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Design and conduct a small-scale research study, and critically evaluate the impact of chosen research tools and data/findings on the learner and on your professional practice.


Many conversations have taken place within education discussing teaching techniques, the pros and cons of certain styles and what can be done to improve the quality of teaching within schools. That is what this document wishes to continue. A discussion on how effective an aspect of teaching is to aid children’s learning. More specifically how ‘Questioning’ can impact children’s learning. A study conducted within a primary school in South Wales to gather findings in order to further understand the chosen focus of ‘Questioning’. 
The question that leads the discussion is ‘Can Questioning Have a Positive Impact on Understanding?’. This broad question allows the study to delve deep into all branches of questioning and its links to the overall productivity of the children. ‘Can’ has been chosen specifically as it implies that not all cases always produce positivity from questioning within the classroom. The study looks to focus on whether questioning can stimulate positivity and what different aspects of children’s lives effect the results.
The hypothesis from the study investigates the idea that pupils are affected differently to different styles of questioning. They each have a preferred approach and each show different progression of understanding from their original stance on the topic. 
The research tools that were chosen to conduct the study were an observational sheet, where six pupils were observed throughout a two-hour period. An informal interview was conducted with the same six pupils where five general questioning regarding their typical classroom experience. Finally, a questionnaire was sent out the staff of the primary school, providing questions of the different approaches they had to questioning.

During research it is key for the writer to engross themselves in previous studies and research. The more you know about a topics background, the more you can help it thrive to its educational potential. 
 
Research tells a story and the existing literature helps us identify where we are in the story currently. It is up to these writing (a research study) to continue that story with new research and new perspectives but they must first be familiar with the story before they can move forwards.
(Austin, 2016, p.40)

Today’s world, experienced and new teachers alike face a constant pressure on improving children’s learning to a higher standard than before. There is always a need for the styles to be refined, the approaches perfected and delivery effortless. Crowe and Standford (2010) believe that if you do not have a structured plan for questioning, “you miss a powerful opportunity to create the type of dynamic and interactive environment in which students actively analyze and process information to answer good questions”. 

A researcher names Michelle Flippione conducted a study where she stated, “Research in classroom behavior indicates cueing and questioning might account for 80% of what occurs in a given classroom on a given day.” (Flippione, 1998). This number equates to the majority of a teaching day, which really highlights the importance of effective questioning to support children’s learning. The aim for this study was to investigate the standard of questioning and what questions are needed to promote critical thinking. It was found that a mix of higher and lower ability level questions were asked throughout the lessons. The number of collated questions asked by 12 teachers in their short reading sessions was “737” questions. The study also found that as the pupils were moving up the school age ladder the percentage difference was increasing as “the percentage of higher-level questions increased in each grade level” (Flippione, 1998). The reliability of this study may be questioned as it was performed by a non-credible source, however the way it was conducted, with quantitative data, we can assume the data is reliable.
These results can be used to enhance the current study. Using the statistics collected will allow the observer to focus on other topics in question. The number of questions and the level have been previously recorded, now the study can focus styles, responses and understanding.

During the study a mixed approach of structured and non-structed observation was used to give the observer a broad chance to collect data based on both a criterion and what they saw of importance to the study. Rolfe and Emmett (2010, p.312) suggest “that ‘if we define observation broadly as one person's perception’ then we could say that all research is based on observation”, allowing observation to have a key role in all forms of research. This approach is accompanied by advantages and disadvantages to both collecting data and the well-being of the children being observed. Observation can provide you with qualitative data.

Observation offers the social researcher a distinct way of collecting data. It does not rely on what people say they do, or what they say they think. It is more direct than that. Instead, it draws on the direct evidence of the eye to witness events first-hand. It is based on the premise that for certain purposes, it is best observe what actually happens. 
(Denscombe, 2010, p.196)

