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Chapter 1: Introduction 
The research aims to capture the views of our current generation of practitioners and students as they contribute to an informed research project on mental health and wellbeing. Existing research by DeSocio and Hootman (2004) suggest that a lack of support regarding health and wellbeing impacts individual educational attainment and potential. But according to McGourty (2017) only a small number of teachers have received necessary training to support pupils with their mental health problems. Our National Mission (Welsh Government (WG), 2017) emphasises that wellbeing is a core aspect of the curriculum. It is vital that WG, ensure teachers and teaching staff have received effective training to prepare them to support learners and to prevent a growing crisis in children’s mental health. Therefore, the writers focus question is ‘An exploration into the teachers and teaching assistant’s role in supporting mental health and wellbeing in primary school.’

The reasons for studying this question is to distinguish the role of teaching staff in supporting mental health and wellbeing and the effectiveness of their role. Previously, this would be the role of a school counsellor or psychotherapist but there is an increasing number of pupils coming to school with more complex mental health issues and this is affecting their learning. As teachers spend the majority of time with students, they are in the position to observe their behaviour and provide support during difficult times. For children to reach their potential, they need to have their needs met and be supported emotionally. But, as highlighted by a headteacher, The Government need to decide if they want teachers to be social workers and mental health workers or educators and she highlighted that primary schools cannot do everything (Blair, cited by BBC, 2019). But Rogers (2016) believes that teachers and schools are not responsible for pupil well-being and highlights that it is the parents’ responsibility. 

The researcher’s hypothesis is that although the teachers view health and wellbeing as high importance, they have limited knowledge and training to effectively support learners and often require support from outside agencies. There is an increasing amount of pressure being put onto schools to support the mental health and well-being of pupils according to Cowburn and Blow (2017). This is forcing teachers to play the role of social workers and mental health workers. The extra responsibility of supporting mental health and behaviour could be detrimental to their teaching but also affect the teacher’s mental health and wellbeing. However, mental health and well-being are only one of the aspects that schools need to focus on. But because of the increase in mental health issues, the teachers’ responsibilities in schools are increasing. However, it is important that teachers do promote positive mental health and wellbeing because it could be argued that if children are not happy, they cannot work to the best of their ability.

To explore the chosen topic, various research methods will be undertaken which include a review of literature, current research and case studies, interviews with teaching staff and a questionnaire for pupils and staff. A combination of both primary and secondary research should provide sufficient findings in order to answer the research question.
The writer is personally interested in the topic is due to the current research into the decline of children’s mental health, as according to the National Statistics, one in ten primary school children has a mental disorder (Green et al., 2004) and research by Berger et al. (2009) illustrated that  emotional wellbeing correlated positively with academic achievement. The importance of supporting emotional wellbeing, specifically in education has also been acknowledged by the British Psychological Society (2017).  By carrying out a research project that specifically identifies the role of teaching staff supporting mental health and well-being in primary schools, it will improve the researcher’s professional practice by gaining knowledge and understanding around this topic and this can help the researcher to support learners in their future teaching career. 











