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Assignment Title:
Individual Video presentation based on a chosen intervention that explores progression in
a primary school, to be presented as if it were a formal school meeting.

Word Count: 2962

School information
Age Range:
3-11
Language Category:
EM
Admission Number:
47
Number on Roll:
672
The school has recently amalgamated and is now a community primary school ageing from 3-11 and going from 354 pupils to 672. This next passage is from the most recent Estyn report on the school, prior to the changes:
“Pupils who attend the school come from the town and the surrounding rural areas. At present there are 15 classes, 4 of which are nurturing classes. There are 354 pupils on roll between the ages of 7 and 11 and this figure has increased substantially over the last few years. Approximately 28% of pupils are eligible for free school meals and this is above the average for Wales. The school identifies around 35% of pupils as having additional learning needs, which is also above the national average. Very few pupils have a statement of special educational needs. Nearly all pupils come from a white British background, where the predominant language is English”. One of the recommendations made in this report was “pupils require further support in taking responsibility for their learning”. Possible interventions in order to progress in this area will go on to be discussed.
In the scenario surrounding the video, the speaker is deputy head of the school, recently being appointed after the amalgamation of the schools. The video presentation (see appendix 1 and 2 or script and PowerPoint) will be discussing how pupils can take increasing responsibility for their learning - an Estyn recommendation for the school.
Due to ethical considerations, this Estyn report has not been included in the research file as permission was not sought from the school to be included in the research.

