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Introduction

This critique of the curriculum of the Film and TV BA degree at University of Wales Trinity St David examines the document’s suitability for teaching film-making skills, theories and methodology, measuring it against desired outcomes as well as benchmarking statements,. 

As well as document structure and the specific subject requirements, this essay will examine the unique place of these skills within new taxonomies of digital literacy, both within their own subject specialism and also as engendered by the new “Common Modules” which shave 40 hours from each subject offered by universities. The curriculum, revalidated in September 2020, now gives 40 out of 120 credits per year to these, now “core”, modules for students of all subjects in years 4 and 5.

In order to properly assess the document’s ability to meet learning needs and produce outcomes in the current educational climate, benchmarks and guidance on blended learning, virtual learning environments (VLE’s), inclusion and participation also need to be considered so as to avoid “information overload”, (Williams et al, 2012). 

The emerging relevance of film and video’s relevance to wider issues of online education extends to assessment practises which are increasingly seen as necessary for all subjects. including, “presentations, film and documentary making and digital essays” (Perry 2018, p217).

Due to exceptional circumstances of the time, the curriculum’s suitability cannot be properly assessed without special attention to its contemporary execution. To this end, a particular module “Learn to Love Solitude” (LTLS), will be examined, LTLS is roughly half-way through the degree course (level 5) and provides a useful focus to examine the curriculum’s aims and objectives in real time, as the module directly invited metacognitive exploration of personal experience of loneliness and solitude during an unprecedented national and international ‘lockdown’. 

As well as highlighting the appropriateness of the curriculum for the educational climate, LTLS is such an intensely introspective exercise, in this case exacerbated by frenzied worry about Covid, that it also demonstrates some of the limitations of the VLEs currently in use, (Laurillard D, 2002), (Jacob D, 2020), (Kear K & Rosewell J, (2018).

Online difficulties as well as sustainability goals strongly emphasise inclusion and diversity, including in the curriculum. All these potentials and gaps, have been highlighted and accelerated by ‘lockdown’ and our moves online.

As one journalist put it: 

“the current environment is leading to disability accommodations becoming widely available, not because of some ethical awakening or increased empathy but because now everyone is disabled.” 
                                                                          (Forbes online, 2020)

Pro-social awareness arising from world events must be urgently consolidated into general teaching practise to leverage the moment and avoid “new normal” tokenism and remote discrimination. 


Curriculum Document

The 64 page document is easy to understand. General information about the qualifications available states (September 2020) that delivery is ‘blended’, defined as ‘a mix of on-campus and online learning”.

Benchmarking statements are then listed, before a summary table of modules, including title, codes, levels, credits, whether compulsory, core or optional, whether  new, or existing and if so whether updated or not. The same information is then provided in timetable form. 

At paragraph 2.2 the document begins to describe the aims and objectives. Modules are broken down in terms of intermediate/exit awards, at the level of “Diploma of Higher Education” and "Certificate of Higher Education”, graded distinctions beyond the scope of this essay. 

This is followed by learning outcomes in Cognitive Outcomes, Thinking Skills, Practical, and Key Skills (altered for each exit plan). 

Modules are then described in detail: aims, learning outcomes, indicative content, study time allocation, assessment methods, and indicative reading list. 

Assessment methods are advertised as entirely practical, and course-work based, but the common modules alone now require cumulative submission of 4,000 words. This may necessitate updating the prospectus. 

Background

Prior to course redevelopment many former BA students came through BTec, looking for technical training. Since centring itself on the idea of story-telling however, A level students apply while ‘kit monkey’ students looking for “wowie" tech are largely drawn to University of Wales, who have the technical infrastructure to deliver a classical film production course, leaving UWSTD to produce jobbing polymath storytellers.  




Educational Theory

Film and TV production has many technical elements requiring learning and practise, nevertheless the curriculum document centres and reflects the reality that technical skills require the application of imagination to become effective and for this reason students must interrogate and nurture their own creativity to leverage those skills.

