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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. (Word count: 3932 + 1000)
Due to the current Coronavirus restrictions, the school day is now split into three lessons. Therefore, I have split one observation into two critical incidents (Appendix 3.0). This does not affect the critical incident that is referred to in the following assignment.
Introduction
The classroom setting provides teachers with unplanned challenges that need to be faced and resolved each day. In order to obtain an understanding on how the classroom works, it is important to step back from teaching and observe key elements to further develop this knowledge. Key learning experiences can occur at any time throughout the day and it is those that need highlighting so that we can delve deeper into how and why these occur. These are referred to as ‘Critical incidents. Tripp (1993) suggests that incidents can occur in a classroom at any time and it is a practitioner’s way of interpreting these incidents and adding value that make it critical. 
Observations should be completed without the objective of finding a particular incident. Instead it should be susceptible to explore all incident within a classroom observation. Tripp (1993) believes that teachers who wish to embark on a diagnostic understanding of their teaching, will have an idea of what they are looking for beforehand (p.35). While this helps identify a critical incident easily, it bears the question as to whether the incident is what they want to see or not. Once an incident is recorded, practitioners can begin to ask why did this happen? What does this mean? and what can we do about this? The result of an in-depth analysis encourages professional judgement and provides practitioners to reflect upon their opinions, wisdom and interpretations (Tripp, 1993).

Observation and school context
The school in which the following observations took place is situated in Bridgend, South Wales. The name of the school, pupils and staff members will be referred to setting, child a/b, teacher respectively due to following BERA (2018) guidelines on confidentiality. The school is a newly purpose built, two storey primary school that takes pupils from ages 3-11. The school have 347 pupils attending, with the capacity of just under 400 pupils. There are currently 33% of pupils that require Free School Meals. According to an Estyn report in 2013, the school’s current performance is adequate. The school’s prospects for improvements is also adequate. The need for additional learning support is slightly higher than the average for the area, standing at 26% needing extra support. However, there are currently no pupils that have a statement of additional educational needs.
The school is split on two floors, the Foundation Phase (Nursery – Year two) on the bottom floor and Key Stage 2 (Year three - six) on the top floor. Classrooms are large and split with one main corridor that is used for independent learning by all classes. The observation within this text was carried out in a year four classroom consisting of 33 pupils. All pupils were involved in the critical incident (Appendix 2.0). The classroom consisted of one teacher and one teaching assistant that was assigned to one group of children. The children were sat in rows (in their ability groups) indoors. The pupils usually rotate around the classroom but due to social distancing (Covid-19) the pupils are not to face each other nor should they move around the classroom.

