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· Good teaching and learning means employing a blend of approaches including direct teaching.
· Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.
· Good teaching and learning ranges within and across Areas of Learning and experience.
(Donaldson 2015:68)
[bookmark: _Hlk60833274]Consider the 3 pedagogic principles outlined above. Discuss these principles in relation to practices in education, showing secure understanding, identifying strengths and areas for development for each principle.
Your response should reflect your understanding of the curriculum and the role of the professional teacher as being a reflective practitioner. You will need to undertake an exploration of literature, which researches the characteristics of good teaching and learning and the opportunity to develop a personal stance. The assignment aims to support your ability to reflect on, and share personal practice with support from the professional community, research and to begin to understand what is meant by the transformative approach.








Targets:
· Ensure the excellent levels of criticality in your writing extend to all aspects of your work, including the summing up of main points and suggestions for ways forward in your concluding paragraph.

· There are some minor errors present in punctuation, grammar and formatting (please see pages I've marked for language - PMFL) which can be addressed through careful proof-reading.
Graham Donaldson, a prominent figure in education, released the Successful Futures report in 2015. The visionary approach to education reform was brought into Wales after the results from the Programme for International Student Assessment (PISA) tests. They demonstrated how children in Wales were not achieving as highly as they should be (Donaldson, 2015). However, the case for change was introduced after the initiatives and intervention plans by the Welsh Government were also showing limited progress in the quality of education. A further report in 2014, the Organisation for Economic Cooperation and Development (OECD) highlighted the significant percentage of children who were achieving low levels of attainment that were considered to be unsatisfactory of today’s education system. This further highlighted issues regarding the methods of assessment within education (OECD, 2014) . With this, the Successful Futures report was produced with the hope to improve the progress of children’s attainment by looking solely on professional practice. Donaldson states that many of the suggested improvements stem from the several strengths highlighted in the report. It was added that Donaldson is confident in the proposals contained in the report in allowing every child in Wales to have the most successful future and best well-being, during their education (Donaldson, 2015). 

The Successful Futures report is the foundation for the New Curriculum for Wales which came into force in September 2022. The aim was to create a curriculum that allows each and every child to gain experience, learn skills and knowledge that can be applied to lifelong learning (Donaldson, 2015). The New Curriculum means that each practice can create their own learning and version of the curriculum, provided that it meets the requirements of the New Curriculum Framework. The principles of Foundation Phase that was introduced to schools in 2010 remained a key aspect of the new curriculum for children aged between three and seven (Welsh Government, 2015). The curriculum  envisioned is to be underpinned by the four purposes; Ambitious Capable Learners, Ethically Informed Citizens, Enterprising Creative Contributors, Healthy Confident Individuals (Welsh Government, 2020). These purposes are linked to a set of key skills that can applied to the six Areas of Learning and Experience (AOLE) as individual subject areas but more importantly, across the curriculum. Additionally, the new curriculum sets out progression sets to ensure that the children are progressing so they meet the standards of the four purposes and are ready to become successful citizens when leaving education in Wales (Welsh Government, 2020). 
Donaldson highlighted the importance of being a reflective practitioner in sense of being able to deliver good practice and provision for all children, suggesting it was important for practitioners to constantly review learning experiences provided for the children against the four purposes (Donaldson, 2015). Donaldson sets out twelve pedagogical principles that aim to underpin the art of being a successful teacher, creating rich and meaningful opportunities for all learners to thrive. The intention of this essay is to underpin three of the pedagogical principles and review the strengths and limitations of them in practice, and how they correlate to the new curriculum in Wales. 
‘Good teaching and learning means employing a blend of approaches including direct teaching’ (Donaldson, 2015). As previously mentioned, the principles of Foundation Phase is to learn through experimental play and active learning and discovery (Welsh Government, 2015). Both direct teaching and learning through play are fundamental for successful learning as it promotes active engagement (Donaldson, 2015). Furthermore, the new curriculum has allowed children to explore different areas in their classrooms that are perhaps assigned to different AOLE’s, showing the way in which the principles of Foundation Phase work hand in hand with the new curriculum for Wales.  However, it is important for children to experience different methods of teaching as it can further promote engagement and can suit different learning styles. It can be argued that the role of a teacher and the environment of learning has a significant impact on a child’s ability to be engaged in their learning, which is important for holistic development as well as academic achievement (Inayat & Ali, 2020, p.88). 