 NSW suggest, qualitative analyses through classroom observation can support quantitative data, as test scores rise for a pupil you can use qualitive analyses to see what has changed in the classroom helping the pupil achieve higher. This approach is used as “these approaches deal more with the stories of individuals” (Nolan et al, 2013) than the statistics and facts. This can then be applied to other pupils within the class to potentially support their leaning further. However, the way the pupil learns effects this approach as they may learn in a different way to others.  Another advantage of qualitative analyses is, it “allows for a detailed examination of thoughts, feelings, opinions and/or experiences of individuals, groups or communities” (NSW, 2019). This links to the research for this study (see appendix A – E) as the observer can note down what the emotional effects of the lesson are for the pupil as well as their general focus. On the other hand, there are disadvantages to this approach that effect the results of the study, the main being due to ‘human error’. Qualitative data may be harder to analyse “as the data collected is not inherently objective, and thus can be open to multiple interpretation” (NSW, 2019). This rings true in many ways as during the study the observer had different opinions of the pupils being observed than the class teacher. This could have a harmful effect on pupils if not carefully approached as the pupil may be seen in a bad light, without completely knowing the pupil. Another barrier facing this approach is time. The primary classroom environment is fast paced, noisy and in somewhat hectic. This does not give the observer much time to conduct a complete observation of the pupils emotional, productivity and response to questioning. A way round this barrier used during this study was to have a structured observational sheet ready with criteria to follow (See appendix A-E). This gave the observer the opportunity to focus primarily on their productivity responses to questioning during the lesson, then further complete the observational sheet post lesson. The disadvantage of this is that each observer may have their own interpretation of events during the lesson. Mukherji and Albon describe observers as different and everyone has different experiences through life and go on to suggest that “all these differences affect what they focus on when they are observing”. 

Another research tool used was an informal interview with the chosen pupils. These were conducted individually in a separate classroom with a witness (teaching assistant) in the room as a safeguarding precaution. The topic used for the interview was questioning, more specifically the effect the teachers questioning had on the pupils. The decision to interview the pupils was made primarily due to the observer having complete background knowledge of the pupils, spent time teaching them and had a strong educational relationship with the class. Pupil interviews can be seen as a disadvantage as NSW states that “conducting interviews and focus groups requires strong interpersonal skills, particularly in making people feel comfortable”. This was avoided as the pupils we very comfortable with the one to one interview, keeping it as an informal chat. Another barrier faced was leading pupils down the path of an answer the observer wants. This was a challenging aspect to conquer due to lack of preparation. To improve this aspect of the interview in the future, the study will need to have more closed questions for the pupils with the follow up of ‘why’ to explain their reasoning. This being said, Mukherji and Albon (2018) agree with Robson (2011) when they state that “the interviewer can clarify what the interviewee is trying to say, and can investigate areas of interest as they emerge, probing and teasing out strands of thought”. According to Robson (2011) this is a key advantage of interviewing as a research method. Also, a guide of additional comments will be planned in order to help pupils with the questions if they do not understand. Another challenge that was faced was the reluctancy of one pupil to answer the questions, this pupil has a gypsy traveller background and the pupils personal view to education is that it is unnecessary. This made it a brief interview with little detail or information (see appendix 2). In the future an approach that may work more effectively at getting pupils within this category involved with interviews/feedback is using the Hawthorne effect. Mukherji and Albon (2018) refers to the Hawthorne effect when they state, “when people know they are being studied, they change the way they behave”. This is evident in the differences during classroom activities and the interview. The pupil regularly engages in work and conversations regarding it with teachers but changed to timid, shy and unresponsive during the interview. In the future to tackle this barrier, a careful undisclosed approach will be taken within the classroom environment. However, this infringes on the ethical rights of that child, so in order to do this full disclosure of this will need to be addressed at the start of the lesson. The outline of what a researcher is looking for and doing at the start of the lesson is used to adhere to ethical conformities as Robson (2002, p.65) supports by stating “ethics refers to rules of conduct; typically, to conformity to a code or a set of principles”. 

The final form of data collection used is questionnaires. This method is extremely like the interview process as they both share the premise of asking and answering specific topic related questions. It does have the fundamental difference that an interview is “always impersonal in some ways; that is, there is always personal contact between the researcher and the participant” (Mukherji and Albon, 2018).  The focus was teacher based and how they perceive questioning in the classroom in relation to its importance of developing understanding from effective questioning. Questionnaires are an effective way to get a set number of questions out to a large group, giving you both open and closed questions to analyse and both quantitative and qualitive data. The disadvantage that Mukherji and Albon (2018, p.261) suggest is that the aspect that provokes a response to a questionnaire is if it important to us, whether that being for work, or to win something. This suggest that the questionnaire used in this study has no value to the participants to complete. Mukherji and Albon (2018, p.261) later state that we “complete questionnaires if they are conducted by colleagues, friends or students (when we have time) as we have a personal and/or professional commitment to them”, which contradicts the previous reason for low engagement with the questionnaire.  