Methodology 
To analyse critical incidents, observations can be carried out in an educational setting (Tripp, 1997) to provide quality feedback for practitioners to reflect upon. These observations add a systematic and structured way which helps to highlight pedagogy in the classroom. Palaiologou (2008) proposes that these observations should have a clear intention that provide practitioners with concrete evidence of how a child learns, their ability and interests, along with their actions while learning. The observations, according to Riddall-Leech (2005), should have clear objectives that are achievable, detailed, measurable and should be underpinned by either a child’s milestones or learning theories. From this, practitioners can focus on what a child can do and use this information to forward plan. 
The term observation has a diverse meaning and some methods are better suited to find out explicit information. Participant observation highlights that the practitioner is involved in what they are observing. Palaiologou (2008, P. 53) informs us that it is an ongoing process that requires the practitioner to quickly write notes after the observation to avoid withdrawing themselves from the pupils. The advantage of this method is that ‘through participant observation, it is possible to describe what is going on, who or what is involved, when are where things happen, how they occur and why’ (Jorgensen, 1989, p. 12-16). The drawback to participant observation is the potential to forget to write down everything that is observed, resulting in a poor observation. Another drawback is highlighted by Devereux (2003) who points out that the evidence from the observation could be examined long after the event, which could result in inaccurate and potential bias (p. 181 – 203). In contrast to participant observation, the chosen observation was non-participant. 
Non-participant observations require the observer to step back from the activity and log behaviours and interactions as and when they occur. According to Palaiologou (2008) this helps observers produce an accurate, complete and comprehensive observation. This method allows practitioners to observe the whole group without missing vital information as they are not engaging with the activity. Negatively, practitioners that aim to write a detailed account of what they observe, risk missing information due to focussing on their write up. Despite this, non-participation observation was the chosen method as it provides rich evidence of what happened during an activity. 
Another method of observation is a checklist. Checklists require prior planning and boasts consistency throughout an observation. Any practitioner can follow a checklist to observe if a child meets the criteria provided. However, as a critical incident is spontaneous, this method would not work. This is supported by Palaiologou (2008) who highlights that ‘a major drawback of using a checklist is that an important piece of information about a child or activity may not have been included in the checklist’.
Lastly, a sample observation may be used to collect information on one specific event. This encourages practitioners to remain objective as only the known behaviour is what they are looking for. A checklist takes less time to complete and highlights data effectively. However, Palaiologou (2008) tells that as sampling is not open ended, there is a chance observer may miss important behaviours as the focus is on frequency and not children’s behaviours (p. 69). Due to the lack of focus on random incidents, this method would provide no information needed to help analyse a critical incident.
The four purposes
For children to become well rounded citizens with a wealth of knowledge, the four purposes (Donaldson, 2015) were introduced into the Welsh curriculum to provide guidance to teachers. These purposes should be the foundation throughout the teacher’s lessons and should be highlighted to pupils when they are achieving them. (Donaldson, 2015, P. 31) The four purposes are:
· Ambitious, capable learners who are ready to learn throughout their lives
· Enterprising, creative contributors who are ready to play a full part in life and work
· Healthy confident individuals who are ready to lead fullfilling lives as valued members of society
· Ethical informed citizens who are ready to be citizens of Wales and the world.

Looking at a critical incident observation carried out, we can see how the lesson was aiming to achieve at least one of the four main purposes.
Observation (Appendix 2.0)
The class were told that they will be looking at adding and subtracting worded problems. 
Each row of pupils had a different L.O to write down as they use mathematics to rotate activities. One group, whom I focused on had an instruction from the teacher to stick a piece of paper (containing ten worded problems) into their books. All pupils followed the instruction. The teacher stood by the IWB (Interactive White Board) and demonstrated a question like question one, for the children. The teacher stopped mid-way and asked the group of children to help him complete the rest of the question. All eight children did not respond. Once again, the teacher asked if anyone could tell him what to do next. 
The teacher paused and then said ‘If someone can tell me what difference means, I will reward you with two dojo points’. 
Instantly four hands were thrown into the air. Child A responds with ‘Is it when you look at different things’. The teacher explains that this was not correct. Child B looks back through previous work and points to a lesson where the class had discussed different meaning for ‘addition and subtraction’.
The teacher clicked his fingers and pointed to the child’s book. ‘That’s it, what does difference mean?
The child responded with ‘subtract’. The teacher energetically praises the child and rewards child B with two dojo points. Child B was happy with receiving these points and continued to interact with the lesson, confidently – helping the other children by referring to previous lessons.
Reflecting on the above observation, the teacher is encouraging children to become ambitious, capable learners throughout the lesson. According to (Donaldson, 2015, P. 31) children should be encouraged to build up a body of knowledge and have the skills to connect and apply the knowledge in different contexts. The incident that was observed links to the statement because child B refers to a previous lesson to help further their knowledge independently. The incident highlights the reaction of the child after correctly engaging with the teacher. Links from this incident can be made to ambitious, capable learners through the statement ‘are questioning and enjoy problem solving’ (Donaldson, 2015, p. 31). It is evident that child B has the confidence to engage with problem solving as they help other children in the group. This also links to Donaldson (2015) enterprising, creative contributors’ statement to ‘give off the energy and skills so that other people will benefit’ along with thinking ‘creatively to reframe and solve problems’. Donaldson (2015) expresses that children should set themselves high standards and seek and enjoy challenge (p. 31). This statement links to my incident as the children were seen to engage more when there was an incentive to do well. The teacher told them that they would receive a reward for the correct answer. 

