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An effective learner has moral understanding of themselves and recognizes the growth to become an effective learner. As Watkins, et al (2002, p.4) states ‘This is not just acquisition of particular strategies, but the monitoring and reviewing of learning to see whether strategies are effective’. The learner must be aware and involved in reflective, development and monitoring processes. The meaning of the word effective comes from the Latin for performance or achievement and an effective learner can be described from an individual’s characteristics (a talent or developed skills), behavior to enhance learning, self-regulation and achievement (McQueen and Webber, 2013). 
	This portfolio will critically discuss the principles of self-assessment and self-evaluation and how these are important to become an effective learner, including a series of reflective journal entries that highlight and reflect upon different assessments and learning situations throughout my time in higher education. The reflective journal entries in this assignment will include, the role self- assessment and self-evaluation play in developing effective learners, reflecting on presentations, written assignments, peer- assessment, how I have used assignment feedback and any areas of development for future work in the education sector and how being an effective learner is relevant to the workplace.
Self- assessment has been found to improve student learning through a student’s self- mindfulness. As Basnet, et al (2011) states students can monitor and follow the progress of their study while evaluating the quality of their work following a clear criterion. There is a significant amount of evidence that shows the role self-assessment plays in developing an effective learner and some of the ways of training the individual include developing success criteria, how students use assessment, feedback and producing goals and action plans (Rolheiser and Ross, 2000). This is supported by DCELLS (2010) who states that self-assessment does not just look for the weaknesses in the work, it helps learners to become more active in their learning, looking at how assessment can improve learning when students are involved in writing and marking assignments. 
	Self – assessment is a highly regarded assessment strategy because of some of the reasons highlighted above, however this assessment strategy does come with some challenges which if not addressed would delay the development of effective learners. As Marcangelo (2010) expresses,  self-assessment needs to be monitored regularly by the teacher or lecturer without discouraging the work of the student, this strategy requires a lot of preparation to make sure that the purpose of developing effective learners is successful, the students need to understand how the assessment criteria links with the outcomes and what exactly is being assessed and also, feedback needs to acknowledge achievements but provide awareness of the areas needed to improve. Some teachers do have concerns with sharing control of assessment with their students because they feel it can decrease standards of assessment and give students rewards if they boost their achievements (Ross, 2006).  There is a need to make sure students do not misapply the criteria and take advantage of this type of assessment. 
By using self -assessment it gives students responsibility over their own learning, it is effective when used as formative assessment to gain feedback from work and amplify objectivity (Gurbanov, 2016). 
Self-evaluation is an important component of learning that can develop an effective learner. It allows the learner to develop further learning if the learner can identify what more needs to be learned (Sharma, et al, 2016). The types of assessment where the teacher has the control can restrict the capacity of further development, but self-evaluation focuses on a partnership between the learner and assessment. Self- evaluation can also be a successful way of assessing in teacher education. As Dyson (2010) highlights, self-evaluation allows more time for student teachers to self-reflect as it is a model centered on the person. Instead of concentrating on the traditional learning theories in teacher education, they can explore what they understand about learning, teaching and themselves.  The main focus of self- evaluation is improvement and allowing students to learn and reflect (Kay, Li and Fekete, 2007). The students self-evaluate with a criterion that the teacher or lecturer has provided to align with the learning objectives of the module they are studying, after they have self-assessed they can revisit and reassess. 
For self-evaluation to be effective to the learners there are several guidelines that should be met because if not, self- evaluation would be a waste of time and resources. As NCSL (2005) suggests enough time must be allocated to self-evaluation prioritizing what is most important. It is important that self- evaluation is developed gradually over a long period of time and communication, perhaps between student and teacher is essential to motivate the students and acknowledge, discuss and follow up on the evaluation. Also, there are some negative insights of self-evaluation, for example, the impact of it on a teacher’s workload, a lack of resources, so training, time and support in terms of materials are all essential to contribute towards effective learners (Rudd and Davies, 2000).  However, self-evaluation can organize change in a student’s development and this change can be shown through a series of reflective journal entries below from my experiences as a learner in higher education. 

Assessment through presentations
Throughout my time at university, being assessed through presentations has given me the chances to reflect and strengthen areas of development. One of the self- assessment principles is that effective learners self-monitor and develop learning strategies suitably (Boud, 1995). A student should be able to influence their own learning. This relates to my experience with presentations because in my first presentation at university I had very little confidence and my feedback included comments to make eye contact with the audience. Self- monitoring allowed me to set realistic goals to monitor my behavior while presenting.  According to Ndoye (2017) self- assessment positively correlates with the development of self-confidence in the learner’s personal abilities and engagement skills which is essential to be able to present effectively. In my third-year presentations, I have established a presentation style that suits me as a learner, engaging and appearing more confident according to recent feedback. 
As self-assessment is continuously being developed, it is effective when the learner understands their own needs and recognizes their faults (Taras, 2010). For some learners it would take a long time to be able to self-assess and use feedback appropriately. For example, it has taken me until my final year to be able to act upon the feedback given to me and improve my work. In my first presentation I did not express confident behavior but at that time I was trying my best to be confident, so my growth is shown over the development process taking into account the other self-assessment principles that are discussed below all contributing to myself being an effective learner. 
Higher education has given me the opportunity to give presentations which has helped develop numerous skills that I can use in my future career in education from how to design and structure presentations to the delivery skills I have learned. Self -assessment enabled me to obtain meta-cognitive skills that I have been able to use in other aspects of my studying, such as written assignments (Ritchie, 2016).  

