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	[bookmark: cysill]Targed/Target 1
	To read more journal articles and use them to further  support my knowledge and understanding of synthesis and discussion.

	Targed/Target 2
	Avoid over-reliance on direct quotations.



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.

In this discussion, there will be a meta-analysis on how a school develops one aspect of its School Development Plan. The author will also conduct a literature review to show their understanding of the School Development process and the chosen aspect. Additionally, the author will also develop an action point to demonstrate the author’s knowledge and understanding of the process, such as self-evaluation, data analysis, how they involved stakeholders, strategic planning, and measuring impact that the School will have used. Lastly, there will be a reflection and evaluation of the School’s development in the chosen aspect with practical suggestions based on theory and practice on how the School could do things differently. To conclude, there will be a summary of the discussion. An explanation of what has been learnt will be highlighted and how it will influence the author professionally in the future. 
The aspect that has been chosen is Estyn’s “Priority 2, Wellbeing and attitudes to learning” (Estyn, 2017a). There will be a focus on Objective 1, “To ensure that all pupils have the opportunity to participate in effective Circle Time sessions in class and where necessary attend Circle of Support Intervention Group (School X, 2020). School X is a Primary school Urban area in South Wales with 580 pupils on the roll, including 74 part-time nursery pupils. Around “30% of pupils are eligible for free school meals”, which is above the average for “Wales of 19%” (Estyn, 2017b). The School identifies “28% of pupils as having additional learning needs”, which is slightly “higher than the national average of 25%”. Also, very few pupils have a “statement of special educational needs or are in the local authority’s care” (Estyn,2017b). Equally, nearly all pupils are of “white British ethnicity and come from homes where English is the primary language” (Estyn, 2017b). Additionally, “very few pupils speak Welsh at home” (Estyn, 2017b).


A school development plan (SDP) is the school’s strategic plan where it sets out the actions it will take to improve learner outcomes. The regular self-evaluation will inform an SDP a school undertakes, the school’s performance and contextual data, and contain the “school’s improvement priorities and short- and longer-term targets” (Welsh Government, 2014, p.3). The SDP provides a structure for the school to help achieve its targets concerning its priorities and how it will use its available resources, including funding. It also helps the school set out how it “intends to develop its staff (including those temporarily placed at the school) to meet the school’s priorities and targets” (Welsh Government, 2014, p.3).
The School Development Plan is a cyclical process that has four stages, “self-evaluation, strategic planning”, making improvements/actions and “reviewing impact” (Welsh Government, 2014, p.6). 
The first stage, self-evaluation, is where schools reflect upon their performance both presently and in the past and use it as the base to inform their “sustainable improvement planning” (Welsh Government, 2014, p.6). These elements, the first stage, are “central” in supporting the advances in the school’s improvement, possible professional learning needed, and the overall outcomes of learners (Welsh Government, 2014, p.8). The first stage is an “annual” process as it assists the school in knowing how well they are currently performing, any areas of strength they may have, what areas need improving, and what actions can they make to help the improvements (Welsh Government, 2014, p.8). Schools have a vast range of data available to them to help support their “development planning process” (Welsh Government, 2014, p.8). Such data relating to specific groups of learning, such as free school meals (FSM) and learners with additional learning needs (ALN) (Welsh Government, 2014, p.8). successful self-evaluations will reflect on both qualitative data, “inspection reports” by Estyn and information regarding “learners’ well-being”, and quantitative data, “comparative information” and “attainment results of learners at the school” but also broader “contextual factors such as: “socio-economic, linguistic, enrolment trends, facilities at school” (Welsh Government, 2014, p.9).
The next stage, strategic planning, should involve all school community members and stakeholders to ensure that everyone understands and is committed to the school’s improvement plan (Welsh Government, 2014, p.10). The SDP captures the school’s “improvement priorities and strategies”, which avoids any “unnecessary duplication” (Welsh Government, 2014, pp.10-11). Collectively, the school’s “governing body, headteacher and staff” work together to “determine how the school should prioritise the areas for development identified through self-evaluation”, the school may also consult challenge advisors to help set “challenging but realistic priorities” (Welsh Government, 2014, pp.11-12). The school will also discuss aspects such as “improvement targets and expected outcomes”, “professional development” strategies, how the school intends to work with the community and an analysis of school staff and resources within this stage (Welsh Government, 2014, pp.12-15).

The third stage, “making improvement/action”, is where the school carries out the “actions and strategies” they outlined within their SDP (Welsh Government, 2014, p.16). before this, all school staff will be “made aware of their responsibilities in implementing the actions necessary to bring about improvement” (Welsh Government, 2014, p.16). To ensure that this stage is effective and seamless, the SDP should include precise details of responsibilities, accountability, actions, and timescales” to “avoid confusion, duplication and to ensure the most effective use of resources” (Welsh Government, 2014, p.16).The final stage of this process, reviewing impact, considers the SDP to be a “live document” that is “regularly monitored” during the cycle and “formally reviewed and revised” at the very least annually (Welsh Government, 2014, p.17). Also, the school’s governing body must “monitor, review and update” the SDP “following an Estyn inspection” to ensure that the “planning and strategies” are a true reflection of the “up-to-date context of the school (Welsh Government, 2014, p.17). 