Literature Review
Identifying key points within the incident observed will help delve deeper into the understanding as to why this incident occurred. The assessment Reform group (2002) tell us that AFL is the ‘process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go next, and how best to get there’. 
There are four elements of Areas for Learning which help pupils to succeed. Sharing a success criteria with learners along with a Learning Objective will outline to the pupils what they need to include to have ‘good work’. This allows the learners to see where they are currently and the next steps, they need to take to improve their work. The incident observed shows the teacher writing a Learning Objective on the board. The children have a clear view of what is expected from this task. The next element of Areas for Learning is the quality of questioning from the teacher. As the subject observed was mathematics, the questions that the pupils were asked were closed. However, all learners had to think of answers and had the opportunity to explain how they thought of those answers. Feedback was then given by the teacher to state whether an answer was correct or not. This links in with the third Area for Learning: Use and quality of feedback. The child that answered incorrectly was able to use the feedback from the teacher to explore other answers and take the next step in their learning. Lastly, peer and self-assessment can be seen within the incident as pupils were asked to mark each other’s work by following a marking sheet. This element allows learners to become independent by understanding how to self-assess.
The incident highlights how formative assessment is used throughout the activity. It can be seen using ongoing feedback from the teacher while the activity is taking place. Wiliam (2002) suggests that feedback is a minute-to-minute process, that should take place all the time within a classroom. By doing this, learners will stay on track and will tend to grasp concepts easier as they are not diverting from the Learning Objective. This can be seen when the class teacher rewards child B with two ‘dojo points’. To support this theory, Black (1998) also suggests that ‘frequent assessment feedback helps both groups enhance their learning’ (P. 4). Black (1998) implies that Formative assessment raises standards of achievement across the whole class but benefits low achievers and raises the bar for everyone. The incident shows feedback being used constantly throughout the activity which Black (1998) believes will empower the pupil to take more responsibility for their learning, thus learning more effectively. 
By highlighting the Learning Objective, children have a clear understanding of what they will be exploring during the lesson. To back this, Sadler (1989) implies that the Learning Objective gives the pupil an understanding of the standard that is being aimed for. Pupils that know the outcome of the activity are more likely to reflect on their learning and compare this with previous knowledge to raise their level of performance (p. 119-144). Sadler (1989) describes this thinking as ‘indispensable conditions for improvement so that the student comes to hold a concept of quality roughly like that held by the teacher. The pupil can continuously monitor the quality of what is being produced during the act of production’. 
To encourage children to engage in the activity, the teacher used rewards when answers were correct. The use of this strategy seen within the incident can be beneficial in classrooms as it may encourage pupils to think back and relay previous knowledge. One theorist, Edward Thorndike (1898) believed that children who receive a positive reward after a behaviour, are more likely to repeat this behaviour (McLeod, 2018). Thorndike’s experiment shows how a cat that is inside a box, works a way to get out and receive a fish (reward). Thorndike timed how long it took for the cat to escape. The result was that, with repeated attempts, the cat linked escaping with a reward and therefore resulted in a quicker response time. This supports the idea that children who know they will get a reward for their behaviours, are more likely to repeat it. To expand on the idea of positive rewards, one theorist, B. F. Skinner built upon Thorndike’s ideas to enhance the knowledge of Operant conditioning. Arthur (2010) suggests that Skinner believed that the ‘transmission of information from teacher to learner is essentially the transmission appropriate to a certain stimulus and that those responses are to be positively reenforced to effectively learn.’ (p. 43). Skinner used a similar approach to Thorndike. McLeod (2018) highlights that Skinner showed positive reinforcement by placing a rat inside a box. The rat would learn that a leaver inside the box dropped food. After a few attempts inside the box, the rat quickly learned that the by pressing the leaver, it would be rewarded with food. This theory supports the critical incident by showing that positive rewards are admired and children will aim to receive these. In contrast to this, Skinner used the same experiment set up but applied an electric shock as punishment instead of a reward of food. The results were that the behaviour of the rat stopped. This suggests that negative behaviour that has consequences will fade out but positive behaviour with rewards will continue.
Another theorist that supports positive rewards can be learned is Ivan Pavlov (1902). Pavlov’s theory of classical conditioning explains how positive association occurs. According to (McLeod, 2018) Pavlov identified that dogs begin to salivate when they are presented with food. He later added a bell sound every time the dog was presented with food. Pavlov discovered that after time, the bell sound was enough to make the dog salivate even without seeing food. The association of the bell sound and food was embedding in the dogs mind. This theory connects with the critical incident as we learn that dojo points are seen by the pupil’s parents, who then praise the children. The idea of positive rewards through association can also be seen in Bandura’s theory of vicarious reinforcement. From the observation, when the teacher explained that the correct answer will receive 2 dojo points (appendix 2.0), pupils quickly raised their hands in order to collect these rewards. McLeod (2014) explains that Bandura created an experiment where a set of three groups of children copied what they saw when an adult was playing with a ‘bobo doll’. Each group was exposed to a different scenario. One aggressive, one playful and one with no interaction. Bandura later added a reward for the adult who were aggressive towards the doll. The study concluded that the children who saw an adult receive the reward, copied this aggressive behaviour in the hope to also receive the reward.
When reflecting on how the teacher asked the children questions and how he hinted that the answers were in their books (appendix 2.0), the teacher was not giving answers, but pointing them in the right direction. (Arthur, 2010) states that ‘Jerome Bruner developed the concept of ‘scaffolding learning’ is where the teacher supports the child in taking small, measured steps to achieve a higher level of performance or learning’ (p. 33). This is called the constructivist theory’. This constructivist theory supports the critical incident as the pupils had to use recapping skills to find the answer themselves.