Written Assessments
Self-assessment in written assignments is valuable to become an effective learner because the assessment system allows the learner to be aware of the goals and standards expected. As Orsmond, Merry and Reiling (2002) suggests, for this type of assessment, marks, criteria and performance feedback all contribute to self-assessment. For every written assignment at university I have been provided with the assignment criteria that included key points that should be covered throughout my assignment. For example, the structure and argument, application of educational theories and showing understanding, additional reading evidence and the style and presentation. This was a useful tool for me to become and effective learner because self-assessment links with the learning outcomes aligning with the assessment and assessment criteria (Gibbs and Simpson, 2004). Being able to understand the criteria of assignments and relating to the objectives of the written assignments helped me consider how learning involves understanding. From using the assessment criteria for my written assignments, I understand how they should be presented, the ability to answer the question asked, critically evaluate in my second and third year and make an in-depth examination of theory and research. 
	For some student’s self-assessment can be difficult to use because it can cause tension between the students’ thoughts on the standards of their work and the teachers view on the quality of the work. In my own experience of written assessments, the standard of my work was set from the teacher’s standards at the very beginning of my studies. However, as Andrade and Valtcheva (2009) state, some teachers feedback and expectations of assignments conflicted with the student’s own standards.  There is a difference between self-assessment and writing an assignment based on what the lecturer or teacher wants, and some students commented ‘I’m not sure if this says that we’re self-assessing or that we’re simply just breaking down what the teacher wants in the paper’ (Andrade and Valtcheva, 2009, p. 17).  Self- assessment needs to be understood why it is used and how it can benefit the learner. 

Peer-Assessment
Peer-assessment plays a vital role in developing an active learner because of its ability to engage the learner in the education process while advancing self-evaluation and reflection. As Li and Gao (2015) expresses, if a learner can uncover the strengths and weaknesses of their peers work it would provide them with important skills that they can use in education and the workplace. At university, my experience of peer-assessment comes from first year where we had to make an academic poster. Using peer-assessment, the posters where spread around the classroom and we had to evaluate everyone’s posters, delivering some good critiques and improvements of the work. I remember finding it difficult to critiques someone else’s work but throughout my education I have developed and understand the criteria of assignments and what to look for considerably more. This process of peer-assessment was managed well, and it led to a variety of different feedback to reflect on. As a class we were provided with a success criterion to look at while peer-assessing, it is important to allow plenty of time and the teacher is there to validate the student’s evaluation if needed (Langan and Wheater, 2003).
	Peer-assessment can provide a different opportunity and view of self-assessment by developing the skills to be able to assess someone else. However, there are some reasons why some people might resist it. For example, Liu and Carless (2006) discuss some of the literature on the challenges and found four main reasons. The first is reliability because students do not have the same academic knowledge that the lecturer would have when assessing, for example, when assessing each other posters the feedback may not have been as informative as the teachers. Similarly, the students may not perceive their classmates as qualified to give feedback, they may find it uncomfortable to critique a friend ‘s work and as discussed previously, needing a considerable amount of time to peer-assess may discourage the teacher not to do it because the teaching schedule is already under strain.  

Feedback
Receiving and using feedback is one if the main focuses of self-assessment and self-evaluation to create an effective learner. It is useful because it can allow further development once the learner has recognized what they need to learn and self- assessment focuses on the process of assessment and not just the outcome of it (Spiller, 2012). In the first and second year at university I would fill out a personal evaluation of the assignment I had just completed to assess my own work. The self-evaluation included what the best features of my work were, for me this was how I planned and presented my assignments, which features of my work could I improve on, in my first and second year I found it difficult to critically analyze my work, also, what was most satisfying about the assignment, e.g. gaining further knowledge on the topics looked at in lecturers and seminars. As Boud (1995) states students do not enter university with their skills and learning fully developed, so a range of different self-assessment skills can be learned through different subjects or different types of assessment in my case. 
	There are some barriers to effective feedback that will be highlighted. As Hardavella (2017) suggests some of the feedback may be too generalized, for example the student may be unclear about how to use the feedback if it is not specific. In my experience with feedback it was always tailored to the work that I had done in the assignment and therefore specific to me. Also, some students may not value where their feedback is coming from, if it is from another student or teacher they do not understand or have a good relationship with. Similarly, the student may be defensive over their work when they receive feedback. In the feedback section of the assignment you must look at it as a positive and reflect on the good and the bad, for example, I received comments suggesting that I need to explain further the points that I make which provided me with feedback that I would not have found myself. 

How can being an effective learner effect future work in education?
Being an effective learner and having self-assessment skills can help with a future career in the education sector. Self-assessment can develop a range of skills that are important in the work place. According to Gallo (2016) emotional intelligence is a form of self-assessment, one’s ability to adapt, self-awareness and empathy are all skills from being an effective learner. Also, how you would manage your time in work, the way information is processed can all be influenced by the ability to self-evaluate for example, with information processing the brain is trained to evaluate certain situations especially those which require on the spot thinking. 
	There are self-assessment tools that are used in the workplace to help understand the skills you have, they are just simple exercises that focus on areas such as behavior patterns, personal goals, values and beliefs and personality traits (Edward Lowe Foundation, 2019). The tools can help with developing your weaker skills, for example communicating with employees. If self-assessment is used throughout your education, the more prepared you will be for the different self-evaluation techniques you may be faced with such as appraisals and training. 

Conclusion
This portfolio has considered the specific aspects of self-assessment and self-evaluation and how they contribute to creating an effective learner.  I have considered the roles different types of assessment have in developing skills that make an effective learner. These include, presentations, which developed skills including communication skills, written assignments which allowed me to reflect on my work, peer -assessments which give me the experience of analyzing others’ work and how being an effective learner can provide the skills which filter into the workplace because the way we think and evaluate different situations has changed from self-assessing ourselves. 
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