MA (Ed) ECGE7001
Andres Novi
Contents
Introduction	2
Methodology	5
Research paradigm	5
Measurement process	10
Data analysis	13
Conclusion	14
Reference List	15
Appendix 1 – The questionnaire	16
Appendix 2 – Application for Ethical Approval	17
Part 2 – Link to Ethics Presentation	33

[bookmark: _GoBack]

Seeking to clarify the notions of formative and summative assessment
[bookmark: _Toc5809608][bookmark: _Toc18601754]Introduction

This essay will explore the ever-old and ever-increasing debate around the honorous nature of formative marking and its effectiveness on increasing pupil attainment. Although broadly applicable to all subjects, the direct focus of this paper is word-heavy subjects, or ‘extended response’ subjects, as defined by Christodolou (2014, p. 71). When considering the subject range in KS4, these include English, History, Religious Education, Geography and Business (Christodoulou, 2014). As thus, this paper aims to answer the following question – 
1. To what extent is it perceived that formative assessment is summative assessment?
Many educationalists have argued for the time-consuming nature of marking extended responses, noting its ineffectiveness with many also proposing ways forward (Bennett, 2010; Bennett, 2011; Christodoulou, 2016; Fletcher-Wood, 2018; Yu & Li, 2014). Yu and Li (2014) argue that the term formative assessment has wrongfully evolved to serve as the medium for enabling to pose extended response tasks. They also note teachers’ confusion around how to formatively assess (Yu & Li, 2014). Many interviewed practitioners regarded formative assessment to be a separate notion from teaching itself (Yu & Li, 2014). Alarmingly, this distinction made between teaching and formatively assessing is one of concern. In its definition, formative assessment is the process within lessons to identify learner attainment which may take the form of responsive questioning (Yu & Li, 2014). The goal is not to make final judgements on learner attainment but to enrich and enhance the pupils’ attainment by responding to pupil learning at the time of learning (Torrance & Pryor, 2001). Formative assessment should be an on-going tool for assessing learning in lessons, not in isolation through an extended response task, but in conjunction with the delivery of the learning content (Yu & Li, 2014). The dichotomous relationship between the definition of formative assessment and the exam-like environment created by setting an extended response tasks are continuing to solicit attention (Christodoulou, 2016). 
Christodolou (2016) exemplifies this point with a lesson on teaching the use of the apostrophe to KS4 pupils. For formative assessment purposes, the class teacher sets an extended writing task to write a persuasive letter which would demonstrate the pupils’ use of the apostrophe in context (Christodoulou, 2016). She argues that such a task involves the application of many more skills than just the correct uses of apostrophes (Christodoulou, 2016). As a result, this would demonstrate an invalid representation of the pupils’ ability to correctly use apostrophes (Christodoulou, 2016). Arguably, the task would require pupils to use the apostrophe, but importantly in amongst other ‘mechanics of writing’ (Christodoulou, 2016, p. 71). If the pupils are given a success criteria for a truly effective persuasive letter; the task would also expect pupils to think of persuasive techniques, variation within their sentence structures, spelling, punctuation and grammar to name a few. True to Yu and Li’s (2014) finding, such a task does indeed isolate formative assessment from teaching as it would be required to be completed in silent, exam-like conditions. Albeit fostering a productive environment for extended writing tasks; silent conditions, by nature, limit teacher involvement. A crucial aspect that needs to be present within formative assessment. 
According to Christodolou’s (2016) detailed examination of 228 Ofsted reports; many lesson observations (exact number not published in original) praised such misinterpretations of formative assessment (p.32). This, Wiliam (2011) argues stems from the high-accountability culture imposed upon schools by local authorities and in turn by UK governments. He draws on the intrinsic nature of the word assessment and its allusions, which he argues to have been implemented for ‘low-stake diagnostics’ as opposed to for ‘high-stakes monitoring and tracking’ of schools (as cited by Christodolou, 2016, p.21). It could be suggested that under growing pressures, striving towards excellence within the high-accountability culture transformed the Assessment for Learning (AfL) from its definitional meaning to Assessment of Learning (as cited by Christodolou, 2016). The former being synonymous with formative assessment and the latter with summative assessment. In response to growing pressures, it could be argued that a need arose to mirror the General Certificate for Education (GCSE) exam-like questions which call for extended responses to best prepare students. Ironically, as in extended response subjects, where the distinction in ability is very often made according to pupils’ capabilities to provide or include word and phrase-level analytical inferences, then according to Wiliam (2011), the UK governments themselves failed to make a logical deduction from the phrase Assessment for Learning. 
Furthermore, high stakes monitoring and tracking tasks also require pupils to access and apply previously studied knowledge from their long-term memories (Christodolou, 2016). These activities will rely on pupils accessing many other schemas, or as Christodoulou (2016) refers to them, ‘mental models’ (p. 35). The access to the schemas itself may pose a challenge. The formative assessment task above will rely upon the pupil having stored the schema not only for the correct way in which it is used for possession and contraction but for other engrams or long-term memory traces, too (Bramham & Messaoudi, 2005). Almost always will the formative assessment task require access to other, often irrelevant to the topic being studied ‘mental models’ (Christodolou, 2016). She suggests this to overload the learners’ memories by requiring them to access and apply knowledge which may be too broad (Christodolou 2016). Also known as the ‘generic skill model’, this also prohibits the learners from consolidating one specific skill that was studied by prescribing the learners with broad and complex activities with the illusion that ‘practising the final skill will improve the final skill’ (p. 39; p. 43). Instead, she argues for the need to develop and assess domain specific knowledge through the ‘deliberate practice method’ which evaluates the learning content in the form of broken down particles (Christodolou, 2016, p.33). In other words, practising solely the use of the apostrophe. Although this would largely eliminate the chances of a pupil experiencing cognitive overload, this would not necessarily ensure the pupil stays within the ‘struggle zone’, optimising their learning (as cited by Kozulin, et al., 2003, p. 248). 