Evaluation and next steps
Having thoroughly analysed the critical incident, I aim to use Brookfield’s critical lens (2017) to understand what impact and possible implications this critical incident will have on pupils. Brookfield (2017) believes that there are four ways in which we reflect within education: our own perspective, through the eyes of the learner, through what colleague believe and how theorists see. Brookfield (2006) believes that we can critically reflect on assumptions, through these four complimentary lenses which will strengthen our own practice. By gaining knowledge from these four perspectives, I aim to improve on my future teaching practice. I have highlighted several reasons as to why rewards are important to children. I believe that rewards help children’s mental growth. Through positive reinforcement, we are allowing a child to feel confident about themselves and to build up resilience in the future. This will have a positive impact on children’s mental health. I noticed from the teacher’s idea of rewards, it encourages the child to understand if they are grasping the work and if they are on task. Feedback helps with this and could be used to positively bring back the child’s attention to the activity in front of them. I believe that children need to set high standards for themselves, and by using positive rewards, we are encouraging this thinking as they are reassured by a practitioner. Negatively, if a pupil receives too many reward points, it is possible that they become desensitised and worthless. However, I only noticed a small number of reward points being handed out during the lesson. If more points were handed out, more children would have understood that they were on the right track. 
The drawback to not handing out enough rewards, especially if a pupil receives very little compared to others in the class will have an impact on pupil’s self-worth. They may begin to question whether they are not as intelligent as others. I feel this can have a detrimental impact on the pupils learning and should be avoided. When this arises in my experience, I will be allowing teaching assistants to reward points. Other members of staff within the classroom could see different points that I may miss, therefore, providing an equal opportunity for all children. Another drawback to a reward system in classrooms is that it can put pressure on children, especially from home. From my current teaching experience, I have witnessed parents telling their children that they need to aim for 10 points by the end of the day. I feel this could take the focus away from the learning as the child will only have one objective in mind, collecting reward points. I want children to feel engaged with their learning and feel a sense of achievement. Pupils should feel proud of what they accomplish.
To encourage more rewards in class, I would select groups of pupils that have achieved the Learning Objective and reward the whole group and not single pupils out. From that, I would then ask each group key questions and the child who answered these correctly would gain an extra reward point. By doing this, I am gaining immediate feedback to pinpoint what stage of learning each pupil is at and if they have grasped an understanding of the task. ESTYN encourages scaffolding as a form of teaching and believes that teachers should not spoon-feed their pupils.
Another way in which I would encourage pupils in my future teaching practice is by setting achievable personal targets over each week or term. This could be through a reward chart on the wall. Each child’s name would be written on the chart. If the child completes this target, they will receive a point. Once they have acquired their goal target, they will be offered a reward. The reward chart would be visually appealing for the children and would provide a reminder of what stage the pupil is at, and where they need to be. This idea not only encourages a child to beat their personal target but can encourage healthy competition within the class.

