in Wales whilst, examining relevant social work models and theories. 

It is important to note that at the time of the ICPCC, the All Wales Child Protection Procedures (AWCPP), 2008 were in place. The AWCPP, 2008, has since been replaced by the Wales Safeguarding Procedures Project Board (2019) Wales Safeguarding Procedures, as the new, updated guiding principles, relating to safeguarding both adults and children in Wales, with the focus on supporting professionals to implement Part 7 of the SSW (W) Act, 2014 and ‘statutory guidance Working together to Safeguard People’ (NSPCC, 2019).
When examining the safeguarding ‘procedures’, in relation to the case study, the Wales Safeguarding Procedures, 2019 were ‘adopted’ by each Regional Safeguarding Board in Wales, in April, 2020 and contain six sections to support practice to safeguard children and young people, residing in Wales, which are the intrinsic guiding principles of Part 7, Safeguarding (SSW (W) Act, 2014), as follows,

Section 1:   Safeguarding principles and effective practice: children
Section 2:  The duty to report a child at risk of abuse, neglect and/ or harm
Section 3 (part 1): Responding to a report of a child at risk of harm, abuse and/or neglect
Section 3 (part 2): Decision making and initial child protection conferences
Section 4: Planning and intervention for children on the child protection register
Section 5: Safeguarding allegations/ concerns about practitioners and those in positions of trust
Section 6. All Wales Practice Guides
(Safeguarding Procedures, 2019).

Each Section in the Safeguarding Procedures (2019) defines the statutory duties, procedures and ‘responsibilities’ professionals must apply, relating to planning and intervention, when a child is considered at risk of significant harm. For example, in relation to the case study, Section 3 (part 1): Responding to a report of a child at risk of harm, abuse and/or neglect, defines the ‘procedures’ for professionals when a report of abuse/ risk has been received by the Local Authority.
Section 3 (part 2): Decision making and initial child protection conferences, which is the process and safeguarding procedures this case study relates to (NSPCC, 2019), Part 7, SSW (W) Act, (2014). 
Furthermore, each section is defined in The Safeguarding Boards (Functions and Procedures) (Wales) Regulations 20 Part 7, Working Together to Safeguard People (Volume 2, Child Practice Reviews) (SSW (W) Act, Part 7, 2014). 

The family reside in an area of deprivation within Wales (Welsh Index of Multiple Deprivation 2019), having limited access to appropriate services. It is important to note that at the present time there are significant barriers preventing the family from accessing appropriate services, due to the COVID 19 Pandemic and subsequent Government national measures  (January, 2020), with previous face to face services, such as Health Visitor home visits, suspended at the current time.
The family use the English Language as their preferred language of choice, the ‘More Than Just Words’ framework for Welsh Language services provides guidance to ensure people accessing services are offered services in Welsh, preventing the need to ask for services to be delivered through the medium of Welsh, ensuring assumptions are not made regarding a person’s Language. I made the ‘Active Offer’ during my first meeting with family, saying Bore Da, to primarily establish if the family use Welsh and as a way of making the ‘Active Offer’ (Welsh Language (Wales) Measure, 2011). In addition to this the ‘More than Just Words’ framework supports the wishes and feelings of any one accessing services in Wales, relating to conversing and receiving services through the medium of Welsh (Welsh Government, 2015).
The family have lived in this area of deprivation for a significant amount of time and the Parent grew up in this area.
My role as a Child Protection Social Worker with the family initially began at the Initial Child Protection Case Conference (ICPCC), Section 4, Safeguarding Procedures for children and young people at risk of harm in Wales, (2019), Part 7 SSW (W) Act, 2014, where I was invited to attend, in the event the children’s names were placed on the Child Protection Register, to provide opportunity for the family to meet me. 
Prior to this, the Local Authority had received a significant amount of safeguarding referrals from health and education agencies relating to significant concerns for the children’s safety and well-being, and as such a subsequent Sc 47 was undertaken by the Local Authority, Section 3, Part 2 Safeguarding Procedures, (2019) and the decision was made by the Local Authority to hold an ICPCC, acting in accordance with statutory guidance of the Children Act, (1989), whereby the Sc 47 concluded that the concerns raised were ‘substantiated, and the’ decision was made that the ‘children were experiencing or at risk of abuse, harm or neglect and a child protection conference should be convened’ (Safeguarding Procedures, 2019).
The subsequent ICPCC discussed the concerns raised by professionals and identified that a Child Protection, Care and Support Plan would need to be developed to support the family to address the concerns raised, relating to neglect. Prior to this the Parents were informed of the decision to hold an ICPCC and were invited to attend the ICPCC to share their views and perspectives, of the current situation. The Parents shared their feelings and views during the ICPCC and expressed feelings of anxiety and ambivalence, stating they felt everything had been exaggerated. It is recognised that parents whose children are subject to safeguarding procedures may experience feelings of anxiety and the starting point should always be that parents ‘do not intentionally want to harm their children’ and families should be supported to fully participate in the ICPCC and these are the foundations of any Social Work intervention (Code of Professional Practice For Social Care, 2017), (Horwath and Platt, 2019), (SSW (W) Act, 2014).  
During the ICPCC, participants discussed the categories of ‘significant harm’ and the nature of the concerns raised, relating to the children to inform their decision making; the following categories were discussed at the ICPCC and are the categories of abuse, in relation to children; Neglect, Sexual Harm, Emotional Harm and Physical Harm (AWCPP, 2008). 
In relation to the case study, a unanimous decision was made during the ICPCC to place the children’s names on the Child Protection Register, under the categories of Neglect and Emotional harm, whereby a Child Protection safeguarding Plan under Part 7 of the SSW (W) Act, 2014 was developed. Statistics show that ‘neglect is the significant factor in relation to the decision to place a child’s names on the Child Protection Register in Wales (Safeguarding Procedures, 2019).
In relation to the case study and the ICPCC at the time, prior to the New Wales Safeguarding Procedures, (2019), the AWCPP, (2008) provided the safeguarding procedures for children in Wales and state, when examining and identifying ‘significant harm’ it is essential to explore the following; 
The Family context;
The child’s development within the context of their family and wider social and cultural environment;
Any special needs, such as medical conditions, communication difficulty or disability that may affect the child’s development and care within the family;
The nature of the harm, in terms of ill treatment or the failure to provide adequate care;
The impact on the child’s health and development; and
The adequacy of parental care.