In summary, in order to avoid using assessment of learning as assessment for learning, the issue needs further investigation as well as dissemination to all within the educational setting. 
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	This study will be adopting a mixture of positivistic, interpretivist and constructivist research paradigms in order to ‘sensitise’ or materialise the research enquiry above (Schwandt, 1994, p. 118). Cohen, Manion and Marrison (2018) note positivistic research findings often to offer little value to those for whom they are intended (Cohen, Manion and Morrison, 2018). Positivistic paradigm could see responses influenced by ‘passive and determined’ human behaviour, ignoring ‘intent and individualism’ (Cohen, Manion and Morrison, 2018, p. 18). For example, responses could be influenced by teachers’ apprehension to be informed that their understanding and use of assessment within lessons requires improvement. Another example may include the collective, school-wide approach to assessment to differ from educational publications. This would supress ‘individual’ ideas and thoughts, as members of staff may be more concerned about adhering to a collective sentiment (Cohen, Manion and Morrison, 2018, p. 18). Similar effects may be observed in cohorts of students. Anonymity, confidentiality and lack of consequences would be stressed to the respondents in an attempt to eliminate the above and gather data from which useful findings could be drawn (Cohen, Manion and Morrison, 2018).
As argued by Cohen, Manion and Morrison (2018), positivistic enquiries aim for objectivity, measurability, patterning and predictability. In order to achieve such objectivity, one way could be to find patterns in the analysis of qualitative responses (Cohen, Manion and Morrison 2018). However, this would also present a potential limitation. Quantifying patterns identified through qualitative measures is in itself prone to subjectivity and may thus neutralise its intended objectivity. Furthermore, this may also pose a potential danger to the reliability and validity of the results (Cohen, Manion and Morrison, 2018). The findings’ reliability could only be proven if the same study could be replicated under the same or extremely similar conditions to produce the same or extremely similar results (Cohen, Manion and Morrison, 2018). The requirement to replicate results could also be limiting in nature as it could encourage ‘passive and determined’ human behaviour and thus render the enquiry to be of little value, as above (Cohen, Manion and Morrison, 2018, p. 18). Furthermore, Kierkegaard (2018) argues that whenever investigating behaviour and performance of humans, objectivity achieved by analysing numeric data gathered through the investigation of human behaviour may prove extremely hard to replicate. He attributes this to the influence of other, external factors (Kierkegaard, 2018). Two examples of the drawbacks relating to this research enquiry have been mentioned above. As the same or extremely similar results are difficult to obtain, upon reinvestigation this may render the enquiry invalid and unreliable (Cohen, Manion and Morrison, 2018). 
Furthermore, as this study founds itself on a word-heavy subject, the interpretation of an idea or a question, is also highly influenced by the respondents’ inherent characteristics, such as family and social class. Similar predisposed behaviours stem from socio-economic variables which may affect the access to the research tool through which data is collected (Carlo et al., 2004). As the respondents would be classroom teachers who have obtained higher education degrees, the previous is not anticipated to be an issue.
Nonetheless, people’s understanding may still differ albeit successfully undertaking degrees in universities. A solution to this presents itself in the form of the interpretivist paradigm which aims to understand and interpret the results through allowing for subjectivity by way of, for example, qualitative explanations from the participants, or focus groups (Cohen, Manion and Morrison, 2018). Indeed, as argued by Lin (1998), the combination of the two traditions of positivism and interpretivism complement each other and should be employed together to ensure both validity and reliability of a research enquiry by way of allowing qualitative insights to solidify quantitative results. She also argues that employing one tradition over the other limits the enquiry’s focus by, for example, overly relying on the findings of a particular case study which does not allow for a broad focus, as well as the setback of purely focusing on contextual factors through the positivist tradition (Lin, 1998). The above influenced the decision to include both paradigms when investigating this research enquiry. As the quantifying nature of social enquiry may be limiting, as it is argued to exclude aspects of social life, such as choice, freedom, individuality and morality; a decision was made to include aspects of the interpretative paradigm to account for the rule-governance of human behaviour in certain settings (Cohen, Manion and Morrison, 2018). That is the rules and instruction guide and influence the behaviour of individuals. This is also vastly dependant on the type of rule setting and instruction (Malott, 2015). For example, Malott (2015) distinguishes between positive reinforcement and negative reinforcement or escape. Nonetheless, as argued by Søren Kierkegaard (as cited by Cohen, Manion and Morrison, 2018), the numeric objectivity of positivist research does not allow for subjectivity which human behaviour is often exposed to. He argues that the inclusion of both subjectivity and objectivity is necessary to avoid depersonalisation of the sample studied (as cited by Cohen, Manion and Morrison, 2018). Yet the phrase ‘studied sample’ itself depersonalises the participants of any given study by alluding to something which is inanimate. Furthermore, as has been argued by Morrison (1995) that investigating educational or curriculum based enquiries is problematic and prescriptive (as cited by Cohen, Manion and Morrison, 1995). Based on the above, this study decided to use a questionnaire as its research method with both quantitative and qualitative questions. The only criterion for selecting respondents was that the classroom teacher had to have had more than 4 years of teaching experience. At this point, it was decided to ignore socio-economic variables as factors to enable the research enquiry to provide a more broad result in an attempt to gather a solely educational perspective on the matter.