Chapter 2: Literature Review 
Schools are key places for shaping wellbeing. The health and wellbeing of children contributes to their ability to achieve their full academic potential by allowing them to benefit from good quality teaching (Gutman and Vorhaus, 2012). Donaldson (2015, p.28) states that ‘schools need to care for learners’ emotional needs’ and in Successful Futures, highlighted the importance of wellbeing, in particular mental health. One of the WG’s (2017) National Missions include committing to wellbeing which includes supporting all learners emotionally and physically, by providing them with a safe and supportive environment which will contribute to their readiness to learn. Also, the new curriculum should help teachers to focus on effectively supporting learner wellbeing due to the new area of learning and experience. This shows that mental health and wellbeing is becoming prioritised in education, which is important because Rosen and Cowan (2014) reported that every school has students who are struggling with mental health disorders. Also, Wales have seven wellbeing goals (WG, 2015) which shows that Wales are committed to ensuring children and young people are happy and experience the conditions to thrive. Although Wales have these goals, it is clear that more needs to be done. The documentation shows that mental health and wellbeing are being prioritised, but there continues to be a rise in mental health issues in children. It is estimated that one in four children will show some evidence of mental ill health, and three children in an average size classroom will have a mental health problem (Youngminds, 2017). Learners who are struggling with their mental health will be faced with more difficulty to reach their full potential as Public Health England (2014) suggest that wellbeing is the foundation for attainment, pupils who have good health and wellbeing or have the correct support are likely to achieve better academically. Therefore, this suggests that learners should feel happy and safe at school as it will contribute to a more positive outlook and will be further engaged in learning.
Research shows that there is an increase in mental health issues, as two in five teachers are aware of children in the primary school, showing symptoms of mental health issues including panic attacks, anxiety and depression (Busby, 2018). But it will be difficult for schools to tackle this issue alone, they need expert help in school. NHS services can support them by stepping in when more specialist support is required (Roche, 2020). Although it is recognised by educators and policymakers, that good mental health is essential for achieving success, schools are not primarily organized to provide mental health services (Cunningham and Cunningham, 2001, Adelman and Taylor, 1998). Schools are primarily organised to educate learners, however, as learners are coming to school with complex mental health needs and poor wellbeing, which is affecting their learning, it has become the responsibility for teaching staff too.
In schools, teaching staff may implement different interventions or approaches to support pupils with their mental health and wellbeing. For interventions and approaches to be effective, they should be tailored to the particular needs of the pupils, there is not one approach that will be successful in every school. But it is essential for schools to develop and implement a consistent whole school approach to mental health (Department for Education, 2018), where staff work together to ensure they do what is best for their students. However, approaches such as interventions for individual pupils or groups of pupils may need to be implemented, depending on the individual needs of the children. There are many different strategies that teachers and teaching assistants can use to support mental health and wellbeing. Ysgol Gynradd Sant Curig (Estyn, 2018b) implement strategies such as drop in sessions to discuss their worries or problems to ensure they have a positive mindset for the day ahead. Also, they provide a mindfulness club during lunch time to provide a calm period for pupils to prepare them for the afternoon lessons. Research by Dwyer (2002) shows that intervention and prevention programmes in school are successful to reduce mental health problems, which would support teachers as mental health problems can interfere with learning. Without effective support, ill mental health can considerably impact children’s happiness, wellbeing and their educational attainment and this affects their potential to live fulfilling and productive lives (National Assembly for Wales (NAW), 2018). Therefore, this highlights the importance of schools implementing support for their learners to prevent mental health problems and promote wellbeing.
As previously mentioned, schools have different approaches to mental health and wellbeing, some schools implement a whole school approach only or use a whole school approach alongside interventions for specific pupils. For example, in Cadoxton Primary school, they are committed to providing a nurturing community for all pupils, where the whole school is a nurturing environment, as teachers apply the same philosophy to all classrooms, which enables pupils to feel safe and secure at all times of the day. Then pupils who may have additional emotional needs are supported through the emotional literacy support assistant within the classroom environment (Estyn, 2018a). Whole school approaches should ensure that the everyday school experience of pupils is consistent with messages given about health and wellbeing in lessons, assemblies and in school policies. Whole school approaches should involve all parts of the school including governors, senior leaders, teachers and all school staff, as well as parents, carers and the wider community. There should be partnerships between these individuals to ensure a consistent approach. Estyn (2019a, p.8) shows that ‘around two-thirds of primary schools in Wales have an inclusive whole-school approach to supporting pupils’ health and wellbeing’. But NAW (2018) has highlighted the difficulty of implementing a whole school approaches due to resource and funding constraints. However, it is important to put the needs of the learners first, if it is going to make a considerable impact on their wellbeing and attainment it is something to implement or work towards implementing in the near future.