Responsibility and ownership of learning
Donaldson (2015, p. 110) highlights the importance of pupils taking responsibility for their learning by stating “good teaching and learning encourages children” to take responsibility, enabling them to become capable and lifelong learners which is in line with one of the four purposes for the new curriculum.
Equipped for the Future (EFF) discusses the various aspects of responsibility over one’s own learning; although it is discussed in terms of adult learning, it could also apply to primary school pupils:
· Establish learning goals that are based on an understanding of one's own current and future learning needs.
· Identify own strengths and weaknesses as a learner and seek out opportunities for learning that help build self-concept as a learner.
· Become familiar with a range of learning strategies to acquire or retain knowledge.
· Identify and use strategies appropriate to goals, task, context, and the resources available for learning.
· Monitor progress toward goals and modify strategies or other features of the learning situation as necessary to achieve goals.
· Test out learning in real-life applications.
Figure 1.1	EFF (2013) Available at: https://eff.clee.utk.edu/assessment/respons2.htm 
Brandes and Ginnis (1986, p. 26) discuss the difference between responsibility and ownership in relation to children’s education, stating that ownership is made up of possession and responsibility, “to own something…means to accept full responsibility for it”. Ownership can be achieved through active participation (Arnstein, 1969). The more power that is given to children in determining the end product of the participatory process, the further up the ‘ladder of citizen participation’ they go, as power correlates to “citizen control” (ibid, p. 217). Hart (cited in Flutter and Rudduck 2004; Welsh Government, 2011) also discussed participation as a ladder, ranging from non-participation which includes limited and tokenistic consultation, to fully active participants.
Participation can occur in “four arenas of school life”:
· The Formal Curriculum (class time, homework, etc.)
· Extended Curriculum (clubs, events, etc.)
· Decision-Making Groups (councils and committees)
· Other Places (less formal and less obvious places such as the canteen, playground or wider community).
(Manion, Sowerby and I’Anson, 2015, p. 7).
Within the presentation these areas are broken down into three sections, ‘in the classroom’, ‘in the school’ and ‘in the community’.
Intervention
Interventions being considered for the school surround the concept of ‘pupil voice’. Pupil voice can be implemented in many ways with children participating at different levels of school life. Examples of this are given by the Welsh Government (2011):
• As part of teaching and learning;
• Using the National Children and Young People’s Participation Standards for Wales;
• Consultation mechanisms such as questionnaires, surveys, circle-time,
focus groups, and suggestion boxes;
• Participatory and representative groups such as the school council, eco-committee,
healthy schools and peer mentors;
• Learner involvement with the governing body, and in staff appointments;
• Learner involvement in planning, reviewing and implementing policies
and procedures, including the school development plan;
• Learner involvement in budgeting and how money is allocated/spent;
• Having structures in place so that all pupils can be involved in decision-making;
including those with additional learning needs;
• By involving pupils in school self-evaluation and assessment.
Donaldson (2015, p.6) puts a high emphasis on participation and sees both self-assessment and peer assessment as “ways of encouraging children and young people to take greater responsibility for their own learning”.
The concept of pupil voice was developed in response to Article 12 of the United Nations Convention on the Rights of the Child (UNCRC: UNICEF, 1990), which states that young people have a right to express their opinions on matters that affect them and to be listened to. The UNCRC is an international agreement that protects the human rights of children under eighteen. Wales went on to embed the principles of the UNCRC through the ‘Rights of Children and Young Persons (Wales) Measure’, which became law in 2011. 
Article 12 is believed to be “particularly important” as it empowers and supports children to access all rights set out by the UNCRC (Welsh Government, 2011, p.4). Having a say in their education opens the door to ‘participate in decision-making at local, regional and national levels in Wales’ (ibid), thus pupil voice was developed in schools to encourage all pupils to express their opinions on their learning and environment and begin to look at themselves as active and involved citizens. Involvement and participation are necessary for learning (Brandes and Ginnis, 1986).
The literal definition of participation is ‘taking part’. In the context of children and young people’s rights, however, participation is about children and young people having their voices heard when decisions are being made that affect their lives and being actively involved in decision-making processes. Participation is listening to and collaborating with children and young people (Welsh Government, 2016, p.2).
The Children and Families (Wales) Measure 2010 states in section 12 that local authorities must promote and facilitate participation by children in decisions of the authority which might affect them. This statutory guidance was updated in 2015 to “take account of the Well-being of Future Generations (Wales) Act 2015” which puts active involvement of people at the “heart of improving well-being” (Welsh Government, 2016, p. 4). Therefore, participation of children should be embedded in to schools opening the door to participation at a wider level. The National Participation Standards outline the best ways to do this, underpinning the three pillars of the UNCRC – protection, provision and participation (appendix 3).
The ‘Additional Learning Needs (ALN) Transformation Programme’ (Welsh Government, 2018) puts an emphasis on ALN pupils’ views and how they should always be considered in the planning process and in completing individual development plans (IDPs).
Pupil voice or participation are defined as “having their voice heard when decisions are being made” that affect them (Estyn, 2016). Pupil voice can help to enrich these decisions, allowing children to “participate as citizens and facilitators of change” (Welsh Government, 2016). 
Pupil voice is included in questions 1.2.2 and 1.2.3 of Estyn’s 2010 Common Inspection
Framework, as outlined below:
1.2.2: Inspectors should consider:
• whether pupils’ views about what and how they learn are taken seriously;
• how pupils discuss the topics to be covered and help to plan schemes of work
and activities; and
• whether pupils make choices about how and what they learn.
1.2.3: Inspectors should consider:
• pupils’ participation in decision-making, including the effectiveness of the
school council;
• the extent to which all pupils, including those from different groups, are involved
in making decisions about their life in school.
(Welsh Government, 2011, p.23).
Benefits
Benefits include:
· [bookmark: _GoBack]“Greater participation, improved health and wellbeing, improved engagement and behaviour, and improvements in learning, achievements and school performance.”
· Better pupil-staff and pupil-pupil relationships.
· A more inclusive environment.
· Better whole-school policies and procedures based on real needs of pupils.
· Opportunities for pupils to develop personal and social skills 
                                                                                 (Welsh Government, 2011; Estyn, 2016).
· Increased self-awareness and resilience, improved attendance (Riley et al., 2005).
· A better insight in to pupils’ capabilities and a “renewed sense of excitement” in terms on classroom practice (Lyle, Hendley and Newcomb, 2010, p.2).