Finally, as reliability is always of concern, it was decided to follow up randomly selected questionnaires with semi-structured interviews. As cautioned by Argyle (as cited in Cohen, Manion and Morrison, 1995) controlled or structured interviews may produce inaccurate results, likewise to semi-structured ones which may produce an even greater percentage of inaccurate findings. These inaccuracies, according to Bernstein (as cited in Cohen, Manion and Morrison, 1995) owe to the participants’ own understanding of the situation they are placed in. Furthermore, it is argued that figures of authority may persuade others to accept their own definitions and understandings (as cited in Cohen, Manion and Morrison, 1995). For example, the unequal atmosphere created by Doctors or headmasters when a person of less equal status is being called into their offices (as cited in Cohen, Manion and Morrison, 1995).  Råheim, Magnussen, Sekse, Lunde, Jacobsen and Blystad attempt to disprove the researcher privilege by exploring the superiority of the researcher and the inferiority of the researched (2016). It is argued that the inferiority experienced by the researched may sway the respondents from expressing their true thoughts and feelings (as cited in Cohen, Manion and Morrison, 1995). By definition, the word ‘result’ alludes to a preconceived expectation of what is likely to be uncovered. If so, then it can be argued that Argyle’s (as cited in Cohen, Manion, Morrison, 1995) thinking regarding the notion of an interview is flawed as it contradicts the notion of individuality. That is all respondents will have their own thoughts regarding the research enquiry at hand which should not be influenced to suit the researcher’s preconceived expectation. This may often be achieved by either their more senior position or their desire to prove a point. Instead, a research enquiry should be approached not as being the result but more as a quest for findings of any kind. This can then suggest that an interview, when conducted with the respondents’ wellbeing and avoidance of risks in mind should be a relaxed, open conversation whenever possible between people of very similar or equal professional positions allowing both objectivity and subjectivity. It can also be suggested that as the principal researcher is a practitioner who has only recently joined the profession and is not gathering this information on behalf of the institution in which the respondents in question work, the respondents’ should feel more at ease as their freedom, whether then professional or financial alongside morality are not being jeopardised thus making ethical considerations towards the participants (Cohen, Manion, Morrison, 1995).
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	Validity as defined by Cohen, Manion and Morrison (2018) is the controllability, replicability and predictability of the research enquiry. For the measurement process, this study decided to use questionnaires to ensure not only validity but also reliability of the research results. As argued by Cohen, Manion and Morrison (2018), the benefits of using a questionnaire as a research tool are twofold. Firstly, the inherent anonymity it provides when the questionnaires are distributed on paper and, secondly, its more economical nature, both with regards to time and the cost of distribution (Cohen, Manion and Morrison, 2018). This also enables the investigator to collect pre-standardised answers which provide ease of analysis (Learning.gov.wales, 2019). With regards to anonymity, although the questionnaire when distributed on paper may provide anonymity, as the questionnaire for this research enquiry was devised on Google Forms, respondents would have had to log on to their computers which would have revealed the participants’ identities. This, however, was overcome by instructing the participants to access the questionnaire through a link after accessing the internet browser as a guest. The questionnaire can be evidenced below as appendix 1. With regards to the latter, although this questionnaire was not distributed using mailing options, it still, nonetheless, proved economical as to the analysis of the responses. A potential setback of the questionnaire, as mentioned by Cohen, Manion and Morrison (2018) is its reliance on literacy of the participants. As the enquiry was ‘sensitised’ within an educational setting, including highly educated teachers, illiteracy was discounted (Schwandt, 1994, p. 118). The questionnaires were followed up immediately with a post-intervention chat concerning feedback after the participants had completed the questionnaire. These questions asked the participants for their opinions on the transparency of the questions and ease of completing the questionnaire. This provided the enquiry with verbal data with which to measure the effectiveness of the questionnaire. Cohen, Manion and Morrison (2018) argue numerical and verbal data to provide a ‘rounded’ and ‘reliable’ set of data (p. 96). The questionnaire’s online design, as mentioned by Cohen, Manion and Morrison (2018), carry numerous advantages. Firstly, the reduction in cost and improved efficiency with regards to time and secondly, the reduction in the researcher committing human errors whilst entering and processing the data, to name a few (Cohen, Manion and Morrison, 2018). Albeit its many advantages, online research may also present some disadvantages. These include an ethical issue with regards to the participants wishing to keep their identity from the researcher. This issue was overcome as the participants completed the questionnaire in their own time with the questionnaire being accessible for a week since its dissemination to the respondents, as opposed to gathering the respondents together which would have also posed certain ethical concerns (Cohen, Manion and Morrison, 2018). For example, the respondents’ identities would have been revealed and identifying with other respondents would have also encouraged the rise of a collective sentiment (Cohen, Manion and Morrison, 2018).