Conclusion
To summarise, after observing a lesson I noted the potential of a feedback and reward system within schools. The system helps children maintain a clear focus on what is expected and what they can achieve. As the reward points are accessible from home, parents can see and encourage their children’s learning which helps support the school. By collaborating with others outside the school, I will be extending my professional effectiveness through mutual support from parents and teaching assistants (Gov.uk). 
I have learned that through positive reinforcement, I will be capturing the best out of the learners so they can progress and refine their skills in the future. I have understood the importance of the four purposes and aim to incorporate these to maintain professional pedagogy (Gov.uk). I will fulfil the educational ambitions in Wales by using knowledge that I have attained throughout this critical incident to provide leadership and professionalism to help support children and other staff members across the school. This can be seen when engaging with parents and ensuring they understand how the school works and what is expected of their children. I understand that teachers must remain professional and that their judgement will have an impact on innovation throughout the school that can be reflected upon and evaluated by myself and other professionals. By observing feedback and positive rewards from a teacher, I can deepen my pedagogy to extend on my knowledge, skills and understanding while promoting professional growth.
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Appendices 
Appendix 1.0
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29/09/2020 at 11:00am – Year 4 (not mixed)

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Comparing two different examples of letters (formal/informal)
· Focussing on English and Literacy skills.
· Lesson begins with whole class interaction then working in pairs (due to the currect government guidelines on social interactions)
· The lesson consited of a mixed ability class.
· The activity was in their own classroom. 
· Teacher highlighted a number of pupils with additional needs including emotional needs due to home life.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· The children seemed happy in class and the vibe between learners was positive.
· The learners seemed engaged with the lesson as they were interested in both letters (aimed at their age: Harry Potter, technology).
· The children were calm and engaging with some discussions between tables.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Learning Objective was written on the board (Compare and Contrast).
· Learners were asked by teacher to describe what is meant by compare and contrast.
· Learners asked to put hands up and to give examples of how they compare and contast everyday (i.e. deciding what to choose in a shop)


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· Green, laminated bubbles on top of the interactive board consisting of questions that learners can ask themselves (When? How? Why?)
· Teacher highlights a literacy board for learners to refer back to if they get stuck on their task.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Lesson objective the same for the whole class
· Teaching Assistant in class to encourage children to discuss the task. Giving some hints as to what is needed.
· Children had opportunity to work on their own or with a partner to discuss topic.
· Encouragement from Teacher and Teaching Assistant by extracting previous knowledge on the topic.
· Teacher asking questions and calling on pupils to provide an answer.
· Teacher encouraged all pupils to participate and asked for the same outcome regardless of ability.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Learners have previous knowledge on what a formal letter looks like and what an informal etting looks like but not in much detail (overview).
· Learners have previously discussed what qualities make a formal/informal letter.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


· Pupil put her hand up to ask the teacher why there was a comma placed in a short sentence.
· All pupils encouraged to shout out answers to engage with class discussion.
· Teacher stoped the whole class to give another example as a number of pupils were struggling to look for differences. He did this by raising his arm.











CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/2020
11:00am
Class of year 4 – Key Stage 2.
All pupils were involved as a result of the critical incident.

Children were sat in rows based on their group’s ability. The usual set up is that children are rotated around the classroom but due to social distancing (Covid-19) the children are not to face each other nor should they move around the classroom.

The lesson was Literacy that takes place every day. The class had an introduction to formal and informal letters the day before.

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The class were told that they will be looking at two written letters that had previously been discussed in another lesson. The teacher presented from the interactive board and wrote down the learning objective for the lesson. The L.O. was ‘To compare and contrast formal and informal letters’. 
The lesson began with the teacher asking if anyone knew what compare and contrast’ was. One child answered ‘Things that are the same’. The teacher acknowledged the response and agreed that this was correct. He then explained to the class that this was only part of what ‘compare and contrast’ means. He explained to the class that they need to look at what is the same and what is different between the two letters.