As mental health issues are rising, teachers are finding that students are coming to school not in the right headspace to learn. But NAW (2018) highlights that schools should not be meeting the pupils needs independently and rather involve a range of professionals from other agencies as the goal is not to become the student’s therapists. But Griffiths (2019) believes educators need to work hand-in-hand with mental health experts. But some believe that is the role of the professionals, rather than teachers to support mental health and well-being. However, there are various reasons as to why professionals are unable to meet all children needs, this will be discussed further on in chapter four. But there should be collaboration between agencies and schools to ensure all are doing what is best for the child. Ysgol Y Strade took responsibility to support their leaners as mental health issues were having a severe impact on learning and due to this, they transformed their education and put many different strategies and approaches in place, for example all staff completed emotion coaching (Estyn, 2019b). However, this costs time and money, therefore it is difficult for teachers to make the decision to prioritise this when educators have so many responsibilities. 
Estyn (2019a) highlights that best practice includes viewing pastoral care as a responsibility for all teaching staff. Teachers should take time to listen to pupils and support them, rather than immediately referring them to a member of staff with a special responsibility such as the additional learning needs coordinator or wellbeing coordinator. Thus, reinforcing the importance of positive relationships between teachers and students. Learners who have strong relationships, a positive sense of self, who have an understanding and are able to manage their own health and emotions are in a better position to reach their full potential (WG, 2017). Therefore, it could be suggested that this is the most effective way for teachers to support learners with their mental health and wellbeing. Developing positive teacher-student relationships is an important role of teaching staff. Pianta (2006) believes it is the teachers’ responsibility to initiate positive interactions with the students and to develop a positive relationship. Positive relationships are encouraged by Estyn (2019a, p.13) as they have been described them as ‘fundamental to a culture that supports pupils’ wellbeing’. McLaughlin and Clarke’s research (2010) identified relationships in schools as a critical factor that affects pupils’ health and wellbeing, in particular, relationships between teachers and pupils and this is a critical factor in whether or not pupils thrive in school.  But teaching staff should also develop relationships with external agencies such as counsellors, nurses, police officers, social workers and youth workers. To ensure the child’s needs are put at the forefront and that they are getting the right support.  This multi-agency work is most effective in supporting pupils’ health and wellbeing when each party trusts each other and understands how best to work together for the pupils’ best interests. Schools’ work with parents well when trust is built, and they are able to communicate effectively. Therefore, this also highlights it is important for the schools to have positive relationships with outside agencies and the wider community so they can collaborate and to do what is best for the child. 
Although it is believed that mental health and wellbeing support should be provided by professionals, WG (2019) states that well-being will be a priority in the new curriculum. Health and Well-Being is also an Area of Learning and Experience, which is an entirely new element of the curriculum which can provide teachers will ample opportunities to prevent and support mental health in education. Therefore, it is essential for teaching staff to have an understanding of this and how they are going to utilise the new curriculum to further support pupils, as well as the previous whole school approaches that should already be embedded. The new curriculum is broader; therefore, teachers have more autonomy, they can ensure their learners are supported regarding their individual needs and plan for appropriate support and activities that will foster their well-being. Although support from external organisations is encouraged to provide support in planning and delivery on certain topics and issues, but this should enhance rather than replace teaching (WG, 2020). Therefore, this shows that supporting mental health and wellbeing is the teaching staff’s responsibility as it is a key aspect of the new curriculum. 
But supporting learner’s mental health and wellbeing has always been a part of education. One of the Foundation Phase Framework aims is for learners to ‘enjoy the best possible physical and mental, social and emotional health’ (Department for Children Education Lifelong Learning and Skills (DCELLS), 2015, p.2). Also, the Personal and Social Development, Well-being and Cultural Diversity area of learning is at the heart of the Foundation Phase. One of the skills include ‘value and contribute to their own well-being and to the well-being of others’ (DCELLS, 2015, p.11). Although it was an aspect of the curriculum, the new curriculum could not have come at a better time where learners needs are increasing and becoming more complex. But the new curriculum allows teachers to provide more in-depth support as it is an important aspect of the curriculum for example, educating learners on strategies to support themselves emotionally and mentally.

A gap identified in the research is the role and responsibilities for teachers and teaching assistants in the new curriculum. For example, are schools going to primarily focus on the areas of learning and experience to support pupils or continue with specific interventions? Another gap identified is what the children perceive the teachers and teachers’ roles are in supporting their mental health and wellbeing, these areas will be explored in chapter 4. 

In summary of the literature review, there is an abundance of research to suggest that teachers and teaching assistants have an extremely important role to support and encourage positive mental health and wellbeing in education. This will enable learners to become ‘healthy, confident individuals’ which is one of the four purposes of the curriculum (Donaldson, 2015, p.30). The research shows that there is a mixed opinion on the role of teaching staff in school, some believe it not the responsibility of the teachers as they are not trained to provide this support, but many schools implement various interventions and approaches to support pupils. But perhaps teachers are required to support learners by being positive role models rather than providing specific mental health support. Banerjee et al. (2016) highlights the most effective strategies to support mental health and wellbeing in education include, supporting strong relationships, good pedagogical approaches to learning experiences and targeted interventions for specific learners. The subsequent chapter discusses the chosen methods utilised to collect the primary research to assist the researcher in answering the research question. 














