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AI Acknowledgement
 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.

OR:

I acknowledge the use of [CHATGPT] [(https://chatgpt.com)] on [14/04/2025] to [get ideas and check my references]. I used the prompt(s): 
1. [can you give me strengths and weaknesses about community projects in schools?] 
2. [can you put my references in alphabetical order?] 
3. [can you check my spellings in this paragraph?] 
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 





Targets from my previous assignment

	Target
	How I have addressed it in this work

	
Revise correct protocols for Harvard referencing to improve precision and accuracy of citing the work of authors.

	Looked at the Harvard referencing guide

	

Avoid over reliance on websites try and use recommended reading list and look for academic papers that have been peer reviewed
	Tried to use a range of sources. 

	
Avoid using contradictions in academic work.

	Try not to contradict myself . 







Create a community profile for your PTE1 school. Using relevant literature, suggest ways in which the school could make use of its location and community to support pupil learning.
This assignment explores the theme of community, identifies barriers, and proposes a project to unite families, children, and the wider community through the school. Community refers to people who share common interests or location (Cambridge Dictionary, 2019). The Curriculum for Wales 2022 emphasizes preparing children to be ethically informed citizens who participate in their community, fostering a sense of belonging essential for their wellbeing (Welsh Government, 2022). The project, ‘Café Y Bont’ (the Bridge Café), aims to connect the school with the local community. Children will develop life skills like cooking, budgeting, and healthy eating, using locally sourced or homegrown produce. The café will provide a space for the community to gather, hosted by the children. This initiative supports pupils' social skills, cultural awareness, and responsibility, aligning with the four purposes of the curriculum. In a small, secluded community, fostering inclusion is crucial to strengthening relationships between the school and parents. The project also promotes parental engagement by encouraging healthy eating, in line with Welsh government guidelines, which families can adopt at home (Welsh Government, 2014). The school has 158 children and minimal challenges with deprivation, additional learning needs (ALN), or English as an additional language (EAL). The school’s vision is “inspiring our learners to be the best they can be,” with a focus on collaboration and inclusion for community cohesion (school cannot be named, 2025, due to BERA guidelines 2024).
This project proposal stems from the increasing need for community engagement and the fostering of an inclusive environment for learners and their families within schools. According to the FaCE Welsh toolkit, parental and community engagement can improve children's achievement and attendance, which in turn supports their progress throughout the curriculum (Welsh Government, 2014a). This demonstrates a need for this type of project within my school, as it ensures that children are given the best opportunities for progression and aligns with School A’s vision. Estyn (2020) also discusses the importance of schools reaching out to communities to support the learning and well-being of their pupils and families. They recommend building strong partnerships with families and employing community engagement staff to work with families, the local community, and wider partners to ensure the well-being of all individuals connected to the school (ESTYN, 2020). This illustrates the widespread significance of community cohesion in Wales and the substantial role that schools must play to prioritise it.
School A, located in a small village, plays a vital role in supporting and addressing the needs of its community. Such schools often serve as the “heart” of rural communities and must strengthen ties to the local area by participating in extracurricular activities, developing life skills, and collaborating with local businesses. Small schools usually have the flexibility to shape their curriculum to meet the specific needs of the community (Bisht, 2023). This context significantly influenced the decision to propose this project. The community around School A is primarily agricultural, with many students coming from farming backgrounds. Therefore, integrating this context into the project by using homegrown produce from local farms to prepare healthy meals aligns with the needs and interests of the community.
