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Jefferson, Anderson and Zhao (2021), describe pedagogy as the way in which learning is transmitted to the learner, and the experiences they have through fundamental characteristics, essentially the ‘how’ of what is being taught. Learning can be a highly disputed process due to the different conditions in which one might ‘learn’, however Dewey (1938) expressed it as the way in which students develop ‘intellectually and morally’ (cited in Lebor, 2017, p. 4). Therefore it’s essential to understand that disruption of a classroom can be challenging to define as it often relates to the learning conditions students are in. Ofted (2014) explains disruption as an activity that prevents learning from taking place but this then comes back to the definition of learning and at what moment is learning being prevented. Lebor (2017) comments that loud expressive conversation on a sports field might be acceptable, but move that to a classroom context and this could be defined as disruption to learning. 
Poor behaviour in the classroom can be contextualised with the notion of punishment being an acceptable method of controlling a classroom. Methods such as canes and sticks were used up until 1990s when safeguarding of students was not a discussed concept. Lebor (2017) explains this method as a way of teachers humiliating students, and by doing so, kept disruption to a minimum due to fear of being reprimanded. In the contemporary world, this is no longer acceptable and safeguarding of students is a priority of all schools and further education institutes. Jones (2007) suggest that creating a positive atmosphere to start with in a classroom, leads to the prevention of problems occurring from the beginning. Within the Professional standards for further education teachers and work-based learning practitioners in Wales, the first commitment outlines the safety and well-being of learners which highlights the reform of educational values post 1990 (Gov.Wales, 2017). 
Educators therefore have to learn to control the classroom environment by often managing the behaviour of a vast array of learners. The way in which behaviour is managed is contrasted by theorists who state it’s either an intrinsic or extrinsic approach to classroom management (Lebor, 2017). Kounin (1997) formulated six principles based on the ideology of educators knowing each of their students on a personal level. This might suit those in primary or secondary levels of education, but less so for further education (FE) settings due to only seeing their students once a week as an example (cited in Lebor, 2017). Kohn (2006) criticises the work of Kounin, and believes classrooms management should be based on intrinsic motivation, a less competitive environment established to foster learning but he assumes that all students therefore have an interest in learning to start with. In a world driven through competition with employment, and in fact post-school education with students aiming for 1st class degrees, some believe Kohn’s views are not realistic, especially if dealing with highly competitive students (cited in Lebor, 2017). 
It might be simple to believe that, if educators are good at what they do, then problems won’t occur. A simplistic approach unfortunately does not materialise into a realistic one. This assumption is based on everyone being the same, the educator, the learner, the classroom environment but it’s forgetting that no two people are the same nor the situation in which learning is taking place is the same. It could be stated that it’s the students engagement to learner that is key to their behaviour in an education setting regardless where that learning might take place. Maslow’s hierarchy of needs (1987), is a vital theory that states unless a persons physiological needs are met, other areas in life are irrelevant (Pichere, Cadiat and Probert, 2015). When relating this to the learning environment, if a student from a low economical background, who potentially might not have eaten food, may not be able to concentrate in a learning environment regardless of the subject being taught. Their engagement towards learning will likely be impacted due to their basic needs currently not being met. 
Race (2020) describes engagement as cognitive levels; low or deep approach. The more common is low or surface level, where a task is understood and basic knowledge is gained within that situation. Deep learning is harder to measure, as it’s the ability to develop a real understanding of a task but this perhaps is seen in further education or higher whereby learners specialise in topics and have a more focused approach to their learning. With post-16 learners, Wallace (2013) describes adult learners as ‘more vulnerable and less confident’ (p.70). They are often returning to education after a long period of absence, unsure of their ability and fear of failure could be considerable high. Adult learners can be noted as having outside responsibilities, so engagement of this learner is vital as they don’t like having their time wasted. Adult learners might suit Gibbs (2001) theory that small groups build self esteem, and as Wallace (2013) supports, they take ownership in their learning, and therefore should have a higher engagement and ‘want’ to learn. Due to this, Robinson (2019) suggest that adult learners should be well behaved within the classroom environment as their desire to learn is not a mandatory requirement. This is based on the assumption that the adult learners in question are not those with certain disabilities that may prevent them from choosing to be in that environment. 
It's important to consider that any learning environment can have disruption, whether that’s face to face or online. Disruptions can be minimum such as loud talking, a mobile phone ringing out or students entering the environment late. However, behaviour at times can be more hostile, with educators facing dangerous situations which is why Ofsted (2012) formulated the zero tolerance attitude towards disruptive classrooms (cited in Lebor, 2017). This however is hard to contextualise after all, disruption is deemed to be anything that prevents learners. This full cycle approach is challenging to educators, due to the questions being asked in regard to what is defined as learning, and therefore what is defined as disruption to learning. You could argue however that hostile behaviour is not acceptable regardless of definitions, and it’s important that educators are trained on class management so they understand what actually motivates, and aspires students to want to learn regardless of their age. Do educators follow positive and negative reinforcements as suggested by Jones (2007) or the more humanist approach as noted by Kohn (1993). There is no ‘one for all approach’ as there are too many variables impacting the environment in which learners are placed in. Relationships within classrooms and FEIs are deeply layered as are the students that are placed in them. It's important therefore to focus on what engages the learners and self reflect as a practitioner to learn from others and situations they are faced with.