A traditional method of teaching is known as Montessori. This is based on the ideology that reflective practitioners can set up learning environments with learning opportunities for all children that can be utilised throughout the day. It essentially gives children the independence to choose their own learning, similar to the principles of Foundation Phase. Montessori would argue that giving children the freedom to choose their own learning provides opportunities for students to become successful, as it teachers them to become learners rather than just academic knowledge (Montessori, 2012, p.13). Additionally, Neil Fleming would support this and argue that there are several different types of learners, these are; Visual, Aural, Read/Write and Kinesthetic (Fleming & Bonwell, 2019, p.1). Therefore, Fleming’s theory would suggest that reflective practitioners and good practice should be inclusive in their teaching methods, by using different teaching styles. It can be difficult for teachers to be reflective and use good practice methods using traditional teaching methods, such as just using whole class teaching. It could be argued that theorists such as Fleming and Montessori would agree with Donaldson, and be in support of the new curriculum as for practitioners to be reflective and provide good practice for the best outcomes of children, they need to apply different teaching methods to maintain engagement, experimental learning and a sense of curiosity and discovery within classrooms.
Not all teaching methods are successful like others, for example, whole class teaching. Whole class teaching can provide less success in terms of meeting outcomes for learners when used as the only teaching method. It can be difficult for teachers to provide good practice when using this as it is challenging to measure a child’s knowledge and strengths as ambitious capable learners. The new Assessment for Learning (ALF) guidance emphasises the importance of assessing children in a way they can understand what they are achieving now and how they can improve, rather than summative assessments (Harrison, 2013). Therefore, a variety of methods including direct teaching is a better method of providing good practice and being reflective as educators in terms of what each child needs to succeed.
A significant positive outcome of whole class teaching is that it can be argued to unite children and their teacher and learn together to reach the same learning goal (Tyk, 2014, p.5). Additionally, working together as a class can introduce new ideas, opinions and experiences that contribute to a successful learning environment and the learning process (Tanveer, 2008). Furthermore whole class teaching can be a great success in terms of reinforcing the knowledge learnt after a lesson or even at the end of the school day (Tanveer, 2008). It allows children to volunteer to explain and therefore reinforce their learning. This suggests that whole class teaching as the only teaching method would not be successful in terms of being a reflective practitioner and providing good practice as it is not meeting a child’s holistic needs. However, a combination of teaching styles including whole class teaching and opportunities for learners to choose their own learning could be argued to be more successful as it means children can be engaged in their learning and have opportunities to reinforce their learning. 
Children being able to have one on one time with practitioners opens up several opportunities for academic success, in a variety of ways to meet the progression sets necessary to gain successful levels of attainment. Direct Teaching can be used in terms of Vygotsky’s theory of Scaffolding that can show a tremendous amount of positives in terms of meeting learning outcomes and the progression steps for each area of learning. Vygotsky emphasized the importance of the role of the practitioner in terms of setting out action plans of how each learner can reach the next step (Vygotsky, 1978, p.87). Additionally, Vygotsky viewed learning as a guided social process, rather than in isolation. Therefore, when applying Vygotsky’s theory to the new curriculum, especially in Foundation Phase, children should experience all different methods of teaching, but the direct teaching is vital for academic success, in terms of children being guided through what they are capable of to achieve. 
Evidence suggests that due to the reasons for several different teaching methods having positive impacts on children’s learning experiences, it is important for them all to be included in their education. Each experience allows a child to be engaged in their own learning with the opportunity to reinforce information and that promotes independent learning. I agree with Donaldson in terms of this pedagogy providing inclusive opportunities for all learners to thrive through the use of the different teaching styles that best support each individuals learning. I also support the idea that children should be assessed during their learning rather than the use of summative assessments as from observations and experiences with children in schools, they thrive through their own independent learning (Welsh Government, 2022). A reflective practitioner should use these several different methods to provide meaningful experiences that give children information they understand so they are aware of how they can progress and succeed in education. This can shape the future of education for each and every child. 