Chapter 3: Methodology and research design 
Throughout the research project, it is vital that the researcher adheres to appropriate ethical approaches and techniques, especially when conducting research in the primary school. Lowe (2007) emphasises the importance of the researcher understanding and abiding by the ethical guidelines throughout the research project to protect all participants.  Ethical considerations were made by abiding by the university research guidelines, ethical guidelines, British Education Research Association (BERA) (2018) guidelines for educational research and the General Data Protection Regulation (2018) to protect the rights and privacy of individuals. The ethical considerations have influenced the way the data was collected, analysed and reported. 
To support the research project, primary research was gathered. Prior to gathering primary research, an ethics form was completed by the researcher (see Appendix 1). BERA (2018) highlights the importance of participants having the right to withdraw from the research for any or no reason, and at any time and it is crucial to inform all individuals of this right. Also, throughout the electives experience, the researcher abided by The United Nations Convention of the Rights of the Child (1989), making sure the children who were involved were safe and understood why they were taking part in the research project. 
The researcher utilised mixed methods to gather included both qualitative and quantitative data, using questionnaires and interviews. Quantitative research methods tend to produce numerical/ statistical information. Qualitative research methods are associated with the interpretivist and critical realist approaches and it usually produces transcripts of semi- or unstructured interviews and observations (Lowe,2007). The interviews primarily produce qualitative data and the questionnaire produces both qualitative and quantitative data.
Questionnaires
Questionnaires were given to the headteacher, four class teachers, one teaching assistant and six students from each year group in year five and six and five students from each year group in year three and four. Questionnaires are shown in Appendix 2 and 3. The questionnaires were physically delivered to the participants and because they are quick and easy to fill out, they may be more inclined to participate. But the timing of the questionnaires had to be considered due to having a reasonable amount of time to collect and analyse the data. The questionnaires utilised both open and closed data to get both qualitative and quantitative data, open questions gave the respondents the opportunity to expand on their answers and it allows a range of responses that may not have been initially considered by the researcher such as topics that the teachers personally want to explore in the new curriculum (Cohen, Manion and Morrison, 2011). Also, closed questions are quick and easy for the audience to complete. But Cohen, Manion and Morrison (2011) state that closed questions do not give the responder the opportunity to expand on why they have chosen the answer. 
There were twenty-eight responses which is a lower number of responses than originally anticipated, but the research did take place in a small school and all staff and students had a busy timetable. Also, a few questions were left out or answered incorrectly which resulted in anomalies in the data. One of the disadvantages of questionnaires as stated by the WG (2015) is that it is not guaranteed that the correct person is answering the questions, this was evident in the pupil questionnaires as the majority of the students in one class had the same answer, this could be due to a group working together or because the teacher has given them support to answer the question. Also, it could have been easier and safer as minimising the risk to peoples identify to complete the questionnaires online, for example using Microsoft Forms. But the researcher ensured the data was safe as shown in the ethics form shown in Appendix 1.
Interviews
Creswell (2014) highlights an interview as a means of unstructured, generally open questions intended to elicit views and opinions from the participants. This seems to suggest interviews enable participants to reflect on their experiences. Interviews usually provide the researcher with a broad range of data to utilise and they have been described as valuable as the participants provide answers in their own words (Johnson and Christensen, 2014). The researcher chose interviews as a research method because they are highly flexible, so questions were adjusted according to the response of the participant and the researcher was able to ask the participants to elaborate further. On reflection, it was evident that some teaching staff felt under pressure when being audio recorded, thus reducing the reliability of the method of data collection. Based on this, it was important to make the interview as informal as possible to ensure the participants were comfortable and honest in their response. However, I think it was important to audio record the interviews to ensure the data collected is accurate. 
But as interviews can be time-consuming it was difficult to pre-arrange a time due to the busy schedule teaching staff have (WG, 2015). The researcher interviewed the headteacher, class teachers and the teaching assistant who implements the interventions. An additional limitation was that not all professionals were able to partake in the research as they did not feel comfortable, they believed they did not have enough information to share. Also, busy schedules and the limited time in school was another limitation, it could be suggested that the interview questions are sent out to the participants before arranging the interview to ensure that they were fully prepared for answering the questions, it could improve the quality of the interview and to ensure the responses are more detailed and perhaps staff would feel more comfortable and may be more inclined to participate as they can prepare answers. However, this could affect the honesty of the interview as participants could prepare answers that they would want to say rather than being truthful. Also, the researcher initially wanted to interview pupils. But the researcher felt because the learner and researcher did not have a trusting relationship, they may not provide honest and genuine answers as some of the questions the researcher initially prepared could be deemed sensitive. The researcher could have asked their class teacher to interview the learners instead, but this would have also been an issue due to time constraints.
If this study was replicated, it would be suggested that due to time constraints and being placed in a smaller school, it would have been desired to possibly contact schools recognised for good practice to either send questionnaires, conduct a skype interview or possibly visit the school to see provisions and observe best practice to gain a greater insight to the interventions or strategies the schools use to support learner’s mental health and wellbeing.