The children were asked to work in pairs to read through the letters.
A pupil was reading a formal letter based on the Harry Potter books. The letter contained three paragraphs and was constructed well with full sentences and correct grammar. A child (Child A) observed a comma in the middle of a complex sentence. She raised her hand to get the attention of the teacher. She asked ‘Sir, why is there a comma in the middle of this sentence?’. The teacher stopped the class by raising his hand and asked the children to focus on him. He pointed out that this was a great question and everyone should listen. He provided an explanation as to why we use commas to construct complex sentences and that it is needed to show the reader that there is a point where they can stop to breath. He pointed to a literacy board and highlighted a hand that read ‘when’. He told the children that the sentence was sufficient on its own, however, by using ‘when’, we add more depth to the context of that sentence. 

The sentence read: At night, we ran into the other bedroom.


Appendix 2.0

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29/09/2020 at 11.55am – Year 4 (not mixed)

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Adding and subtracting using worded problems
· Focussing on mathematical skills.
· Lesson begins with whole class interaction then working in groups (due to the currect government guidelines on social interactions)
· The lesson consited of a mixed ability class.
· The activity was in their own classroom. 
· Teacher highlighted a number of pupils with additional needs including emotional needs due to home life.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· The children seemed to be excited in class and the vibe between learners was very positive.
· The learners seemed engaged with the lesson.
· The children were excited but engaging with discussions between pairs.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Learning Objective was written on the board (Each table had their own objective. They were highlighted in different in colour to highlight diferentiation).
· Learners were asked to complete six examples on the interactive white board together with the teather.
· Learners were then asked by teacher to to work through a handout.
· Extention was available once children had completed the worksheet.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· Green, laminated bubbles on top of the interactive board consisting (When? How? Why?).
· Teacher asked the children Why are they learning this skill and how they can complete it. The teacher asked the children when they would possibly use this skill out of school.
· Teacher tells children to refer back to the examples if they get stuck.
· 

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Lesson objective highlighted through colour so that each table understood their outcomes.
· Teaching Assistant in class to help children read the problems.
· Children had opportunity to work on their own or with a partner before writing the answers in their book.
· Encouragement from Teacher and Teaching Assistant by extracting previous knowledge on the topic.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Learners have previous knowledge on addition and subtraction.
· Learners had a good understanding of addition and subtraction and knew the volcabulary that was needed to work out if they needed to add or subtract (more than, less than, difference).


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Dojo points to encourage children to answer questions
· Reward schemes to help learning.





CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29/09/2020
11:55am
Class of year 4 – Key Stage 2.
All pupils were involved as a result of the critical incident.

· Teacher and Assistant teacher were there to help children engage with the work
· Children were sat in rows based on their groups ability. The usual set up is that children are rotated around the classroom but due to social distancing (Covid-19) the children are not to gace eachother nor should they move around the classroom.

· The lesson was mathematics that takes place everyday. 

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
[bookmark: _Hlk54530150]The class were told that they will be looking at adding and subtracting worded problems. 

Each row of pupils had a different L.O to write down as they use mathematics to rotate activities. One group, whom I focussed on had an instruction from the teacher to stick a piece of paper (containing 10 worded problems) into their books. All pupils followed the instruction. The teacher stood by the IWB (Interactive White Board) and demonstrated a question like question one, for the children. The teacher stopped mid-way and asked the group of children to help him complete the rest of the question. All eight children did not respond. Once again, the teacher asked if anyone could tell him what to do next. 
The teacher paused and then said ‘If someone can tell me what difference means, I will reward you with two dojo points’. 
Instantly four hands were thrown into the air. Child A responds with ‘Is it when you look at different things’. The teacher explains that this was not correct. Child B looks back through previous work and points to a lesson where the class had discussed different meaning for ‘addition and subtraction’.
The teacher clicked his fingers and pointed to the child’s book. ‘That’s it, what does difference mean?
The child responded with ‘subtract’. The teacher energetically praises the child and rewards child B with two dojo points. Child B was happy with receiving these points and continued to interact with the lesson, confidently – helping the other children by referring to previous lessons.
To close the lesson, the teacher asked all children to Peer-assess and to give written feedback to reflect and improve work.