This proposal aims to be accessible to all pupils and members of the surrounding community. By focusing on agriculture, many families will be able to get involved, and those who have not yet experienced agricultural life will have the opportunity to engage with a key aspect of their local community. Similar case studies have demonstrated the success of projects that promote healthy eating and support local farmers. By adopting such initiatives, schools can cultivate a new generation of informed eaters who value sustainable food, thereby contributing to a healthier, more resilient future for all (Live Well Kingston, 2025). This initiative aligns with the Future Generations (Wales) Act 2015, which emphasizes a healthier Wales, cohesive communities, and a more equal Wales (Future Generations Commissioner for Wales, 2025). This Act highlights the importance of prioritising community engagement and healthy eating to secure a sustainable future for Wales, emphasising the need to involve pupils and their families in such projects from an early age.
Additionally, the project promotes social justice, defined as “having equal rights, equal opportunities, and equal treatment” (San Diego Foundation, 2024). This is complemented by the principle of inclusion, which refers to “the practice of including people who face exclusion due to race, gender, ability, sexuality, or identity” (Jagoo, 2024). By involving all members of the community, regardless of background, income, or education, in farming and cooking activities, the project ensures equal opportunities for everyone. However, while inclusivity is a central goal, certain barriers may hinder the ability to provide inclusive practice. For instance, limitations in school resources, teacher training, or accessibility can present challenges. Community engagement activities typically require physical spaces for activities, and a lack of accessible facilities, such as outdoor spaces or entrances for individuals with disabilities, can limit participation. Without suitable facilities to accommodate all community members, it becomes challenging to create an environment that is inclusive and welcoming for everyone (Sharma, 2025; Braunsteiner & Mariano-Lapidus, 2013). These potential limitations must be addressed before implementing such a project to ensure its inclusivity and maximise community engagement.
Real-life contexts are a fundamental aspect of this proposal. Real-life contexts refer to applying knowledge, skills, and concepts to actual situations, connecting academic learning to real-life experiences (ICSE, 2022). Developing real-life contexts within schools and their communities is essential because it makes learning more meaningful and relevant, bridging the gap between classroom learning and the outside world. By exploring learning through these contexts, engagement and motivation are likely to increase, therefore attracting more community involvement (Schwartz, 2019). Moreover, real-life contexts help develop critical thinking and problem-solving skills, which are vital life skills that children need to achieve success throughout their education (Rönnlund et al., 2019). Most importantly, engaging with real-life contexts fosters connections between the school and the community, which is the central aim of this project (Welsh Government, 2023). Helping children begin to understand the needs of their local area fosters a sense of belonging through contributing to their surroundings, which in turn strengthens the bonds between the school and the local community.
Although learning through real-life contexts offers significant benefits, there are inherent limitations (Johnson & Majewska, 2022). Engaging in real-world experiences, such as working on farms or in kitchens, can pose health and safety risks, including exposure to hazardous materials, sharp tools, and potential allergies (McWhirter, 2008). To mitigate these risks, it is crucial that risk assessments be carried out and that thorough planning and supervision be implemented to ensure the safety of all participants.