	As mentioned by Cohen, Manion and Morrison (2018), questionnaire design plays a vital role in ensuring validity and reliability. Respondents were not allowed to skip questions within the questionnaire. With regards to branching, as suggested by Redline et al. (2002), if respondents are given the opportunity to skip, many may skip or misinterpret the instruction which would detail which question to move on to (as cited in Cohen, Manion and Morrison, 2018). This limitation was overcome by using Google Forms in devising the questionnaire to only display one question to the respondents alongside the necessary instructions. Due to this, as mentioned above, the questionnaire design strived to provide the most user-friendly and easily understandable platform for answering. Furthermore, as the questionnaire populates its instruction positioning automatically on a page, issues regarding the foveal view were discounted (Cohen, Manion and Morrison, 2018). This could also be considered as a limitation. The respondents inability to skip questions could result in the participants’ discomfort. However, in terms of attempting to gather the most comprehensive set of data, the respondents were encouraged to complete all the questions after reassurances were made that no harm would come to them as a result of being open and honest. As suggested by Redline (as cited in Cohen, Manion and Morrison, 2019), the branching of questions can complicate questionnaires; nonetheless as the branching is done automatically by Google Forms, this was disregarded.  The question design had to account for two areas. Firstly, to maintain its focus on moving away from extended response formative assessment, the decision was made that the questionnaire would mainly consist of dichotomous and multiple choice questions (Cohen, Manion and Morrison, 2018). In order to provide the respondents with an opportunity to express their opinions more freely, a single open-ended question was included to allow for more exploratory data to be gathered (Cohen, Manion and Morrison, 2018). Although relating to interviews, Silverman (as cited in Cohen, Manion and Morrison, 2018) argues that open-ended questions enable for ‘unanticipated issues to be raised’ (p. 151). It can then be suggested that similar results may be yielded in an open-ended online questionnaire question which, contrary to the interview, safeguard a person’s anonymity without imposing on their freedom, individuality and morality (Cohen, Manion and Morrison, 2018). With regards to the multiple choice questions, Cohen, Manion and Morrison (2018) argue for the potential ambiguity the questions may carry, as words may be perceived to carry different meanings. They also note the different interpretations of these words, as participants may make different associations with the primary and secondary meanings of words (Cohen, Manion and Morrison, 2018). Three of the questions also included rating scales questions from which the respondents had to select the option they felt was the most appropriate (Cohen, Manion and Morrison, 2018). The rating scales, as argued by Cohen, Manion and Morrison (2018) are subject to some limitations. For example, the investigator’s lack of ability to identify falsified responses, avoiding ticking something at the extreme end of the Likert scale, and a strong impulse of the human being to identify in the mid-point of the investigation enquiry. Despite these, rating scales do allow the participants with the necessary flexibility alongside an opportunity for the researcher to identify patterns and frequencies (Cohen, Manion and Morrison, 2018). In mitigating the human impulse to, at times, identify in the mid-point of a scale, an even-numbered scale was employed, as recommended by Cohen, Manion and Morrison (2018). This was implemented with a view to encourage the participants to make a more engaged decision (Cohen, Manion and Morrison, 2018).
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	The data will be analysed using Google Forms analytics which collates the results to an easily understandable format, providing percentages alongside. As the questionnaire devised for this research enquiry will mainly produce quantitative data, the analysis of the one qualitative data questions will take the following form. The responses will be tabulated to produce an outline of the most frequent response type or as Cohen, Manion and Morrison (2018) call this, the drawing together of similar responses. These have been anticipated in advance. Qualitative data will be organised into groups dependant on the answers. Although, as mentioned by Cohen, Manion and Morrison (2018), such data grouping may neglect the integrity and uniqueness of an individual participant’s responses to a collective summary. It does, nonetheless provide a useful method of summarising responses (Cohen, Manion and Morrison, 2018). To also ensure the data does not become decontextualized, all preceding answers before the qualitative response will be consulted for patterns (Cohen, Manion and Morrison, 2018). 
	With regards to the quantitative data analysis, the data will be used to collate and present a scaled response to the data analysis in order to account for proportions (Cohen, Manion and Morrison, 2018). The questions employing the rating scale as its measure which provide ordinal data will also be analysed using Google Forms which presents the data in an easily readable format. No further significance or statistical tests are to be employed. 
	A potential limitation of this enquiry is its reliance on gathering the data across a single data capture, as opposed to leading either a comparative or a longitudinal study. This is something the research may potentially focus upon in the future as the gathering of larger-scale data alongside coded comparative data would allow to present a more comprehensive interpretation of the question at hand. 
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This paper has detailed a research enquiry which proposes a way away and some perhaps a way forward from the misconceptions the term formative assessment carries Although, some may argue that due to time constraints, formative assessing is necessary in order to prepare pupils for exams; this paper seeks to only clarify the confusion surrounding the terms from classroom teachers at the forefront of utilising summative and formative assessing. 
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APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  