Implementation
Although the main intention of introducing pupil voice in this scenario is to improve children’s learning, independence and responsibility over their learning, there is a strong argument for developing pupil voice as a whole school approach (Flutter and Rudduck, 2004; Estyn, 2016; Welsh Government, 2011). This will take time due to the various elements.
It’s important that pupil participation is monitored and evaluated, so that the impacts
for children, young people, staff and the school community can be measured and a baseline 
established on which to build and improve (Welsh Government, 2011). It should be continually reviewed, with ‘a clear rationale and success criteria’ with children involved in the evaluation process (Department for Children, schools and families [DCSF], 2008). ‘Intended outcomes’ have been included in the school development plan to help measure progress (appendix 4).
Information surrounding the initiative and how pupil’s participation is making a difference should be shared with pupils, information presented should always be clear and accessible for all pupils (Welsh Government, 2011). Random questioning is one way to check whether pupil participation is working in schools. A member of senior management or a governor can ask pupils whether they feel listened to in school and if they feel they can help make decisions (ibid, 2011).
The video presentation looks at ways in which pupil voice can be developed, one of these being through school council. Since 2005 all schools in Wales have been required to have a school council (National Assembly for Wales, 2005). The Welsh Assembly Government (2008, p.13) went on state that all school are required to have “effective school councils”. However, it could be argued that this is not the case as often it is only an elite group of confident pupils whose voices are heard which can cause other pupils to render the school council as a pointless, irrelevant exercise (Flutter & Rudduck 2004; Flutter, 2007). Wider participation should then build on the “work of school councils to secure real engagement in the learning process” (Welsh Assembly Government, 2008, p.13). Schools should also be aware of the difference between consulting and participating, ensuring that children are actively involved in decision making and informed of the results rather than being asked opinions about things they cannot change (Welsh Government, 2011).
Limitations
· “Where the innovation is linked to the enthusiasm of a minority, it may not be sustained if some of these teachers leave the school” (Flutter and Rudduck, 2004, p.15).
· Care should be taken to ensure participation is not tokenistic (Hart, 1997; Flutter and Rudduck, 2004). According to the department for children, schools and families (DCSF, 2008 p.6) if this care is not taken it “will lead to cynicism and feelings of powerlessness among children and young people”.
· If pupil participation is not sustained, children are likely to become disappointed and possibly disaffected (Riley et al., 2005).
· Consulting pupils can be “difficult for teachers to undertake on their own” as pupils may not be comfortable in sharing issues with their teacher (Reay, 2006, p.171). 
· Teachers may feel they are losing some authority and that children are not able to make sensible judgements about their education (Lyle, Hendley and Newcomb, 2010).
· There is often a variety of voices rather than a common one which can silence some pupils and reinforce hierarchies in the classroom (Noyes, 2005; Reay and Arnot, 2004 cited in Reay, 2006; Reay, 2006).
These limitations have been addressed within the school development plan, taking care to ensure the initiative is developed as a whole-school approach through which all teachers are responsible for ensuring pupil participation, the interventions are sustainable and meaningful, measures are in place for pupils not comfortable in raising issues with their teacher and teachers have appropriate training and aware of the benefits and that it is inclusive and representative of all voices.
Metacognition
If children are to take greater responsibility for their learning, they must be self-aware – that is, understanding their strengths and weaknesses and how best they learn. This can be done through ‘meta-cognitive’ strategies which will help children to effectively plan and monitor their learning through the pupil voice initiative.
Thought Process
The original focus for the video presentation looked at supporting disaffected pupils and improving motivation. During professional teaching experience (PTE), I was curious about the potentially disaffected children and their reasons for becoming seemingly dis-engaged from education. There appeared to be various reasons for this including personal problems, lack of self-belief and lack of interest in subject or topic. I wanted to explore this further through research. As a student teacher I felt I was unable to make much of a difference to these children’s school experiences. However, I could attempt to teach a positive mindset and teach according to children’s interests, which I endeavored to do throughout; and I did notice a change, albeit small, in children’s attitudes. This fostered my interest in disaffected children and how to engage them in education. Through my research I noticed common themes:
· Much of the research was conducted in secondary schools, with good practice guides also aimed at older children.
