1601738
EAEE6001


Reflection of leadership
[bookmark: _GoBack]Leadership in recent years has become a focus of importance in relation to the education and welfare of children (Jorde-Bloom, 1992; Clyde and Rodd 1995; Rodd, 1994; in Rodd, 2006). There is an increase in the pressure on leaders and practitioners within the setting and from outside the profession to establish, build and maintain professional integrity with the staff, families and outside agencies. Bigger financial restrictions in today’s economic climate means that as budgets get tighter, leaders must be more responsible for the tough decisions involving educational services they deem to provide (Rodd, 2006). The aim is to provide a better educational service in the Early Years has been a high priority by the Government for several years. They require Early Years Practitioners to be highly qualified, experienced and well trained to be able to provide a higher standard of education. This was set out in the Tickell Review of the Early Years curriculum (Tickell, 2011 in Hallett, 2013). Parliament requested a review of the education system from the Department of Education, the Children’s Workforce Development Council (CWDC) was set up and sent annual reviews to Government over 7 years. They shut down in 2012, but their work within Early Years and educational psychologists continues through the Department of Education Teaching Agency. The CWDC enhanced partnerships of children’s workforce by working with employers, the workforce, children, young people and families. Their aim was to strengthen the children’s workforce by improving qualifications, providing better support for employers and wider integrated working. And, also supporting the Local Authorities with planning and aiding the set-up of new systems to allow better access to the workforce and provide better opportunities for job development. This initiative has allowed the many agencies to work collaboratively and more successfully, which in turn has provided better quality of services for employers, volunteers and professionals alike. Leadership and support of integrated working will transfer to the Children’s Improvement Board with the support of the Department of Education. Establishing and maintaining effective workforce relationships is key to continue to provide a high standard of services for children that supports the employer and the professional. (Children’s Workforce Development Council Review, 2012). There have been four government reviews which have changed educational views regarding the provision of early interventions, child poverty, child protection and the curriculum which echoes Rodd’s (2006) view that effective leadership is necessary to apply government policies into practice. New roles for the early years practitioner are evolving as multi working and integrated working are promoted as the policies are amended, requiring the leader to be able to convey the vision and allocate leadership to promote desirable outcomes (Duffy and Marshall, 2007 in Hallet, 2013).
Leadership styles can massively impact the job satisfaction and moral of the employees of the setting to either become a positive thinking, well-oiled machine or will see a clash of personalities and an under achieving setting.
An effective leader will understand the needs of the setting and how to go about getting it done and achieves it. They have a good understanding the strengths and potential of their staff and will guide them to develop professionally whilst still achieving the goals of the setting. The leader will continually progressively push the goals of the setting leading their team forward to a destination agreed by the group of managers (Bhatti et., al 2012). Leaders are found throughout the setting in some way or other as each classroom has teachers and teaching assistants who manage and lead the learning of the children. The staff of the classroom also need to be a cohesive team who communicate well to provide the best opportunities of learning.
Schools are always facing changes to their policies, methods of teaching, cutting edge theory and practice and improved staff standards. These changes are brought about from further research into the field of education or by the politicians who deem that the system is failing or can be improved. Changes though are a good thing as they challenge the way that the school is working and ensures that the staff do not become complacent but are still driven to provide quality and high standards of learning. Changes tighten standards, targets and outcomes of the setting emphasising a higher order of thinking and provides quality teaching competence. The changes will also ensure that schools are scrutinised via inspections and the standards are measured to show the performance of the setting and the staff. Accountability is important when the inspections occur to confirm that the setting is aware of their targets and how they have performed. “Changes move through distinctive stages of initiation, implementation and institutionalization” (Hargreaves, Lieberman, Fullan and Hopkins, 2013). An effective leader will guarantee smooth transition of changes and will take on board the opinions about how the changes will be bought in and how they will be implemented. They will organise the training of staff to create a safe and orderly environment.
Lewin, Lippit and White in 1939 identified three leadership styles; Autocratic, Democratic and Laissez-faire (in Bhatti et al., 2012). In terms of productivity then autocratic leaders will be most efficient but if the goal is to maintain good moral and effective teamworking skills then democratic is better (Bhatti et al., 2012). A democratic leader will always make the final decision but requests other team members, usually the senior management team, to contribute their opinions. Thus, improves job satisfaction of the other staff members about their involvement I the decision-making process, helps to develop their management skills and motivate staff as they feel valued and are aware of the goals needed to be achieved, which can be reached more quickly. Qualities of an effective leader are; excellent communicator and listener, effective co-ordinator, has a good relationship with their staff, a good understanding of situations, understands the needs of the setting and of the staff and are aware of obtainable and achievable targets for the setting (Bhatti et al., 2012). 
In my experience so far, the Head of my setting has all the above qualities and is an excellent manager. She knows her staff and how to motivate them. The senior management team are approachable and are very knowledgeable, but the common complaint is that not all information is passed on in time, some things are left to last minute and therefore a rush job does not always reflect the standard or effort that is put in by the staff. We recently had change of foundation phase leader as one left on maternity. This change is not deemed a good thing by all although management seem to be happy. The staff under her are not as happy, she is not a good communicator as she deems we do not need to know everything as it happens but when she sees fit. This leads to staff not being aware or just not fully aware of situations or changes, and this leaves staff feeling inadequate and unworthy. My experience of working with her is not positive, I found it difficult working with her due to the lack of information and her attitude towards others. She sees teaching assistants not as equals to teachers but below teachers, and I felt that she treated me like an 18 year old student who did not know the running of a classroom. This was not a nice feeling or a pleasant environment to work in. She is more of an autocratic leader I would say, than the Head who is a democratic leader. 