Chapter 4: Results and discussion 
The aim for this chapter is to discuss and explain the results of the findings which have been analysed after collecting the primary research. As mentioned in the previous chapter, the researcher aimed to use a mixed methods approach which involves collecting both qualitative and quantitative data, using interviews and questionnaires.
Interviews with teaching staff
A copy of the interview questions and answers for teaching staff can be seen in appendix 4-8.
100% of the participants identified a link between positive mental health and students’ academic performance and behaviour. Participant 1 stated that “if learners have something on their mind, it will impact their work as they cannot concentrate, because their mind is elsewhere”. This has been supported by Eisenberg, Downs and Golberstein (2009). The participant stated that if an issue was identified by teaching staff, it would be suggested by the class teacher for the teaching assistant to speak to the child 1:1, to see if the child is able to open up to say what is on their mind. This highlights that teaching assistants have an extremely important role in supporting mental health and wellbeing, as they are able to remove the child from the environment and can provide their full attention and support to deal this this matter. Devon (2016) highlights that teaching assistants are in a prime position to provide individual support and attention to learners who feel unheard and unsafe. Participant 3 stated that “If you’re not feeling positive, happy, confident with yourself, you’re not going to be motivated to do the best as you can do”. This has been highlighted by Rossen and Cowan (2014) as they believe students with mental health related disorders cannot maximize their potential. Schools could be held responsible to try and attempt to prevent ill mental health when possible, if schools provide individualized support and provide learners to be open about the difficulties, then teaching staff can talk to them about their problem and provide support.
 It was highlighted during the interviews, that all participants could identify many strategies that support learner’s mental health and wellbeing, which include, nurture groups, ELSA support, worry monsters, relationship-based play and growth mindset. This highlighted to the researcher that there are many different approaches used in the school to support learners, this could be due to the various needs of the pupils in the school or perhaps teaching staff deem certain strategies more effective for their learners. Teaching staff were also able to identify which strategy or intervention they deemed to be the most effective. One of the most common answers include building strong positive relationships and being a positive teacher. Estyn (2019a) has described positive relationships as fundamental to supporting pupil’s wellbeing. The practitioners were also able to justify their answers to why they believed it was the most effective. For example, participant 1 expanded on this answer by stating that ‘the importance of building strong positive relationships with the pupils include talking to the child with no pressure so they can open up. If a child has issues but is unwilling to open up, teachers are fighting a losing battle’. Also, participant 2 believed a “negative teacher equates to a negative atmosphere”, which then would disrupt pupils learning. A positive teacher is more likely to build better relationships with their students as learners will feel comfortable to open up to them. Another common answer was 1:1 interventions with the teaching assistant. Participant 4 stated that ‘1:1 interventions are the most effective as learners are more likely to open up when they are speaking to an adult 1:1 rather than in a group with their peers’. However, for 1:1 support to be effective it is important that an effective relationship is established first. This also links to the importance of building positive relationships in school. Although the teachers were able to identify many interventions and approaches to supporting mental health, the research highlights the importance of positive relationships in school. But that does not mean that interventions such as nurture are not effective, but perhaps interventions are more successful with specific pupils, but generally speaking, positive relationships impact all pupils and therefore support mental health and wellbeing. Also, Hattie (2011) effect size shows that student- teacher relationships have an effect size of 0.52, evidence has shown that investing time to build strong relationships is one of the most powerful things teachers can do for their students. The pupil’s questionnaires also highlight this link, and this will be further explored in the chapter.
During the interview, I asked the participants to define both the role of the teacher and teaching assistants in supporting positive mental health and wellbeing. Firstly, I will discuss the participants opinion on teachers. One of the participants stated that “the teachers’ role is to do everything, from tying shoelaces to supporting emotional wellbeing. However only a certain amount of time can be dedicated to wellbeing as teachers have so many responsibilities”. Also, the high workload was highlighted, although teachers want to do what is best for their learners, schools are not primarily organized to provide mental health support (Cunningham and Cunningham, 2001, Adelman and Taylor, 1998). Also, a survey by Reinke et al. (2011) showed that teachers reported viewing school psychologists as having a primary role in most aspects of mental health service delivery in the school. However, many schools do not have access to school psychologists. Therefore, teachers are often expected to take up this responsibility as they are a position to support learners as they spend a lot of time with the children. But they are not professionally trained to support this, like other agencies such as school counsellors or Child and Adolescent Mental Health Services.  As quoted by Coady, cited by BBC (2019) ‘there is nothing we (teachers) can realistically do, to give them the help that the child needs’. All participants highlighted that the teaching assistants’ responsibility is to support pupil’s mental health and wellbeing through interventions such as “nurture, Talkabout and relationship play”. They also stated that teaching assistants’ roles are “more flexible” as they are more available for extra support and to take a child out of class. 
Interviews with headteacher
The participant identified many challenges for their school in regard to mental health issues and wellbeing. It was highlighted that “children are coming in with more issues and more complex issues than ever before”. As issues are complex, it seems that it would be difficult for professionals to support these learners, let alone teachers who have not received training. Also, ‘teachers’ often lack the confidence and capacity to help pupils with their emotional and mental health’ (NAW, 2018, p.20). Therefore, it would be encouraged for schools to provide training for their staff, but due to budgets decreasing this is not always possible. Therefore, this highlights that external factors are also limiting to what services and support schools can provide. 
When asked to define the teachers and teaching assistant’s role in regard to mental health, it was stated that “the teacher has the harder job in regard to mental health, as teachers are expected to go above and beyond for the learners in every aspect”. But he highlighted the importance of building strong relationships with pupils, by getting to know the learners individually and knowing what is best for the child to provide effective support. It was highlighted that the teaching professional has changed within the last 20 years, as it is not just about teaching, there is a lot more social work involved. A source in the NAW (2018, p.16) stated that ‘the teachers’ role is to educate, they're not there to be social workers and therapists’. The head teacher believes that the teaching assistants role is more focused but they are more able to build better relationships with the learners as they work 1:1. Also it is important that the teaching assistants report back to the teacher about the child so the teacher has a full understanding to potentially enquire about outside agencies or request further support for their student such as counselling or involving them in interventions.


