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Introduction 
This portfolio includes a community profile (submitted separately due to the use of Canva), a SWOT analysis, and a summary of own learning and development. The community profile outlines Ysgol Cwrt Newydd School (hereafter cited as Cwrt Newydd) alternative education provision, while the SWOT analysis explores strengths, challenges, opportunities and limitations within Cwrt Newydd. The summary of own learning reflects on how this process has developed my understanding of community-based Youth Work, reflective practice and professional development.












Community profile
Canva document uploaded separately to Turnitin. (1,519-word count is included in the total word count stated in the header of this portfolio).
















Swot Analysis
Introduction
[image: ]This SWOT analysis critically evaluates the strengths, weaknesses, opportunities and threats associated with Cwrt Newydd Alternative Education provision. Drawing on Youth Work theory and Welsh policy frameworks to explore how relationships, environment, participation and structural factors shape young people's experiences. This includes National Occupational Standards, ethical guidance and Youth Work values, demonstrating how theory and policy influence everyday practice within a rural alternative provision. 
Strengths 
Cwrt Newydd has many strengths in supporting young people who require an alternative to mainstream education. The provision aligns with Welsh policies such as, the Well-being of Future Generations (Wales) Act 2015 and the Additional Learning Needs Code (Welsh Government, 2015; Welsh Government, 2021), which promotes holistic, inclusive and participatory approaches. This ensures that emotional wellbeing, social development and engagement are prioritised, although the real impact of these policies depends on consistent staffing and sustainable funding.
The relational approach at Cwrt Newydd reflects Jeffs and Smith’s (2010) theory of association, which highlights the importance of positive relationships in Youth Work. Staff also use Carl Rogers’ (1957) principles of empathy and unconditional positive regard, enabling young people to feel valued, especially those who have experienced exclusion or adverse childhood experiences (ACEs). However, this also places emotional demands on staff, which can affect sustainability during times of stress or absence. 
Trauma-informed practice aligns with Maslow’s (1943) hierarchy of needs principle that young people need safety and relational connection to engage meaningfully. This is important for young people affected by ACEs, although young people may continue learning even when some of their basic needs are unmet (Maslow, 1943). 
Small class sizes assist personalised learning and relationship building. Estyn (2025) states that small-group alternative provisions can improve engagement and behaviour for young people with social, behavioural and emotional needs. This is important during adolescence, which Erikson (1968) identifies as the stage of identity versus role confusion. However, small group sizes can enhance support, they may also limit opportunities for wider peer interaction.
Practical support also strengthens access to education. Taxi transport removes rural barriers to attendance, and opportunities to achieve BTEC qualifications that support future progression (Department for Education, 2019). However, qualifications alone do not guarantee long-term success without wider social and emotional support (OECD, 2023).

Weaknesses 
Despite its strengths, there are also weaknesses, as stigma remains an issue for young people attending alternative education. Being outside mainstream settings can impact self-esteem and negative identity, especially as adolescence is a period where peer acceptance is fundamental to development (National Institutes of Health, 2013). This can lead young people to internalise negative self-perceptions, affecting engagement and motivation, reflecting how wider social views influence individual development (Bronfenbrenner, 1979).
[bookmark: _Hlk219301022]The rural location limits access to specialist services such as CAMHS and speech and language therapy which restricts early intervention and more pressure on staff (Public Health England, 2017). While staff provide strong emotional support, they cannot replace specialist provisions, meaning some young people may have unmet needs, particularly relating to safety, belonging or self-esteem (Maslow, 1943). Environmental barriers such as transport further access to services, opportunities and outcomes for young people (Bronfenbrenner’s, 1979). 
Small class sizes, while positive for relationship-building, may limit opportunities to develop wider peer relationships. Sapin (2013) notes that social learning, conflict resolution and negotiation skills are strengthened through interaction with diverse groups. This analysis indicates that limitation may affect young people’s ability to navigate complex social situations in real-world circumstances.
Funding pressures also are also a further weakness. Reduced funding limits opportunity for staff training, therapeutic input and curriculum development (UK Youth, 2021). From an ethical perspective, sustaining relational and trauma-informed practice becomes increasingly difficult without secure financial investment. 
Transitions beyond the provision also pose challenges. In rural areas with limited post-16 options, local authorities must consider travel needs to ensure young people can access further education and training provision (Department for Education, 2019). Without reliable transport, there is a risk to disengagement, which can restrict future opportunities. 