Appendix 3.0

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29/09/2020 at 9am – Year 4 (not mixed)

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Science – Measuring data
· Focussing on collecting data.
· Lesson begins with whole class interaction then working in groups (due to the currect government guidelines on social interactions)
· The lesson consited of a mixed ability class.
· The activity was in their own classroom. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· The children were excited to see a new person in the class. They were questioning why I was there.
· The learners seemed to want to engage with the lesson.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Learning Objective was written on the board (Each table had their own objective. They were highlighted in different in colour to highlight diferentiation).
· Learners were told to go into grouos and collect equipment needed to measure different weighted bags.
· Learners needed to pick up weight and estimate before weighing bags.
· Extention was available once children had completed the worksheet.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· Green, laminated bubbles on top of the interactive board consisting (When? How? Why?).
· Teacher asked the children Why are they learning this skill and how they can complete it. The teacher asked the children when they would possibly use this skill out of school.
· Teacher tells children to refer back to the examples if they get stuck.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Lesson objective highlighted through colour so that each table understood their outcomes.
· Teaching Assistant in class to help children read the problems.
· Children could work in groups
· Teacher very active and flowing through ach group.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Learners have previous knowledge on collecting data
· Learners had not fully understood ‘estimate’


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· When a group was left alone, a child did not estimate, just weighed their bags.
· Failing to follow instructions





CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29/09/2020
9am
Class of year 4 – Key Stage 2.
All pupils were involved as a result of the critical incident.

· Teacher and Assistant teacher were there to help children engage with the work
· Children were sat in rows based on their groups ability. The usual set up is that children are rotated around the classroom but due to social distancing (Covid-19) the children are not to gace eachother nor should they move around the classroom.

· The teacher explained how to estimate by picking up thr bag and writing down their guess. Pupils were then told to weight the bag and write down their answers. Demonstration was given to whole class before the task.


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The teacher explains the task on the white board. He explains that the children need to find their groups bags and place them in front of each other. Then, they must pass the bag around the group and each must estimate how heavy the bag is. The children must then weigh each bag to see how close they are to the actual amount. During this time, Child A was sat making an aeroplane out of two rulers and a rubber. He then proceeded to fly his place while making gun noises.

Focussing on one group, Child A walks to the back of the class to collect his group bags. He picks up a variety of bas and walks back to his desk. Child B shouts ‘What are you doing? Sir said to get five bags, not all of them’. Child A looks at the bags and takes a handful back. He then carries on with the task and follows the instructions given. 

It was clear that Child A was not listening fully to the instructions of the teacher.




CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29/09/2020
9am
Class of year 4 – Key Stage 2.
All pupils were involved as a result of the critical incident.

· Teacher and Assistant teacher were there to help children engage with the work
· Children were sat in rows based on their groups ability. The usual set up is that children are rotated around the classroom but due to social distancing (Covid-19) the children are not to gace eachother nor should they move around the classroom.

· Using a graph to display data.

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The class were told to open their science books and write the heading and date. They were asked to follow the directions of the teacher who drew the graphs axis on the board. The teacher walked around the class and gave feedback to pupils. He then asked the class if this had been completed and they responded with ‘yes’.

The teacher then drew intervals on the board. This highlighted each bag that they weighed. He told the class they there needs to be an even space between each interval. The class followed the instructions. Again, the teacher walked around the classroom and picked up a student’s book. He held up his hand and shouted ‘freeze’. The teacher explained that the pupil had not followed what was on the board and asked the class to explain why the child’s work was incorrect. One pupil raised her hand and explained that it was not even at the bottom. The teacher awarded the pupil with a dojo point.

The teacher then bent down and helped rub out the pupil’s intervals. He sat and explained why they need to be even and asked for it to be drawn again.
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