Teacher questionnaires 
10

Figure one shows that all participants believed that schools are responsible for providing mental health services. Also, Sunderland (2019) believes that because teachers spend so much time with their students, they are in a prime position to provide much needed support to pupils with mild to moderate mental health problems. Teachers have the opportunity to have a profound impact on children’s lives, and may well be the only positive adult relationship a child has experience of and because teachers have opportunities to make a considerable difference to children’s lives, it could be encouraged that teachers should be made more responsible for providing the extra support in regard to mental health and wellbeing, because if they do not do it, who will? But the NAW (2018) has highlighted that teachers are not solely responsible for learners, so schools should work in partnership with parents, carers and outside agencies to ensure learners are receiving the right support. However, there is not enough funding in the outside agencies, such as Child Adolescents Mental Health Services. 
 
Although figure two shows that all staff rated their confidence six or above to support pupils with ill mental health. Research by Mcgourty (2017) shows that only a small number of teachers felt they had necessary training to support a child experiencing a mental health issue. However, responses to the questionnaire are from the respondent’s personal opinion which is based on their experience which is subjective. For example, the teaching professional may not feel confidence at supporting pupils, but that does not mean they are unable to, likewise someone who has received training may not be naturally empathetic or may not have a positive relationship with the learner who is struggling mentally.
The primary research showed that respondents believe that the new curriculum is 70%+ effective at improving opportunities for wellbeing and mental health. Williams (2019) has stated that wellbeing is going to be a priortiy in the new curriculum but more importantly, the new area of learning and experience allows teachers to provide effective learning experiences to support and teach learners about mental health and wellbeing. This should support learners as it is becoming an important aspect of the school curriculum, therefore more focus will be put on it. The areas and topics teaching staff would want to explore in the new curriculum is shown in Appendix 9 .It is encouraging as it shows that teachers are imagining their own personal take on the new curriculum and are looking forward to educating learners about their mental health and wellbeing as they already have potential topics in mind that they feel passionately about.