Opportunities 
There are many opportunities to strengthen outcomes at Cwrt Newydd. Developing stronger multi-agency partnerships aligns with Every Child Matters widening access to specialist support around mental health and specialist support (Every Child Matters, 2003). Improved collaboration with schools, youth services, colleges and community organisations could reduce isolation and further develop social learning opportunities (Sapin, 2013). 
Embedding young people’s participation more into planning and evaluation reflects Youth Works values of empowerment and voice (Youth Work in Wales Review Group, 2022). However, participation must be managed carefully within educational settings to balance empowerment, safeguarding and professional responsibility (CLD Standards Council Scotland, 2019).
Clearer post-16 pathways into college, as apprenticeships or employment could strengthen the long-term outcomes (Department for Education, 2019). Expanding vocational, outdoor and experiential learning would build on the existing strengths and align with the Youth Work Strategy for Wales (WG, 2019) and Children and Nature Network (n,d), which prioritises wellbeing, resilience and life skills.  
Using the National Youth Agency’s (2024) tools to measure impact could strengthen accountability and highlight outcomes beyond academics, such as confidence and engagement. However, they also recognise that Youth Work outcomes are often indirect and relational, meaning that data should be used to guide reflection rather than as proof of effectiveness (National Youth Agency, 2024).

Threats 
External threats present risks to the sustainability of Cwrt Newydd. Ongoing local authority funding cuts risk reduced staffing and programme stability (UK Youth, 2021). Rising mental health needs among young people increase pressure on staff, leading to challenges around professional boundaries, emotional stress and duty of care (YoungMinds, 2026).
Rural isolation limits access to services, transport and social networks, reinforcing inequality (Camarero and Olivia, 2019). Bronfenbrenner (1979) shows how macro-level factors such as poverty and service withdrawal shape individual outcomes. Persistent stigma and limited post 16 opportunities and challenges recruiting trauma-informed staff further threaten the long-term engagement (National Youth Agency, 2024).
Family instability and safeguarding concerns increase demand beyond what staff can realistically manage, highlighting the pressures faced in alternative provision. Page (2021) argues that these experiences are shaped by wider social pressures, rather than reflecting the behaviour of individual young people.

Conclusion
Cwrt Newydd demonstrates many strengths, including relational practice, trauma-informed approaches, small class sizes and access to BTEC qualifications. These create a supportive, learner centred environment aligned with Youth Work values and Welsh policies. However, weaknesses such as stigma, rural isolation, limited peer diversity and reduced access to specialist services reflect the challenges faced by rural alternative provisions. Opportunities exist to strengthen multi-agency work, participation, vocational pathways and impact evaluation, though these depend on stable funding and continued commitment. Ultimately, effective alternative provision depends on high-quality relational practice and a long-term investment in young people’s wellbeing. 

[bookmark: _Hlk220510156]
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Summary of Own Learning and Development 
Introduction
This summary of own learning critically reflects on my professional growth during my Level 6 work placement, using Gibbs’ reflective cycle as a framework (Gibbs, 1988). Cwrt Newydd is an alternative education provision supporting young people aged 14–16 who face barriers to mainstream education, including neurodiverse needs and social, emotional, and behavioural challenges. The purpose of this reflection is to explore how my practice developed through direct engagement with young people, supervision, reflective journals and the application of Youth Work principles.
I engaged with key Youth Work frameworks, such as the Five Pillars of Youth Work (Youth Work in Wales Review Group, 2022) and the National Occupational Standards for Youth Work (CLD Standards Council Scotland, 2019). This reflection examines how my skills developed in areas such as communication, leadership, safeguarding, restorative approaches, and relational Youth Work within a structured learning environment (Jeffs and Smith, 2010). It also explores how I adapted my practice to meet young people’s needs, worked within professional boundaries and negotiated tensions between Youth Work values and expectations of the provision. This reflection draws from supervision notes, reflective journals, and relevant theory to demonstrate my growing professional capability and ethical awareness.