The results from the study are both varied and intriguing. The predictions for the result of the study were somewhat correct with some anomalies. The pupil's observation was conducted well and effectively with no engagement with the pupils that were being observed. The pupils who were being observe were chosen through random selection, when they asked the teacher a question and vies versa. He results were as predicted with the pupils who were not engaging with the lesson and the teacher were less productive. This was accompanied by these pupils distracting others and effecting their overall engagement. My observational sheets may give evidence to this behaviour through the comments; however, this does not affect the overall result. Pupils who started the lesson with little engagement were identified by the class teacher and brought onto the teachers focus table. This was not there as a punishment, but to follow the lines of Skinners operant conditioning theory positive reinforcement by giving them positive feedback on their work and encouraging them to continue doing better. When these pupils were on the table their engagement increased due to conversing with the teacher and conveying queries about the task and getting an overall understanding of what to do. The pupils began to increase productivity and could then return to their tables to continue work independently. The teacher then needed to continue questioning them with closed questions such aa ‘are you ok?’ ‘can I help?’ etc.
The interview questions provided the study with a more in depth look on the pupil’s opinions on questioning. The pupils gave an insight on the differences between each teacher questioning styles and what they found more effective. Going against current belief of a brief introduction to the lesson, the pupils preferred it when the teachers take their time to explain the task. The pupils also said that they enjoy when the teachers use real life events as examples of tasks or during explanations. This then limits the amount of questions that the pupils must ask about the task and allows the teacher to ask engaging questions. An aspect of this that is hinders their understanding is the pupil's confidence, every pupil said that they did not want to ask questions regarding understanding in front of the whole class as they were ‘embarrassed’. Finally, the pupils conveyed that they find when they fully understand the task at the start, they do not need to ask questions often and can be more productive with their work.
The questionnaire has had a different result than predicted. Even though the questionnaire responses contain a range of detailed answers with insightful information regarding teaching, the lack of responses hinders the reliability of the results. Due to this hinderance, this part of the study cannot be used to speak for many teachers in South Wales. The overall result of the questionnaire is that many of the participants believe that questioning improves understanding by giving pupils clarity of the task and aims for the session. The combination of open and closed questions is vital for engaging pupils and promoting their understanding further. However, this needs to be monitored closely to utilise the correct style of questioning when it is needed. As Hattie (2009) states “The biggest effects on student learning occur when teachers become learners of their own teaching.” This allows teachers themselves to continuously improve, thus improving the pupils overall learning.

The above is a complete has been summarised with the research question in mind. The research question ‘Can Questioning Have a Positive Impact on Understanding’ is broad and allows the study to use different approaches, angles and perspectives to investigate a similar topic that’s been covered before. For example, the study conducted previously by Filippone 1998 follows the same lines as this current study except for the style of data collected quantitative compared to qualitive. These studies are crucial for the development of questioning within classrooms as it provides future aspiring teachers with a base layer of information, allowing them to correctly ready themselves to be effective teachers in their careers ahead.

The outcome of the study conducted has allowed a new perspective to questioning. Questioning has been proven to have a significant impact on engagement within the classroom. From this study, more specifically the observation we can see that the pupils who lacked engagement were affected through effective questioning, keeping them engaged with the task at hand. Pupils had a steady increase of productivity while working one on one with the teacher using topic specific open and closed questions to assist their learning. This goes to suggest that pupils sometimes are shadowed by a hectic classroom environment and teachers need to be vigilant to see who needs the extra support and when. This is further supported by the interviews with the pupils. The anonymous comments of the lack of confidence in a whole classroom setting backs up the suggestion of teacher's efficient observational skills, scanning to see who may need support.

