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 Through a series of reflective journal entries, critically discuss the principles of self- assessment and self-evaluation and the importance of these to the development of effective learners.
	Throughout a series of journal entries, the philosophies of self-evaluation and self-assessment will be explored and reflected upon. This will be completed through a critical consideration of my learning journey in the higher education sector. Within these entries, there will also be an aspect of appraisal alongside identifying why it is fundamental that a student must experience such encounters in order to develop an 'effective learner' profile. The journal entries will be focussing on a range of various learning situations encountered, before bringing together a conclusion on the methods that are used in practice to encourage transferrable skills that can be used within self-assessment and self-evaluation. 
	When considering what is meant by self-evaluation,  a plausible definition for this approach is 'a formative process, embedded into the day-to-day practices and linked to learning and achievement' (MacBeath, 2008). Previous researchers such as Sadler (1989), Shepard (2000) and Stiggins (2001) alleged that self-evaluation is seen as an effective self-regulated learning approach. They also concluded that when this is applied to the mastery of specific learning tasks, it can help students better understand the learning goals, and take greater responsibility within their learning (Olina and Sullivan, 2004). In simpler terms, this means that it should be used daily by students and encouraged by practitioners within educational contexts. By doing so, students are able to develop skills that helps them to identify as an effective learner, knowing exactly what current level they are at within their learning and attainment. Bransford et al (1999) views were in accordance with this statement as they believed that self-evaluation focused on 'people's abilities to predict their performances on various tasks and to monitor their current levels of mastery and understanding' (p12). This meant that with a focus on such learning aspects, there is an element that makes a student focus on what works within their achievements and what needs improving.  In turn, self-evaluation can help this process as it enables learners to assess their existing knowledge in order to establish the improvement needs. Therefore, it is clear to determine that self-evaluation is a vital component for the development of an all-round effective learner due to the skills a student possess when they are able to self-evaluate adequately. However, some researchers such as Ross (2006) who previously expressed concerns around the validity of this strategy.  He claimed that there was a strong doubt within the trustworthiness of self-evaluation. He argued that interview data from a study by Ross et al (2002) suggested that self-evaluation persuaded students that they did not understand core subject ideas. This meaning that students tend to lack self-esteem and the ability to give praise about their own work. This form criticism does not correlate with the healthy development of an effective learner as it can lead to students setting unrealistic goals, adopt strategies that have little effective use, and leads to low efforts and achievements.  
	With this being said, a noteworthy factor to consider is that there is a distinguishable difference between self-evaluation and self-assessment. Klenowski (1995) has previously defined self-assessment as 'the evaluation or judgment of ‘the worth’ of one’s performance and the identification of one’s strengths and weaknesses with a view to improving one’s learning outcomes' (p. 146). This is supported by a more modern definition by Rolheiser and Ross (2001) who stated it is when students 'judge the quality of their work against a criteria, and make adjustments and adaptations in order to improve in the future'. On the other hand, it can be argued that self-assessment's sole purpose is for students to reflect, rather than judge elements of their work. This is because it enables students to participate in a critical self-reflection of their own learning. By doing so, students can reflect on achievements and critically engage with their work, recognising positive aspects and areas for further development. Boud (1995) believed that this should be done through questions such as how am I doing?, is this enough?, how can I tell?. The act of reflecting upon work and making decisions about the next step is what underpins self-assessment. This means that students are able to close the gap from current to desired performances. Recent work from Hattie & Timperley (2007) support this previous notion with the belief that this develops student self-regulation and error detection. This is a crucial role in developing skills that make an effective learner within higher education. This is supported by a statement from LSE (2012) who believe that these capabilities are at the heart of autonomous learning and of the graduate qualities valued by employers and in professional practice.  Conversely, some critics such as Orsmond et al (2002) believe that self-assessment is not utilised efficiently by students as they often do not tend to understand or act upon their judgements. This leads to confusion when using this principle due to the fact that students cannot effectively recognise quality within their own work.  