 

Description
The placement ran over 8.5 weeks, covering 200 hours, split equally between direct engagement with young people and non-face-to-face activities, such as planning, reflection, supervision, and professional development. My role involved supporting young people during curriculum-based sessions, assisting staff with behaviour management, providing one-to-one and group support, maintaining safeguarding procedures, promoting engagement, and co-facilitating a small group session that focused on communication, teamwork, and social skills.
Due to BTEC curriculum requirements, Cwrt Newydd’s structured environment sometimes limited opportunities for informal, creative, and young person led activities. It also reduced the opportunity for voluntary participation, association, and restricted young people’s ability to shape sessions in line with their interests, which are key principles of Youth Work (CLD Standards Council Scotland, 2019; Jeffs and Smith, 2010). Attendance varied across sessions, which affected group dynamics, sometimes creating tension or exclusion among peers. Observing these interactions highlighted the importance of monitoring group relationships and responding quickly to any relational harm, such as bullying, by using calm communication and fairness to maintain trust and emotional safety (Garbarino and DeLara, 2002).  
Supervision sessions were key to my development, providing a space to reflect on practice, discuss ethical challenges, explore professional boundaries, and identify areas of development. Through supervision, I was encouraged to reflect on my communication with young people and staff, evaluate my responses to challenging behaviour, and consider how Youth Work principles could be applied within a formal educational setting. This approach aligns with the National Occupational Standards (CLD Standards Council Scotland, 2019) by strengthening ethical decision-making, boundary management, and awareness of the limits of my role.

Feelings
At the beginning of the placement, I felt motivated and curious about applying Youth Work principles within a formal educational setting. I wanted to build positive relationships with the young people and explore different engagement strategies to meet their diverse needs. However, I also experienced anxiety when interacting with staff, particularly when comments challenged my understanding of Youth Work responsibilities, as this made me question my confidence, role clarity and ability to apply theory effectively within the setting. 
As the placement continued, I sometimes felt frustration by the structured environment. Because attendance was compulsory and the curriculum was structured, it was difficult to include voluntary participation and informal learning, which are key aspects of Youth Work practice (Jeffs and Smith, 2010; CLD Standards Council Scotland, 2019). Despite this, I gradually developed a stronger sense of professional responsibility, particularly when supporting young people with complex needs or addressing safeguarding concerns. For example, recognising and responding appropriately to disclosures, recognising potential risks and reporting concerns to appropriate staff in line with policy and safeguarding procedures.
Over time, I felt more confident in communication, boundary-setting, reflective practice, and managing challenging behaviours (Jeffs and Smith, 2010; CLD Standards Council Scotland, 2019). I also experienced strong feelings of empathy when supporting young people involved in conflict or bullying, as witnessing their emotional distress reinforced the need for understanding and emotional sensitivity in Youth Work Practice. Observing the emotional impact of these situations highlighted the importance of remaining calm, consistent and supportive while modelling relational skills (Rogers, 1995). These responses deepened my reflective practice and highlighted areas for further professional development, in line with the National Occupational Standards (CLD Standards Council Scotland, 2019).

Evaluation
The placement contributed to several positive outcomes. Working with smaller groups allowed for more personalised support and relationship-building, which improved the young people’s engagement and emotional regulation. I also developed skills in restorative approaches, supporting young people to reflect on their behaviour, take responsibility, and repair relationships, which helped build trust and strengthen peer relationships (Kohoe, Bourke-Taylor and Broderick, 2017). For example, I supported a restorative conversation following peer conflict where young people were encouraged to express their feelings, listen to each other, and agree on shared boundaries. This experience increased my confidence in facilitating accountability while maintaining empathy and fairness.
Supervision and safeguarding procedures reinforced my understanding of ethical practice and professional responsibility. Monitoring peer dynamics and responding to relational harm helped me sustain emotional safety and uphold organisational safeguarding procedures (CLD Standards Council Scotland, 2019). These experiences strengthened my communication skills and highlighted the importance of reflective practice and applying theory to practice in Youth Work and alternative education environments (Kolb, 1984).
However, there were limitations. The structured learning environment reduced opportunities for young person led activities and informal engagement, and at times my role felt closer to a teaching assistant than a Youth Worker. This tension between organisational expectations and Youth Work values, such as voluntary participation, prompted me to reflect on potential creative ways to embed Youth Work principles within formal settings through small but meaningful practices (Jeffs and Smith, 2010; Youth Work in Wales Review Group, 2022).