This proposal focuses on connecting the school with the local agricultural community by using ingredients from nearby farms to prepare healthy meals at Café Y Bont (The Bridge Café). It aims to educate families and children about healthy eating and local culture, promoting inclusivity and a sense of belonging. 
The project’s primary aims include community engagement, promoting healthy eating, and developing life skills, all of which align with the Welsh curriculum. The Welsh Government prioritises healthy eating in schools through guidelines such as the Eat Well Plate and food changes in canteens (Welsh Government, 2024). Research indicates that involving parents in healthy eating initiatives leads to positive behavioural changes, helping support healthy eating at both school and home (Dudley, Cotton, & Peralta, 2015). The Senedd Wales highlights the importance of integrating life skills into the curriculum alongside academic qualifications, asserting that children should be equipped not just with academic knowledge but also with essential life skills to navigate the future effectively (Senedd Wales, 2019). However, some employers and cultures place importance on academic qualifications, viewing them as the main indicator of an individual’s potential (Sutton Trust, 2017; Shepherd, 2024). This perspective may present a challenge for the project, as certain community members might question the value of removing children from traditional lessons to participate in life-skills-based activities. To address this concern, it is essential to engage parents and the broader community, highlighting the long-term benefits of life skills for children's future success and the importance of community involvement.
The project's objectives include engaging children and families in cooking, creating a café operation, and fostering cross-generational collaboration. This can lead to deeper learning experiences and more support for students’ outcomes and family engagement (Department of Education, 2022). These activities will help children develop essential skills such as teamwork, and budgeting, by collaboration with local farms to source ingredients for their café. Establishing a café using locally grown produce also enhances practical learning experiences, especially in areas of learning: e.g. mathematics as students will need to budget, calculate profit, and manage resources effectively. However, focusing on financial outcomes may shift attention away from the educational goals, so it is crucial to remind students of the broader learning objectives to ensure that the project remains balanced and meaningful (Berry, 2010).
Practical considerations for this project include securing funding for the kitchen and café space, addressing health and safety concerns, and ensuring the sustainability of the initiative. Health and safety will always be a key concern in any project, but these risks can be effectively managed through risk assessments and staff training (UK Government, 2018b). Funding must be carefully planned, as schools often operate with limited budgets (Welsh Government, 2025). For this project to succeed, the school would require a designated space for the community to dine, such as the school hall, as well as a functional kitchen area for food preparation. While professional-grade kitchens can be costly, the project could still proceed with a well-equipped but simpler kitchen. By prioritising budget allocation for essential resources and utilising available spaces for food preparation, the project can remain both feasible and effective. It is essential to consider the long-term sustainability of the project. The school must evaluate the café’s success and challenges, which may involve securing additional funding, building strong relationships with local farms, or integrating the café into the school’s curriculum. Ongoing evaluation ensures the project remains cost-effective, meets its objectives, and continues to positively impact community engagement, while also identifying areas for improvement (Khalid, Kitchen, and Asuelimen, 2023).
Before launching this proposal, it is important to consider how to measure the impact this project will have on the school and its community. The impact I would like to see is more families eating healthier and more of the community coming together to celebrate their agricultural area. 
Before starting this project, questionnaires would be sent home to families/carers of the children at the school to ask them about their involvement with agriculture, and their healthy eating habits. This will help identify who would benefit from the project and who can bring their knowledge into the project. To measure the impact of this specific project, questionnaires would be sent out again to compare results and to see whether the Café Y Bont programme has been beneficial to the community. Before carrying out any type of research it is important to gain consent from the participants and provide information to them about their right to withdraw, right to privacy, and a brief overview of why they are taking part. The BERA guidelines also always need to be followed to ensure the research is ethical (ICO, 2023; BERA, 2024)
Previous Case studies will also be looked at to see whether similar projects have been successful.  With the rate of obesity in Wales being a significant health concern, the school meals case study Wales, shows the rolling out of healthy free school meals (FSM) for all children in Wales by 2024. This cost the government roughly £260 million to cover the costs over 3 years. They measure the impact by undertaking annual monitoring of FSM via pupil level annual census. They found that one of their best practices was involving children in tasting new dishes and serving ‘future generation’ menus that were healthy, nutritious and embraced seasonality (Brophy and Woolley, 2022). This is helpful when measuring the project as providing children with new healthy dishes to try is seen as ‘best practice’ by the Welsh government. This ensures that our project will be aligning with those best practices. It also provides a way of measuring the impact long term by reviewing it every year which is something to consider. 
Cadoxton primary school have also done a similar project, creating an inclusive, safe and enabling community. They have been able to develop whole school approach to relationships and community involvement and the school has become a hub for both children and their families. As part of this focus, they developed ‘Big Bocs Bwyd’ programme which involves a ‘pay as you feel’ shop offering healthy foods. And the ‘Cadogs Café’ offering opportunities for the community to socialise and make healthier choices. The impact it has had on their school and community includes children and parents being more engaged, better attendance rates and giving the community confidence to express needs or concerns more easily (Welsh Government, 2023; Cadoxton School, 2024)
This case study shares similarities with the proposed project, despite its different objectives. Analysing comparable initiatives is crucial to assess the potential positive impact on both the school and its community. This case study has proven highly beneficial in terms of community engagement, which provides optimism that the proposed project will yield similar outcomes.