· Outdoor learning (such as forest schools) and out of school experiences are important for the well-being of young people and to allow disadvantaged children these opportunities as they may lack the cultural capital of their peers.
· The curriculum should be flexible and tailored to the individuals where possible to allow the less academic students the opportunity to show their talents and cater to their interests.
· Staff-pupil relationships are crucial. Children want their voices to be heard.
· For effective change in schools, multi-agency communication and partnerships are necessary.
Upon reading ‘Creativity of the Disaffected Gifted’, I was intrigued to see that their research on disaffected children found that ‘disruptive’ pupils rated themselves relatively the same as their peers in terms of self-concept and effort; but there was a notable difference in how they rated their originality and imagination (Yeung; Chow and Chow, 2005). I considered whether this could be true for most potentially disaffected children. Reflecting on this article led me to consider if the introduction of a more flexible, creative curriculum, whereby students have a significant impact over learning and the school environment, could impact all learners in a variety of ways. Donaldson (2015) repeatedly mentions ‘creativity’ when making recommendations for the new curriculum, suggesting that practitioners should be teaching for creativity, but also be planning and teaching creatively themselves. Schools should have a more “creative role” (ibid, p. 10) and allow children to problem-solve and think creatively to align with the four purposes of the new curriculum. 
Conducting further research on supporting disaffected students, Riley and Rustique-Forrester (2002, p.66) state that learners often feel they are “passive agents in the learning process” and propose that teachers build meaningful relationships with students based on mutual respect. Research shows that pupils feel this is something that they would like to see in their school, along with teachers who listen who listen to them rather than “talk at them” (ibid, p. 65). Asking children questions rather than dictating answers will give them a sense of responsibility and independence and help improve thinking skills with opening ended questions provoking more sustained learning (Kumon online; Welsh Government, 2013).   
Riley et al. (2005, European Conference on Educational Research) stress the importance of involving students as “change agents”, allowing opportunities for students and staff to work together. Not enough focus on listening to pupils or encouraging them to be “change agents, rather than problems to be sorted”. 
Many researchers argue the importance of children’s involvement in matters that affect them, believing that it will bring about positive change and bring relevance to the curriculum (Levin, 1999; MacBeath et al, 2001; Rudduck and Flutter, 2000; Pollard et al., 2000). This led the research to go in the direction of pupil participation and pupil voice. 
Researching Estyn reports from local schools, one recommendation was to support children in taking responsibility for their learning. This then became the scenario surrounding the video presentation.
Video Evaluation
I believe that the video presentation answered all relevant, important questions surrounding the intervention such as what, who, when, where and why. The PowerPoint was well organised and neat with a clear voice over. The speed of the voice over does differ in parts as I was conscious of time, so this is something I would attempt to rectify next time. I originally wanted to include examples of good practice in my presentation however I could not fit them in. On reflection, there may be some sentences that could have been cut in order to include this however, I had already written out three drafts in an attempt to reduce the word count. Looking back, I could have rehearsed the timings of the slides as I went along to make sure it was precise.
Further Progress
Further development points for the school could include:
· Implementing a new participation policy with continuous monitoring and regular evaluation.
· Become a ‘rights respecting school’.
· Introduce a parent/teacher association or parent voice.
· Review marking scheme, involving pupils and ensure it includes formative assessment such as actions for feedback.
· Further pupil voice in the community.
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Appendix
Appendix 1 - Script
Slide 1: Good afternoon all and welcome. 
I am here today to discuss pupil voice and participation with you and the importance of developing these initiatives in our school. 
I would firstly like to thank you for being here and for your engagement with implementing the school development plan. 
Slide 2: So, what is pupil voice?
Pupil voice or participation is allowing pupils to have ‘their voice heard when decisions are being made that affect their education and their lives more generally and being actively involved in that decision-making’ (Estyn, 2016). We can achieve this by listening to and collaborating with our pupils.
Through the active participation that ‘pupil voice’ allows, children can become active learners and citizens. There are strong links to personal and social education and citizenship education, but it should be embedded throughout the curriculum.  