School X set out to ensure all learners had ample opportunity to attend Circle Time Sessions and the Circle of Support Intervention Group as outlined in Objective 1 of Priority 2, Wellbeing, and attitudes to learning” (Estyn, 2017a). Circle-time aims to develop the “unique potential” of every learner by looking at their “social and emotional growth” through a nurturing “caring group environment” (Curry, 1997, p.126). Circle-time has also helped learners develop “effective communication” and develop respect for each other as it enables “healthy, positive relationships to be fostered and maintained” (Curry, 1997, p.126).  Miller and Moran (2005) stated that the “desire” schools have to “encourage positive self-esteem” among their learners still among pupils “remains well embedded in primary practice” and is a “statutory element” of curriculums in “England and Wales” (Miller and Moran, 2005, p.25). 
Research conducted by Frederickson, Warren, and Turner (2005) found that a “small-group intervention strategy known as “Circle of Friends” (CoF)” led to “increased social acceptance” amongst the learners who were “experiencing difficulties” by their friends and classmates (Frederickson, Warren, and Turner, 2005). This “increased global self-esteem of the focus child” (Frederickson, Warren, and Turner, 2005, p.201). Within this intervention, meetings were weekly and were “carefully managed” to ensure they were “positive and supportive” for the “focus child” (Frederickson, Warren, and Turner, 2005, p.200). Equally, the group “set targets” for each learner and all successes were celebrated within the group and “new targets” are agreed for the next week (Frederickson, Warren, and Turner, 2005, pp.200-201). Housego and Burns (1994) criticise circle time, stating that it is open to differing interpretations that ultimately affects how circle-time is practised, as practitioners will differ in “enthusiasm, sensitivity and expertise” (Housego and Burns, 1994, p.25).  Lang (1998) states that Circle-time is often a place where many serious disclosures take place and that many teachers are not “equipped to handle it properly” (Lang, 1998, p.9).
However, Estyn (2018) reported in an effective practice report that a school in South Wales has implemented Circle-time as a whole school initiative by having the sessions timetabled for the same time each week for every class (Estyn, 2018). Equally, Estyn (2018) believes that it has allowed staff to understand and “appreciate” the value of Circle-time and that staff see the intervention session as “important as core subjects” (Estyn, 2018). The weekly Circle-time sessions enable learners to feel “valued” as it provides an “open and honest forum” where the learners can share their “thoughts and feelings” (Estyn,2018). As a result, the learners have had opportunities to engage with “identify differences, difficulties” which they collectively “find practical and appropriate strategies” that help their peers to “feel that they belong” and “valued by the group” (Estyn, 2018).

Following School X’s last Estyn inspection in 2017, they have made “strong progress” towards “recommendation six”, where they needed to ensure that “processes for self-evaluation and improvement planning” focused “robustly on raising pupils’ standards” (School X, 2020, p.7).  As a result, School X reported that in 2018 following an “appraisal of progress”, that the “senior leadership team (SLT)” had an “effective understanding” of their responsibilities when “improving standards across the school” (School X, 2020, p.9). To ensure that self-evaluation is a continual vital process, School X has highlighted it within their “three-year priorities” for the years 2019 to 2022 within “Inspection Area 5” (School X, 2020, p.11). Therefore, learning walks were identified as a strategy for “ongoing self-evaluation” to help “identify good practice” in ensuring the new curriculum orders are being met (School X, 2020, p.21). School X used “termly learning walks” to produce “feedback action points” for staff members as a way of monitoring progress (School X, 2020, p.21). Equally, the SLT have “clearly defined” the “roles and responsibilities” of the senior management team (SMT) that have links to the “new curriculum” and “professional standards” whilst timetabling time specifically for “self-evaluation” (School X, 2020, p.34).

Within School X’s SDP, there is a range of data relating to “specific groups of learners” that they have used to support their SDP planning process (Welsh Government, 2014, p.8). School X has a high number of learners who are FSM, “46%”; therefore, they have used this data within their planning process by supporting these learners through allocating funding from the “Pupil Deprivation Grant” (School X, 2020, pp. 2-3). As a result of using this data within their SDP process, learners who are FSM or identified as needing this support will have access to a “Family Liaison officer, Attendance officer” and “non-contact time” with an Additional Learning Needs Coordinator (ALNCO) (School X, 2020, p.2). 
Equally, School X has used monitoring processes such as the “PASS audit, My Concern data and pupil questionnaires” to collect data to support the “wellbeing and attitudes to learning” of their learners (School X, 2020, p.19). For example, School X has identified that “specific cohorts”, Years 6, 5 and 3, needed “support and focus on improving skills” (School X, 2020, p.20). As a result, School X has collected data using the “PASS audit” to monitor and track the progress of the identified cohorts, which has led to attendance rates improving amongst these learners (School X, 2020, p.20).

