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Part 1
[bookmark: _Hlk105324560][bookmark: _Hlk105324552][bookmark: _Hlk105324531][bookmark: _Hlk105324836]Pedagogy, as a formal approach to the transmission of knowledge is said to consist predominantly of theoretical exchange between the learner and the practitioner (Covey et al, 2014). Jefferson, Anderson and Zhao (2021) support this view, adding that this can be the case even when teaching takes place in a practical or vocational setting. Overland, Barber and Sackville-Ford (2020) argue that as this knowledge is ‘common place’ within education, learners are often inherently aware of the fact that an information exchange is likely to take place and this in turn can lead to the potential for learners to become nervous, ‘switch off’ or even lead to disruption within a class. According to Ofsted (2014) there has for some time been a growing concern in relation to the propensity for frequent loss of student learning time as a result of low-level but persistent disruptive behaviour within educational settings. Contrary to the Ofsted report, Haydn (2020) believes that attention should be focussed more on the large-scale behavioural issues which can impact student’s learning, however Cowley (2014) argues this, suggesting that the focus on low-level disruption is indeed the most important things as it is these types of in-class issues which are harder for teaching practitioners to effectively deal with.

[bookmark: _Hlk105423769]Whilst poor behaviour and low-level disruption within a classroom is has always been a major source of concern for practitioners within the setting of education (Ashwin et al, 2020), the punishments which learners can face as a result of causing said disruption has of course changed dramatically since the dawn of formalised schooling environments (Hawkins, 2018). According to Race (2020), these changes have occurred predominantly as a result of student safeguarding, a concept which assures that learners are not overtly impacted by a lack of practitioner’s ability to manage a classroom setting.

[bookmark: _Hlk105424231]When looking to assess the initial reasons behind why physical punishments were levied upon disruptive students, it is largely accepted that it was in order to create the situation of embarrassment or manipulation whereby the person perpetrating the poor behaviour would feel humiliated to the point where their ‘bad behaviour’ would cease, and disruptions would be minimum (Lenta, 2017). According to Bitensky (2006), this led to substantial detrimental impacts as the students who displayed said behaviour would often not stop doing so, and in fact would often perpetuate worse behaviour as they graduate throughout the educational system. Ansell (2021) goes on to state that sometimes this would be even to the point where a student’s reputation could precede them, and they were no longer welcome in a classroom setting.