Slide 3: Policy
The concept of pupil voice was developed in response to Article 12 of the United Nations Convention on the Rights of the Child (UNCRC: UNICEF, 1990), which states that young people have a right to express their opinions on matters that affect them and to be listened to. 
The Welsh Government have adopted this and fully support the concept of pupil voice as it has strong links to The Well-being of Future Generations (Wales) Act 2015 and the 5th of Wales’ seven core aims for children and young people.
The Welsh Government goes as far as to say, ‘involving pupils in evaluating and improving their learning goes to the heart of how we define effective education’ and if children feel that they matter in school, they are more likely to commit to learning.

Participation of children should be embedded in to schools opening the door to participation at a wider level. The National Participation Standards outline the best ways to do this, underpinning the three pillars of the UNCRC – protection, provision and participation. A copy of the standards can be found in the school development plan as it will help us monitor progress.
It is important to remember that children are at the centre of everything we do here in school and it is the children who can make the best, meaningful decisions about their education. 
Slide 4: Benefits
There are many benefits to pupil voice for pupils, teachers, school and beyond which you can see here.
Slide 5: Why pupil voice?
Estyn make clear reference to pupil voice in the 2010 Common Inspection Framework. Inspectors look at how pupils’ views are considered and how they are involved in teaching and learning and general school life. Due to this, the Welsh Government recommend addressing pupil voice in the school’s annual review.
Meaningful and purposeful pupil participation is set to be a strong feature of the new curriculum and so, by introducing it through the ‘pupil voice’ initiative we can take a big step towards implementing it. Pupil voice can foster a child’s intrinsic desire to learn and help them on their way to becoming lifelong learners (Donaldson, 2015; Estyn, 2016).
Slide 6: 
Pupil voice will play a big part in meeting Professional standards for teaching and leadership, with ‘listening to learners’ and ‘learners leading learning’ being a key aspect of effective pedagogy. 
Slide 7: Estyn and Our School
One of the recommendations from Estyn outlined for the school was that “pupils require further support in taking responsibility for their learning”. This has been addressed in our school development plan with actions for development in the classroom.
With the implementation of pupil voice, children will have opportunities to make decisions about how and what they learn, giving them ownership of their learning and greater responsibility. Children can also be more involved in the assessment process, allowing them to monitor their progress and set their own goals.
Both the Welsh Government and Estyn state that pupil voice is more effective when developed as a whole school ethos, therefore, I am proposing that the school adopts a whole school approach in order to meet Estyn’s recommendation and help pupil’s progress; enabling them to become more independent and creative thinkers and learners. 
Slide 8: How should it be implemented?
Children can become active participants in the classroom, school life and the wider community, enriching ‘decision-making processes’ in schools and further afield, becoming active ‘citizens and facilitators of change’ (Welsh Government, 2016).
Slide 9: In the classroom
Strategies for the classroom detailed in the school development plan are:
· Learning menus – these can be used in key stage 2 to allow choice in activities. When teachers have generated the learning objective, children can choose how they will reach it, and can pick out the skills they will be developing to generate success criteria. The learning menu is extremely flexible by having compulsory elements or the activities can all be optional. 
· Learning contracts or agreements can be used in key stage 2 at the beginning of the year, outlining the responsibilities of the child and possibly teacher in the learning process.  These contracts could be used at the start of topics to promote independent research, alongside learning menus.