SECTION A: About You (Principal Researcher)

	Full Name:
	Andres Novi

	Tick all boxes which apply:

	Member of staff:
	☐	Student:
	☒	Honorary research fellow:
	☐


	Faculty/School/Centre:
	Continuing Professional Learning and Development

	Campus:
	SA1

	E-mail address:
	1703376@swansea.ac.uk

	Contact Telephone Number:
	07478330354

	For students:

	Student Number:
	1703376
	Undergraduate
	☐
	Programme of Study:
	MA Education
	Taught Postgraduate
	☒
	Director of Studies/Supervisor:
	Junnine Thomas-Walters
	Research
	☐


SECTION B: Approval for Research Activity

	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	     
	Date

	If Yes, please indicate source of approval (and date where known):
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☐	

	
	Other (write in)

	☒	Course tutor


Approval in principle must be obtained from the relevant source prior to seeking ethical approval.

SECTION C:  External Ethical Guidance Materials

	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	ETHICAL GUIDELINES
FOR EDUCATIONAL RESEARCH (BERA) 2018
	☒
	UWTSD Research Ethics & Integrity Code of Practice 2017-2020
	☒

	EWC Guidance on Ethics
	☒




SECTION D: External Collaborative Research Activity

	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person:

	Institution
	

	Contact person name
	

	Contact person e-mail address
	



Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☒

	If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity

	Indicative title:
	Seeking to clarify the notions of formative and summative assessment.

	Proposed start date:
	
	Proposed end date:
	

	Purpose of research activity (including aims and objectives)
Outline the purpose, aims and objectives of the research activity, including key research questions. Show briefly how existing research has informed the proposed activity and explain what the research activity will add and how it addresses an area of importance. (Maximum 300 words)

	The purpose of this research activity is to investigate whether some experienced practitioners view formative assessment as summative assessment alongside beginning to delve into the reasons as to why this could be the case through identifying pattern from rating scale questions.  


(this box should expand as you type)

	Proposed methods
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. (Maximum 600 words)

	Questionnaire aiming to collect both quantitative and qualitative data will be used. From the whole cohort, a small sample will be selected with whom semi-structured interviews will be conducted. The questionnaire will be open for responses for a week with the aim of providing the respondents with as much comfort and ease of responding as possible as for example when there would be a set time and date for the questionnaire to be completed which can be imposing on the respondents and also place unnecessary stress and discomfort on their mental wellbeing as it would feel like a test. As the respondents will be able to complete this questionnaire even from the comfort of their home, this could result in more open and honest responses as the respondents would be completing this from a familiar setting to them. The questionnaire will be preceded with a presentation which will outline all the respondents’ rights, alongside the right to withdraw and that their involvement is completely voluntary. 


(this box should expand as you type)



	Location of research activity
Identify all locations where research activity will take place.

	Swansea, UK.

(this box should expand as you type)

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural sensitivities or vulnerabilities of participants.

	n/a

(this box should expand as you type)




SECTION F: Scope of Research Activity

	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☒
	☐

	Use of interviews?
	☒
	☐

	Use of diaries?
	☐
	☒

	Participant observation with their knowledge?
	☐
	☒

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☐
	☒

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box



	☐
	☒



If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 


SECTION G: Intended Participants

	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	Vulnerable adults?
	☐
	☒

	Children under 18?
	☐
	☒

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify):


	☐
	☐



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	A group of 10 experienced practitioners from heavy-word subjects, traditionally known as History, RE, English.

this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	Will you obtain written consent for participation?
	☐
	☒
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☒
	☐

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	If NO to any of above questions, please give an explanation 

	As research isn’t observational, the point is not applicable. 


(this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☒
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	If YES to any question, please provide full details 

	


(this box should expand as you type)





SECTION H: Anticipated Risks

	[bookmark: _Toc18587608][bookmark: _Toc18594959][bookmark: _Toc18595026][bookmark: _Toc18601707][bookmark: _Toc18601763]
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	[bookmark: _Toc18587609][bookmark: _Toc18594960][bookmark: _Toc18595027][bookmark: _Toc18601708][bookmark: _Toc18601764]Full risk assessment completed and appended? 

