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	Module Learning Outcomes 
(from module syllabus)

	
· critically evaluate the importance of adventure to individual learning, personal development, society and work;

· critically analyse a range of different teaching and learning strategies appropriate to adventurous learning;

· negotiate a range of learning opportunities to underpin adventure in the whole curriculum;      

· critically analyse the role of adventure and the outdoors in the development of children’s physical literacy







	
TASK DESCRIPTION



Working collaboratively research relevant information and develop questions to discuss that respond to the following problem. 

The following job has been advertised.
Temporary post, one year: Work with the physical education department of TSD secondary school. 
The Covid19 pandemic has emphasised the importance of physical activity for supporting a healthy immune system. Added to this the outdoors is deemed a safer space to reduce transmission of the virus. 
In light of this and changes in the Curriculum in Wales, the PE department of TSD secondary school are seeking support to develop the Health and Well-being AoLE in the school in a way that supports physical activity with an emphasis on use of the outdoors. Applicants need to demonstrate an understanding of Adventurous Activities and outdoor learning.
 Prepare a paper for the senior management team of the school outlining how the school grounds could be developed to support adventurous activities and outdoor learning. Your paper needs to demonstrate how the changes will contribute to the development of physical literacy, and health and well-being.

Your paper is an individual piece of work.  You will be working together throughout the module to support each other’s learning however the final paper needs to be your own work informed by the your group discussions and research.





	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 
Ensure that you have read recent journal articles in the field of physical education and outdoor education. Look at articles in the Journal of Adventure and Outdoor Learning, Physical Education and Sport Pedagogy, Journal of Teaching Physical Education. Make sure that you have read the Well Being of Future Generations Act, the New Curriculum For Wales Curriculum for Life. Check the websites on the moodle page for links to developments that are recent in schools. AT THE VERY LEAST YOU MUST HAVE READ ALL THE ARTICLES ON MOODLE

2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: 
Ensure that you show your awareness of the new pedagogical model for outdoor and adventure and models based practice in PE. Show you can link research that underpins the use of the outdoors for supporting health and wellbeing. Show you are aware of and have an understanding of physical literacy as a concept. Demonstrate that you are aware of including all pupils in learning experiences.

3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
You should show a coherent argument to justify the choice of developments that you are advocating in the grounds and be able to support your arguments with references from the literature.

4. Practical Skills
At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: 
Demonstrate that you have thought of creative and interesting ways to develop the grounds. In particular addressing problems facing schools in relation to COVID 19 and also appropriate levels of challenge for secondary age pupils such as developing primary ideas for secondary ground developments.

5. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: 
Demonstrate that you are able to make decisions about developments that link to curriculum requirements and the needs of a secondary school. Use of images in the work or appendices to show what developments you will advocate. Map out the developments and show this clearly with timescales.





	
     STUDENT FEEDBACK FORM



	Generic Assessment Criteria 
	Marks available
	Marks 
awarded
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	30
	

	2. Knowledge and Understanding Skills

	
	

	





	
	

	
	20
	

	3. Cognitive and Intellectual Skills

	
	

	





	
	

	
	20
	

	4. Practical Application Skills

	
	

	





	
	

	
	20
	

	5. Transferable Skills for Life and Professional Practice

	
	

	



	10
	

	
	
	


	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	


This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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Prepare a paper for the senior management team of the school outlining how the school grounds could be developed to support adventurous activities and outdoor learning. Your paper needs to demonstrate how the changes will contribute to the development of physical literacy, and health and well-being.

