The aim of this written work is to critically discuss the factors which can put groups and individuals at risk of being excluded in an educational setting. But before that important is to explain what inclusion and exclusion stand for. Inclusion means that all children regardless of their abilities, disabilities, or health care needs should not be isolated from the 'mainstream' education. They have a right to learn with other children with appropriate adaptations placed to meet their specific needs (Department for Education and Skills, 2001). Inclusive practice focus on minimising barriers to learning which could affect individual's ability to accomplish their potential. Inclusion depends on several factors such as the level of training and qualification of teaching staff, availability of resources and the specific needs of the learners. When discussing inclusion important is to mention term differentiation which is a process of adjusting teaching practice, adapting to instruct a diverse group of pupils (Evans and Lunt, 2002). In addition, vital is to outline that learning needs term encompasses a wide amount of possible needs such as English as an additional language, physical disabilities, behavioural, emotional and social problems, poverty, family problems, mental health conditions or culture (Department for Education, 2011). Inclusion should not be discussed without mentioning equality and diversity as they are especially important pieces of the practice. Equality' indicate and ensure that all children and young people have equal opportunities to learn and are not disadvantaged by any personal factors for example, disabilities, race or sexuality. Diversity refers ‘to ensuring that every learner's differences are not only acknowledged, but celebrated and valued’ (The Equality Act, 2010). Exclusion ‘is the act of not allowing someone to take part in an activity or to enter a place’ (Cambridge Dictionary, no date). In education exclusion occurs when a headteacher makes decision that a pupil is not allowed to attend school because of a series of incidents or from one profoundly serious incident. In setting X decision about excluding a pupil is not made easily and is treated as a last possible option when trying to help and protect certain child or pupils.  
As mentioned before there are a many different factors which can put individuals or groups at risk of being excluded in an educational setting. In education exclusions affects certain groups like pupils with SEN, ethnic minorities or children and young peoples from low socio-economic backgrounds. Poverty is well known term used when talking about the most deprived groups in society, children and young people who are raised in poor housing, high crime environments, families with health problems or ‘broke’ family.  Individuals from those classifications are at risk of being excluded from education setting or socially excluded. As Butler comments:
Overall, 14.4 million people in the UK were living in poverty in 2018-19, up by 100,000 on the previous year, of which 4.5 million were children. About 4.5 million people – 7% of the population – were in deep poverty, and 7.1 million people (11%) were in persistent poverty, meaning they had lived below the breadline for at least two of the last three years (Butler, 2020).
In addition, Bousted (2020) points out that ‘Nine children in every school class of 30 are poor, as teachers know well’. Robins and Rutter (1990) also suggests that the most vulnerable children are those who growing up in public care, children from families where relations are weak, children with absent parents, families where addiction is present or those with criminal records. Furthermore, Bynner and Steedman (1995) outline that lack of pre-school experiences such as attending nursery or play group can have impact on child’s future in school. Unfortunately, not every child qualifies for example for Flying start as quite often the ‘post code’ can disqualify young person.  Being unable to attend of pre-school can also be one of risk factor, mainly in families where the adults own educational experience is limited (Osborn and Millbank, 1987). Moreover, Bailey (1997) and Kiernan (1995) also points out that the family who is unable for some reasons to provide the child with the needed educational preparation can be risk factor. Additionally, according to Wadsworth (1991) families which are at the bottom of the social class system are probable to have children at risk of becoming excluded from education. These days an income inequality is growing in and has a negative influence on educational achievement. Disability, whether physical or mental can also be a factor affecting child’s future in school setting. Other difficulties such as hyperactivity, impulsiveness and attention disorder are elements which can put a child at risk of being excluded. Another one could be poor attendance as schools putting a lot of attention to how often child is absent and why this is happening. They are investigating, taking appropriate action to resolve the problem and finding the best possible resolution keeping in mind child’s best interest. According to Stamou et al.: 
 ‘Pupils with SEN are six times more likely to be excluded from school and that 18% of pupils with SEN but without statements were nine times more likely to be permanently excluded than those with no SEN and 74% of all permanently excluded pupils have some form of identified SEN’ (Stamou et al., 2014, p. 9)  . 