Yes                               ☐
 No                                   ☒


	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	No risks to participants anticipated at all, as research study does not include the likelihood of any emotional distress, as the principal data gathering will take place within a comfortable time for the respondents in the week during which the questionnaire will be open. No data transfer of personal data will take place, as the data will not be shared with any external nor internal collaborators. All data that will be collected will be stored safely on an encrypted memory drive. The participants will also be assured that both their confidentiality and anonymity will be, to all intents and purposes, as much as is humanely possible, guaranteed.
Some questions may cause some small discomfort to people as they will be required to think about their lessons and if they make the realisation themselves that they haven’t for example formatively assessed during some lessons, they might feel less content with themselves. This could even have consequences such as practitioners concluding that they haven’t performed their job duties adequately. This will be mentioned to the respondents in a presentation outlining the rationale behind such an investigation and made clear to them that at times there’s, indeed, a lack of time to always formatively assess for example and that this should by no means be demoralising to the respondents as individuals and as professionals. In a further attempt to ameliorate any potential risks, at this stage also, it will be stressed to the participants that should they feel at any stage of the questionnaire any discomfort when answering any of the questions, they are encouraged to close the questionnaire and withdraw from the study. It will also be stressed that withdrawal shall not impact upon the professional working relationships between the principal investigator and the respondents. 

 (this box should expand as you type)

	

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	n/a

(this box should expand as you type)

	

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	The research activity could cause ill-feelings between the principal researcher and the respondents. All attempts will be made to ameliorate any ill-feelings as it will be stressed to the respondents that the investigator is not conducting this research on behalf of the organisation in which the respondents and the investigator work but for personal reasons as part of a MA course. 
(this box should expand as you type)

	

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	All risks regarding ethical, legal and professional frameworks, obligations and standards are attempted to have been considered fully as required by statutory and regulatory authorities, as well as the university’s Research Integrity and Ethics Code of Practice.

No results will be falsified, nor fabricated.

(this box should expand as you type)

	

	Adverse outcomes
List measures put in place to limit any adverse effects or outcomes of research activity where appropriate. Include any emergency protocols. 

	None anticipated.

(this box should expand as you type)




	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	


YES
	


NO
	


N/A

	Has a DBS certificate been obtained?
	☒
	☐
	☐




SECTION I: Feedback, Consent and Confidentiality

	Feedback
What feedback will be provided to participants, how will this be done and when? 

	A brief, simplified summary of the results will be provided to the respondents. Specific research findings will not be discussed with participants unless explicitly asked to do so.


 (this box should expand as you type)

	

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded.

	A short but detailed presentation will be put together detailing why the research project has sparked an interest in the principal researcher and how can the participants help in discovering any merit within it. Staff within the organisation will be approached whether they would like to participate in the study. Voluntary participation will be emphasised and it will also be made clear to the participants that at no time will their freedom, morality or individuality be imposed upon as the research project has no direct relevance to the institution within which the participants work. Participants will be made aware of the aforementioned length of the data collection process and what it will entail. Participants will also be made aware that the data collection will take place on Chromebooks by filling out a questionnaire whenever is convenient for them. The presentation detailing informed consent will also emphasise that, should any participant wish to do so, at any given stage of the questionnaire, they may signal to withdraw from the research project. The participants will also be informed that the data collection process and the research project has no connection to their day-to-day duties as teachers nor will the project impact upon this. 
 (this box should expand as you type)

	

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	All results will be anonymised and coded, all results will be stored in an encrypted memory drive. These will not be shared with any external, nor school-based internal parties for confidentiality purposes.
Both anonymity and confidentiality will be guaranteed to the fullest ability of the principal researcher, in line with the BERA guidelines. 
(this box should expand as you type)






SECTION J: Data Protection and Storage

In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	
	YES
	NO

	Does the research activity involve personal data (as defined by the Data Protection Act)?
“personal data” means data which relate to a living individual who can be identified—
(a) from those data, or
(b) from those data and other information which is in the possession of, or is likely to come into the possession of, the data controller, and includes any expression of opinion about the individual and any indication of the intentions of the data controller or any other person in respect of the individual.
	☒
	☐

	If YES, provide a description of the data and explain why this data needs to be collected:

	Age and gender. 
(this box should expand as you type)

	

	Does it involve sensitive personal data (as defined by the Data Protection Act)?
“Sensitive personal data” means personal data consisting of information as to –
(a) the racial or ethnic origin of the data subject,
(b) his political opinions,
(c ) his religious beliefs or other beliefs of a similar nature,
(d) whether he is a member of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) his physical or mental health or condition,
(f) his sexual life,
(g) the commission or alleged commission by him of any offence, or
(h) any proceedings for any offence committed or alleged to have been committed by him, the disposal of such proceedings or the sentence of any court in such proceedings.
	☐
	☒

	If YES, provide a description of the data and explain why this data needs to be collected:

	
(this box should expand as you type)



	Will the research activity involve storing personal data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	☒

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☐
	☒

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:

	☐
	☒

	For all stored data, explain the measures in place to ensure data confidentiality, including details of password protection, encryption and anonymisation:

	The memory stick will be password protected and encrypted to ensure confidentiality in line with BERA guidelines. For example, the principal researcher will employ a ‘fictionalising’ approach. As no fieldwork will be conducted for the purposes of this research project, full anonymity can be guaranteed. Although the data collection will take the form of a digital questionnaire which will require a participant sign-in for access, the results will be anonymised with also the fictionalisation approach being employed. 