[bookmark: _Hlk105424481][bookmark: _Hlk105331377][bookmark: _Hlk105330874]Research has since been carried out to suggest that a positive atmosphere and a lack of fear of castigation from students can stimulate effective communication and encourage positive behaviour even form students who would have previously been considered disruptive (Ayre and Krishnamoorthy, 2021). As a testament to a consensus around the importance of a more inclusive, supportive and understanding role in students’ lives, specific pedagogical guidance has since also been included within the professional frameworks all over the world (Hawking, 2018). Particularly within the United Kingdom, The UK Professional Standards Framework (2011) stipulate a commitment to ensure safeguarding of learners which should be the responsibility of institutions and educators alike. Furthermore, when looking at Wales more specifically, educational reforms from the late 1980’s – early 1990’s specific to these issues highlight very clearly a distinct commitment to the well-being and safety of learners (Parker and Parker, 2018). The hope is that by embedding these values within the culture of education, this will then stimulate positive learning environment and minimise disruption particularly at low-level to avoid things being exacerbated.          
[bookmark: _Hlk105333078]According to Power and Hart, (2005), the worldwide revision to safeguarding and a stipulation regarding a ban on all forms of corporal punishment whilst met with slight resistance, was very quickly regarded as a very important move in the right direction from the policy makers and people in power. Avis et al (2015) posits that the difficulty came thereafter, whereby the teaching practitioners, some of whom had been working in the education setting for many years, had to learn to control their classrooms in a way that ensured effective management of behaviour from a proactive standpoint as opposed to utilising, physiological and/or psychological punishments by way of a reactionary measure. When looking at Further Education (FE), according to Fry, Ketteridge and Marshall (2009), the initial response to the revision of approach was to implement specific principles and procedures which ‘must’ be followed by both learners and teachers alike. Vizard (2012) however, suggests that this approach was the antithesis of what the reform stood for and that in fact specifically when considering the post compulsory education setting, that the importance of developing a positive learning environment can be achieved successfully simply with an effective approach to verbal and non-verbal communication. Lebor (2017) champions this also, believing that the reason behind the successful application of communication being the key to a positive learning environment within a FE setting, is since it speaks to the intrinsic motivations of an individual. He went on to explain how this was particularly important as the interaction a FE teaching practitioner may have with their students, can often be limited to a few hours a week, thus increasing the need to establish a healthy platform for mutual respect and reciprocal communication.  
[bookmark: _Hlk105334540][bookmark: _Hlk105335203]As well as the problem of often limited interaction with the learner, within FE in particular, there are many other issues which can beset an effective relationship between student and teacher (Eng, 2017). According to Kohn (2011) one of the easiest issues to grasp, is also however the most consistently misappropriated and in fact requires the most careful attention, planning and revision. The concept which Kohn referred to as the ‘Theory of Value’ relates to the potential for practitioners to try and take a very simplistic ‘one size fits all’ approach whereas a culture of respect and responsibility should be established first to build from a foundation in a way which is specific and meaningful to the learner. 
[bookmark: _Hlk105425297]Another issue which requires a great deal of consideration is by the time a student has made their way to the FE setting, they may have already been subject to several negative experiences (Eudaimonia, 2016). Not just within an educational setting, but also in terms of life experiences and when considering any limitations that an individual may feel they have had placed upon them. Hawkins (2018) suggests that individuals that have the inclination to feel vulnerable in new situations, will struggle when faced with new challenges. According to Wallace (2013), this often means that a vulnerable student’s propensity to want to engage freely with a university lecturer in a meaningful way may be considerably less than that of someone who has had a very positive experience of life and education to date. They go on to advise that they are often more withdrawn and less confident with a predisposition to believe that anything they may think is inherently incorrect. Thus is the requirement for all practitioners to take it upon themselves to be open to the prospect of revising their approach on a case-by-case basis and understanding that the needs of an individual can be vastly different to that of another, based on information and experiences that a practitioner may not instantly have information in relation to. (Race, 2020). 









Part 2
In this section, I will reflect critically on three Professional Observations, two of teaching professionals and one from a lesson I taught. In doing this, I will use Gibbs’ reflective cycle 1988. I will focus on the ways in which learner engagement was managed throughout the sessions, reflect critically on any strategies used from the teaching professionals observed and finally will discuss how these may then be applied to my own professional practice as well as any approaches I can adopt within my own pedagogy.

Teaching Professional Observation 1 – ‘Jonathan’

Description
The lesson I observed was the seventh week of a level 4 programme with 14 students. A presentation was being utilised with open dialogue being encouraged to address main concepts as points for discussion. Students were told they would be expected to engage fully and where possible, with guidance from the lecturer – lead the class.

Feelings
Early on it was evident that they were very much at the beginning of their university journey, with students seemingly attempting to engage but then instantly second guessing themselves, without sharing their opinion. The lecturer did not seem phased by this and repeatedly made comments around the fact that if students did not feel as though they could answer a particular question or speak to the point being discussed, not to worry as there will likely be a question where they will feel more comfortable. He would then turn to the few students who appeared extremely eager to lead discussion, which invariably took the form of a specific table of students, wanting to voice their opinion. Looking around the room, I was not sure this was the best approach.

Evaluation
[bookmark: _Hlk105420762]I am a staunch advocate of student-led lessons. Championed within Bloom’s Taxonomy (1972), this approach paves the way for the concept of ‘metacognition’ and looks to encourage students to establish themselves as independent learners.
Despite this, I felt that in this case that the dominant personalities of a few students had a disruptive impact on other students’ willingness to engage and ability to learn anything. On many occasions, students would start saying something and then their voices would taper off to the point that their sentence was cut short. Subsequently, very little participation would occur from most students, and this spread around the class until the point where it seemed as though only the lecturer and a few students were in the room. I felt as though in this case the lecturer should have been aware of this and should have taken steps to avoid perpetuating the cycle.