Neglect as defined in the (All Wales Child Protection Procedures, 2008), at the time of the ICPCC, updated and defined in the (New All Wales Safeguarding Procedures, 2019) “is the persistent failure to meet a child’s basic physical and/or psychological needs, with emotional harm defined as “emotional abuse is the persistent emotional ill treatment of a child such as to cause severe and persistent adverse effects on the child’s emotional development”. 

Prior to the ICPCC significant concerns were raised with regards to the Parent’s emotional well-being; professionals noted that the Parent presents as not emotionally available to the children. In addition to this, concerns had been raised with regards to the welfare of the children due to ongoing concerns around neglect, poor engagement from Parents with universal services and potential exposure to Domestic Violence within the home; whereby the eldest Child 1 disclosed in school that she had seen her Father punch and kick her Mum.
It is significant to recognise that the United Nations Convention of the Rights of the Child (1992) Article 18 and the previous All Wales Child Protection Procedures, (2008) clearly state when working with families any intervention “should be child centred; holistic in approach and ensure equality of opportunity; Involving children and families and “governments must support Parents by creating support services for children and giving Parents the help they need to raise their children”. Furthermore intrinsic within the principles of the SSW (W) Act, 2014 and the Children Act (1989) are the principle of empowerment, co-production and collaborative working.

To support the process of critical reflection within practice, Gardner (2014) suggests asking open ended questions, using critical reflection to develop professional relationships with individuals and families accessing services, focussing more specifically upon asking a person to share their feelings. Gardener (2014) suggests asking open ended questions supports the process of critical reflection, however it is imperative to identify a specific question which will continue to develop the critical reflection process. In relation to the case study, with this in mind, I was mindful when commencing work with the family to identify appropriate focussed, open ended questions and I considered Gardener (2014) discussion, regarding a ‘reflexivity’ approach. Gardener (2014) discusses using ‘reflexivity’ Walsh, (2012), to ensure I remained aware of how I was perceived by the family and prior to the visit I considered what I would wear, when undertaking the first visit to the family home, choosing casual wear to remove any barriers, whilst attempting to prevent any assumptions being made, as I commenced work with the family, as this would also support an anti-discriminatory approach to my practice, whereby I have become extremely aware as my role as a Child Protection Social Worker has the ‘potential’ to both ‘empower’ and oppress individuals and families (Thompson 2006).
In view of the Parent’s perspective shared during the ICPCC, I considered their views and had shared their feelings of ambivalence regarding the significant concerns raised regarding the children, as a positive, rather than a negative as this provided opportunity for further exploration, to apply a critically reflective approach to develop my understanding of the family’s wishes and feelings. Thompson, (2006) states the relationship with the social worker is a means of enabling people to make the changes they need in their lives and achieve their personal outcomes, recognising the expertise people have about their own, unique situations and this includes working in partnership and seeking creative ways to achieve personal outcomes. 
In comparison, applying the Gibbs Reflective Model during Supervision, to share and discuss my feelings regarding this has supported me to develop a more Person-centred approach to my practice when communicating with families (Koprowska, 2010).