‘Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest’ (Donaldson, 2015). The new curriculum places great emphasis on the idea that a ‘one size fits all’ approach to learning does not create ambitious capable learners who can use their learning on the onside world. Donaldson would encourage the use of providing good practice by giving children the opportunity to build upon previous knowledge they have learnt (Donaldson, 2015). It is important to recognise that all children prefer different aspects of learning, and typically thrive on those areas. By activating a child’s prior knowledge, they are likely to thrive in other AOLE’s than the ones they enjoy (Chiangpradit, 2022). It also suggests in Successful Futures that each of these pedagogical principles should work alongside each other and across the curriculum as children can thrive more so on previous knowledge that can be applied to any of the AOLE’s (Donaldson, 2015). 
Bruner argued with great importance that children can have the at most success when they their learning is ‘scaffolded’ (Welsh Assembly Government, 2008). Similar to Vygotsky, Bruner would argue that a reflective practitioner should have awareness of what the child is aware and capable of in order to build upon it. In support of this, Vygotsky highlights the role of a more knowledgeable other (MKO) who can guide individuals to success and improvement in their learning (Welsh Assembly Government, 2008).  The teacher should play the role of the MKO and address where each child is in terms of their ability with reference to the progression steps. The teacher should have an idea of what the child needs to do to succeed, the same way, a reflective practitioner should be aware of the needs of their class, and the best way each individual can succeed. Bruner argues that children learn best through guided learning and the spiral curriculum. This is the ideology that learning is a gradual process that can progressively become more challenging for learners, whilst maintaining their engagement and motivation. Additionally, the new curriculum for Wales that has highlighted the need for continuous AFL.  The Welsh Government would suggest that learners being involved in their assessments can motivate them as it means they are more aware of how they need to progress. Therefore, Bruner would agree with Donaldson in that in order to be a reflective practitioner and to provide good practice, knowledge should be delivered with continuous assessment and knowledge of what each learner needs to do next in order to achieve higher academic levels of success. By using prior knowledge each child can remain enthusiastic and engaged in their learning.
The spiral curriculum can be really difficult to teach and implement good practice. For children within the Foundation Phase, prior knowledge can be different for each child. Due to their young age it can mean that children may have limited foundation knowledge of the different AOLE’s, making it difficult for both the teacher and the child. The teacher may find it difficult to provide good practice whereby teaching is engaging and keeps children motivated, if they have to repeat delivering lessons the children have already been taught (Borkala, 2022). Aside from this, it can be difficult to meet expectations and standards within the school year when it is based on prior knowledge as the process of assessing the children to see what they already know to build upon can be time consuming. Due to fact that the spiral curriculum means going back to previous learnt knowledge, it means educators lack time within the year to cover a variety of topics (Resurreccion & Adanza, 2015). Although, Bruner would argue that children would have excellent knowledge in the areas covered, but the children would this in all areas.  
It is fair to say that evidence suggests that the spiral curriculum is an efficient way of providing good practice in the sense that it gives children the best knowledge and understanding of the different AOLE’s in order for them to succeed and move onto the further progression steps. Additionally, it allows teachers to be reflective in that they can see the levels each child is at now and how they can be guided onto taking the next step. Despite the amount of time this takes, I would agree with Bruner and Vygotsky that it provides children with the best learning opportunities to thrive and succeed in the AOLE’s that and fundamental to succeed academically, as set out by the Welsh Government.
‘Good teaching and learning ranges within an across AOLE’s (Donaldson, 2015).  This pedagogy was set with the intention of practitioners being reflective with the learning experiences they provide for learners by making meaningful connections across AOLE’s (Donaldson, 2015). This is supported by Plowden (1967) who argued that learning should not be restricted to subject categories (Plowden, 1967). This is because cross curricular experiences can provide children with the new opportunities to activate their prior knowledge (Gmrek, 2011 quoted in Kerry, 2015, p.4). Furthermore, Donaldson argued that making weak connections between the different AOLE’s would be less successful for the children to engage with, and that powerful connections will have the best outcomes in terms of child engagement and what they take from each learning opportunity (Donaldson, 2015), suggesting that it was important for children to have experiences that could be incorporated into all AOLE’s. 