Analysis
Whilst student-led lessons are an extremely effective tool, I believe that the lecturer could have been more mindful of the fact that other students may have had pertinent opinions to share, but very little confidence to do so. Even if what the less enthusiastic students had to say was of little relevance, Sedova et al (2019) argues that by ‘getting the ball rolling’ in terms of classroom interaction, then this could stimulate problem solving and effective thought processes, which could ultimately have a very positive impact on the class as a whole. Furthermore, research suggests that whilst often some students can appear to be ‘hijacking’ a class, this can derive from a place of embarrassment on behalf of the lecturer – where they feel if they don’t speak, the lesson will become awkward (Ripley, 2018). Thus, it is for the lecturer to ensure equal level of engagement where possible.

Teaching Professional Observation 1 – ‘Joanne’
Description
The lesson I observed was the sixth week of a level 4 programme with 29 students. A presentation was being utilised with the content was related to conducting effective presentations and the importance of understanding feedback. Interaction from students was encouraged throughout.

Feelings
The class were mostly a very engaging bunch, and the lecturer was able to get a response from almost all students when discussing the various concepts being introduced. During a section after a scheduled break, it came to light that a very quiet student had failed their first assignment. This was my second time observing the class and I could recall the student seeming very withdrawn albeit with a big smile on their face last time. On this occasion, during a very brief one-to-one with the lecturer and myself, she spoke to her disappointment of “receiving a low mark” but said nothing else. The lecturer asked if she could elaborate on why this might have been or how they may improve this the next time and the response was a shrug of the shoulder. I felt sadden by this initially, however the lecturer said in almost a jovial tone “no, no” no, that won’t do” and intimated to the fact that she knew the student was more than capable and that she would “make sure” the student passes. The student smiled and did then go on to discuss difficulties she had faced and way in which the lecturer could perhaps help her in the future.
Evaluation
Based on my observations, it is my opinion that the student felt as though failing the assignment was ‘typical of her abilities’ and that shortly after the lecturer would have reprimanded her and/or forgotten about her all together. As soon as the lecturer looked her in the eye, smiled and gave her a response along the lines of “nice try, I’m not giving up that easy” the students entire demeanour changed. (Knowles, 2015) explains how adult students in FE often bring with them their emotional and personal baggage and in this case, it was evident both destructive that has the potential to be, but also how easily one can change this, just by engaging with that student and showing that someone cares. 
Analysis
I was very happy to have been able to bear witness to this situation. The sentiment shared by the lecturer was clearly one of great importance to the student, however it did not end there. When faced with situations where students use past trauma as a crutch for failure, kind words alone are not going to do the job (Shackleton-Jones, 2019). The lecturer worked closely with the student, in doing so advised she contacted student support services. The student has since been diagnosed with dyslexia (something she was never aware of) and with a little more assistance and reasonable adjustments has passed every assignment since.






Personal Reflection 
Description	
I was teaching a class of 11 students on a preparatory nursing course when one student was very disruptive and nearly left the class.

Feelings
I was confident in my ability to deliver the lesson, having done it previously, constructing the lesson plan myself based on previous experience. Furthermore, I had taught these students for five weeks and with it being a relatively small class, knew them well and felt very comfortable in teaching them. The problem occurred; however, as a result of the relaxed atmosphere I had tried to cultivate with them. One student who seemed particularly disengaged throughout and around half-way though the lesson, spoke very loudly (from the back of the class) exclaiming “I don’t need to be here for this!... Can I just go?!... I’m a visual learner, by the way”.

Evaluation
My initial reaction was one of shock but was adamant that I wanted to discuss the issue with the student in a way that didn’t require me to ‘remove her’, so as not create a difficult situation for her and to avoid causing further disruption to the class. She advised me that as it was the day before a submission deadline (for my module), the anxiety surrounding this meant she felt that going over anything that was not pertinent to the assignment was irrelevant.
Whilst it could be seen as pandering to a disruptive student, I was conscious of the anxiety others may share. Upon addressing the other students, it was evident that most students were also yet to submit their assignment and they also had a number of questions that it would be helpful for me to go through with them. As a result, I changed course and conducted an ‘emergency essay workshop’ which was very successful and resulted in the student taking me aside to than me in a very apologetic way.

Evaluation
Whilst I am proud of my response to the situation, I do feel as though it was the level to which I had allowed for informal exchanges was the cause of it. Whilst I have not had a single issue in any of my other classes (Teaching Levels 4, 5 and 6) this class was small, and I let a few swear words and very lax behaviour go unchecked within the first week. I believe this bred an atmosphere of informality and whilst appreciated by some, this student no longer saw me as a professional responsible for their education, but rather a peer with whom they could address like a friend when stressed. 