Another aspect of teaching unveiled during this study is the difference that perspectives have on questioning.  Teachers have a different view on how understanding effects pupils during lessons. Pupils deem understanding at a high priority level during lessons whereas teachers see it as average importance. This itself gives an insight into how teachers plan their lessons, with the introduction as brief to begin hands on work. As on the pupil's side, they would prefer extra time for the teachers to explain the premise of the lesson more clearly.

Ethics has a huge card to play when conducting any style of research with young and young minded pupils. This includes verbal and non-verbal consent and at all age ranges, supported as Flewitt (2005) found that “children as young as three years old were competent and confident enough to grant or withdraw consent – with some more outspoken and enquiring than their parents”. It is seen that pupils require “high levels of understanding for a valid consent, however, could operate to exclude research with very young children unless an adult has consented on their behalf” (BERA, 2015). This further adds to the difficulty of conducting research within schools and hinders the advancement of teaching at its roots.

In the future the study could improve by testing new research methods, having more structured research tools in place prepared to enter the classroom. Also, a different approach to the ethical aspect of the observation. The colloquial approach to the interviews worked in some cases, but it is down to the interviewer to get background knowledge of the pupil and how to approach the situation to get the best from the experience.
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Appendix 2 – Questionnaire 

https://forms.office.com/Pages/ResponsePage.aspx?id=-REPTm4EBUWcuNshUjEeIRS3vDn8DpBPoMBRTaZVTrxUNlM2RzVIMjVFSjNKNEo0ODYyNVJCS1pDRS4u


Appendix 3 – Interview Script 1

Interviewer - First one, you know at the start when Mr Bacon was explaining things, we call it an introduction to your lesson, did he or do all the teachers ask you questions as you are going through things?  You personally, not the class. 
Child - It depends 
Interviewer - Go on explain 
Child -For example eg, sometimes when we are with Mrs ?????, when she talks about something say for example adjectives she like has anybody heard of it, stuff like that?
Interviewer - So that’s when she asks you a question, do you tend to ask questions just to help you out a bit?  If you do not understand  something do you think that helps you understand 
Child - Yes 
Interviewer - On what extent? So how, do you ask the question and then you are like perfect I’m going to get on with it or do you just kind of go, its ok I’m just going to mess about a bit. 
Child - the first one 
Interviewer - the first one, so focused are you, liar.   Right, got one here, are there any times when you want to ask a question but you don’t?
Child - yes 
Interviewer - Yes, there are times.  Why don’t you ask? 
Child - Because its a silly question 
Interviewer - So you think its a silly question.  What sort of questions?   
Child - Silly ones.  
Interviewer - So is it things that you are really stuck with or is it something that I really don’t know what that means.   Should I ask? 
Child - Or like sometimes when you want to ask a question but then all of a sudden the teacher just moves onto something else.
Interviewer - Right ok. So then you’re then stuck and you don’t know what he meant. But they have gone on anyway.   Do you ask then afterwards? 
Child - Yes 
Interviewer - So you go up afterwards when it’s quiet.   Oh right, so the reason that you don’t ask is because you are a bit 
Child - I raise my hand up but then all of a sudden the teacher goes onto something else.
Interviewer - Oh ok, right, so that’s the teacher not seeing that you have got your hand up, or do you kind of put your hand just slightly up. 
Child - Yeah
Interviewer - Ah I know you, you don’t stretch up, you’re just like “excuse me”.
When you fully understand what to do, do you find you work better?
Child - Yea
Interviewer - Easier? 
Child - Yea
Interviewer - So you just fly through the work? 
Child - I don’t fly through but I’m better than when I don’t get it. 
Interviewer - But do you understand it? Because I can go through work really quickly but then I might not understand it
Child  yes
Interviewer - So do you find then that when you understand the work fully, you go and ask Sir is this right? and he turns around and says yes, yes, yes 
Child - Yes, I like doing that 
Interviewer - I bet you walk away and you feel chuffed then 
Child - Yeah