A popular learning experience that has undertaken several pieces of research is the use of Outdoor Learning. Outdoor learning can work alongside the principles of Foundation Phase in that children can learn and experience the world through play (Estyn, 2011). The outdoor environment can provide children with a range of authentic stimuli that provide them with memorable learning opportunities (Welsh Assembly Government, 2009), which also have evocative connections with the pedagogical principle regarding providing children with authentic life contexts (Donaldson, 2015).  A typical approach using the outdoor environment is known as Forest Schools. These are self-driven experiences for learners that allow more practical cross curricular experiences (Welsh Assembly Government, 2009). 
Learning across the curriculum has been spoken about since the implementation of the new curriculum in Wales. It can be argued to be an excellent form of practice in education as it means children can gain a much deeper understanding of what they are learning as they can relate it to real life context (Lynch, 2019). These meaningful experiences mean children are likely to be more engaged in learning because they can apply to real life situations. Additionally, it is natural for children who dislike some areas or aspects of learning. By teaching across the curriculum, children can be engaged and thrive on all their learning, rather than just the ones they enjoy (Chiangpradit, 2022). This pedagogy is supported by Gardener who argues that children should have access to a range of experiences to achieve their full potential. Gardener claims that an evolving society means children can have access to more meaningful experiences allowing children to learn through different environments (Welsh Assembly Government, 2008). Evidence suggests that by giving children more opportunities or environments to learn across the curriculum, they can use their knowledge and apply it to real life context, allowing them to understanding the meaning of the information learnt. This can be argued to be the gateway into children being able to reach their full potential because it brings energy and excitement to learning (St Mary’s University, 2015). 
Some educators would argue that learning across the curriculum means students can be left with a lack of depth in some of the AOLE’s. Cross curricular lessons can be very difficult to deliver which would not comply with providing good practice (Lynch, 2019). Lynch argues that teachers have a lack of time to plan lessons that provide children with the level of knowledge suitable for them to reach their full potential. In his article it is suggested that students would have less knowledge on the AOLE’s experience when taught using the cross curricular method than they would if the curriculum was taught as subjects (Lynch, 2019). However, it is important not to forget the reason why Donaldson reviewed the old curriculum in Wales and why learning across the curriculum is so important. Extensive research by many educators would argue that teaching subjects as individuals is disconnected, in the sense that subjects do not have any correlation with each other and therefore are not applied to the context of real life situations (Earley, 2019, p.4038). Cross- curricula learning was introduced with the intention of making connections between AOLE’s to provide engaging learning opportunities will allow a child to reach their full potential (Donaldson, 2015). 

I would argue that evidence suggests that learning experiences that are cross-curricula are more beneficial for children as using different environments such as the outdoors, to enhance their learning by making meaningful connections with other AOLE’s and context about the wider world. Despite the fact that lessons may be more time consuming, it would be unfair to suggest the vast amount of benefits learning using this method has on the children and allowing them to become enterprising and creative contributors who can apply their knowledge and skills that they have learnt to society (Welsh Government, 2020). 

To conclude, it is fair to say that the new curriculum has been implemented to improve the outcomes of learners by introducing appropriate pedagogy that puts the children at the centre of their learning. This means educators must provide the provide the best possible pedagogy as each learning opportunity can have vast effects on children. It is important to recognise that these pedagogical principles work best alongside each other, and that they are all in place to ensure teachers are being reflective of their learning to improve and adjust it to suit the needs of learners, which will allow them to achieve their full potential. Being able to experience the new curriculum in place since September 2022 has allowed me to understand and to agree with interventions put in place as it shows the impact of how each learning experience must have the highest standards in terms of meeting the criteria of the AOLE’s and experience as well as the pedagogical principles. It has allowed me to understand that importance of teaching, in the sense that each learning experience should be as meaningful as possible to maximise engagement and therefore attainment. The three pedagogical principles discussed above have highlight this. Evidence shows how successful the new curriculum in Wales is in reinforcing the pedagogy of teaching in being able to provide the best education and therefore outcomes for all learners. 
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