It became apparent when working with the family that they required a significant amount of support to achieve the outcomes of the Child Protection Plan and this must be achieved via a partnership with families, more significantly the SSW(W) Act, 2014 states individuals receiving services ‘must feel that they are an equal partner in their relationship with professionals and professionals should respond in a person-centred, co-productive way to each individual’s particular circumstances’. 
Furthermore in my practice I ‘must promote the rights and interests of’ the families I work with and ensure my practice is ‘person centred’ to ensure families are supported to achieve their own outcomes (Practice Guidance for Social Workers registered with Social Care Wales, 2019).
In comparison, the North Wales Safeguarding Procedures, (2019) Section 4 state Parents/Carers should be supported to ‘understand what is expected of them and are not overwhelmed by the content of the plan, taking into account the needs of the child; accept the plan and are willing to work to it in order to improve the lived experience of the child’.  

When considering the role of safeguarding children, the Children Act (1989) provides statutory guidance, clearly stating ‘The welfare of the child is paramount’, in comparison with The United Nations Convention on the Rights of the Child (1992) which states ‘Governments must do all they can to ensure that children are protected from all forms of violence, abuse, neglect’. Furthermore the previous safeguarding procedures in Wales, the All Wales Child Protection Procedures (2008) provided the guiding ‘principles’ which are the foundations for any intervention with ‘children and families’ and are defined in the Children Act (1989), (2004) and the United Nations Convention on the Rights of the Child (1993), which are intrinsic throughout Welsh Government practice guidance when working ‘with children and families in Wales’ SSW(W) Act, 2014, (Safeguarding Procedures, 2019). 

I attempted to contact the Parent via telephone to arrange a convenient time and day to visit, however this proved unsuccessful. At the time of the visit the AWCPP (2008) provided practice guidance, replaced in April, 2020 by the Safeguarding Procedures, (2019), which provides guidance relating to announced and unannounced statutory visits which are to be undertaken, every ten working days or less. The children were subject to the AWCPP (2008) at the time of registration and as such I visited the family to begin the Child Protection process and undertake a statutory visit to establish the children’s wishes and feelings (AWCPP, 2008), (Safeguarding Procedures, 2019). The Parent welcomed me into the home and I was aware that the family dynamics were complex, with the Parent being separated from the children’s Father, however during the visit I used effective listening skills and asked ‘broad and narrow questions’ to develop my understanding of the family’s needs and gain ‘factual’ information relating to how long the family had lived in the current home, did they like living there, who lives here (Koprowska 2010), whilst avoiding the use of ‘leading questions’, which would create potential for disguised compliance (Reder et al, 1993) and ultimately create a negative effect upon developing the professional relationship with the Parent, with potential for the Parent to experience feelings of stigma (SCIE, Hardy, 2018), (accessed on 06/01/2021).