Analysis
The placement highlighted the tension between formal education systems and Youth Work practice. Youth Work is grounded in informal education, voluntary participation and association (Jeffs and Smith, 2010), whereas Cwrt Newydd operates within a structured curriculum. This made me reflect on how participation, agency, and empowerment can be supported within compulsory settings.
Actively listening to young people’s preferences, offering choices within activities and incorporating participation wherever possible became strategies for maintaining Youth Work values (Unicef, 2019). Even small choices, such as allowing young people to select group tasks, helped them feel respected and involved.
Many young people displayed behaviours that could be linked with trauma, anxious attachment, or emotional dysregulation (Howe, 2017).  Viewing behaviour as a form of communication helped me respond with curiosity rather than judgement and focus on de-escalating situations while building relationships. This aligns with trauma-informed Youth Work which emphasises emotional safety, trust, and understanding the impact of past experiences on behaviour (Price and Baker, 2012).
Kolb’s experiential learning cycle (1984) supported reflection and helped me to adapt my practice when engagement levels were low. Reflecting on sessions helped identify barriers to participation, such as activities being too adult led. I addressed this by using more interactive and practical methods. For example, using team-based games to increase engagement and encourage discussions around communication and teamwork, allowing young people to learn through direct experience (Kolb, 1984). 
Rogers’ person-centred theory (1995) guided my approach to empathy and unconditional positive regard, helping young people feel safer expressing themselves and increasing trust. The Five Pillars of Youth Work (Youth Work in Wales Review Group, 2022) emphasise educative, expressive, empowering, inclusive, and participative practice, which can be challenging to maintain in formal settings, but strategies, such as co-creating group agreements and supporting young people to set personal goals, created a sense of ownership despite the limitations.
Critical reflection through Gibbs Cycle (1988) and supervision strengthened my development in trauma-informed practice, restorative approaches, safeguarding, and working with neurodivergent young people. These tools enabled me to challenge assumptions, evaluate practice and plan alternative responses for future situations. Recognising the limits of my role and seeking support from senior staff demonstrated professional responsibly and a commitment to ongoing development (Youth Work in Wales Review Group, 2022). 
Conclusion
This placement had a strong impact on my understanding of Youth Work within alternative education settings. Despite the challenges of working in a formal, structured environment, I developed confidence in relational practice, behaviour support, restorative approaches, and safeguarding. Reflective practice strengthened my ethical awareness, professional boundaries, and how to apply theory to practice.
The experience confirmed my commitment to informal and participatory Youth Work, while also recognising the importance of structure and consistency for supporting young people with complex needs (Jeffs and Smith, 2010; Youth Work in Wales Review Group, 2022). Overall, the placement highlighted the value of embedding Youth Work principles within formal settings and demonstrated how reflective practice supports ongoing professional development and effective Youth Work practice.
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Strengths

« Follows Welsh Government inclusion and wellbeing policy.

* Works within Youth Work frameworks, including the Five Pillars and
National occupational Standard.

« Staff model positive behaviour and emotional regulation.
« Trauma-informed, relationship based practice.

« Experiential, outdoor and vocational learni

g approaches.
« Community links that support belonging and local engagement.
« Structured yet flexible curriculum.

« Emotionally safe and nurturing learning environment.

« Small class sizes enable personalised learning.
« Taxi transport ensures attendance.

« Learners achieve a recognised BTEC qualification.

« Holistic approach combines wellbeing, personal and academic
development.

Opportunities

« Developing stronger multi-agency links to improve access to CAMHS,
speech and language therapy and other specialist services.

« Embedding young people’s participation in planning, decision-making and
evaluation processes.

+ Creating clearer post-16 pathways into further education, apprenticeships
and employment.

« Expanding vocational, outdoor and hands-on learning opportun
build resilience and life skills.

* Working closer with community organisations to increase social
opportunities and reduce isolation.

« Using Youth Work evaluation tools to evidence progress in areas such as
wellbeing, confidence, engagement, not only academic outcomes.

Weaknesses
Stigma attached to alternative provision.

Rural location l

specialist services.

Limited funding and resources.
Limited access to therapeutic services.

Transitioning to mainstream school, further education or employment
can be difficult without the correct support.

Small staff team increases emotional and operational pressure.

Limited peer interactions may restrict opportunities to develop wider
social skills.

SWOT
ANALYSIS

Threats

Changes in local authority funding affecting staffing and provision
stabillty.

Rising mental health needs among young people increasing pressure on
staff.

Rural isolation limits access to services, transport and social networks.

Socioeconomic

isadvantage and the impact of trauma.

Ongoing stigma around alternative provision.

L

ited rural employment and post-16 opportunities.

Rural location may make it harder to employ skilled practitioners.
Instability within family dynamics and increased safeguarding pressures.

ision affes

ing attendance and