Appendix 4 – Interview Script 2

Interviewer - So, this morning, or this afternoon you had Mr Bacon.  At the start of the lesson they do what is called an introduction, it's where they explain exactly what they want you to do.  Do you find that the teachers ask you a lot of questions when they explain things? 
Child - Yea
Interviewer - That was a quick yes. What sort of things do they ask? 
Child - They keep on saying the same thing to write down something
Interviewer - Oh ok, so they are not asking you things, they are saying write down this, write down this. 
Child - Yea 
Interviewer - So when they are explaining the task, so Mr Bendle for example, when he is explaining somethingto do, does he ask the class anything?  Does he ask you anything specific, when he’s explaining ?
Child - Well, yea
Interviewer - What sort of things does he ask you?   
Child - We do the work on the board ……………………….. 
Interviewer - What does he ask you when he is explaining things? Does he ask you, do you understand? Are you ok?
Child - Yea 
Interviewer - So he is just checking up 
Child - Yea
Interviewer - Do you find when he does that, or say for instance now, if I was explaining something about maths, and I said do you know the answer and you said I don’t know the answer and I said why don’t you know the answer ? Because I don’t understand this bit - do you find that because you have explained what you don’t understand that he will then go into it a bit?
Child - Yea
Interviewer - Does that help you understand more?
Child - Yes 
Interviewer - So if for instance, I said it was on the board - what does productive mean? And everyone was like I don’t know so he would go through that, do you find then that ah I understand what it means now. 
Child - Yea 
Interviewer - So questioning does help a bit 
Child - Yea 
Interviewer - Good, good. Any times that you want to ask a question and you don’t?
Child - Yea, lots 
Interviewer - So why don’t you ask? 
Child - Don’t like asking 
Interviewer - Two people I spoke to before you said yes as well.   I do as well in uni and Mr Randall does. Why don’t you ask? 
Child - I don’t like it 
Interviewer - Is it because its a big group? 
Child - Yea, mostly 
Interviewer - So do you think now you’ve moved on to that focus table, are you asking questions? 
Child - No 
Interviewer - Still a bit too big?   
Child - Yea 
Interviewer - So if it was just me and you in a room, you’d be ah what’s this, what’s that
Child - Yea
Interviewer - Or would you wait for me to explain it? 
Child - No 
Interviewer - So you would just ask?
Child - Yea 
Interviewer - It's a tough one that because in big groups people tend to think it may be a silly question or something like that or is it that you can’t be bothered to ask.
Child - Just don’t want to ask. 
Interviewer - So do you find that effects how much you understand?   Because if I did not understand something and I did not ask, I wouldn’t understand it after would I
Child - No 
Interviewer - When you fully understand the task, when I’ve been here sometimes you were very confused and sometimes you found this is easy, do you find you work better when you completely understand?.  
Child - Yea
Interviewer - So you get on with your work a bit better.  
Child - Yea
Interviewer - You find as well then once you understand that you will go up to Mr Bendle, myself, Mr Randall and you would show us your work and we would go, like, perfect. 
Child - I don’t go up and show anyone my work really 
Interviewer - Ok, do you find when you go back to look at it when we’ve marked it, everything is correct? 
Child - No 
Interviewer - So even though you’re understanding, you’ve got a few things wrong.   Do you go back then and with your green pen. Do you correct things or do you go and ask Mr Bendle? 
Child - I correct things 
Interviewer - Oh good so you’re a bit independent.


Appendix 5 – Ethics form
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Interviews – 3 pupils of mixed ability will be involved in a semi-structured interview where they will be invited to respond to key questions. For example, do you find questioning helps your understanding? What sort of questions does the teacher normally ask? The interview will be conducted in the style of an informal chat where I will be making short/rough notes and have an audio recording of the interview itself. The children will have the choice to participate and they will at no point during the day be forced to take part in anything they do not want to do. They will also have the option to stop at any time, or not answer a specific question. Pupils will be able to tell me at any point in the interview to tell me how they are feeling during the interview. There will be 3 key points in the interview to stop and ask the pupils if they wish to continue. No names will be recorded, but they will be referred to as child A, child B, and child C. 
 
Questionnaire – 2 members of staff will be given the questionnaire to work through. 1 teacher and 1 teaching assistant. The questionnaire will cover a range of questions encompassing teacher questions, pupil questions and recapping questions. For example, What styles of questioning do you use? Does pupil questioning effect the flow of the lesson? When asked a question do you follow it up afterwards? The questionnaire will have a variety of question styles, giving the members of staff a chance to give reasoning for their answers and give as detailed answers as possible.
 