The National Curriculum of Wales (2008) informs us that Physical Education in secondary schools should “encourages learners to build a platform of skills on which future activity choices can be made. Through their creative, adventurous and competitive activities they plan, practise and improve their performance so that they can enjoy being able to perform consistently well”. Even though adventurous activities have been mentioned and is a main aim of Physical Education little is taught. To change this, adventurous activities can be taught throughout the school curriculum by providing each subject with an outdoor learning approach. Dismore and Bailey (2007) performed a study on outdoor learning and found that “By utilising practical hands-on activities in outdoor settings, it sought to develop children’s knowledge and skills in certain academic areas, an facilitate a positive change in attitude towards learning”. It is thought that children in this century spend too much time indoors and not enough time outside in the natural world. Moss (2012) found that: 
“On average, Britain’s children watch more than 17 hours of television a week: that’s almost two-and-a-half hours per day, every single day of the year. Despite the rival attractions of the Internet, this is up by 12% since 2007.7 – British children are also spending more than 20 hours a week online, mostly on social networking sites.8 – As children grow older, their ‘electronic addictions’ increase. Britain’s 11–15-year-olds spend about half their waking lives in front of a screen: 7.5 hours a day, an increase of 40% in a decade”. 
To prevent this from becoming a problem, outdoor learning can be brought into schools to decrease the time they are spending indoors. Louv (2005) says “As young people spend less of their lives in natural surroundings, their senses narrow, physiologically and psychologically, and we deny them access to a fundamental part of their humanity”. Now to prevent this from happening a change of scenery is needed and more unique experiences are needed to keep the children engaged and motivated to spend more time outdoors. “An environment-based education movement- at all levels of education- will help students realize that schools aren’t supposed to be a polite form of incarceration, but a portal to the wider world” (Louv, 2005). 

Outdoor education not only develops the child’s learning but also develops their physical literacy skills and the health and wellbeing of the individual. Whitehead (2016) defines physical literacy as “the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life”. If outdoor education is going to develop the individual’s physical literacy, then each of these aspects need to be performed. “Physical Education should aim to develop the learner’s confidence in deploying a wide range of movement patterns” (Durden-Myers, 2018). By providing the children with different grounds and affordances they can choose different ways to move around or on these objects allowing them to develop their confidence. An affordance “is an incentive to action” (Gibson, 1986). For example, a chair may afford us to sit on it, but a chair may afford a toddler to climb on it. It is very important to “establish a positive learning environment to support and facilitate a motivational climate” (Durden-Myers, 2018). By providing the pupils with feedback, supporting them throughout their tasks and encouraging them will encourage the motivation of an individual. Self Determination theory (Deci and Ryan, 1985) is a framework for the study of human motivation. Deci and Ryan (1985) suggest that “the need for autonomy, competence, and relatedness underpin self-determined motivation”. Autonomy can be implemented into outdoor education depending on how the lessons are planned and designed. “Leaders who implement programs by allowing choice, providing their rationale for decisions, and taking on students perspectives are able to foster autonomy supportive environments” (Sheldon et al, 2003). If teachers can include autonomy in their planning for lessons, then the children will more likely become motivated to participate increasing their physical literacy. 
There are many health and wellbeing outcomes that can be derived through outdoor education. “Woodlands and green spaces allow opportunities for exercise and activity that can lead to improvements in stamina if undertaken over a period of time” (O’Brien, 2011). Improving on stamina can increase an individual’s fitness levels and doing this on uneven terrain can increase motor control. Fjortoft (2004) studied the effects of natural environments on children’s play and motor development in Norway. She looked at children playing in a natural environment and had a control group playing in a traditional playground. She found that when children were provided with a natural landscape to play in, they showed a statistically significant increase in motor fitness. Sometimes it’s difficult for pupils to focus in a classroom as they are stuck sitting down at a desk with little air and nothing exciting to look at. Kaplan (1995) and Hartig et al. (1991) suggest that “natural environments are particularly good for involuntary attention as the environment holds people’s fascination, allows them to get away from distractions and stimulates the senses, but requires no specific effort”. O’Brien (2006) also did a study where she surveyed parents of children with Attention Deficit Disorder and asked them about their child’s attentional functioning. “They were asked about their children’s attention after activities in a number of settings, including indoor and green space settings, and found that the greener children’s play areas were, the less severe their attention deficit symptoms”. The outdoor environment is inclusive for everyone “The conditions for participation in outdoor education are set by average citizens, not by persons with intellectual disabilities. All citizens have the same rights to education, to daily activities, to an active leisure time and to live a meaningful life” (Brodin, 2009). 
There is a large grass area next to the sports hall and behind the accommodation blocks. After a lot of research, I feel that an Outdoor hammock and shelter would go perfect here. It will allow pupils to assemble their own seating area using equipment such as tarp, ropes and poles. It can be used during PE and PSE lessons, or can be used during the pupil’s social time. “Students playing with equipment to experiment, explore and push boundaries is intimately like the process of learning. Given that capacities to thin creatively are influenced by a setting it is important to capture the sporadic acts of spontaneously and adventure from students exposed to different school setting equipment provisions” (Hyndman, and Mahony, 2018). This type of task will encourage the students to be creative, as they will need to think of different types of ideas to build their hammock and shelter safely. “Creativity is the cornerstone of thinking and is described as a process by which ideas are generated, developed and transformed into value” (Ennis, 1987). Creativity skills will not only be developed from this task but also teamwork and leadership skills. Hattie, et al (1997) states that “outdoor education programs have a positive impact on the aspects of leadership, academic, personality and interpersonal relationships”. Through teamwork pupils will develop certain social skills which will encourage students to continue participation. Hyndman and Chancellor (2015) find that ‘social interaction during students’ physical activity in the school setting promote the highest level of enjoyment’. It is extremely important that pupils are motivated to take part in these activities as it seen to increase participation in physical activity later on in life producing a healthy individual. The key aims of PE in the National Curriculum (National Curriculum of Wales, 2008) are for all young people to become ‘successful learners who enjoy learning, make progress and achieve. Confident individuals who are able to live safe, healthy and fulfilling lives and responsible citizens who make a positive contribution to society’.
Another facility which can be built in this area is an Outdoor stargazing centre. This can be used for science lessons to incorporate astronomy, water cycles, clouds and aeroplanes. Learning outside can provide you with a much better state of mind and improved mental health. “Studies have shown clear health benefits for both prisoners and hospital patients of windows overlooking green space compared to those facing brick walls” (Moore, 1981). This is exactly the same as being stuck inside a four walled classroom. It has been found that learning in the outdoors allows pupils to “feel less frustrated and express greater enthusiasm for work” (Tennessen and Cimprich, 1995). Although it is encouraged to provide more outdoor learning for pupils it’s still important to stick to the curriculum and the school timetable to provide students with high quality education. Science lessons can be a big part of this stargazing centre. They are able to learn more about the environment around them and explore for themselves rather than watch a screen in the classroom and they can ‘explore observations and scientific investigations to give children a real context for their learning” (Gompertz and Hincks and Knight, 2011). 