Part 2

When reflecting on managing behaviour, it’s important to contextualise the environment in which I teach. All sessions are taught online via Microsoft Teams to post-16 adults, often over the age of 25 and up to an age of 50. 90% of learners within the International Hotel Management degree programme use English as their second language and are returning to education after leaving school at 16 or 18 in their home countries. As Ashwin et al, (2020) discusses, online teaching is normally considered more impersonal, so it’s hard to build rapport with students virtually as outlined as a key factor to managing behaviour as noted by Lebor (2017). Torrington et al, (2020), states we must considers the styles of the learner when engaging in training which is further supported by Kolb et al, (1984, cited in Avis, Fisher and Thompson, 2019) who note it’s important to consider characteristics of learners. This can be challenging online as you are unable to build a more personal approach to understanding the learners style especially in larger cohorts of 30+ students. When considering learning styles and engaging the leaners, I have realised I also need to consider the Virtual Learning Environment (VLE) and that this should be accessible for all. The online module I taught was Personnel Resourcing and Development, with the specific topic being Attraction and Recruitment. Within this session I had 34 learners joining the class, however, a limitation to Microsoft Teams is that you can often only see up to 12 cameras at one time. This already created a challenging environment for learner engagement as you have to rely on them using the chat box function or engaging through ‘hand raising’ and asking questions. 
With this is mind, it’s important to learn from others and how they engage through the online platform. Observation can be described as ‘peer observation’ which is a method of enhancing your own practice or as part of a formal process for quality assurance (Avis, Fisher and Thompson, 2019). In this context, observation is a method used for me to gain knowledge from peers within my sector, allowing me to align my training practices and that of the of UK Professional Standards Framework (UKPSF) (Advanced HE, 2011). Duckworth (2014) describes observation as a method of sharing best practice and experiences which should include on-going dialogue and development of learning resources.
L1 taught Level 4 Food and Beverage, a module that regularly has large cohort due to it being within the initial stages of the degree. L1 firstly read out students names via a register, which initiated engagement with the students immediately. Although this can be considered as time consuming, it allowed the lecturer to see each student at the start, ensuing they were in appropriate environments e.g. at home and not driving and allowed for initial discussion very early on. L1 has been teaching this group for 5 weeks already, so you could argue that they have already build up initial rapport with the students and have a basic understanding of motivational factors to learning as outlined in previous reach. In contrast to this L2 has only been with the group for 3 weeks and is also more inexperienced as a lecturer. They did not complete a register at the start, rather entered the online classroom two minutes prior to the start of class and immediately started the presentation.
When comparing these lecturers, I noticed an immediate environment change with cameras being turned off for L2’s session,  whilst L1 had created a more open environment and students were actively participating from the beginning. L2’s session was the same as L1’s (food and beverage) but picked up this class due to illness of another lecturer. As Jones (2007) noted, the positive atmosphere at the start of a session is important to setting out behaviour throughout. This would be harder for L2 as they were unable to establish this atmosphere with the group and were playing ‘catch up’ to ensure content was covered for the class, and learning was not lost. 
Wong (2009) argues that preparation is key to learner engagement and sets a tone for behaviour within the classroom (cited in Lebor, 2017). Whilst research is more specific to classroom than online environments, using Wong’s (2009) theory, it was clear that L1 had prepared their lecture more thoroughly than L2 as their class could be considered as ‘well behaved’. This was shown through participation on chat box exercise, questions being asked, a more relaxed atmosphere within the virtual classroom and maximum attendance. In contrast to this L2 had students turning up late, and 2 leaving early due to prior appointments. Whilst both L1 and L2 use the same slides, L2 often read from them, and prevented communication being shared from others. L1 however, actively paused, allowed silence as a form of communication which encouraged students to vocalise opinions and in turn, created an engaging conversation.
When reflecting on both sessions, whilst L1 had greater participation levels, at times this was quite disruptive. Teaching online can be challenging due to delay in people speaking, microphones being turned on accidently, and students often speaking over each. L1 tried to manage this with muting lines, however, often found themselves having to stop to control the session again. When you create an open dialogue, whilst it creates engagement, it can hinder learning of others due to interference and a potential competitive environment being created, something which Kohn (2006) criticises. Combining this with language barriers, at times it was hard to understand some students in both sessions, and both lecturers had to ask students to repeat themselves. This is another criticism of online learning especially if a camera is not turned on as communication barriers are raised due to body language being removed and added background noises through microphones.
To reflect on my own session, whilst I have similar challenges due to online learning, its key to engage students early on in term and set out ‘norms’ within the environment. We are unable to be close to learners, as Jones (2007) explains being a significant factor to engagement, however we can build rapport and a safe environment through setting clear expectations from the beginning. I actively encourage students to eliminate background noise and create a learner environment that is personal to them. An element I will introduce is registration at the start, as this highlights engagement at the start and allows me to remove students that potentially are not in the right learning environment e.g. in their car driving. Another key area I have considered is that as adult learners, they have chosen to complete this degree. Whilst some subjects might not be ones that interest them, the overall objective for these learners is to obtain a degree, something they often are not able to receive in their home countries. It’s important to consider this when reviewing engagement of students, and to gain this understanding from the beginning. As such, something I will utilise moving forward is to gain a better understand of why they have chosen to study. By building this rapport, it support’s Wallace’s (2013) theory that adult learners don’t want to have their time wasted, it’s therefore essential for them to understand that as an educator, I am here to support them in achieving their desired goal. 
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Lesson Plan