Before choosing this initiative, A SWOT analysis was conducted to assess the strengths, weaknesses, opportunities, and threats associated with the proposed project, ensuring a comprehensive understanding of its potential impact (see Appendix 1). It is crucial to look at both the positive and negative impacts this project may have on the school and its community.

One of the main strengths or opportunities that this project brings is how well it links to the curriculum for Wales 2022, and the AOLEs and four proposes within it. The integration of Café Y Bont into the school offers a valuable opportunity for the expansion of the curriculum across multiple subject areas, providing a holistic approach to learning. By incorporating real-world applications, this project enriches the learning experience, making it more relevant and engaging for students (Welsh Government, 2022b). Some key areas where the curriculum can be expanded include maths and numeracy, health and wellbeing, humanities, and expressive arts. The café offers opportunities to apply maths concepts in the real world such as budgeting and calculating costs. There are also opportunities to be creative with the café layout, menus and marketing materials to promote the café. These both support the need for real life context in schools to help children learn and progress (ESTYN, 2024).  By working with local farms and using their ingredients, their deepening their understanding of the community around them and the idea of where food comes from which connects to culture and identity which has been made a priority by Welsh government (Welsh Government, 2024). And the project directly aligns with health education promoting healthy eating habits and balanced diets. By covering all these AOLEs, Café Y Bont supports academic achievement and enhances social and emotional skills as well. This ensures that the project is an integral part of the students learning which prepares them for life beyond school. 

As with any initiative, this project has potential weaknesses, the most significant being time constraints. School A already operates on a tight timetable with other extracurricular activities and structured lessons following the curriculum for Wales. Operating ‘Café Y Bont’ presents challenges as it requires pupils and staff to dedicate their time away from regular lessons. Some issues that may arise include, staff workload, consistency and pupil overcommitment. Planning and supervising this project can add a significant amount to teachers’ workload which could easily lead to burnout and a drop in standards of the project. 78% of teachers state their workload is significant so adding onto this may be stressful (National Education Union, 2024). To mitigate this, it may be helpful to consider seeking support from community volunteers to alleviate staff workload. This would in turn support the community engagement. Running the café consistently may not always be possible due to school trips or absences and without careful planning could result in the project causing more issues for the school (Cooper, 2018). However, by allocating specific project days so all children and community can be involved can reduce the disruption caused otherwise.  The last weakness linked to time constraints is pupil overcommitment. For KS2 pupils balancing café commitments with academic learning may be overwhelming especially if it’s being run during normal lesson time. According to Caetano et al, extra-curricular activities were no longer helping build pupils academic skills and there is a lot of pressure on these students from all corners (Caetano, Caetano and Nielsen, 2024). However, to tackle this limitation it could be worth considering a rota for pupils, so they don’t miss out on academic work continuously. 

In conclusion, the Café Y Bont project presents an exciting opportunity to connect the school with the local agricultural community by using locally sourced ingredients to prepare healthy meals. This initiative aims to promote community engagement, inclusivity, and a sense of belonging by educating children and families about healthy eating and local culture. By involving the community in the café’s operation, the project fosters cross-generational collaboration and supports social justice by ensuring equal participation for all.
While the project offers significant benefits, including promoting life skills and strengthening community ties, there are challenges to consider. Time constraints and the balance between academic requirements and project activities could limit the project’s effectiveness. However, with careful planning, ongoing evaluation, and a focus on accessibility and inclusivity, Café Y Bont has the potential to create a lasting positive impact on the school and its community. 
Recognizing the QTS standards is essential in my teaching practice. Standard 7, which emphasizes making a positive contribution to the wider school community, directly aligns with this project proposal and supports my professional development (Welsh Government, 2019). This initiative will shape my future practice by encouraging me to explore inclusive and innovative ways to foster meaningful community engagement within the school.
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