Leadership in nursery settings has been overseen by a teacher in the past but as schools in Rhondda Cynon Taff County Council area have been feeling the pinch of reduced budgets and restrictions on admissions, more and more Early Years Settings are adopting higher level teaching assistants and nursery nurse standard leaders, as has happened in my setting. These leaders are being pushed to develop professionally to provide high standard of learning to make sure children develop well and are ready for school (Department of Education in Hallet, 2013). The further development of staff and providing the opportunities to develop professionally are supported by the Education Reform Act 1988.
Delegation of leader empowerment of others to do a good job. Raising standards 
Reflection of group discussion
For our group meeting discussion, we adopted the style of democratic leadership as we felt this was more suited to our personalities and style of working. Democratic style involves participative leadership and involvement of others in the implementation of ideals and policies (Teamwork Definition Information, 2018). Initially, I felt that I did not have as much to contribute to our group discussion ideas as I have less experience in the early years setting than the others. And I think I primarily took the style of laissez faire, but as we continued to discuss matters I realised that I did have quite a bit of knowledge and useful information to contribute. We discussed the ideas and policies related to the changes to be implemented in school. As a group gave our thoughts about how it may work, and any obstacles than may prevent the smooth running of the changes. We all had an opportunity to speak, ask questions and to give ideas about forthcoming activities. This is how an ideal situation of democratic leadership works within the setting with senior management. The style of democratic leader gives the feeling to the team that they all have a valued opinion and that opinion counts towards making the decisions that affect changes in school or to attain set goals. The moral of staff is high, and teamwork is at the forefront of the setting to be able to achieve targets and a high standard of teaching. The involvement of others in the decision process aids the running of an effective efficient team, with opportunities to develop professionally (Bhatti et al., 2012). Working as a group has been beneficial to our knowledge and understanding of how a meeting would work in the setting. Our group had good knowledge of the subjects that we talked about and worked well to organise our discussion. The pedagogical approaches of the early years and leadership is founded on ‘passionate care’ and is implemented no matter the positional role as it is brought about not by authority but moral purposes, establishing relationships of trust that will bring about change. The participative pedagogy of leadership in the early years aids professional development (Murray and Clark, 2013). Our group discussion was based on these principles and morals.
There is no one better than the other style of leadership it depends on the setting and the goals that are to be achieved. Within an early years’ setting and the ethos and pedagogy of early years, an autocratic style would not be suitable or supportive. Laissez faire would probably not attain the goals set by the Local Authority or the Welsh Government as this is runs more as a non-inference style which without a clear leader for the setting it would possibly not move forward as a cohesive unit (Bhatti et al., 2012). Practitioners need to be encouraged to develop and participate in leadership as each member of staff has an important role to play in the running of the setting and everyone’s opinion matters (Murray and Clark, 2013). Schools are place of learning and of development and although it is not seen as a business world they are fast becoming one. Staff must be aware of the influences of politics and power when teaching within the setting and development should include awareness of the micro politic realities (Blasé and Anderson, 1995). Changes in practice and curriculum within schools and the education system will be brought around by inspecting and reflecting on the current practice. The teachers style and qualifications have been prominent over the last few years and have made positive changes to the system (Hargreaves, Liebermann, Fullan and Hopkins, 1998). Reflecting on what has happened in the past helps us to adapt to the current climate of education and development, and therefore make changes to enhance teachers’ development as well as improve the curriculum (Ghaye, 2011).
The focus of schools is the future and the future may feel like a long way off but, our time is continual, and our action now will affect what will happen (Mettiäinen, 2016). Research studies have identified that children’s’ learning is enhance when the teachers adopt a managerial tole as well as supporting the social development of children as well as their educational development. Using the curriculum to differentiate between the children’s individual needs and to create a setting where the teacher uses open ended questions, formed warm interactive relationships with the children which maintains the pedagogy of the setting as well as initiating sustained shared thinking. The benefits of guiding the children to talk about issues and conflicts develops their emotional well-being as well as enabling them to become independent learners (Siraj-Blatchford and Manni, 2006). An effective leader will encourage the staff to adopt these principles to benefit and support the children’s’ learning that is not just about education and encourages life skills. These ways of thinking are adopted in new policies and guidelines and schools are realising that children are not equipped to deal with life outside school. The children need to be more emotionally aware and be able to connect with others through talking and support each other. By leading and guiding the children through times of conflict, difficulties and overwhelming situations we as leaders can aid their development (Restorativewales.org.uk, no date). My experience of the staffs’ attitudes in my setting have always been of an ethos that has encouraged participation from all and development of those who wish to progress. As a school we have been using the restorative approach initiatives and have seen improvements in children’s’ attitude towards each other and their work improve. The attitude of the staff has also become more of an equal footing as information, practice and involvement is expected from all members of staff not just the teachers, more responsibility is placed with the assistants. This shift in expectation gives the feeling unity across the setting and shows the children that all staff are equal giving them a more stable environment.
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