	Topic: Attraction and Recruitment (week 5)
	Class: Personnel Resourcing and Development - Level 5


	Date: 26th April 2022

	Length of lesson: 3hrs 30 mins
	Number of students: 28-30

	Resources required:
Computer access and Microsoft PowerPoint, Teams 

	Aim of Lesson
To provide an awareness of the Employee Lifecycle within Human Resources
To provide an introduction recruitment methods within the workplace


	Learning Outcomes – The Learners Should Be Able To:

To identify the importance of the employee lifecycle
To distinguish the importance of attracting the right talent
To identify methods of recruitment within hospitality

	Previous student knowledge required for the session:	

Some awareness of HR concepts within the hospitality industry but not specific knowledge to recruitment
Possibility of some theoretical knowledge of recruitment and methods that can be used 

	Anticipated difficulties (if applicable):

Students that did not attend prior 2 weeks of class may have limited knowledge of employee lifecycle – however they are informed about watching recording of any missed lessons.



Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 

	Introduction






Development 















Plenary/conclusion



	Outline Objectives
Gain base knowledge
Discuss what is the lifecycle

Identify what recruitment is

To distinguish methods of recruitment

To identify areas within a job description

Activity: create job advert

BREAK

To identify AI in recruitment

To distinguish methods of selection


Review of session
Further resources
Assessment of learning objectives
References
	PowerPoint – Slide 1-5
Discussion and Questions
Provide answers to questions to introduce employee lifecycle

Slide Review
PowerPoint – Slide 6-11

Slide Review including discussion
PowerPoint – Slide 12-17

PowerPoint Slide – 18-22

Slide Review
PowerPoint  - Slide 23. Students to complete activity
Student Break

Slide Review and discussion 24-28


Open discussion and slide review 29-35
You tube video

Slide Review 
PowerPoint Slide – 36-37

	45 mins







15 mins


15 mins

45 mins

15 mins

45 mins


15 mins


15 mins





	Assessment Strategies: when and how are they included within the lesson?