During my intervention with the family the SSW (W) Act, 2014 states the Local Authority has a duty to ensure support is provided to ensure a child is safeguarded and their welfare is promoted, as such during the first visit to the family I advised the Parent that the Local Authority would be using the All Wales Child Protection Procedures (2008), having subsequently updated the family the that the AWCPP, 2008 have now been replaced with the Safeguarding Procedures, (2019). I explained the process and procedures to ensure the Parent was fully informed regarding the Child Protection procedures and what my involvement would look like, the Core Group meetings being held every four to six weeks, statutory visits, unannounced/announced, every ten working days or less. Prior to ending the visit I applied critical reflection and I summarised what I had explained, regarding the All Wales Child Protection Procedures, (2008), to ensure the Parent had fully comprehended the process and was fully informed, whilst providing opportunity for questions regarding the process (Koprowska 2010). 
In addition to this I was aware of the power dynamics in the relationship and the potential to disempower the Parent, particularly Mothers (Thompson 2006). Having identified from previous reports from professionals that the family had not engaged with support previously, had not attended health appointments to meet the children’s health and developmental needs and had declined any service provision which had been identified to support the Parent to meet the children’s needs, I provided a Child Protection procedures booklet for the Parent which is an easy read Local Authority document which explains the Child Protection process and procedures to support the Parent’s understanding of the situation and promote opportunity for discussion, whilst providing the Parent with a copy of the Local Authority’s complaints procedure, highlighting their right to make a complaint and challenge decisions made.
When considering the case study, I was keen to support the Parent to engage with support services, which would support them to achieve the positive outcomes and ultimately support the Parent to meet the needs of the children. However, it is also recognised that families have their own support, which Westwood, (2014) suggests can reduce the requirement for statutory and voluntary agencies to become involved. In comparison the ‘Framework for the Assessment of Children in Need and their Families’, developed in England and Wales as statutory guidance to support professionals to assess the needs of children, when a child is ‘defined as in need’, under the Children Act, (1989) is a fundamental part of the assessment process within my role and I use this framework to identify specific needs, in relation to the case study applying the framework provides a careful, constructive and measurable method during the assessment process (Horwath and Platt, 2019).
It is significant to note that the Code of Practice, Part 10 of the SSW (W) Act, (2014) provides the foundations of practice to achieve co-production when working with families. The Act states balancing the needs of Parents and children to provide a holistic approach to practice can be achieved by working collaboratively with both Parents and professionals to achieve positive outcomes (Horwath and Platt, 2019). In addition to this my relationship with the Parent would support achieving positive outcomes for the family (Thompson, 2006, Ward et al, 2014).
When considering the ongoing assessment and co-production I have held Core Group meetings with the Parent, every four to six weeks with the professionals currently involved, supporting the family; Health Visitor, School Nurse, Teacher, Family Support Worker and outside agencies (Safeguarding Procedures 2019), (SSW (W) Act, 2014).The Safeguarding Procedures, (2019) state the Core Group is a multi-agency group of practitioners with responsibility for developing and delivering the care and support, protection plan’, with core group members sharing ‘equal responsibility’ in developing the Care and Support Plan, striving to ‘achieve it’s aims’, during which everyone has a ‘responsibility to challenge and report concerns where they believe the plan is not protecting the child from the risk of abuse, neglect or other forms of harm (Safeguarding Procedures, 2019).

Using my Supervision to explore progress of the Care and Support Plan, has supported me to critically reflect, applying the Gibbs Reflective Model (1998) provided opportunity for me to discuss my feelings of frustration, as I felt there had been limited progress to date. My SP supported me to explore and discuss these feelings of frustration and supported me to review the situation in a constructive way, discussing how the assessment process is a process of continual review and parental capacity to change can impact upon the progress of the Care and Support Plan. Prochaska and Di Clemente (1982) model supports the process of identifying change. Using this method supported me to identify that the Parent was at the ‘Contemplation’ stage and had not shown any ‘commitment to change’ to date. 
Ward et al (2014) argue for the use of ‘motivational interviewing’, which can support parents to change and produce a reduction in conflict within the professional relationship, in particular support parents who appear unmotivated ‘to change or engage with services’ (Ward et al, 2014). 
Ward et al, 2014 argue ‘Motivational interviewing (MI) is a counselling method’, initially used as a method to engage people misusing alcohol, however, in relation to the case study and the Parent’s views at the ICPCC, it is important to acknowledge that MI recognises ‘ambivalence’, relating to change as ‘part of the change process’ and would provide an evidence based practice to promote the change process. Furthermore, Ward et al, (2014) argue that intrinsic within MI is the idea that it is not oppressive and does not ‘impose change’, instead supporting change which reflects the individual’s values, wishes and feelings, (Miller and Rollnick, 2013),
cited in Ward et al, (2014).

In comparison, the theme of empowerment within the SSW (W) Act, 2014 supported my practice to identify a person centred method to identify the strengths of the family, whereby I made a referral for a Family Group meeting, (FGM) which required the Parent’s consent. When considering consent it is important to recognise relevant legislation pertaining to consent. The Data Protection Act, (2018), provides the guiding legislation and is fundamental within my practice. The General Data Protection Regulation (GDPR) provides the guidance to support the implementation of the Data Protection Act, (2018), regarding storing information and the use of an individual’s information, as follows,  
used fairly, lawfully and transparently
used for specified, explicit purposes
used in a way that is adequate, relevant and limited to only what is necessary
accurate and, where necessary, kept up to date
kept for no longer than is necessary
handled in a way that ensures appropriate security, including protection against unlawful or unauthorised processing, access, loss, destruction or damage
(Data Protection Act, 2018).

The Local Authority’s GDPR policy requires all Local Authority employees to undertake compulsory GDPR training, as such I have recently undertaken Local Authority GDPR training.