The corollary of this is that the interpretation is always present in the ‘representations’ created by media practise, where each sound and image must be parsed through our own internal ‘lens’. Critical thinking is therefore required to see beyond them. The combining of theoretical and practical teaching allows for direct cross-fertilisation between these domains. Resulting student documents, largely innovative “portfolios”, contain self-critical analysis of applied study using film skills, with reflection a solid part of both process and “product”. 

The curriculum of the BA Film & TV course at UWTSD is therefore based on the two complimentary theories of metacognition, and practise as research, using Kolb’s reflective cycle, (Hulbig P, 2020), (Mäkelä M &  Nimkulrat N, 2018), (Kolb D & Fry R, 1974).

Metacognition - Thinking about Thinking. 

Following the work of Carol Dweck who coined the terms ‘fixed mindset and growth mindset” describing beliefs about learning, more recent research indicates that these are skills that need to be, and can be taught, (http://mindsetworks, 2017) in this case to enhance the conduit between media and interpretation, whether consuming, creating or disseminating.

Practise as Research - reflective creation

Reflection, “empowers student practitioners to actively close the gap between theory and practice for themselves…..” (Mitchell S, 2019, p4), putting the experience of creation, of analysis, and theory, “at the centre of their learning”. 

A confident reflective and acquisitive mindset supersedes even basic technical pedagogical knowledge transfer in a world where the whole technical landscape can be unrecognisable in a couple of years (Rosewell, Jon 2012).

The employed theories compliment each other, the whole tending to reflection and introspection through Kolb’s cycle to examine the lens, an entirely appropriate act, through which students make, assess and re-make their representations, (Kolb, D & Fry, R, 1974).

Assessment 

As well as written submissions, ongoing formative assessment takes place in regular and discussion.

A major form of submission throughout the course is the creative ‘portfolio’ with a number of ‘elements’ is a manner of bringing all the theory mentioned above and the practise of skills into novel technical artefacts that can be seen as seminal to our time, (Perry, M 2018), Mitchel S (2019).


Benchmarking 

The QAA Guidance document covering the BA in Film and TV at UWTSD is quite extensive. Specific guidance on “Communication, Media, Film and Cultural Studies” applies to a vast range of subjects and modes of studying them including: 

advertising; broadcasting; communication studies; cultural studies; digital, film or screen studies; interactive media; journalism; media production; media studies; publishing; and public relations. Courses may focus on the social, the contemporary, the aesthetic, the historical, the technological or the practical production aspects of these forms, or a combination of them” 
                                                                          (QAA Guidance 2020) 

There is also relevant guidance on higher education itself, on sustainability and well-being of future generations, as well as e-learning. “Building a Taxonomy for Digital Learning" refers to a need for clarity on what is offered, seeking ”consistent terminologies of digital provision”.

Within the Communication, Media Film and Cultural Studies guidance, the relevance of industries involved in "digital citizenship” and other concerns of the 4th Industrial Revolution is emphasised over and again. 

These industries are seen as “generating symbolic resources through which people individually and collectively understand their past, present and future” and calls for 
Informed debate to consider both access and inclusion in organising communicative life to be fit for democracy. 

Cross-cutting skills are not only apparent but “skills, understanding and knowledge in these areas are transferable to any sector” (QAA Guidance 2020). This confirms the importance of both the skills, and the metacognitive manner of teaching, to the reflective, protean, accountable, nuanced landscape of “digital citizenship”. Not only that but students of these disciplines should have the ability to use all these skills to examine and even ‘intervene’ in both public life and ‘other aspects of democratic participation and citizenship”. 

Employability necessitates “skills, understandings and personal attributes”, that benefit not only the learners, but “the workforce, the community and the economy”. QAA (2018). Teaching outcomes are therefore also ideally placed to also meet QAA Enterprise and Entrepreneurship benchmarks as well as ‘fundamental principles’ embedded among ‘core and common practises’ applying to all national contexts within the UK (UKSCQA Guidance 2018).

For completeness E-learning also needs to conform to accessibility benchmarks, creating equity for all to participate and achieve learning outcomes (Williams et al 2012). 

Due to their relative urgency at this time, E-learning benchmarking statements will be examined with specific reference to practical execution of the module.