Observations – 3 pupils will be chosen to observe, the same pupils as involved in the interview. The key elements that will be observed are questioning from the teacher during the lesson, questioning from the pupils to the the teacher during the lesson, follow up questions throughout the lesson, and productivity of the pupils after conducting questioning. The observations will be chosen at random as the lessons go on. 
 
 (this box should expand as you type)
	
	
	


 
	Location of research activity
Identify all locations where research activity will take place.

	 
The research task will take place in a small school in an area of social deprivation. There are approximately 190 pupils within the school. The school has a vast ability range with 2 Special Teaching Facilities.
 
 (this box should expand as you type)

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	 
N/A
 
(this box should expand as you type)


	Use of documentation not in the public domain: Are any documents NOT publicly available?   
 
	NO
	☒

	
	YES
	☐

	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.
 
(this box should expand as you type)
	
	


 
SECTION F: Scope of Research Activity
	Will the research activity include:
	 
YES
	 
NO

	Use of a questionnaire or similar research instrument?
	☒
	☐

	Use of interviews?
	☒
	☐

	Use of diaries?
	☐
	☒

	Participant observation with their knowledge?
	☒
	☐

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☒
	☐

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box
For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☐
	☒

	Details of any other primary data collection method:
 
 
 
(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).
 
If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 
 
 
SECTION G: Intended Participants
	Who are the intended participants:
	 
YES
	 
NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	Vulnerable adults?
	☐
	☒

	Children and Young People under the age of 8? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.
 
	☐
	☒

	Other – please indicate here:
 
 
 
(this box should expand as you type)
	
	


 
	Participant numbers and source
How will you identify participants and how will they be recruited? 
	

	How many participants are expected?
 
	 
20 participants
 
(this box should expand as you type)

	Who will the participants be?
 
	 
15 teachers, 5 pupils (year 5/6)
 
(this box should expand as you type)

	How will you identify the participants?
	 
Previous PTE2 experience in the school 
 
(this box should expand as you type)


 
 
	Information for participants:
	 
YES
	NO
	 
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	Will you obtain written consent for participation?
	☐
	☐
	☒

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☐
	☐
	☒

	If NO to any of above questions, please give an explanation 
	
	
	

	 
(this box should expand as you type)
	
	
	


 
	Information for participants:
	 
YES
	NO
	 
N/A

	Will participants be paid?
	☐
	☒
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	If YES to any question, please provide full details 
	
	
	

	 
(this box should expand as you type)
	
	
	


 
SECTION H: Anticipated Risks
	

Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 
 
If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  
	
	
	

	Full risk assessment completed and appended? 
 
	
	Yes 
	☐

	
	
	No
	☒

	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information
	
	
	

	Risk to Participant:
 
· Pupils may feel under pressure to give the correct answer to the questions.
· Breach of confidentiality, due to pupils being worried of referring information to the teacher.
· Teachers may feel under pressure answering questions.
 
(this box should expand as you type)
	How will you mitigate the Risk to Participant
 
· Pupils will be told that there is no consequence for anything they say. I will make it clear that I want open and honest answers. 
· I will make it clear that the answers they give will affect their education in no way and there will be no repercussions for their actions and answers in regard to the research
 
 
(this box should expand as you type)
	
	

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities
	
	
	

	 
N/A
(this box should expand as you type)
	
	
	

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest
	
	
	

	Risk to Investigator:
 
· Allegations from pupils in the classroom while completing the research.
 
(this box should expand as you type)
	How will you mitigate the Risk to Investigator:
 
· The majority of the research will be during a normal activity in the classroom. There will be another researcher present while interviewing is taking place.
 
(this box should expand as you type)
	
	

	University/institutional risks
For example: adverse publicity, financial loss, data protection
	
	
	

	Risk to University:
 
· Not behaving in a way that could impact the relationship between school and university. 
 