Analysis
In future cases, with students, I am taking a relatively uniform approach regardless of class size. That is one of ensuring a certain standard of respect of professionalism whilst communicating that I am approachable and willing to help them wherever needed.


















Appendix
[bookmark: _Toc48127143]Teacher Observation Form 
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	Teacher
	Jonathan

	Date
	30/03/2021

	Group
	University

	Topic/Context
	Access to Nursing

	Notes on the lesson:

	[bookmark: _Hlk93788999]Number of weeks together – first experience of FE academia.
Some students not speaking – others speaking lots!
Lots of info covered – engagement encouraged.


	What I have learned:

	Actions need to be taken to ensure that all students have the opportunity to engage.
Encourage students to stop thinking what they want to say is ’irrelevant’



	Targets to improve my own practice (mapped to professional standards where appropriate):

	UKPSF – 
K2 Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme – and requirements of the learner!

K3 How students learn, both generally and within their subject/disciplinary area(s) / K4 The use and value of appropriate learning technologies
– assess for preferred approach








Teacher Observation Form 

[image: Text
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	Teacher

	Joanne

	Date
	06/12/2021

	Group
	University

	Topic/Context
	Business

	Notes on the lesson:

	Confident/ comfortable approach to content delivery.
Lots of info covered – Real life experiences encouraged. Jo is happy to jump in tangent occurs – maintains relevance!
Lots of Q’s asked by students! 
Students leading the class successfully and discussing proposed content by design!
Some students not engaging – despite advising they are “getting stuff from it”


	What I have learned:

	Whilst a class can look like It is going great. Pay particular attention to those who are not engaging but giving platitudes. Ask to see their drafts (??!!!)


	Targets to improve my own practice (mapped to professional standards where appropriate):

	UKSPF - 
A4 Develop effective learning environments and approaches to student support and guidance. – cater these to individual classes.

V1 Respect individual learners and diverse learning communities – make the most of the different experiences’ students have had

V2 Promote participation in higher education and equality of opportunity for learners – stimulate conversation and encourage interaction



[image: Text
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Lesson Plan

	Topic: Understanding Learning Styles
	Class: Personal Academic Development – Level 4 (Preparatory Course)


	Date: 11th April 2022

	Length of lesson: 3hrs 30 mins
	Number of students: 14

	Resources required:
Computer access and Microsoft PowerPoint, Classroom 

	Aim of Lesson
To provide an awareness of the different Learning Styles
To establish which learning style is preferred by students, with a view to understand how to apply this to future learning.


	Learning Outcomes – The Learners Should Be Able To:

To identify the three predominant learning styles
To distinguish the difference in resources beneficial for each learning style
To identify ways of creating learning systems to support preferred learning style.


	Previous student knowledge required for the session:	

None – awareness of strengths and weaknesses identified in previous learning beneficial 

	Anticipated difficulties (if applicable):
Students can disagree with or dislike what is recommended in terms of their preferred style, thus reducing the effectiveness and relevance of the concepts being discussed.





Action Plan
	Focus
	Action
	Success Criteria (how to know when achieved)
	To be achieved by

	Improvement Required
	Ensure greater consideration of UK Professional Standards Framework (UKPSF) in lesson planning

	I will look to imbed more professional standards within the lesson plan (where appropriate) and will be able to assess this based on the volume of Dimensions of the Framework which are included.
	Next Lesson plan - 

Continual (ongoing)

	
	Refine approach to; ‘Content vs Time Constraints’
	I will need to make sure that future lessons are designed with a view to limit information delivered to ensure that an activity can be included. And, that the content delivery is relevant within the time – specific to course timetable.
	Next Lesson plan - 

Continual (ongoing)

	To continue
	Ensure that A professional relationship is established and maintained early on
	When all exchanges between myself and students are beneficial in relation to the content being discussed with class.
	
Continual (ongoing)

	
	Ensure that all students have the opportunity to participate.
	When all students have given at least some input within each class session – and as a result are continually encouraged to do so without prompting in subsequent lessons.

	Continual (ongoing)
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