Module - Learn To Love Solitude (LTLS)

The aims and objectives of LTLS are very simply described in the curriculum document as:

- To challenge students to respond to set stimuli. 

- To experiment with different narrative and aesthetic forms.   

And learning outcomes to be able to:

“- Respond and create a series of film ideas 

- Experiment and defend the use of aesthetic and narrative decisions made during film practice. 

Deconstruct and reconstruct ideas into practice.
                                                                   
The teaching in the module was entirely delivered on Microsoft Teams, a complicated piece of software which itself takes training to use properly.

Although these aims and objectives are expressed exclusively in regard to film/story skills, students taking this module from September to December 2020 effectively learned those skills applied to the huge social political and medical global issues going on around us. 

This necessarily takes self-directed androgogic learning to new levels (Wang V, 2012, p9), and the freedom accorded within the module, although quite challenging to many level 5 students, was very clearly itself a tool in developing genuine resilience. 

In sharing portfolio materials, students’ own central position as both creator and spectator vis a vis the material allows them to “better understand the communicative ability and audience impact of their craft” (Mitchell S, 2019, p5). In this case students were reminded of possible real-world effects, in sharing their media, on people who may be suffering isolation, anxiety and loneliness: digital citizenship carries responsibilities. 

This again illustrates the rugged suitability of this wide skill set to ‘the new normal’, and its true potential in paving the way for genuine inclusion, rather than a tick box ‘Rights’ approach. QAA guidelines on “Education for sustainable development” likewise emphasise the need to avoid negatively affecting students with a “hidden curriculum” where, for example, estates management practise undermines all the newly mandated formal teaching about sustainability, and notes the “significant potential to make use of the campus and estates management in teaching and learning.” (QAA, 2014). Given diversity, there can be no education without inclusion, so it’s heartening to see blatant gaps distinctions between what institutions do and what they say finally chucked on the rubbish heap. Thus educational benchmarking statements demand that UWTSD cease to advertise flagship institutional buildings such as the Alex Building on the front page of the University website when knowing perfectly well that no disabled person has been able to use the lift, basically since it was built.


Problems with the module

Problems highlighted by and during this module show that in spite of being the most accessible, person centred, metacognitive, applied, and reflective learning available, both students and staff felt wiped out by teaching this module online, even though it was plastic, adaptable and relevant. 

This helpfully illuminates the coal-face for benchmarking e-learning in terms of managing expectations of teacher support, and teachers developing the relevant skills for interesting and engaging online teaching, without completely over-loading themselves (Williams et al 2012), or heading into exploitation. 

Problems raised a long time ago, have only now apparently become urgent, including the “uncomfortable’ and ‘presentational’ nature of  videoconferencing media (Laurillard D, 2002 p157-8).

Laurillard’s sanguine assessment of the discomfort of much of what we refer to as ‘connectivity’ must soften the heart of anyone who has observed a university lecturer on Teams, trying to impart subtle points about complicated concepts of metacognitive “practise as research” about loneliness and solitude! 

The experience also highlights observations made by Williams et al (2012) with regard to the need for staff support covering “both educational and technical aspects” (p17) without onerous requirements for technical expertise and while factoring it in to workload considerations. 

Educators entering this new market must wonder who owns all the live lecturing that’s just been recorded onto Teams, and will need a keen interest in safeguarding suitable work, attribution, and payment models in the developing edu-sphere.

Precisely because of its suitability by subject, learning design, metacognitive and reflective practise, in its execution this module has thrown into almost perfect relief the limitations of our current online set-up for learning acquisition and participation. 

Where efforts are directed towards mitigation of isolation and disconnection but students and teachers alike become exhausted and alienated, even while having the privilege to interrogate their own feelings about the lockdown through diverse foci such as depression, gaming, autism, social media, rock-climbing, star-gazing to name but a few, then we have a problem Houston. Institutions must take up the challenge of combining methods of teaching so that e-learning doesn’t rob us all of the sense of interactive “community” we expect as teachers and students (Williams et al, 2012, p18).

My small contribution to this experiment developed the MOOC-like format I began last year, a short video lesson with questions to consider afterwards delivered on teams during this module. Although removing the pressure to deliver a ‘live’ lecture to a bunch of avatars, it still did not provide satisfying kinaesthetic, participatory involvement, and sitting watching it felt a little sterile. 