In relation to the FGM referral, this is taken from the Local Authority policy, relating to Children’s Services and is considered good practice within the Local Authority. A FGM seeks to identify appropriate family members to provide practical support. For example taking the children to health appointments to ensure their health needs would be met, attending meetings (Knott and Scragg, 2013), (Westwood, 2014). However, the FGM will need to be reviewed regularly to reflect any changes within the family, to ensure the support is appropriate and continues to support the family’s needs. Furthermore, it is argued that FGM’s promote families opportunity to have a strong voice on matters that affect them and are succinct in reflecting family’s strengths (Saleebey, 2006), (SSW (W) Act, 2014), (Koprowska 2010), Ward et al, 2014). In comparison and an intrinsic theme within the SSW (W) Act, 2014, (Saleebey, 2006), argues applying a strengths based perspective is a method of applying a ‘person-centred, holistic, strength based assessment’ which the individual is in charge of and a FGM could be considered a collaborative way of working with children and their families (Howarth and Platt 2019), (Saleebey 2006).
During Supervision, using Gibbs critical reflection to discuss the progress of the Care and Support Plan, made to date, I identified that a further opportunity for exploring the family dynamics could be made using open ended questions to identify family members who may be able to support the Parent to meet the needs of the children (Koprowska, 2010). I explored open ended questions, discussing with my Supervisor, for example, tell me about your family, your parents, are you close to your Mother (Koprowska 2010). Furthermore, Westwood, (2014) states support can be found amongst family members in addition to statutory and voluntary agencies and this can provide significant elements of support for families.

However, it is important to note, the Human Rights Act, (1998) is an intrinsic piece of guiding legislation within the SSW (W) Act, 2014 and the Safeguarding Procedures, (2019). The European Convention of Human Rights, Articles 2,3,5,6 and 8 are specifically relevant when implementing the Safeguarding Procedures, (2019), when working with people in Wales (Safeguarding Procedures, 2019). Furthermore, it is significant to note in relation to the case study and the current guiding principles of the Human Rights Act, (1998), intrinsic within the SSW (W) Act, 2014, Williams (2011) argues, the Welsh Government policies reflect the fundamental principles of the Human Rights Act, (1998), with Wales as a devolved Country within the United Kingdom, having developed successful collaborative working partnerships across Wales, to ensure the principles of the Human Rights Act, (1998) are the intrinsic theme within all Welsh Government policies (SSW (W) Act, 2014).

In conclusion to the critical reflection of the case study discussed, the children remain subject to a Child Protection, Care and Support Plan, the aims of the SSW (W) Act, Part 7, Working Together to Safeguard People, states Boards need to be focused on learning and on outcomes, and to be encouraging a supportive environment. In order to be in touch with the challenging and complex work of child protection’. 
The assessment remains ongoing, guided by the aims and statutory guidance of the SSW (W) Act, 2014, with the children remaining subject to a Child Protection, Care and Support Plan. The family have made considerable positive changes, which has undoubtedly been achieved by the Parent’s capacity to change and this has been evidenced during Supervision, applying critical reflection and Social Work theories to understand, measure and reflect upon where the Parent is at in terms of the change process (Prochaska and DiClemente, 2005). 

However, it is recognized that maintaining positive change is challenging for Parents and is a gradual process, during which they will experience deterioration within this journey of change (Ward et al, 2014). Furthermore the Parent’s willingness to change and their positive engagement since the ICPCC is key to maintaining positive changes and will undoubtedly support the change process (Horwath and Platt, 2019), (Ward et al, 2014). When considering the core group meetings, as part of the assessment process and supporting collaborative working, this has facilitated equal participation for the Parent, who attends and voices their views each time, which has supported achieving positive outcomes for the children in terms of addressing the concerns relating to neglect (SSW (W) Act, 2014). Furthermore, it is envisaged that the New Wales Safeguarding Procedures, (2019); the Child Protection procedures and process will continue to manage and support the ongoing needs of the family, whilst supporting the Parent to achieve positive changes and outcomes of the Child Protection Care and Support Plan (SSW (W) Act, 2014), Safeguarding Procedures, 2019). However Ferguson, (2008) argues what families really value and need to support them during challenging times, is a Social Worker who listens to their views, and treats them with respect (Practice Guidance for Social Workers registered with Social Care Wales, 2019), (Code of Professional Practice For Social Care, 2017), (SSW (W) Act, 2014).
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Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)





Adult safeguarding within Wales, is set out within the Social Services and Well-being (Wales) Act (2014), (SSWB (W), 2014), providing the key legislation and duties, underpinning safeguarding legislation for adults in Wales. Additional safeguarding legislation relevant in safeguarding adults in Wales; Human Rights Act, (1998), The Mental Capacity Act, (2005), Welsh Language (Wales) Measure (2011), Adult Protection and Support Orders (APSO’S), Domestic Abuse and Sexual Violence (Wales) Act, (2015), Modern Slavery Act, (2015) and the Care Act (2014).  
Prior to the SSWB (W) Act, (2014), adult safeguarding was underpinned by the Protection of Vulnerable Adults (POVA, 2004), as defined within the Care Standards Act (2000), Section 7. However, the POVA, 2004 and the Care Standards Act, 2014, to date remain the key pieces of legislation regarding safeguarding adults in England.