· ‘Perfect day’ is a similar concept to ‘wow’ days in which the children can fully immerse themselves in a topic, however, this will be adapted slightly for key stage 2 pupils in order to give them more control over the planning of the day and acquiring and development of skills. (https://www.talavera-inf.hants.sch.uk/page/?title=Wow+days&pid=42) 
·  ‘Plan our week’ (Tan Y Lan school) is a recommended intervention for the foundation phase. This can be introduced by the teacher reading a story or bringing in an object relating to the current theme. Children can then ask questions and discuss activities they would like to do relating to it and how classroom provisions can be enhanced to engage them further during choosing time.
· Topic webs (Estyn, 2018) can be used to find out about children’s interests and engage them in the topic. In foundation phase children can draw pictures related to the topic and ask questions they want to find out answers to, informing future teacher planning. In key stage 2 an interactive skills-based topic web can be used that the children can add to as they go along. Letters or emails can be sent home to parents at the beginning of a topic to include them in the planning process too.
· Circle time, focus groups, social and emotional aspects of learning (SEAL) and philosophy for children are great strategies that can be used in the classroom to promote deeper thinking and emotional intelligence. They can be used to discuss sensitive issues and matters that affect the children. SEAL is also a good starting point to help children find out about themselves as learners in order to self-regulate their learning. All of these strategies have strong links to personal and social education and help promote oracy skills.
· AfL and metacognition - Donaldson (2015) states that good teaching and learning means employing a blend of assessment for learning strategies and encouraging children to responsibility for their own learning through metacognition. Through self-assessment children can reflect on their work, having a say on areas of strength and targets for progression, identifying areas of ‘difficulty that may not be easily seen’ by others (ibid p. 80). Metacognition can help children gain control of their learning by understanding how they learn. Children can begin to understand how and when to apply different skills and strategies to other areas of learning and think strategically. Active participation through collaborative work with peers and teachers, talking about thinking processes will help refine children’s metacognitive skills and give them a greater understanding of learning.
AfL and metacognition will help children develop skills to become independent and make the right choices for them.
Slide 10: In the school
As it is suggested that pupil voice is most effective when it is valued in all areas of work and as a whole school ethos, the school development plan also looks at ways in which pupil participation can occur as part of school life:
· Suggestion boxes – suggestion boxes can be put in place outside classrooms to allow less vocal students to have their voices heard.
· Drive group – a ‘pupil voice’ drive group can be put in place, made up of pupils and teachers to monitor the initiative throughout the school and ensure the intended outcomes are being met.
· Student governors - links between pupils and school governing bodies can be made by governors meeting with pupils and pupil presentations at governing body meetings (DCSF)
· Effective school council – school councils are a legal requirement in schools but are not always effective. In order to develop a more purposeful, effective school council real issues that are relevant and meaningful to the children should be discussed. The school council should be inclusive, representing all voices.
· School newspaper – The introduction of a school newspaper will help children enhance literacy and digital skills in a real-life context, allowing children to discuss important issues in the school and the differences their voices make.
· Children should have a say in extra-curricular activities, such as any after school clubs or events and the groups and committees they would like to see in school. Basing the introduction of these activities on children’s interests should see greater engagement.