(this box should expand as you type)


	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☐
	☒

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the Data Protection Act (and/or any international equivalent):

	




(this box should expand as you type)



	List all who will have access to the data generated by the research activity:

	The principal researcher only.


(this box should expand as you type)

	

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	The principal researcher only.


(this box should expand as you type)

	

	Give details of data storage arrangements, including where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
Data will be stored on the memory stick which will be encrypted and password protected.

(this box should expand as you type)




SECTION K: Declaration

	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	Andres Novi
	Date:
	02.01.2019



For students:
	Director of Studies/Supervisor:
	

	Signature:
	


	Date:
	



For staff:
	Head of School/Assistant Dean:
	

	Signature:
	


	Date:
	




Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	
I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)


	☐
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.




	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.



STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.



This form is available electronically from the Academic Office web pages: http://www.uwtsd.ac.uk/academic-office/

Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Faculty procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Faculties.  Faculties will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Faculty will refer these to the University Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.   

Notes for guidance in completion of this form

Section A:  About You
Please complete all relevant sections

Section B:  Approval for research activity
Research proposals must be approved in principle before applying for Ethical Approval.  The proposal approval only becomes final when the ethical approval is received.  

The process for proposal approval varies according the individual and programme of study:
· Research students, by application on form PG1 to the Research Degrees Committee
· Taught students by review of research proposal within Faculties (Faculties provide specific details of these processes)
· Staff, by agreement by the Head of School/Assistant Dean

Section C:  External Ethical Guidance materials
Many discipline areas are required to operate with the discipline specific codes of research ethics (for example health, psychology, education etc.), any such codes must be listed and you must tick to confirm that you have consulted with these.

Section D:  External Collaborative Research Activity
Provide details of the external collaborative partners, where appropriate you might want to submit a copy of the external collaboration agreement with the Ethical Approval Form.  If the partner requires the research to be subject to its own internal Ethical approval process then please provide details of that process and a copy of any final (or interim) approvals received from the organisation.

Section E:  Details of Research Activity
Remember that the individuals reviewing this Ethical Approval Form may not have seen your research proposal, and also may not be experts in the specific area of your research.  The information provided should therefore be jargon free and clearly stated.
Indicative Title:  please use the same title as used on the research proposal.
Purpose:  the Ethical approval process will want to ensure that the methods you propose are adequate and appropriate to address the research aims and objectives.  Excessive additional data collection can be seen as unethical.
Proposed Methods:  the Ethical approval process seeks to ensure that you understand the methods that are intended, and that the implementation of those methods will be appropriate and without unnecessary impact on respondents.  Please be specific.
Location:  this needs to mention geographical location and also local situation (for example, within Local Authority Offices in Cardiff, using a private room but close to other individuals).  If you are collecting data within an organisational setting then you need to explain the permissions that you have obtained to do this.
Research Activity outside of the UK:  please complete this section in detail, and note any guidance you have received.  Also describe your own familiarity (or not) with the location that you will be utilising.





Section F:  Scope of Research Activity
Please tick ALL of the research activities that might be undertaken.   If any additional types of activity are intended, then please add an extra box and describe these.
If you have answered no to all questions in F then sections G and J do not need to be completed.  Section H should be considered, and may be completed.  Signatures are still required in section K.

Section G:  Intended Participants
Please tick all categories that might apply.
Numbers & Source:  if you are using a series of different methods or research activities please list numbers for each stage/phase.  Be clear about how you will find respondents.   Will you use intermediaries, and if so how?  How will you ensure compliance with your sampling strategy?
Information for participants:  all participants should be appropriately informed about the research, what is expected of them and what will happen to the information that they provide.  The Ethical review process does not ask to see this documentation, but requires this to be reviewed and approved by the Director of Studies in the case of research students, the supervisor/module tutor in relation to students on taught programmes and the Head of School/Assistant Dean in relation to staff research.