All staff stated that they would rate the strategies they use to support mental health and wellbeing above eight out of ten on effectiveness. However, the respondents could answer dishonestly due to do not wanting to damage the school image. But the effectiveness of the strategies links to the data shown in the pupils’ questionnaires as question one, two and three showed that all 100% of respondents were able to identify a member of staff to support them when they felt worried, upset and anxious. Therefore, there is a clear link between what the teachers and pupil say. This can only be seen as a positive, however, this may not be the case in all schools, and this could be detrimental to pupil’s mental health and wellbeing.  

The following question asked the students in Key Stage 2 to rate the effectiveness of members of staff in the school, which is shown in figure three. Teachers and teaching assistants are viewed positively by the students to support them with their wellbeing and mental health. However, it should be noted that year 6 and year 4 do not have teaching assistants in their class, therefore this could affect their answer.



Question six of the questionnaire highlights what the pupils believe is the most effective at supporting their mental health and wellbeing. All answers to this question are shown in Appendix 10. Some of the answers include, helping them with work and being kind. This shows that learners appreciate simple actions, this is highlighted by Estyn (2019a, p.9) as ‘teachers smiling and greeting them by name and engaging in positive conversation at the start of the school day, help learners settle and feel cared for’ which promotes pupil wellbeing. But the effectiveness of these strategies is heavily dependent on the quality of the relationship between the staff and pupils involved.
[bookmark: _GoBack]Although the effectiveness of support by teaching staff was rated highly, majority of the students wanted more support when they feel distressed/unhappy and all answers are shown in Appendix 11. One learner stated that they would like to have an opportunity to use the sensory room (intervention room), perhaps teachers believe that students do not require an intervention, but the learner feels that an intervention would be beneficial to their wellbeing. The researcher suggests allowing more children to use this room, as it clearly viewed as comforting safe space for learners, but it should not only be used by learners who have interventions, it should be opened to all learners when they need a safe space. Also, the students wanted different types of support regarding their mental health and wellbeing, this suggests that learners require different support depending on their needs, which is difficult for teachers to implement and will be costly. Therefore, external factors are affecting the amount of support teaching staff can provide. Also, when analysing the data it was clear that the pupils and staff have differing views on what supports the child best as shown in Appendix 12, therefore a discussion should take place where pupils and teaching staff where they can work together to do what is best for their learners. 







Chapter 5: Conclusion
The aim of this research project was to explore the roles of both teacher and teaching assistants in regard to pupil mental health and wellbeing. The research project has shown that there are differing opinions regarding the roles of teaching assistants and teachers to support mental health and wellbeing. Some secondary research suggests that teaching staff should not have a role supporting learners, but 100% of the participants believe that teachers and teaching assistants have an important role in supporting learners, but the way they should support pupils differ between the headteacher, teaching staff and pupils. But it could be suggested that the pupils voice is the most important because that is who they are supporting. However, teaching staff would have more knowledge on what would be best for the child even if the children do not understand it, for example the nurture or Talkabout interventions.
Recommendations 
The writer offers the following recommendations:
· WG should provide training to all teaching staff to support wellbeing and mental health.
· Ensure that teachers and teaching assistants are prepared for the new Health and Wellbeing area of learning and experience by having vast knowledge and understanding on topics which could be done through workshops
· For teachers and pupils to work together to provide the best support in regard to mental health and wellbeing and ensure it is talked about in schools, rather than viewing mental health and wellbeing as a taboo topic.
Professional learning from studying
Engaging with the research project has impacted the writer’s knowledge and understanding of mental health and wellbeing but also the importance of teaching staff at supporting learners in these areas. Despite what some secondary research shows, the primary research clearly shows the importance of teachers and teaching assistants, their role is not just to educate, it involves promoting and supporting pupil’s mental health and wellbeing and looking after the whole child, not just academically but emotionally and mentally.  

Wider implications of study 
As the research has shown, funding considerably affects provisions in school, not just mental health. Therefore, it is not something that will change unless the WG provides schools with more funding for training and resources or provide all teaching staff access to sufficient training to supports learners. 
Future research
Further research should be undertaken about how the new Health and Wellbeing area of learning and experience supports mental health and wellbeing in primary schools.
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Figure one
On a scale of 1-10, to what extent do you agree that  schools are responsible for providing mental health services in school?
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Figure two
A graph depicting how confident respondents feel at supporting pupils with ill mental health.
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Figure three
A graph to show, on a scale of 1-10, how Key Stage 2 would rate the effectiveness of staff when they are unable to cope in school.
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