	Following from this, it is evident that both of these principles are fundamental to a person's learning journey. This is because it develops and progresses skills which are required during the learning within not only higher education, but for all life situations. Andrews & Higson (2008) support this perception with the assertion that such skills are necessary for effective performance, not only in the workplace and in postgraduate study, but in life in general. Throughout my time within higher education, I have used both of these principles in each taught module when it came to understanding any concerns or praise within my academic work. These arose during periods of formative and summative assessments during semesters. In turn, this gave me the opportunity to self-evaluate and assess my work. By doing so, I feel that I have successfully developed into a effective learner. This is because I have taken on board any critique, and used it in a positive way to improve my scholastic skills. Boud (1995) previously supported this notion as he stated that this principle enhances the potential of learner development as a lifelong learner. The following entries will focus on three occasions that I have utilised feedback to inform self-assessment and evaluation. This will also be considered in regards to how this has facilitated my development as an effective learner. 
Written Assignments.
Within the duration of my academic studies in university, I have been set, and in turn, completed numerous forms of summative written assignments. Assessments have been in the form of essays, portfolios, academic posters, blog entries, case studies, literature reviews and reports. Collectively, each  form of written assignment has its own criteria in order to develop a student's academic skills. An instance of how I developed an effective learner profile was through a plan that I devised. This was where I made a rough draft of ideas relating to the assignment, arranged them in a organised written form, and supported them with relevant literature and sources. These skills are vital for students who possess the desire to be an educational professional, as it is required to use fluent and confident academic English with appropriate referencing. After completing an assignment, I have always self-reflected upon how well I have responded to the task set.  I have done so by filling in by self-evaluation forms where I have considered the positive aspects of the assignment and features that I found complex.  By doing this, I was able to provide a critique of my own processes that I can use in future academic assignments. Cottrell (2013) also supports this form of self-evaluation as she stated that it is fundamental to 'recognise the many different elements that contribute to how you learn yourself best' (p5). This means amongst the process of completing my assignments, I have learnt what ways best suits me, and what does not through my self-reflection. Self-evaluation is also vital component for written assignments as it reinstates that I responded to the task set appropriately, and to the best of my abilities. This also included a consideration of the paramount pieces of my work, and sections where I have needed to work on in order to achieve better results in the next assessment.  Stufflebeam (2001) is in agreement with this process as he believes that these decisions are right and that findings lead to future improvement. This has effectively helped me because I have been able to identify what constitutes a high-quality or poor piece of work.
Effective feedback in Written Assignments.   
According to Nichol and Macfarlane-Dick (2006), effective feedback is crucial for self-evaluation and assessment due to the fact that students can internalise their current learning skills, and evaluate how it relates to targets and standards. As a result of completing diverse written assignments, I have always received varied feedback in the form of a grade and comments via my online Turnitin. There has also been written feedback on hard copies of work submitted, and always verbal feedback available through the use of one to one meetings with lecturers. Even though I have always self-assessed my work before submitting, it is always valuable to meet with a lecturer where together we can evaluate my work after it's been marked. I have personally struggled with confidence in my writing, so looking at my work through the perspective of my tutor, I was able to bridge the gap between my ideas and my writing skills. It is resourceful to discuss what the tutor thinks I have done efficiently, and what I can do next time to improve my mark. As a result of this process, I have developed more confidence within my writing skills, an awareness of my strengths and my weaknesses, time management, and developed upon critical thinking skills. Boud (1995) has previously agreed with students and lecturers working together as a component of self-evaluation as he stated that it enhances a student's understanding of academic standards, and the expectations that are expected of them. This means that my involvement in my academic development has made me feel like I possess more of an effective learner profile. As a result of this, I regularly use this process when it comes to self-assessing and evaluating any of my formative assessments. This reinforces the previous statement made by Nicol and Macfarlane-Dick (2006) who stated that 'good feedback practice is anything that might strengthen the students' capability to self-regulate their own performance' (p205).  