Research stresses the need for educational innovation as a “key activity” for all, and stresses that staff efforts should not only be “respected, acknowledge and rewarded” but factored in at the level of workload planning.  Method evaluation must be formal and conducted in the context of “overall provision” (Williams et al, 2012, p 9).


Conclusion

The BA (Hons) Film & TV, Certificate of Higher Education film & TV Diploma of Higher Education Film & TV curriculum is eminently suitable for a BA Hons award, in the pre-covid ordinary world. 

Film education and ideas of global citizenship were naturally colliding through laboratory study, reflective practise and metacognitive “practise as research” world-wide to become learning tools for all subjects, and then suddenly when we’re hit by Covid, very much of that is rendered, if not practically useless, in urgent need of re-evaluation and innovation.  

In spite of that, the curriculum, syllabus, theoretical approach, practise and execution has, perhaps somewhat by accident, proved particularly useful at this time. The LTLS module potentially mitigated some of the worst elements of actual isolation, while demonstrating the limitations of current VLEs and creating active practitioners by exploring universally relevant themes. 

This great module should perhaps vie with (or serve as comparator for) the Common Modules as teaching the necessary metacognition skills to reach benchmarking levels of sustainability practise and digital citizenship.

If “build back better” means anything, then this is it: inclusive education rebuilt from the ground up. Online study must be accessible to make learning accessible, pointing to the importance of relationships, (Saba K, 2015), as well as the ‘knowledge gap’ (Mozelius P & Rydell C, 2017) regarding how pedagogy and instructional design affect learners.

Research and new approaches certainly put some warp speed under both my video lesson model and the live teaching model the BA employs, also highlighting respect and support for those engaged at the coal-face.

Future proliferation of Open Education Resources (OER) means that digitally created teaching materials can be shared and even ‘re-mixed’ creatively through Creative Commons licences, as attribution channels are concurrently developed, for example the Open University’s user led ‘Badged Open Courses”, (Rosewell J & Kear K 2019).
Researchers agree non the urgency of innovation and research for development of pedagogical methods capable of re-introducing vital lost participatory elements. Kinaesthetic - doing in the present - learning, turns out to have been a kind of unofficial benchmark of hidden curriculums, something we naively thought we’d never have to question.

Sustainability obligations to the future emphasise the urgency of the work and provide tools that must be picked up and used to safeguard education. For example the inclusion of both physically present and remote participants together going forward predicates new kinds of looking and listening, and of group behaviours. Diversity and inclusion, both in understanding and practise are helpfully central to such transformative developments because of their advanced awareness of individual difference and their centrality to considerations of ‘humanness’, the very quality we all now miss.  

The blended spectrum requires us to redefine many terms, and we could start by popping ‘inclusion’ into the actual definition of ‘communication’ from here on in, not just to “include” inclusion, but to actually have it: it’s certainly a busy time to enter teaching.

Finally, all these practical considerations are also exquisitely relevant to film. ‘Presence’ in learning can also be equated with Aristotle’s ‘histrionic sense’, of people moving through time - the raw material that all representations are constructed of -  a path of discussion that can quickly take us to the origins of drama, music, human communion, tribal necessity, survival.
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Introduction

This proposal builds on insights gained by examining the curriculum of UWTSD BA in Film and TV.  Many practitioners and researchers acknowledge that current modes of blended delivery are a struggle for all, (Laurillard D, 2002). 

Critiquing the Film and TV curriculum has emphasised mainstreaming of media skills as a solution to modern challenges, in a world where the ‘products of scientific enquiry” (Polman J et al 2012), necessitate far more scientific literacy than heretofore. The proposed course therefore starts from the premise that educational practitioners and students need to prioritise accessibility and awareness of a wider context of those skills, as well as being reasonably technically good at them, in order to rise to the challenges of modern life, develop a consistent language and comply with sustainable practise (QAA Guidance, 2014). 