A bouldering wall can be placed on the wall outside the sports hall. I think that having a bouldering wall will not only develop the health and wellbeing of the pupils but physical literacy greatly. As previously stated in the definition of physical literacy, physical competence is mentioned. “Physical competence can be described as the sufficiency in movement patterns and the deployment of these in the context of a range of movement forms” (Murdoch and Whitehead, 2010). Pupils with low physical competence are more likely to discontinue participation in sport and physical activity. Whitehead (2018) says “The development of physical competence facilitated through meaningful interaction with a range of physical activity environments is essential to encourage effective participation”. When students take part in this activity they develop “self-confidence, self-reliance, patience, perseverance and self-control. Students are meeting challenges, overcoming fears and, in doing so, building their self-esteem. Climbing also provides opportunities to support others, cooperate and demonstrate leadership skills during team-building activities” (Jackson, 2017). All of these aspects that you develop from a bouldering wall allows the individual to feel physically competent. As Whitehead (2018) says “Individuals who perceive themselves to be competent are more likely to continue to participate in physical activity in the future”. 
Beside the sports hall there is a giant green area for Outdoor Planting and a Gardening Patch. ‘Gardening provides different forms of engagement for children, including designing, planting and maintaining gardens; harvesting, preparing and sharing food; working cooperatively in groups; learning about science and nutrition; and creating art and stories inspired by gardens’ (Jordan, 2009). Gardening can be used in a variety of school subjects such as food technology. Bell and Dyment (2008) believe that ‘Children who grow their own food are more likely to eat fruit and vegetables’. They will learn to understand the importance of healthy eating and will show higher levels of nutrition knowledge. Heimendinger and Van Duyn (1995) found that ‘Eating fruits and vegetables in childhood has been shown to be an important predictor of higher fruit and vegetable consumption in adulthood, which can help prevent or delay chronic disease conditions over a lifetime’. Preventing these types of illnesses are extremely important so with lifelong participation in physical activity and good nutrition knowledge will delay or remove any chance of developing this. Not only will gardening help pupils on the inside but it can also help social and interpersonal skills also. Robinson and Zajicek (2005) completed a study where pupils completed a one-year gardening programme. They filled out a survey of life skills and it was found that “they showed significant increase in self-understanding, interpersonal relationship skills, and ability to work in groups compared to non-participating students”. These skills are important for children as they help you to communicate more effectively and give you more confidence to work with other pupils.