School X identified that within the Autumn term “impact statements”, that they share their “self-evaluation programme review” with all members of “staff and governors” to ensure that all “stakeholders” were “fully informed” on the focus and “timetable for monitoring” (School X, 2020, p.35). Also, School X has identified that they shared their “Blended Learning Policy and Procedures” to inform “staff, pupils, governors and parents” of the “shared expectations” to ensure “equality in learning” for all their learners in the event of “long-term closure” (School X, 2020, p.25). They intend to measure the impact of this communication with stakeholders through “feedback from parents” but did not identify how they would collect the data (School X, 2020, p.25). Unfortunately, School X does not identify any additional links with stakeholders within their SDP. It could negatively impact the support their learners may need as it has been determined that schools who work “effectively with parents, carers and the wider community” raise “standards” and “learner well-being” (Welsh Government, 2016, p.4). suggest how to overcome 

School X has identified improvement priorities for three years within all five inspection areas as part of their “strategic planning” (Welsh Government, 2014, p.11). For example, School X has identified “promoting positive behaviour and attitudes to learning through Circle Time” as a priority for “Inspection Area 2” (School X, 2020, p.11). Therefore, School X has recorded that their intended outcomes for this priority for “nearly all pupils” to have an “increased awareness of fairness, equality, diversity, tolerance” and for learners to know and understand “children’s rights” (School X, 2020, p. 19). Equally, to ensure that the school develops this priority, School X has identified the Assistant Headteacher as the individual who will be monitoring the progress of this strategy (School X, 2020, p.19). Therefore, School X has ensured that “professional development needs” have been met as the Assistant Headteacher has the “necessary skills and experience” to ensure the success of this priority (Welsh Government, 2014, p.12). This specific priority does not outline if it will work with the wider school community; however, School X does highlight community links where appropriate within other improvement priorities. Equally, School X has identified the members of staff who will be supporting the strategy and the resources used, including funding from the “Pupil Learning Grant (PLG)” (School X, 2020, p.19).

School X uses “impact statements” to review the impact of its priorities and strategies (School X, 2020, p.17). Within the impact statements, School X clearly outlines any progress made towards priorities and strategies. For example, School X carried out PASS audits with Key Stage 2 learners in “October 2020, and as a result, School X was able to identify areas of support that needed improving, “learner self-worth”, as it was “the factor with the lowest percentile 79.1%” (School X, 2020, pp.22-23).

Since School X first proposed the strategy, Circle time, some progress has been reported. For example, School X said that following a “successful INSET day” that focused on the impact of the “Circle time” strategy led to a “whole-school action plan” to help “promote positive self-behaviour” and to “raise pupil self-esteem” (School X, 2020, p.22). As a result, an “action plan” was devised and shared with staff during a professional development meeting (School X, 2020, p.22). Therefore, School X has highlighted that the progress of Circle time will be “monitored and evaluated at the end of term”, but they did not specify how they intend to monitor and evaluate the strategies progress within the SDP (School X, 2020, p.22). However, it is clear from the SDP that School X has not undertaken much evaluation of the strategy. Therefore, the author will now discuss practical suggestions on ways they could evaluate their progress. A practical suggestion on how School X could monitor the progress of this strategy is by using a “Devereux Student Strengths Assessment (DESSA)” (Durlak et al., 2017, p.285). DESSA measures the learner’s strengths directly with “Social and Emotional Learning (SEL) skills” across “eight scales” (Durlak et al., 2017, p.285). The scales include “optimistic thinking, self-management, goal-directed behaviour, self-awareness, social awareness, personal responsibility, decision-making, and relationship skills” (Durlak et al., 2017, p. 285). This measurement of progress tool could provide School X with quantitative data upon which they will be able to compare the progress of their learners, possibly termly or yearly, which could be presented visually as graphs. Another practical suggestion for School X on how to monitor and measure the impact of Circle time on the learner’s wellbeing and attitudes to learning would be using pupil voice. Pulis (2016) reported that numerous studies have “confirmed the benefits” of schools using pupil voice, including the benefits to the school community in working towards becoming a “learning community” (Pulis, 2016).

To conclude, within this discussion, the author discussed how a school develops a  specific aspect outlined in a priority. The author also explored School Development processes and suggested practical evaluation strategies the school could have used.  Equally, the author has learned that the self-evaluation process underpins an SDP. If done effectively, schools can identify specific areas for development and devise practical strategies and solutions to help develop the development areas. Also, the author has learned that understanding the needs of the school community through analysing both quantitative and qualitative data is crucial and supports the development of strategies for specific groups of learners that are identified from the data and then support through particular interventions. Therefore, this will influence the author professionally, as they now understand an SDP’s processes and analyse a specific objective. Consequently, they will support their school by supporting the school through the SDP processes and how effective a well written SDP can ensure pupil progress.
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