The SSWB (W) Act, (2014), Part 7, places the duty upon the Local Authority to safeguard adults considered vulnerable and at risk of harm or abuse, within Wales. Thereby placing the duty upon the Local Authority to make enquiries (Section126 (2), where there are suspicions an adult is at risk, Part 7 of the SSWB (W) Act, (2014), Section 126 (1) defines an adult at risk of abuse or neglect, has care and support needs and as a result of those needs is unable to protect themselves against the risk of abuse or neglect. The SSWB (W) Act, 2014 provides the intrinsic theme and guidance of empowerment for all intervention when working with adults at risk of harm or abuse and as such empowerment is the approach all professionals should adopt. 
Furthermore, the SSWB (W) Act, (2014) states ‘the most important principle of safeguarding is, it is the duty and responsibility of everyone and every professional must undertake all possible routes to ensure both children and adults at risk are protected from abuse. 

The New Wales Safeguarding Procedures, (2019) guide and support professionals regarding the application of the SSW (W) Act, 2014, relating to the principles of safeguarding adults.
Safeguarding children and adults within Wales has been divided into two separate safeguarding procedures, providing guidance regarding’ the roles and responsibilities of’ professionals relating to adults at risk of abuse or neglect, with every section providing supporting guidance to implement the Safeguarding Procedures, within Part 7 of the SSWB (W) Act, 2014.
The Adult Practice Reviews, Volume 3, Part 7, SSW (W) Act, (2014) provides the procedures for Local Safeguarding Boards ‘for multi-agency adult practice reviews in circumstances of a significant incident where abuse or neglect of an adult at risk is known or suspected.  
The Working Together to Safeguard People, Volume 6 – Handling Individual Cases to protect Adults at Risk defines Sections 126, to 128 and Section 130, of the SSW (W) Act, (2014), providing statutory guidance for all adult safeguarding. 

In relation to adult safeguarding, empowerment is intrinsic within the SSWB (W) Act, (2014), whilst ensuring their Human Rights are supported (Human Rights Act, 1998). When considering when an adult is at risk of harm or abuse or is experiencing harm or abuse, the presumption of Mental Capacity must be assumed and the right to make unwise decisions is paramount as set out within the five principles of the Mental Capacity Act, (2005) and a care and support plan can be declined if a person wishes. 
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	Reflect on the difference between safeguarding in adult and children’s work



400 words (+/- 10%: include your actual word count at the end of each section)




The SSW (W) Act, 2014, is the guiding intrinsic piece of legislation regarding safeguarding both children and adults in Wales. However, the SSW (W) Act, 20214 did not come into effect until April, 2016 (Wales Safeguarding Procedures, 2019). 
When considering the difference between adult and children safeguarding in Wales, prior to the SSW (W) Act, 2014 adult safeguarding legislation and policies in Wales appeared limited in relation to applying a person centred approach, offering Advocacy Services and the intrinsic theme of the SSW (W) Act, 2014), ‘co-production’ was not evident within the aims of adult safeguarding (Wales Safeguarding Procedures). 
When there are safeguarding concerns raised relating to a child or young person Section 47 of the Children Act, (1989) places the duty upon the Local Authority to investigate if a child is at risk of significant harm. In comparison when a safeguarding concern is raised in relation to an adult, the Working Together to Safeguard People: Volume 6 – Handling Individual Cases to Protect Adults at Risk states consent must be gained and services can be declined by adults, with the five principles of the Mental Capacity Act, (2005) intrinsic within any decision making regarding ‘assuming capacity’ as the guiding principle within adult safeguarding.
The Working Together to Safeguard People is the ‘accompanying safeguarding guidance’ for the implementation of the SSW (W) Act, 2014, Section 139 (Wales Safeguarding Procedures, 2019). 
Furthermore, people accessing services ‘must feel that they are an equal partner in their relationship with professionals’. To support a Person-centred approach, the SSW (W) Act, (2014), defines the Code of Practice, under Part 10 of the Act, regarding Advocacy services, stating ‘local authorities in partnership with the individual, must reach a judgement on how advocacy could support individuals to meet their personal outcomes’. 
When considering the differences between adult and children’s safeguarding procedures, the significant difference is the assumption that adults have mental capacity, defined within the five guiding principles of the Mental Capacity Act, (2005), which is not the assumption when working to safeguard children. Brayne et al (2014) argue Social Workers must use relevant legislation and case law to clarify a child’s capacity to support them to make informed decisions. Gillick Competence defines the case law relating to the case of a fourteen year old young person and the decision regarding her refusal to receive a blood transfusion on the grounds of her religious beliefs (Brayne et al (2014). When considering this case law Gillick competency can be used to support a diverse range of practice decisions to support a young person ‘to make their own decisions and to understand the implications of those decisions (Brayne et al (2014), (NSPCC, 2020).