The ACJC is therefore designed to provide suitable learning for other types of news and information gathering as well, leading to transferable skills and cross-cutting enhancements, innovating solutions to wider communications problems as we exploit the flexibility and accessibility of communication in a clear ethical framework. Anybody who wants to get more involved in community communication can use what we refer to as ‘journalistic’ skills.. Disabled journalists, focus or community groups can develop effective and accessible methods of documentation for any purpose.

The somewhat loose approach to skill application, with students self-identifying in terms of their technical aims, will be built upon the three solid foundations of healthy public communication: privacy, ethics and law. 

These three form a solid publication base for publishers to avoid getting themselves and others into trouble. They are also part of what researchers from MIT have identified as five basic issues in new media that are currently being redefined by tech-savvy youth: “identity, privacy, ownership and authorship, credibility, and participation”, (James C et al, 2009).

Centralisation and privatisation in the post Leveson ‘chill’, the loss of local news rooms, together with changes in local governance are resulting in a lack of local news as well as local accountability, (Morrison J, (2017) & (2019). As well as indirect chilling caused by the fear of losing advertising, Leveson has been badly understood, argues Morrison, and is also used for “PR obfuscation” resulting in loss of trust between journalists and ‘sources’, especially police: a hanging and arguably dangerous impression that all journalists are basically low-life hackers. 

We are now ironically more thoroughly entrenched within the hyper-local community than ever before. There is arguably a need for people to become self-sufficient in news and to develop alternative networks.

An accessible community journalism course therefore seems a logical laboratory within which to begin the process of discovering how to create:
 
flexible and accessible teaching in a blended environment
accessible community journalism/news sharing within all these new paradigms. 



Course Basics

Accessible

Through placement in the Film and TV department through Covid restrictions, I’ve been privileged to observe the impossibility of trying to retro-fit access, inclusion and equity and by contrast the importance of ‘future proofing’ (Smallwood M, 2020), by starting with accessibility needs. 

This represents a significant opportunity for accessibility to form the foundation of a new educational paradigm. A feasibility study was therefore conducted with four diverse disabled learners who all wish to do such a course. 

The fact that the chosen cohort, by definition, always or usually needs adaption and individual solutions to common or unusual problems, makes it perfect for this endeavour as the ever-present danger of ‘normalisation’ to the exclusion of any protected characteristic is at least up front and centre.  

Study participants were asked questions about news consumption, gathering and dissemination. Answers to these basic questions in themselves appear to justify both theory and methodology of the course; one example suffices to illustrate the serious implications of not attending to accessibility. 

Interviewee A - Learning disabled. 

Q - What is the most difficult thing for you in getting news? 

A - Politicians like Mark Drakeford and Boris Johnson use long words and jargon which are hard to understand. But if I do the wrong thing because of not understanding them I can get into a lot of trouble. 

Community

The course seeks to equip people with accessible solutions, information about compact equipment etc., to re-examine news consumption, gathering and sharing, understanding different forms and formats of news, from documenting family gatherings, to exposing corruption in your community, to developing documentary skills in order to use them more generally in education, life or business in accord wth the demands of the time and the skills of the future (Perry M, 2018).

This broader understanding of ‘news’ and ‘news sharing’ can be achieved by breaking ‘news’ down to the raw material of “story”. Stories are what connects all the different applications of the technical skills used in journalism. We will be considering how story forms the basis of community news. This element of the course reflects and explores new paradigms of living and working, developing towards sustainability benchmarks, as well as having a path worked out towards accreditation. 

Journalism

As well as seeking utmost flexibility in defining of story, and facilitating learners in their chosen technical solutions, the
 course also aims, to give students a solid grounding in the over-riding importance of the three grounding elements of privacy, ethics and law. 

These are cross-cutting skills providing context to all communications in the digital age and all stories will be examined with regard to them throughout the course as creating the three legs of a trivet, upon which the cauldron of communication may be heated, if not guaranteed safely, at least on a firm foundation. 


Course Aims and Objectives - Learning Outcomes

The initial course aims to introduce concepts of journalism, and examine them within the wider context of ‘representation’ and ‘story-telling’ within the context of the three foundations of privacy, ethics and law. 
 