Pupils’ ethnic background can also be connected to their chances of becoming excluded according to Department of Education (2013) as for example Gypsy or Irish traveller children ‘are four times more likely to be excluded from school’. 
[bookmark: _Hlk48839173][bookmark: _Hlk48677694]When talking about inclusion important is to look at it from theoretical perspective.  There are three theories related to student learning. Behaviourism in relation to inclusive education practices focus on how instructions can be provided and which of them are useful and sufficient for pupils with additional needs in mainstream education. The adequate arrangements of should be put into action within the environment. The application of behavioural approaches is especially important when working with children with for example social or behavioural problems (Harold and Corcoran, 2013). Cognitivism-based inclusive education practices put attention on processing mental information and interactions to mentor and model pupil learning. Both, behaviourism and cognitivism are vital as provide the guidance and structure for teaching which learners with additional needs require to be able to access the regular class curriculum.  To help learners with additional needs setting X provides different support such as Teaching Assistant who can work with certain pupil a whole day during the lessons. For example, if child has a hearing or visual impairment, they might be asked to sit at the front closer the teacher. If a learner cannot or has difficulty writing, they could be provided with electronical tools such as iPad or may have a person, Teaching assistant to make a notes for them during the lesson. Other type of support provided in school X are sessions one to one with a learning coach, read and writing sessions or ‘chats’ with school nurse. Overall, all support is planned and provided as soon as school received information about children and in setting X those who are eligible for free school meals are the first one to be offered support. According to Hulgin and Drake, "Inclusive education requires a constructivist approach to teaching and learning" (2011, p. 395).  Furthermore, Botha and Kourkoutas (2016) suggests that children with behavioural difficulties are at risk to be excluded as their problems can make them to be rejected by others in school setting. Constructivism puts attention into learning by using real-life experiences. The learner-centred approach is the aim of constructivism. Learning should include activities which are hands-on and minds-on activities. Those activities should provide both internal and external scaffolding strategies which are vital for students with special educational needs (Shi, 2013).  As Dewey  one of theorists said ‘If you have doubts about how learning happens, engage in sustained inquiry: study, ponder, consider alternative possibilities and arrive at your belief grounded in evidence’ (Reece, 2013, p. 320).  In addition, University College Dublin (no date) suggests ‘As long as there were people asking each other questions, we have had constructivist classrooms. Constructivism, the study of learning, is about how we all make sense of our world, and that really hasn’t changed’. So, it is important to allow learners with different background to access education and give them chance to understand environment around them. Make everyone included in discussion and learn. Bronfenbrenner theory outlines ‘importance of studying children in multiple environments, also known as ecological systems, in the attempt to understand their development’ ( Learning Theories, 2020) and create five levels of external influence which are classify from the most intimate to the widest (Bronfenbrenner, 1994). In simple words this theorist believed that a child development can by affected by everything in their surrounding environment. Another theorist, Maslow (1954) suggests that children learn better if their needs such as physiological are met provide the foundation for higher level of motivations. By identifying what children need and what motivates them education setting can help them to reach their full potential. As some of the theories suggest a holistic approach and taking to consideration multiple aspects of children’s lives is vital.  Most of theories influence approach to inclusion and embrace best practices to meet the needs of all children. To make sure inclusion is present in education setting accurate laws, legislations and guidelines have been placed by governments. ‘The legislation supporting inclusion is underpinned by a commitment to human rights and to reducing the barriers in society that cause discrimination’ (Backup, 2014) and the UK has ratified both the UN Convention on the Rights of the Child and the UN Convention on the Rights of People with Disabilities. The Equality Act 2010 protects the right of disabled people and in relation to an inclusive education. These acts and legislations are put in place to stop discrimination in education and reinforce inclusive provision (Backup, 2014). The Children Act (1989) established inform that the welfare of the child is priority. Moreover, The UNESCO Salamanca Statement identify the necessity of ‘providing education for all children, young people and adults