Slide 11: In the community
Within Pembrokeshire, annual ‘Student Voice conferences’ are held, focusing on children’s rights. School councils are able to attend and take part in workshops, meet the Children’s Commissioner for Wales and deliver children’s rights training on return to school. 
The school council could make visits to the town hall and arrange talks with the mayor to gain a greater understanding of democratic procedures and see how their voices can have an impact on the wider community.
There are many other opportunities in Pembrokeshire for older children to get involved in, which we can make pupils aware of and prepare them for.
Slide 12: Time and cost
Due to the complexity of pupil voice, full implementation will take time. The estimated time is 2 years for it to be fully embedded through all aspects of school however, after the first year considerable progress should be made. The school development plan sets out a timescale for all actions taking place, the majority of these starting in conjunction (with each other) immediately and being developed over time in order for pupil voice to be a whole school approach seen at various levels. The new intervention should be closely monitored by all teaching staff, governors and pupils to ensure we are working towards intended outcomes. The intervention will then be reviewed annually by everyone involved to see if the intended outcomes are met and set out future goals. Everyone’s views on the intervention will be taken in to account. 
The cost of implementing pupil voice will be relatively low with the majority of costs coming from training and teacher courses which are detailed in the school development plan. Other costs may include trips such as attending a student voice conference. By developing metacognitive skills, AfL strategies and social and emotional skills through pupil voice, evidence suggests that the intervention will be low cost with a high impact on learners (Education Endowment Foundation) 
https://educationendowmentfoundation.org.uk/public/files/Toolkit/complete/EEF-Teaching-Learning-Toolkit-October-2018.pdf
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/embedding-formative-assessment/#search 
Slide 13: Who is involved
· In order for pupil voice to be successful, all staff will need to be on board in order to drive the initiative and keep the momentum going. 
· Class teachers have an important role in supporting children’s participation in the classroom, allowing them opportunities for active, independent planning and learning and self-regulation in order for them take increasing responsibility for their learning.
· Our ALN co-ordinator and Inclusion officer would need to work closely with pupils who have additional needs or those reluctant to participate in order to ensure an inclusive ethos at our school that values diversity whereby pupil participation is accessible to all.
· The governors already play a huge role in ensuring that we are making the right decision for pupils and the school and reaching our goals. As well as this a designated governor for pupil participation will help maintain links between the governing body and pupil representative groups and ensure that pupil participation is a standing item in meetings.
· The school council link teacher will continue the excellent work of the school council whilst helping to raise the profile and continuing to report back to colleagues. Further participative pupil groups will also be supported by the school council link teacher and myself.
· It is important that home-school relationships are maintained and that parental voices are also heard and welcomed by the school. Active parental involvement has a significant impact on children’s attainment and will help encourage children to become more involved.
· The mayor and the local council can help develop pupil voice at a wider level. Partnerships such as these will reinforce pupils’ sense of entitlement to having their views heard and encourage their involvement in decision-making across their school and wider community (DCSF, 2008).
· And of course, our pupils are at the heart of it!
I hope this is an initiative that we can all get behind, thank you all for listening.
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· The Well-being of Future Generations (Wales) Act 2015 puts involvement, people and communities at the heart of improving well-being
· The Welsh Government regularly visit Local Authorities to see how participation of children and young people is being embedded
· The 2016 Participation Standards
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**QTS standards
Professional standards for teaching and leadership:
· The teacher demonstrates a willingness to seek, listen to and take account of the views of learners in order to engage and encourage them as active participants in their own learning.
· In planning and delivery, the teacher demonstrates an awareness of the importance of encouraging learners to reflect upon their own learning.
· The teacher promotes and secures learners’ self-motivation and self-direction in their learning. 
Available at: http://learning.gov.wales/docs/learningwales/publications/170901-professional-standards-for-teaching-and-leadership-en.pdf 
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· It is important that home-school relationships are maintained and that parental voices are also heard and welcomed by the school. Active parental involvement has a significant impact on children’s attainment and will help encourage children to become more involved.
https://sewales.org.uk/getattachment/05dd711d-46c4-4834-b49f-b4cd533e870b/PTA-UK-Developing-Parent-Voice-at-Your-School.pdf.aspx; 
http://learning.gov.wales/docs/learningwales/publications/150729-theme3-en.pdf 
https://www.estyn.gov.wales/effective-practice/parents-play-important-role-school-life 
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Good afternoon all and welcome. I am here today to discuss pupil voice and participation with you and the importance of developing these initiatives in our school. I would firstly like to thank you for your engagement with the notes sent prior to today’s meeting. I hope that this presentation will address and answer all the questions brought to my attention. 
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What is pupil voice?