The skills needed for working in a news corp look very different from a hyper-local initiative of ‘jungle drums’ to keep channels open where people may be alone and isolated, but the ACJC will examine both of these examples in a wider context of ‘representation’ and ‘story-telling’ with these three principles as the bedrock.

Law, ethics and privacy do not deviate depending on personal will, opinion or intention and can be relied on, especially in an uncertain world, to provide sensible boundaries that will allow publication of otherwise difficult material.

There is no doubt that principles of accessibility will enrich any trainee journalists skill-set, especially within new standards of digital citizenship within the parameters of sustainable education and practise, (QAA 2014, Wellbeing of Future Generations Act, 2015).

Metacognitive and reflective skills are crucial in journalism, where practitioners have to make important decisions on the fly about subtle concepts like motives, implications and ‘truth’ without reacting personally, this involves a high level mix of personal, political, legal, and financial awareness. 

Developing metacognitive skills through application to real world problems, involving issues of privacy legality and ethics will allow students to concentrate of these larger issues, while learning technical skills. 

Keeping the intellectual focus on these elements in terms of finding, telling and sharing stories, will also distract from the fear of technology which often creates hesitation, usually due to an over-estimation of the importance of tech vs content: a bad shot of a minister in a compromising position can be just as effective at destroying a reputation as an excellent one. 

Assessment

There are so many skills and parts of skills in the journalism toolkit that it’s a complicated matter to accredit them. A helpful suggestion is to use three possible levels of competence from awareness, through understanding, to application, (Christ and Henderson, 2014).

The prototype ACJC will combine this idea with the ‘badge’ system of the Open University’s BOCS, (Rosewell & Kear 2019). This will allow learners to situate themselves in regard to ‘all journalistic skills’ depending on their aims, whilst providing threshold standards.  In order to help both the development of the course, from casual, to eventual AGORED accreditation, it will be useful to employ these guidelines in setting and assessing learning outcomes.

There is no reason that somebody cannot be level 1 ‘understanding’ on privacy, for example, and at level 3 ‘execution’ on camera, editing, and level 2 on ‘understanding’ on dissemination skills. As well as providing a level playing field and encouraging autonomy, this system should prevent technical wizards getting into legal trouble using skills not securely based on the three legs of the “trivet” whilst allowing some active competencies in public forums.  

Obviously this informal system has no award reputation, but it will allow participants to effectively position and rate themselves within the whole picture of journalistic skills grounded in action, developing those all important meta-cognitive skills in the process.  

Becoming level 3 in Law will obviously not be possible on this prototype course. It would be counter to the aims and objectives of accessibility to claim someone could achieve level 3 ‘application’ in Law. However it is the awareness of what you do vs what you don’t know, that are sine qua non basics of news sharing to keep yourself and others out of trouble. 

Media skills absent of context and application to real world problems are not useful and potentially dangerous in the new regulated world. Learners on this course and its successors will be part of a community actively redefining and reinventing an accessible journalism fit for today’s world as we create ourselves as ethical story sharers. 

Benchmarking and Ambitions

After the prototype short course, the intention is to reflect and refine, then run it again, seeking the Agored ‘Quality Mark’, then expand it, and run it again. After that the plan is to head for Agored Accreditation. 

Tracing its roots back to the adult-driven movement to accredit informal learning, the Open College Network. Throughout the 1980s onwards, the OCN along with the “Access to Higher Education” movement, developed mechanisms to recognise learner achievement and progression. By the early 2000s the Credit and Qualifications Wales framework was introduced and in 2009 Open College Network Wales became Agored Cymru, the first organisation awarding qualifications and units. Agored offers two forms of recognition: full accreditation which requires a minimum of ten hours of learning, and the ‘Quality Mark’ which is designed to be as flexible as possible and would allow for innovative modes of learner recognition, (Agored 2021).

As Agored do not currently accredit any journalism courses, and for the purposes of this proposal, I’ve referred to a wide set of QAA benchmarking guidance documents as well as National Council of Training for Journalists, (NCTJ) and The Broadcast Journalism Training Council (BJTC).