Behind the Studio is a large grass area. I think a pump track would fit perfectly here. “Biking is one example of a lifestyle sport which presents an opportunity to increase young people’s engagement with physical activity and green spaces. It is also a sport which is increasing in popularity internationally” (Hardiman & Burgin, 2013). Biking is a sport that can be done anywhere, whether you live in a city or rural area its possible to ride your bike. “Mountain biking can provide valuable insights into the relationships between youth lifestyle sport and space because it is a highly mobile activity” (King and Church, 2019). Biking can increase the develop of the individual’s physical literacy by allowing them to become more confident. Jackson (2015) says that biking “provide valuable alternative, often non-competitive, avenues for achievement, as well as opportunities to develop independence and self-reliance. Through successfully facing up to the challenges which outdoor activities provide, overcoming fears and apprehensions along the way, young people make major strides in confidence, with implications for all aspects of their development”. The use of a pump track can also develop the individual’s health and wellbeing by encouraging lifelong learning as Warbun (2020) says “the real benefit of a good pump track design is that it continues to engage riders as their skills develop. What you learn does not stop here either, it can translate to mountain bike trails, dirt jumps and increase your general cycling skills. A pump track is a place where people can turn a spark of enthusiasm into a lifelong passion for all things cycling”. Having a pump track in the school provides children with the change to develop their cycling skills further and provides them with enjoyment for lifelong participation. 
Next to the pump track is another green space where I feel a parkour course can be built. “according to its founders is the art of moving fluidly from one part of the environment to another “(McLean et al. 2006). “Practitioners of parkour do not compete against each other; instead, parkour is about challenging oneself and one’s level of skill both physically and mentally” (Gilchrist & Wheaton, 2011; Angel, 2011). Parkour is a sport where you can move freely as an individual where you can push yourself as little or as much as you like. It can be made into a competition but is usually more about taking part and enjoyment. “Parkour is an intrinsically motivating discipline, that promotes solidarity and cooperation over competition” (Laine, 2018). Children need to understand and learn the risks that are involved to take part in it safely. “The mainstream media however has tended to depict parkour as a dangerous and even deviant activity, contributing to widespread misinformation, particularly about the degree of risk involved” (McLean et al. 2006). If the pupils are taught about the risks and a teacher is present, then I believe there is no problem with this activity being taught. “the outdoor environment encourages skills such as problem solving and risk taking which are important behaviours for child development” (Wyver, 2008). Risk taking is an important process of the child development by doing it through parkour the children will have more enjoyment and more motivation to continue participating. Grabowski and Thompson (2015) completed a study and the “study shows that parkour has real potential in school health promotion, especially in terms of reaching pupils who are normally uninterested in exercise and health in general”. Parkour is something different that not many pupils would have experienced so having a parkour course would keep individuals entertained and engaged in the activity. 

The inclusion of outdoor education in schools is extremely important not only to meet the aims of the curriculum but to enhance each child’s development. Outdoor education in schools is characterised by multiple opportunities for teamwork, socialisation and the development of physical literacy and health and wellbeing. “Therefore, delivering lessons in the outdoor environment can enrich learning and engagement, widen skill development and improve health, wellbeing and enjoyment in school” (Quibell, 2017). 
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