Presentations.
Another type of summative assessment I have experienced during my time within university is oral presentations. According to King (2002) oral presentations bridge the gap between language study and language use, whilst ensuring students build creative and critical thinking and problem-solving skills. It meant that I can deliver more than just a written example of how I have understood a topic. These are important characteristics to consider when assessing the development of an effective learner. By creating my own PowerPoint presentations,  I have been able to investigate and gain fresh understandings whilst being an autonomous learner. Independence within learning is an aspect that King (2002) previously deemed as an important characteristic for an effective learner in the 21st century. Prior to my higher education studies, I had not undertaken an oral presentation task. This meant that my first presentation assessment in year one was a very daunting task for me. I found it very distressing and in turn became too conscious in delivering a presentation to my peers, and as a result of this I received my lowest academic mark of my studies. 
Effective Questioning within Presentations.
Recent research from the likes Girard and Trapp (2011) has shown that students have generally negative views when it comes to giving presentations in front of their peers. This was the case for me in year one, and not knowing how to control my anxiety levels caused my marks to drop. However, through making an appointment with my tutor, I was able to self-evaluate my presentation and it was highlighted to me the areas that needed major improvement. Effective questioning during that session gave me valuable comments and suggestions for improvement that I took forward with me. I asked questions such as 'what aspects of my presentation resulted in my low mark?', 'what can I do to improve next time?'.  One of the characteristics of being an effective learner means that you can take on board constructive criticisms without damaging self-esteem, and use them to your advantage. When I reflect upon this, it is apparent that although at first I found presentations alarming, with high quality feedback and self-evaluation I have been able to progress within presentations in years 2 and 3. This sparked new levels of motivation and confidence for me. During my learning journey, I have found during presentations that it is highly resourceful to watch my peers presenting. Girard and Trapp (2011) are in agreement with this as they have stated that observing the other presenters strengths and weaknesses develop better communication and presentation skills. This reinforces that by the use of self-evaluation and assessment, I have progressed in confidence, my marks in years 2 and 3 have improved and both is vital for my future as an educational professional. 
Timed Assessments.
A final alternative of summative assessment that has been required during my time at university has been within timed assessments. Struyven et al (2002) have previously mentioned that the repertoire of assessment methods used in higher education has expanded considerably in recent years. I had never undertaken a timed-assessment before higher education, so this route of assessment was entirely new to me. With this being said, they are an important form of assessment and can establish what level of understanding students have of a topic area Heyneman (2008). A timed assessment meant that I received the assessment title beforehand, and using self-evaluation I was able to determine what I needed to include in order to achieve quality marks, and what to not include. However, due to this factor, the stress and anxiety of an exam became reduced. Within year 1 and 2, I had two modules where timed assessments were a requirement. Through a self-evaluation of my first timed assessment, I appeared to be more concerned with the grade rather than the feedback given and the success criteria. Black and William (2003) have previously expressed such concerns of this within students, claiming that students need to digest and learn from feedback from tutors in order to be effective learners. After the adrenaline of results, I booked a session with my tutor to discuss my timed assessment. Through internalising the feedback given, and the evaluation of why I had been given my mark, I was able to take this on board for my next timed assessment. I believe that this session gave me an understanding of the marking criteria and how to assess where I am in terms of academic abilities. This is a skill I have taken with me over years 2 and 3, and due to this skill I have achieved considerably higher marks. 
	To conclude, self-evaluation and assessment has enabled me to develop into an effective learner, this is a attribute I not have before my time at university. This is because over the course of 3 years, I have learnt how to critique, reflect, evaluate and assess my own work. However, I do not think this would of been possible if it was not for the support of tutors and drop in sessions where I can discuss my work. My grades have improved considerably from year 1 through to 3, and this has been made possible due to the opportunities I have had to self-evaluate, assess and reflect upon work. This has somewhat given me the motivation I need to be an effective learner, and are transferable skills I will take with me as an educational professional and an effective lifelong learner.  
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