Questions at start of the lesson to establish prior learning from the module
Question and answer options throughout lesson.
Short Quiz at end to indicate learning achieved 
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Teacher Observation Form 
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	Teacher

	L1

	Date
	23rd May 2022


	Group
	Level 4 Undergraduate


	Topic/Context
	Food and Beverage Operations


	Notes on the lesson:
The students seemed to enjoy this module as it was very relatable content to the course itself. Many students worked in hospitality which I learnt throughout the lesson. 4 hours passed quickly, with L1 making the lesson fun, utilizing powerpoint slides and videos. L1 used the register to learn more about the students, something which they did each week. With them now in week 5, it’s evident to see a strong rapport with L1 often remembering personal facts about the student.

L1 noted objectives and aims of the lesson and readdressed these at the end of the class. There were a lot of slides, some very wordy, others with videos which addresses a balance of learning styles. L1 twice had to mute all lines due to background noise of others. They also removed 2 students from the class due to being in their cars and joining the call
It was evident L1 prepared as seems comfortable throughout, tone of voice was engaging and challenged students when appropriate to allow them to actively participate. 


	What I have learned:

Allow students to share their ideas, encouraging peer review and ‘call out’ students to encourage discussion points from across the participants. 
Remove students if they are not present in the class 
Remove students who are in their cars and not able to participate


	Targets to improve my own practice (mapped to professional standards where appropriate):
V1 – respect learners and their environment, learn about them as individuals
K1– prepare lessons thoroughly and be a subject expert 



Teacher Observation Form 
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	Teacher

	L2

	Date
	25th May 2022


	Group
	Level 4 Undergraduate


	Topic/Context
	Food and Beverage Operations


	Notes on the lesson:
L2 picked up this lesson due to absence of another lecturer. The students seemed slightly disengaged and quiet, with L2 going through slides thoroughly but lacked context behind what was being said.
3 students turned up late and entered the online classroom saying hello, interrupting the environment and ‘throwing off’ L2. The students seemed disruptive with unmuting of lines, but L2 controlled the class well but evident it was more challenging.
Good slides used, but L2 read from them. Whilst preparation was clear, perhaps more time needed with the content and the students. 


	What I have learned:
Control the environment through chat box and at the beginning, set norms and reiterate throughout. 
Remove students who are in their cars and not able to participate
Preparation is key


	Targets to improve my own practice (mapped to professional standards where appropriate):
A1 – prepare and practice within the environment to build confidence on content being covered
K3 – control the classroom, learn how students learn and how they need to be taught.




Action Plan:
	What is the Action?
	How?
	Deadline?

	To learn content in advance and be confident in ability to deliver content
	Create content and review at least 1 week in advance of class. Continue to develop content throughout
	1 week prior to weekly classes, once created review per term to ensure it’s maintained up to date.

	Lesson planning, and review of lessons for future lecturers to teach module
	Build lesson plans for full team and add lecture notes for all slides
	Prior to September term starting. All notes throughout and build lesson plans prior to each week.

	Review learning environment and learning styles of taught students
	Build rapport with students e.g. utilise register of class each session, learn personal facts of students to maintain rapport/engagement
	Ongoing practice throughout teaching process

	Review and understand UKPSF and PSFE (Wales)
	Continue to consider these throughout my PCET course, ensuring they are met within learning objectives of my teaching
	Ongoing process and continuous development

	Engagement of learners from different levels – Undergraduate to Post graduate level
	Experient with different methods, understand student backgrounds, observe others lecturers to learn.
	Ongoing process and continuous development. Ensure evaluation of each method is utilised to establish what is most effective. 



image2.png
YSGOL CYMRU

Y Drindod Dewi Sant

&)/ Trinity Saint David




image1.png
PRIFYSGOL CYMRU
Y Drindod Dewi Sant
UNIVERSITY OF WALES

Trinity Saint David