A 2018 study conducted by the NCTJ “Journalists at Work” found 80% of qualified journalists qualified through an NCTJ accredited course, as opposed to 10% on a BJTC accredited one. Moreover half of that 10% also has the NCTJ qualification. (NCTJ 2020) It is possible that the ACJC could one day aspire to this accreditation. 

QAA benchmarking includes journalism in the Communication, Media, Film and Cultural Studies Guidance which is an extremely broad document covering diverse curricula, also including, for example, includes ‘advertising’ and ‘public relations’, among industries playing ‘key roles in generating symbolic resources’ for understanding our place in the world. 

The aims of the ACJC fit the criteria for active participation in sites of public culture, while directly addressing how opportunities for participation are linked to “axes of social division”, including “ethnicity, gender, age, religion, nationality, location, sexuality and social class.”. Yes disability is missing from this list, nevertheless the ‘vital need’ for informed debate, must consider “the importance of access and inclusion in public communicative life for a democratic society”. 

As well as stressing the transferable nature of all these skills the guidance speaks of how groups, communities and individuals may participate in communication in ways that “challenge or oppose prevailing culture”.

If teaching film and tv is complicated enough to be touted as a go-to skillset for the ‘new normal’ (Perry M, 2018), then how much more complicated is teaching journalism?

Journalism now uses all the skills of film and tv, plus what is produced is supposed to be provably true while journalists and documentarians cannot boast, as artists often do that “it’s my interpretation”Nevertheless ‘truth’ still has to be expressed through what are essentially representations, in any medium. To make sure the representations are worthy of the title journalism involves advanced meta-cognitive skills, getting yourself out of the way to let facts speak for themselves.

To mitigate any tendency of such person-centred, androgogic teaching being hard to assess, the intention is to use the three levels identified by Christ and Henderson plus the BOCS “badges”, and place them in a framework that recognises and actively interrogates the societal context of digital citizenship. These methods will also allow course development using the accessibility information fed in by participants. 

Taking camera work as an example, it’s obvious that ’execution’ needs to be happening on the level of ‘working a camera’ from the beginning, but the execution of, ‘working a camera in a public place’, for example, is a different ball-game, needing careful planning, familiarity with laws, the ability to put them in perspective and relate them to other factors at play, to make an informed decision about capturing and disseminating information in swiftly changing real world circumstances.

It is unthinkable that any of these massive changes taking place around us should prevent the free-flow of ideas and opinions, or further ‘chill’ free speech.  

The course design therefore should aim to benchmark wider QAA guidance on sustainability, entrepreneurship, and the 5 ways of working in the Wellbeing of Future Generations Act, value systems which chime on paper with the intention to create a genuinely accessible course.  

Post Leveson study shows a kind of fearful constipation in terms of arguably the most important function of journalism behind informing the public: holding power to account. New taxonomies of sustainability diversity and inclusion imply a kind of radical autonomy which is certainly compatible with robust reporting. Developing this language into a tool box capable of re-establishing robust and essentially fearless communication between institutions and individuals again, in our increasingly regulated and censorious communication environment, is the job of journalism and all media courses. 

The participant of my feasibility study mentioned above also stated his preference for face to face meetings, which are currently at a premium. 
There is a potential possibility of being able to hold at least some sessions in a charity cafe, restrictions permitting. Others, however may prefer or only be able to attend remotely, creating further challenging complexity. 

However difficult, managing this ultra-blended “spectrum” (Williams K, Kear K and Rosewell J, 2012) of learning is very obviously a necessary part of creating “core and common practises” (UKSCQA Guidance, 2018) of future sustainable online communication and is therefore welcome as having a part to play in the creation of an ACJC with guidance available to pick up and use in seeking consistent terminologies of digital provision.


Course Structure

The claim made here that starting from diversity will lead to healthy journalism needs evidential enquiry and so although it’s tempting to dive into a full 20 week course plan, the prototype will consist of 5 sessions of one and half hours each. 

After the first one, sessions will generally begin with feedback from the last session which is designed to feed into the current week’s lesson, so should lead in naturally through raised questions. 