Listening to pupils, actively involving them in their education and any related decision-making

A whole school ethos of respect and inclusion

Children are active participants in their education













The term ‘pupil voice’ refers to ways of listening to the views of pupils and/or involving them in decision-making. You may also hear the expressions ‘learner voice’ or ‘consulting pupils’. A feature of effective leadership is engaging pupils as active participants in their education and in making a positive contribution to their school and local community 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/437241/Listening_to_and_involving_children_and_young_people.pdf
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The Well-being of Future Generations (Wales) Act 2015 puts involvement, people and communities at the heart of improving well-being

The Welsh Government regularly visit Local Authorities to see how participation of children and young people is being embedded

The 2016 Participation Standards
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Benefits









(Welsh Government, 2011; Estyn, 2016)

Maybe use another school as a example of the benefits from Pupil Voice...
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Why pupil voice?



















Estyn make clear reference to pupil voice in the 2010 Common Inspection Framework. Inspectors look at how pupils views are considered and how they are involved in teaching and learning and general school life. Due to this, the Welsh Government recommend addressing pupil voice in the schools annual review.



Meaningful and purposeful pupil participation is set to be a strong feature of the new curriculum and so, by introducing it through the ‘pupil voice’ initiative we will take a big step towards implementing it. Pupil voice can foster a child’s intrinsic desire to learn and help them to become lifelong learners (Donaldson, 2015; Estyn, 2016).



**QTS standards

Professional standards for teaching and leadership:

The teacher demonstrates a willingness to seek, listen to and take account of the views of learners in order to engage and encourage them as active participants in their own learning.

In planning and delivery, the teacher demonstrates an awareness of the importance of encouraging learners to reflect upon their own learning.

The teacher promotes and secures learners’ self-motivation and self-direction in their learning. 

Available at: http://learning.gov.wales/docs/learningwales/publications/170901-professional-standards-for-teaching-and-leadership-en.pdf 
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• Whether pupils’ views about what and how they learn are taken seriously; 



1

• How pupils discuss the topics to be covered and help to plan schemes of work and activities; and whether pupils make choices about how and what they learn. 



2

• Pupils’ participation in decision-making, including the effectiveness of the school council; 



3

• The extent to which all pupils, including those from different groups, are involved in making decisions about their life in school.
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Estyn and Our School

One of the recommendations outlined for the school was that “pupils require further support in taking responsibility for their learning”.











Can be achieved through making decisions about their own learning, monitoring and assessing.

Need to become independent thinkers – metacognition,  AfL, habits of mind, thinking hats, multiple intelligences.
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How should it be implemented?









Classroom, school life, community



Ensure everyone has a voice – how will it be inclusive
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In the classroom

Learning menus

Learning contracts

‘Perfect day’

‘Plan our week’

Topic webs

Circle time, focus groups, SEAL and P4C

AfL and metacognition







Topic web – send letters home at the beginning of a topic – include parents in the planning process too.

Self-regulation/AfL – marking alongside the pupils (discuss importance of feedback and how AfL is high impact/low cost).

Pupil voice and metacognition 
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Who is involved?







In order for pupil voice to be successful, all staff will need to be on board in order to drive the initiative and keep the momentum going. 

Our ALN co-ordinator would need to work closely with pupils who have additional needs or those reluctant to participate in order to ensure an inclusive ethos which at our school that values diversity whereby pupil participation is accessible to all.

The governors play a huge role in ensuring that we are making the right decision for the school and the pupils and reaching our goals. 

It is important that home-school relationships are maintained and that parental voices are also heard and welcomed by the school. Active parental involvement has a significant impact on children’s attainment and will help encourage children to become more involved.

https://sewales.org.uk/getattachment/05dd711d-46c4-4834-b49f-b4cd533e870b/PTA-UK-Developing-Parent-Voice-at-Your-School.pdf.aspx;

http://learning.gov.wales/docs/learningwales/publications/150729-theme3-en.pdf

https://www.estyn.gov.wales/effective-practice/parents-play-important-role-school-life

Actively participating in decision making surrounding school life opens the door to children participating in the wider community. Children could visit the town council, speaking to the mayor and finding out more about democracy and how decisions are made. 

https://www.estyn.gov.wales/effective-practice/building-effective-partnerships-improve-learning-outcomes-and-wellbeing

And of course, our pupils!
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