(this box should expand as you type)
	How will you mitigate the Risk to  University:
 
· I will behave in a professional manner, at all times and adhere to the UWTSD guidelines
 
 
(this box should expand as you type)
	
	

	
	
	
	


 
	Disclosure and Barring Service
	
	
	

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES
 
	NO
 
	N/A
 

	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐


 
 
SECTION I: Feedback, Consent and Confidentiality
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	 
N/A
 
(this box should expand as you type)

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	 
I will converse with my class teacher and senior mentor and inform them of the research I will be undertaking, providing reason and rational behind the research. The headteacher of the school has been informed through phone call and will be contacted via email with full details of the observational plans. I will be verbally asking the children who are participating whether they wish to participate with another researcher or teacher present. Children will also be informed they can approach me at any time to ask questions and discuss their contribution to the project.
 
(this box should expand as you type)

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	 
No names will be recorded. Names will not be disclosed to anyone, with the participants remaining anonymous. Individual data (raw scores, individual identifiable performance outcomes) will be available to participants and the school if they wish. 
 
(this box should expand as you type)


 
 
SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	☐
	☐

	If YES, provide a description of the data and explain why this data needs to be collected:
	
	

	 
 
 
(this box should expand as you type)
	
	

	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	 
☐
	 
☐

	If YES, provide a description of the special category data and explain why this data needs to be collected:
	
	

	 
 
 
(this box should expand as you type)
	
	


	

Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	☐

	University computers?
	☐
	☐

	Private company computers?
	☐
	☐

	Home or other personal computers?
	☐
	☐

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☐

	“Cloud” storage or websites?
	☐
	☐

	Other – specify:
 
	☐
	☐

	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:
	
	

	 
 
(this box should expand as you type)
	
	

	All Data Storage
	
	

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☐

	Sharing of data with others at the University?
	☐
	☐

	Sharing of data with other organisations?
	☐
	☐

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☐

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☐

	Publication of data that might allow identification of individuals?
	☐
	☐

	Use of data management system?
	☐
	☐

	Data archiving?
	☐
	☐

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):
	
	

	 
 
 
(this box should expand as you type)
	
	

	List all who will have access to the data generated by the research activity:
	
	

	 
 
 
(this box should expand as you type)
	
	

	List who will have control of, and act as custodian(s) for, data generated by the research activity:
	
	

	 
 
 
(this box should expand as you type)
	
	

	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  
	
	

	 
 
 
(this box should expand as you type)
	
	

	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 
	
	

	 
 
 
(this box should expand as you type)
	
	

	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
 
	YES
	☐

	
	NO
	☐

	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☐

	
	NO
	☐


 
 
SECTION K: Declaration
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.
 
In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice
	
	

	Signature of applicant:
	Mr. Kurt A Westron
	Date:
27.02.20
 


 
For STUDENT Submissions:
	Director of Studies/Supervisor:
	Dr. Sioned V. Hughes
	Date:
27.02.20

	Signature:
	S.V.Hughes
 
	


 
For STAFF Submissions:
	Head of School/Assistant Dean:
	 
	Date:

	Signature:
	 
 
	


 
Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.

	☒
 
	I have deleted the guidance notes before submitting the PG2 for consideration
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APPENDIX GA36b

LEVEL 5 ASSESSMENT SPECIFICATION
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Professional and Pedagogic Studies Cycle 2: Researching the Leaming:
what, how and why am | teaching?

C—
e,z
Assessment (%

Design and conduct a small- (Word count  (or | Equivalent to 4000
Scale research study, and | equivalent)

criically evaluate the impact of

chosen research tools and

datalfindings on the learner and

on your professional practice.

Submission 19103120 (by 23:59) Retun date of
deadiine: provisional  marks

& written feedback:
‘Al wilien assessments, where practical and possble, must bé SUDIed via
Tumitin unless otherwise instructed by the Lecturer. (Please DO NOT put this
assessment specification into Turnitin or it will match many similarities with
other students’ submissions.)
Alternative submission method (if applical

Late submission of the assessment will result in a late penalty mark.
Penalties for late submission: Up o one week late, maximum mark of 40%. e

Submission
method:

Over one week late, 0%. Only the Extenuating Circumstances Panel may
approve a change to submission dates.

Academic honesty s required. In the main body of your submission you must
give creditto authors on whose research and ideas your work is based. Append °

1o your submission a reference list that indicates the books, articles, etc. that
you have used, cited or quoted in order to complete this assessment.
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