We will then watch a pre-prepared video introducing the subject of the week and asking some pertinent questions about it which can then be explored during the session whether in person or online. Although not a fix-all there are definitely advantages to this method of delivery over doing live lectures, and this will be monitored to help fill the “knowledge gap” identified by Mozelius and Frydell (2017), in “how pedagogy and instructional design affects the students”. 

The final hour of the session will be dedicated to questions and challenges raised in the video lesson and the last ten minutes will be dedicated to setting another assignment.  Journalism is both process and product and we will adopt the information, project, peer review and reflection cycle noting how well the inclusion aims of the course fit with Kolb’s statement that “environmental differences must be expressed in a form commensurate with individual differences so that meaningful statements about the consequences of person-environment interactions can be made.” (Kolb D, Fry R 1974).

Where possible, and as desired, we want to test out our news sharing with others in the community and get feedback from them.
It is practise led research as well as practise as research because we are becoming ethical story-tellers in an environment of almost cataclysmic change, in which the definitions of story-telling are changing almost as fast as the stories with a new ‘online harms’ bill appointing Ofcom as an official framework enforcer “with tough powers to take action against rogue companies”, (gov.uk 2020).

One participant in the feasibility study told us how he’d managed to make zoom operate like his own personal recording studio with background images and music. Community story-tellers can be innovators and ‘embedding’ adaptive, inquisitive and inclusive approaches to communication can put the ACJC on course to start solving problems that are not yet generally clearly understood, (QAA Guidance on Enterprise and Entrepreneurship Education, 2018) as well as establishing “core and common” practises fit for the future. (UKSCQA Guidance 2018).

SESSION BREAKDOWN

Session One - Introduction to journalism 

Aims and Objectives - To establish and familiarise learners with the primacy of privacy, ethical and legal concerns in information sharing as the basis of story-sharing in any medium. 

Content - how this course will run, the diversity model of communication which you will now invent. Introducing the three foundations. Situating ‘story’. What is ‘news’ how is it collected and disseminated and who pays for it? 

Learning Outcomes - awareness of importance of privacy, ethical and legal concerns, awareness of need to situate stories in this framework.

Session Two - Journalism as storytelling 

Aims and Objectives To address any difficulties experienced by individuals in completing the assignment - diversity first. To expand definitions of journalism looking at ‘story-telling’, media. 

Content - Feeding back using same principles. examination of methods…..Myths of objectivity, metacognition and its relationship to diversity.

Learning Outcomes - Learners understand privacy legal and ethical considerations applied to different kinds of stories and will be able to situate stories within the “trivet” framework.

Session Three - Working on your toes 

Aims and Objectives presentation as a journalist, affiliations, codes of conduct. Protecting sources, freedom of speech. Working with current events. 

Content - Using different methods for news collection and dissemination, camera/phone, podcasting, write. Particular challenges of time & place. Changing landscapes, free speech.  

Learning Outcomes - Learners understand the relation of different technical methods, and different political climates, to the promotion and protection of free speech. 

Session Four - Competencies

Aims and Objectives To develop more detailed understanding of learners particular chosen or favourite mediums, subjects, to explore these in more depth. Learners move to a higher level in at least one competency. 

Content - Looking at specific technical, subject or other concerns, learners have encountered, wish to go further into.

Learning Outcomes - Learners are aware of most if not all of necessary competencies for professional journalism and are able to realistically situate themselves using the 3 levels. 

Session Five - Metacognition in Action 

Aims and Objectives - Learners correctly assess their own competencies in the 12 areas in the three assessment criteria, awareness, understanding, and application.  

Content - How documentary fits with and differs from journalism, assessing learning and the course. 

Learning Outcomes - Learners will reflect on what they’ve learned and re-situate themselves viz a viz their initial assessment of their interests and competencies. Goal setting. 

Conclusion

All participants know that this is a fledgling idea, and that if successful, which will be judged by the level of confident autonomy felt by participants, it will be developed further and they can potentially progress.

Diversity information gathered in the course together with how well the aims and objectives lead to the teaching outcomes, how accessible the participants feel the learning is etc., will be used to refine and expand the curriculum, filling in sessions in between the ones outlined here, to broaden and deepen the general understandings while keeping the focus on autonomy, diversity, and good foundations. 
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