(Word count, 443) 

Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)





Upon beginning the Continuing Professional Education and Learning (CPEL) I sought to identify an area in my practice which I felt needed to be developed, having identified an area for development via formal supervision, relating to information sharing; whereby professionals appeared reluctant to share their concerns, openly with families. This had created barriers to identifying appropriate service provision to support families and did not fully address the needs of the children and families. 
I attended and completed Core Group training to support my development, which was attended by other professionals from a diverse range of agencies. During the training, opportunity was provided to explore and discuss the role of other professionals and this supported my development in terms of understanding the pressures other professionals experienced within their roles and I was able to critically reflect upon this (Kline and Preston- Shoot 2012), (Rutter and Brown, 2012).

In addition to this I attended the New Wales Safeguarding Procedures Training, which provided opportunity for me to develop my understanding regarding applying the new safeguarding procedures within my practice, in line with the SSW (W) Act, 2014, which provides the foundations of the New Safeguarding Procedures, replacing the AWCPP (2008). The training also identified and highlighted additional current legislation which is intrinsic within my practice; the Domestic Abuse (Violence against Women, Domestic Abuse and Sexual Violence (Wales) Act, 2015, being of particular relevance in my role as a Child Protection Social Worker, and when considering the case study discussed. In addition to this legislation I identified the Modern Day Slavery Act, (2015) which is particularly relevant to my role as a Child Protection Social Worker in a Local Authority and a key piece of legislation within the guiding principles of the SSW (W) Act, (2014). 
Whilst I did not initially identify Court work as an area of development within Section 2 of the portfolio, my role within the Local Authority Child Protection Team requires me to make applications to Court for a range of Court Orders, from Interim Court Orders to less restrictive Court orders, such as Residence and Supervision Orders. This is an area that provides a significant amount of professional anxiety for me and an area I would like to develop to ensure I am adequately confident in. To address this need I have attended Court Skills Training and Analytical Writing Skills and have used critical reflection during Supervision, discussing outcomes for children subject to a Court order and what this means in terms of their daily lived experience, to develop my understanding of the Court processes. However undertaking Court work has provided opportunity for me to develop my skills and my knowledge base and explore legislation further and how it can impact upon the lives of children and families. When considering my continued learning and developmental needs, my Senior Practitioner is intrinsic within my continued professional development and my journey within Social Work and continues to provide ongoing practical support, with regular formal and informal supervision. When considering my development it is important to note that my Senior Practitioner provides opportunity for me to critically reflect within Supervision, promoting my opportunity to express my perspectives, whilst appropriately challenging my practice which Knott and Scragg (2013) state is a robust and structured method to ensure Supervision provides opportunity for reflective practice and development.
During Supervision I am able to explore a diverse range of Social Work approaches to working with children and families in a safe space, whilst applying models of reflection to explore and review the effectiveness of any interventions and support services, to ensure the needs of the families are met, which Bolton (2014) suggests is intrinsic within Supervision. 
Furthermore, it is important to note when considering my role that Child Protection Social Workers often experience ‘high case loads’ and this can impact negatively upon children’s outcomes, with Social Workers having limited capacity to spend face to face time with children and families (Lord Laming, 2009). With this in mind, during the transition between Newly Qualified Social Worker and Experienced I have become aware of the need to manage my time more effectively to ensure I am able to spend as much face to face time with children and families to promote effective working relationships, whilst balancing the demands of the role in terms of writing case notes and reports, having recently received feedback from a Health Visitor and School Nurse that the family have stated they don’t know how they would have coped without my support and have felt supported throughout the Child Protection process. Reflecting upon this feedback has supported my understanding of what really matters and what is important to children and families and this is what I will strive to develop throughout my Social Work practice.