within the regular education system' (CSIE, 2018). In addition, inclusion is one of the ‘general teaching requirements’ set out in the curriculum which ‘should provide relevant and challenging learning to all children’ (Backup, 2014, p. 5). According to UNESCO (2017) education has direct and indirect impacts on ‘fighting’ poverty as ‘provides skills that boost employment opportunities and incomes while helping to protect people from socio-economic vulnerabilities’. That is why according to Partington (2019) education should reach the poorest to decrease income inequality. To support this idea government put in place necessary policies and programs such as Flying Start, School Effectiveness Framework, Family and Community Toolkit for schools (2015), Pupil Development/Deprivation Grant or Free School Meals. In setting X more than 55% of children are eligible for free school meals. They also entitled to Pupil Development grant which allow them to buy school uniform and other equipment such as sports kit and kit for activities outside of school (Welsh Government, no date). Those programmes and grant are in place to help children to feel supported, included, safe and visible. Education and inclusion play an indispensable role in the success of students. One of advantages of inclusion is that has improved communication and developmental skills for most students with additional needs who been put into inclusive setting (Bennett, DeLuca, & Bruns, 1997). One more benefit of inclusion is that disabled learners can interact with more children and make more friends in the mainstream education setting. They are having an opportunity to interact with their peers, and they do not feel isolated. According to Lawrence (2018) another advantage is that the costs of the special education are much higher than cost of inclusive education. Increasingly, this discourse emphasizes learners’ rights and shows how important free from discrimination and segregation education is. European Agency for Development in Special Needs Education (2010) suggests that in ‘normal’ education where children are mixed their achievement is higher. In comparison educators who are critical of inclusion suggests that putting children with additional needs in the mainstream education classroom could work against them as they may not be receiving adequate and individualized attention and teaching. Moreover, Perraudin (2018) suggests that ‘Children and young people with special needs are being failed in almost half of areas in England inspected under new rules’ and learners who have ALN and/or disabilities do not make a lot of progress, their attendance is poor and are excluded more often than other pupils. As Weale (2020) in her article comments:
The report says many of the 1.3 million pupils in England with SEND are not getting the support they need and end up being excluded from school, damaging their education, wellbeing and future life chances (Weale, 2020).
The Secret Teacher (2015) also argue that ‘keeping children with special educational needs in mainstream schooling can deprive them of expert care – and their classmates of a decent education ‘. Again, Tickle (2019) and Adams (2019) outline ‘that the cost of covering special needs education is breaking school budgets’ as funds are not adequate to make inclusion viable in all cases. Another disadvantage can occur when taking to consideration fact that sometimes teachers do not have appropriate training, knowledge or qualifications to teach disabled children effectively (Tickle, 2009).  Moreover, been said that general education teachers sometimes do not have enough opportunities to work or meet with their colleagues who specialize in special education teaching. They are unable to plan and coordinate lessons and put in place adequate strategies. 
Summarizing, inclusion is vital as ensures equality and non-discrimination based on disability, allows children and young people to receive an appropriate public education and enables understanding, empathy and tolerance (Taylor, 2018). However, teachers and children are facing many challenges in inclusive education. Well run inclusive practice can equips learners for the 'real world' and reduce the number of children being excluded from education setting. School setting where adequate strategies and support putted in place to support children from disadvantages groups or children with additional needs can reduce exclusion and help their education run more smoothly. Would be great to create nearly perfect environment for children to develop and learn as one of Utopias theorists suggests ‘community or society that possesses highly desirable or nearly perfect qualities for its citizens’ (Levitas, 2013). If that kind of environment could exist all children, then would receive support which perfectly fits their needs. Nevertheless, Rieser (2014) argues that inclusion is not just about accommodating disabilities or an impairment. Working with the child or young person, acknowledge and try to understand their struggles is the best way to meet their requirements and put in place adequate policies and practices. Appropriate services and facilities arranged in setting will help them fell included and treated equally. 
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