Section H:  Anticipate Risks
All research carries some level of risk.  The answers you provide to questions in this section will be reviewed to ensure that you have an appropriate understanding of the type of risks involved and how you can mitigate against these risks. If you have completed a full risk assessment, as required for example for laboratory work, field work, clinical tests, diving operations, or by a collaborative partner, you may append that to this form.  In that case, please tick the box indicating this has been provided.  You will not then be required to complete Section H.
Risk to participants   Think very carefully about how your actions/questions/discussions might affect the people you are involving as participants.  You might identify the risk as small but it would still be a risk.  Many types of question have the potential to make respondents less content with their life / job; you need to recognise and try to ameliorate any such effects
If these are business owners, time with you may reduce profit.  
In some locations physical risk is very real to both participants and yourself, please consider this.
Risk to you, the researcher   Think about where you will meet people, if there are any dangers involved in the location.  If you are meeting people as individuals think about using a public place.  In general do not visit people in their own homes or remote locations.  If you are talking to individuals about certain issues think about how their responses might affect you emotionally.  What about the risk of collecting insufficient data?
Risk to the University   When undertaking your research, you are acting as a member of the University (student or staff).  Professionalism is important, so it is important to be well organised and well prepared. Punctuality, clarity etc. are all part of this.  What will you do to ensure this?  You must ensure you do not harm the good name of the University in any way and do nothing to undermine the reputation of the research it conducts and sponsors.  Upholding high standards of conduct and integrity are vital in this regard. You must also conduct the research in such a way to minimise the potential for claims of negligence made against the University, its researchers and any collaborating individual or organisation. In this respect you should always comply with ethical, legal and professional frameworks, obligations and standards as required by statutory and regulatory authorities, as well as the university’s Research Integrity and Ethics Code of Practice.  Research misconduct in this respect can take many forms, including:
· fabrication: making up results or other outputs (eg, artefacts) and presenting them as if they were real
· falsification: manipulating research processes or changing or omitting data without good cause
· plagiarism: using other people’s material without giving proper credit
· failure to meet ethical, legal and professional obligations: for example failure to declare competing interests; misrepresentation of involvement or authorship; misrepresentation of interests; breach of confidentiality; lack of informed consent; misuse of personal data; and abuse of research subjects or material
· improper dealing with allegations of misconduct: failing to address possible infringements such as attempts to cover up misconduct and reprisals against whistle-blowers

Adverse Outcomes.  Think carefully about the possibilities, and cover here

Section I:  Feedback, Consent and Confidentiality
Feedback to participants:  outline your approach.   Will interview transcripts be shared with respondents to check accuracy?  Will summaries of questionnaire analysis be made available to respondents in some way?   Will an overview report be provided?  How and when?
Informed consent:   Draft letter / e-mail / or heading (or footer) section of questionnaire must be approved by DoS/supervisor (if research student), supervisor/module tutor if taught student, or Head of School / Assistant Dean if a member of staff.
Confidentiality/Anonymity.  Explain clearly how you will ensure confidentiality and anonymity.

Section J:  Data Protection and Storage
Before completing this section, it is necessary to read the University’s Research Data Management information.   The questions that follow are designed to ensure compliance with the Data Protection Act as well as established research protocols.

Many research activities will involve electronic transfer of data and use of data management systems in the summarisation and analysis of data.  You will need to explain these in relation to compliance with the Data Protection Act.
Think carefully about who will have access to your data, this will include supervisors and examiners. Also that a thesis will be made available via the University library and the British Library system.  If you are seeking an access bar for a period of time after completion, then mention it here.  If you will provide a copy of your findings, or intend to give a presentation, to a facilitating/ supporting/accessing organisation then explain that in this section.  But also think about the general principle of data sharing, as explained in the Research Data Management information.
In terms of storage of data please ensure security, and also mitigate against loss of data.

Section K:  Declaration
Ensure the appropriate countersignatures have been provided
Look carefully at the checklist and ensure that you comply with and tick all that are relevant to your research.







[bookmark: _Toc5809618][bookmark: _Toc18601765]Part 2 – Link to Ethics Presentation

The link to the video is as follows:


Assessment for Learning


Formative assessment


Assessment of Learning


Summative assessment


Low-stake diagnostics


During the delivery of the learning content


After the delivery of the learning content


High-stakes monitoring and tracking


Prevents cognitive overload


Promotes cognitive overload
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Formative and Summative Assessment
*Required

1. Which one of the following best defines the term assessment for learning? *
Mark only one oval.

(") Formative assessment that takes place during the delivery of the lesson.
Q Summative assessment that takes place after the unit of learning has been taught.

2. Which activities are best suited for formative assessment? *
Tick all that apply.

|| Strategic questioning

D Exit tickets

|| Extended past paper questions
|| Standardised tests

|| Think Pair Share

3. To what extent do you agree with the following statement: | haven't got enough time in
lessons to always formatively assess. *

Mark only one oval.
1 2 3 4 5 6
Strongly agree Q O Q Q O Q Strongly disagree

4. To what extent do you agree with the following statement: Exam results are important in
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4. To what extent do you agree with the following statement: Exam results are important in
demonstrating our school's excellence. *

Mark only one oval.
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stonglyagree () () () () () () strongly disagree

5. To what extent do you agree with the following statement: Extended response tasks best
demonstrate a pupil's ability to sit an exam. *
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6. Why? Why not? *
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