In summarising my development to date and critically reflecting upon my practice, I have learned that the Social Work values remain the intrinsic guiding principle within my practice, as I transition from Newly Qualified to Experienced Social Worker. Whilst the legislation provides the intrinsic guiding principles for Social Work practice; the SSW (W) Act, 2014, within my role in the Local Authority,  I will maintain ongoing commitment and dedication to ensure my practice remains value based (Code of Professional Practice for Social Care, 2017).
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1 Workshop 1
	19/11/2019

	2 Workshop 2
	12/02/2020

	3 Workshop 3
	04/08/2020 Unable to access online (COVID 19) 

	4 Workshop 4
	22/10/2020 Did not attend (Period of sickness)



Notes 








	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.




The learner joined Flintshire Local Authority after a period of working in a neighbouring Local Authority as a Child in Need Social Worker for just under 9 months.  Upon joining the Local Authority the learner was keen to familiarise herself with Local Authority procedures and processes and shadowed more experienced staff as part of her induction to the team.  This has enabled the learner to consolidate her knowledge gained from studies at University alongside practice knowledge of colleagues as well as practice experience within her role.

The learner has demonstrated within this portfolio her journey from a recently qualified social worker to an experienced practitioner, providing evidence as to her competence in practice.

The learner has a clear understanding of the legislation which underpins her role as a social worker as well as the roles of other professionals and has embraced the principles of the Social Services and Wellbeing Act (Wales) 2014.  The learner is a keen advocate for promoting the voice of the child and has been able to utilise the skills she gained in University in championing her commitment to service-user participation for which she received recognition from the University.  The learner has been able to further build this practice within her current role.

As the learner holds a varied and complex caseload, for example, working with families where there is Domestic Abuse, neglect, sexual abuse, physical and emotional harm, substance misuse and child sexual exploitation. She is able to gain the trust of families and young people to support them to achieve reaching their personal goals and identified outcomes.  At the forefront of the learner’s work is safeguarding children, and at times this has resulted in children being removed from their parents’ care which can be a stressful period for the learner.  The learner has utilised peer support as well as structured supervision to guide her through this transition.  

Over time the learner has demonstrated an understanding of how her role can be perceived by families and how this perception can impact upon future outcomes and working relationships.  The learner has been able to adapt her approach to ensure that open and effective conversations take place to accurately identify what matters most to the children and families the learner works with.  I have seen an increase in her confidence as well as her ability to respectfully challenge others.
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Section 8

Learner details, Signatures and Line manager verification

It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio

Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner Glenys Cotterrell

2. Learner’s University Number: 1911451

Address for Correspondence: 14 Trem Yr Ysgol, Llangollen, Denbighsire. LL20 8BL.




Telephone: 0748 324 2234

E-mail: glenys.cotterrell@flintshire.gov.uk

Date of Professional Qualification: November, 2017

Date of registration with Social Care Wales: November, 2017



3. Name of Learner’s Agency: Flintshire County Council

Agency Contact details:

Name: Amber Jones, Team Manager, Family Intervention Team

Address: County Offices, Chapel Street, Flint. CH6 5AD.



Telephone Number: 01352 701000

E-Mail address: amber.jones@flintshire.gov.uk


4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English X		English only 


Mentor’s details

5. Mentor’s details:

Name: Jenny Carrington

Address: County Office, Chapel Street, Flint, Flintshire. CH6 5AD.




Telephone Number: 07711 438228

E-Mail address: jenny.carrington@flintshire.gov.uk 



	6. Observer details 

Name: Jenny Carrington

Work Address: County Offices, Chapel Street, Flint, Flintshire. CH6 5AD.

Professional Qualification and date of qualification: 2014:

Email and telephone number: jenny.carrington@flintshire.gov.uk









Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)

Date: _ _ _11/01/2021 _ _ _ _ _ _ _




 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.


Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)

Date: _ _ 11/01/2021_ _ _ _ _ _ _ _ _ _ _ _ _ _ 



 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: _ _ _ _ _ AMBER JONES_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _11/01/2021 _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Glenys Cotterrell

	
Name of Team/Agency 
	Flint shire Children’s Services- Family Intervention Team

	
Name of Mentor 
	Jenny Carrington

	
Name of Line Manager 
	Amber Jones



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name: Glenys Cotterrell Date:…11/01/2021……. 
(Learner)

Signed:……………………….. Print Name:…Amber Jones    Date:…11/01/2021
(Line Manager/Mentor)

Signed:……………………….. Print Name:…Jenny Carrington….Date  11/01/2021
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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